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Abstract 
A Phenomenological Investigation Into the Perspectives of 
Home Schooled Gifted Children and Their Families 
Charlton Hess Wolfgang 
Sheila Vaidya, Ph.D. 
 
 
 
 
 There is a lack of understanding about the experiences and perceptions of 
home schooled gifted children and their families.  Parents of gifted children 
increasingly express concern about the education of high ability students in America’s 
public schools.  Many of these parents are exploring alternatives for meeting their 
children’s unique learning needs.  This phenomenological study explored the 
experiences and perspectives of nine Pennsylvania families who home school gifted 
children. 
 Data were collected from the parents and children in individual home 
schooling households.  In-depth interviews provided the primary data for analysis, 
supported by archived data, observations and field notes.  Participants were identified 
through Pennsylvania gifted and home schooling networks.  Transcripts of the 
interviews with the home schooled students and their parents, along with field notes 
and artifacts, were analyzed.  The findings are reported using verbatim quotes from the 
participants, textural descriptions, and a chart depicting the common themes that 
emerged from the study. 
The complex factors that impacted the lived experiences of the home schooled 
gifted children and their families in this study included the parents’ educational 
experiences, their initial perspectives regarding home schooling, dealing with 
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giftedness, their frustrations with the school districts, their exploration of alternative 
educational options, their selection of curriculum and resources, the children’s 
interactions with other similar learners, the home schooling environment, and the 
approach to home schooling.   
The findings from this study may help those involved in public education to 
more effectively work with parents of gifted children by being aware of the following: 
gifted students need an appropriate curriculum; their asynchronous development can 
exacerbate the lack of fit between the child and the learning environment; gifted 
services need to address the whole child; educators should be trained in gifted 
education; districts should appropriately implement the GIEP; gifted children benefit 
from leveled courses, flexible grouping, and accelerated pacing; districts should 
develop formal acceleration policies; administrators should develop written policies 
outlining the process of handling home schooling portfolios and matriculation of home 
schooling students; and districts should provide greater access to district resources.  
Ideas for future research along with a personal closing from the researcher conclude 
the study.
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Chapter 1: Introduction 
“Education is the movement from darkness to light.” –Alan Bloom 
 
Background 
 The field of gifted education is at a critical time in its history.  Public schools are 
being asked to teach an increasingly diverse and needy population of students, while 
being subject to restrictive regulations and limited funds.  Far too often, the needs of the 
highly able students are being overshadowed by the pressing need to have all students 
achieve proficiency on standardized tests.  School districts are faced with punitive 
sanctions if they do not demonstrate adequate yearly progress on annual standardized 
assessments.  Consequently, the unique needs of the gifted and talented students in 
American schools do not receive as high a priority as they deserve or are entitled (Delisle, 
1999; Kepner, 2007; Winner & von Karolyi, 1998). 
Parents of gifted students have expressed alarm at the loss of funding and 
programming geared for high ability students in public schools.  Increasingly, some of 
these parents are looking at alternative methods such as private schools, cyber schools, 
specialized charter schools, or home schooling (Kay, 2002; Morse, 2001, Ray, 2011).  
Home schooling in particular has grown dramatically in popularity and has become the 
alternative of choice for an increasing number of families of children of all abilities, with 
estimates ranging from 1.734 million to 2.346 million home schooled students during the 
spring of 2010.  Current numbers are projected to be slightly higher (Planty, et al., 2009; 
Ray, 2006, Ray, 2011).  Indeed, the most rapidly growing segment of the home schooling 
population represents those who choose home schooling for academic reasons (Anthony 
& Burroughs, 2012; Ensign, 1997; Morse, 2001). 
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 Gifted education and home schooling have followed similar paths since their 
humble beginnings centuries ago, with periods of remarkable growth and acceptance 
followed by more challenging times coupled with diminished recognition and reduced 
tolerance (Davis & Rimm, 1989; Gallagher & Gallagher, 1994; Grubb, 1998; Knowles, 
Marlow, & Muchmore, 1992).  Today, while many public schools struggle to meet the 
needs of their most gifted students, the home schooling population is the largest that it 
has ever been and continues to expand in both numbers and diversity (Ray, 2006; 
Somerville, 2001). 
Although formal gifted and talented programs in United States public schools 
have been in existence for less than a century, the foundation for these programs was laid 
thousands of years ago.  A broad and diverse range of societies and civilizations has 
made efforts to nurture and develop the abilities of gifted and talented children at 
different times throughout history (Davis & Rimm, 1989).  Modern efforts to differentiate 
instruction for students of varying abilities, especially for gifted students, can be traced to 
the importance placed by these widely varied cultures on meeting the individual needs of 
gifted learners (Borland, 1989; Frydenberg & O’Mullane, 2000; Gallagher & Gallagher, 
1994; Jolly, 2005; Parke, 1989; Zimmerman, 1997). 
The modern era of gifted education is generally accepted to have been started in 
the late 1800s by Sir Francis Galton’s work on verifying the hereditary basis of 
intelligence.  Numerous researchers built upon and expanded his work, including Alfred 
Binet, Lewis Terman, Leta Hollingworth, Francoys Gagne, Joseph Renzulli, Howard 
Gardner, and Robert Sternberg.  While each of these individuals conducted research in 
the field of gifted education, they did not all agree on a single definition of giftedness.  
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Indeed, many researchers today view giftedness as the manifestation of the interaction 
between multiple characteristics (Davis & Rimm, 1989; Feldhusen, 1998; Gallagher & 
Gallagher, 1994; Zimmerman, 1997).  As a result, a large number of public schools 
currently identify gifted students through the use of IQ testing in conjunction with other 
criteria, such as teacher recommendations, standardized test scores, parent 
recommendations, curriculum-based assessments, or creativity assessments (Jolly, 2002).  
However, IQ scores still carry the most weight in many identification systems. 
Children identified as gifted may possess a broad assortment of characteristics, 
including some that mask their giftedness.  The initial referral is usually based on 
observing exceptional characteristics in the child as compared to his or her peers.  During 
the course of one school year, gifted students tend to master (or have the ability to 
master) one and a half to two years’ worth of curriculum in one or more subject areas.  
They do not just learn faster, they learn differently.  Typically, many gifted children 
require less repetition, easily retain learned information, ask more pointed and complex 
questions, spend time working beyond required assignments (especially in areas of 
interest), recognize relationships and comprehend meanings, and often set very high 
standards for themselves (LoGiudice, 1996; Paul, 2002; Taylor, 1983; and Vallerand et 
al., 1994).  The more atypical they are, the less likely it is that the traditional curriculum 
will meet their educational needs (Winner & von Karolyi, 1998).  These distinctive 
characteristics are increasingly perceived as being overlooked in the current high-stakes 
testing environment.   As schools focus on non-proficient students, high-ability students 
find themselves in classrooms where their needs are not being met.  Parents of gifted 
students are looking more closely at alternative educational methods, such as private 
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schools, cyber schools, specialized charter schools, and home schooling (Ensign, 1998; 
Gallagher, J., 1998; Rivero, 2002). 
 While home schooling is growing as the education of choice for families looking 
for alternative schooling methods (Kunzman, 2012; Princiotta & Bielick, 2006; Ray, 
2006), it is not a recent innovation.  Before the United States embraced the concept of 
public schools and spread them throughout the nation, home schooling was practiced by 
many families.  With the rise of the Common School in the mid-1800s, home schooling 
gradually declined until it was only a fringe movement (Baines & Foster, 2006; Grubb, 
1998; Knowles, Marlow, & Muchmore, 1992; Lines, 1995). 
By the 1960s, however, people were beginning to question the validity of 
government authority and the effectiveness of the public schools for all students, and 
especially for gifted students.  Parents were looking for alternatives and gradually began 
to reexamine the concept of home schooling.  The impetus for this movement came from 
opposite sides of the political spectrum.  On the one side were counter-culturalists who 
believed that an individual’s welfare is one’s own responsibility; they placed a strong 
emphasis on personal independence and autonomy.  On the other side were families who 
objected to the perceived secular humanism found in the public schools and emphasized a 
holistic approach to education (Knowles, Marlow, & Muchmore, 1992; Lines, 1995; 
Luebke, 1999; Somerville, 2001). 
Contemporary trends in home schooling involve a much more diverse group of 
families with a wider range of reasons for selecting home schooling as the educational 
method of choice.  They now include families who home school as a way to improve the 
educational achievement of their children while avoiding many of the problems perceived 
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to be in the public schools: crime, negative peer influence, watered-down curriculum, and 
onerous standardized testing at the expense of appropriate individualized instruction 
(Anthony & Burroughs, 2012; Baines & Foster, 2006; Fager & Brewster, 2000; Grubb, 
1998; Hadderman, 2002; Lange & Liu, 1999; Luebke, 1999; Raja, 2012; Ray, 2006; 
Somerville, 2001; Welner, 2002).  All these families tend to view home schooling as a 
way to be positively involved in their children’s development and education, thus 
addressing the needs unmet in the public school system. 
Statement of the Problem 
 Although larger numbers of parents are exploring educational alternatives, there is 
a shortage of research on educational alternatives for gifted learners and a minimal 
amount on home schooled gifted students.  The majority of home schooling studies have 
focused on the parental reasons for choosing to home school, the effectiveness of home 
schooling, or the legal aspects of home schooling; nearly all pertaining to average ability 
children.  Recently, however, increasing numbers of parents of gifted children are 
choosing alternatives to public education, such as home schooling, for their children.  
There is a gap in the research literature; no studies have been found to date that have 
recounted the perspective of home schooled gifted children and their families using a 
phenomenological approach.  This study sought to address the gap in the literature by 
examining the individual experience through qualitative research, describing home 
schooling as experienced by the gifted children and their parents, and determining the 
reasons parents have chosen home schooling as the best option for their gifted children.  
This phenomenological study was conducted with parents of home schooled gifted 
children in Pennsylvania. 
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Purpose of the Study 
Increasingly in today’s schools, with tightening budgets and federal and state 
mandates focusing on non-proficient learners, gifted students are not receiving the 
appropriate specialized education that they so desperately need (Kendig, 1996; Morse, 
2001; Rivero, 2002).  Many gifted students find themselves sitting in classes where 
simple, repetitive academics are the norm.  They are faced with inappropriate school 
programs involving schoolwork that is unchallenging, lacks cognitive stimulation, and 
simply feels boring because they have already mastered most of the material.  It is often 
assumed that they will be able to challenge themselves without additional support, a myth 
that has caused some gifted students to drop out of school or to underachieve.  In fact, 
according to Kepner (2007), some recent studies have indicated that 20 percent of U.S. 
school dropouts test in the gifted range, a percentage disproportionately higher than their 
representation in the general school population.  When faced with these issues and 
challenges, many parents, frustrated with these trends, look for alternatives for their 
gifted children.  The most rapidly growing educational alternative, one that is attracting 
increasing numbers of parents of gifted children, is the option of home schooling 
(Anthony & Burroughs, 2012; Ray, 2011). 
 Since escalating numbers of parents have chosen this option outside of 
mainstream education, it is important for educators and policymakers to understand the 
factors that are motivating parents to choose home schooling.  With this knowledge, 
those involved in planning and delivering public education at the local, state, and federal 
levels can more effectively address the factors that motivate parents to choose home 
schooling.  The fact that increasingly larger numbers of parents have chosen to take direct 
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responsibility for providing educational environments to foster the intellectual and moral 
development of their children was the driving force behind this study.  
 The context for this study was developed through a literature review that explores 
(i) the history of gifted education in the United States; (ii) the characteristics of gifted 
students; (iii) how schools define and institute programs for the gifted; (iv) the history of 
home schooling in the United States; (v) the current state of home schooling; (vi) unique 
populations of home schoolers, (vii) reasons cited for home schooling, and (viii) whether 
the main reasons for home schooling gifted children are related to their giftedness. 
The purpose of this study, using a qualitative paradigm, was to discover and 
describe the home schooling experiences of parents and their gifted children in 
Pennsylvania using a phenomenological approach.  This study delved into their 
respective experiences to obtain comprehensive descriptions of the essence of their 
experiences and examined the viability of this alternative approach to education.   A 
focus of this phenomenological study was to gain a better understanding of the reasons 
why parents of home schooled gifted children have chosen to home school by 
determining what these experiences mean for both the parents and their children.   
Research Questions 
 This study sought to understand why some parents of the gifted chose to home 
school their children, and having made the choice, what was the nature of their 
experience.  The following questions guided this research. 
1. What reasons do the parents give for choosing to home school their gifted 
children? 
2. What is the nature of the parents’ home schooling lived experience? 
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3. What is the nature of the students’ home schooling lived experience? 
Personal Disclosure 
The topic of home schooling gifted children is one that interests this researcher 
because the researcher conducting the study has personal understanding in both of the 
areas that comprise this topic.  The researcher has extensive experience in gifted 
education as a student, teacher, and coordinator.  The researcher has served on a variety 
of gifted education boards and committees at the local and state levels, and has been an 
instructor at the undergraduate and graduate level.  In conjunction with these activities, 
the researcher serves as an advocate for gifted children in both public and non-public 
school settings. 
The researcher also has experience with home schooling since several members of 
the researcher’s immediate and extended family have home schooled their children.  
Family members have served as home school evaluators, providing this researcher with 
additional understanding of this burgeoning movement.  Furthermore, the researcher had 
the opportunity to interact with home schooling families at conferences and online via 
listservs, email groups, and discussion boards.  Although the researcher is currently 
employed in public education, the researcher attended private schools throughout his K-
12 academic career.  The unique combination of these experiences has influenced the 
perspectives held by the researcher, providing him with a broad and inclusive perspective 
of educational options. 
As noted by Marshall & Rossman (1999), it is important to remember that in 
qualitative research, the personal experience and perspectives of the researcher help to 
shape the research outcomes and findings.  It was therefore important for the researcher 
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to reflect on these relationships.  This added awareness aided the researcher in 
understanding the lived experiences of home schooled gifted children and their families.  
It offered the potential for deeper insights and added value to this phenomenological 
study (Marshall & Rossman, 1999). 
Definition of Terms 
 The operational definitions used in this study are defined as follows: 
Experience-The process of personally encountering or undergoing events and activities, 
generally as they occur in the course of time; the totality of the cognitions given by 
perception (experience, n.d.). 
Gifted –Students who have been formally identified via standardized assessment 
instruments based on specific local criteria, generally exhibiting educational abilities in 
one or more academic areas one or more years beyond their age-peers. 
Home School –A system of educational learning in which the student is taught in a home 
environment rather than in a public or private school.  Homeschooled children may be 
taught by one or both parents, by tutors who come into the home, or through virtual 
school programs conducted online.  Parents may prepare their own materials and design 
their own programs of study and/or may use materials produced by companies 
specializing in home school resources. 
The Home Schooling Experience 
The lived experience of home schooled gifted children and their families is a 
unique one that warrants further examination.  In home schooling, learning does not end 
when the official “school day” is over.  Learning is integrated into all of the child’s 
experiences, whether learning alone or in social groups with siblings and peers. Home 
10 
 
schoolers understand the value of the social context of learning, which is evidenced by 
the proliferation of home schooling co-ops and regional gatherings and outings, both 
structured and unstructured.  There is a considerable amount of connectedness and 
continuity between the learning tasks facilitated by the parents and the life experiences 
undergone by the child.  The lines are blurred between the school day and the rest of the 
day, which necessitates a holistic view of the child’s and parents’ lived experiences. 
 Rivero (2002) notes that home schooling “truly encompasses the whole child and 
whole family, an education in which subject and self are joyfully integrated” (p. 202).  
She adds that when home schooling gifted children, “One learns quickly in home 
schooling a gifted child that the shortest distance between two points may not be a short 
line” (p. 197).  Thus, when exploring the lived experiences of home schooled gifted 
children and their families, the researcher must approach the research study with the 
understanding that these experiences cannot be confined to the “school day”, but must 
encompass the entirety of the child’s and parents’ learning experiences. 
Green (2006), in her study of distance education in rural Australian families, 
focused on how the “home tutors and children experienced everyday life in the 
‘schoolrooms’ and on how, within the ‘schoolrooms’, the resources, rules, routines, 
relationships, and identities of inhabitants contributed to the everyday life that evolved” 
(p. 29).  Her goal was to “present both coherent portrayals of everyday life in the 
‘schoolrooms’ and on the properties as well as a sense of the identities –values, 
motivations, roles, ways of seeing and acting –of the home tutors and children” (p. 29).  
She framed the home schooling experience in broad terms, understanding that all aspects 
of the participants’ lives impacted their lived experiences.  Home schooling parents 
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embrace this realization and use a wide variety of opportunities and activities to integrate 
their children’s learning experiences into their daily lives.  In the broadest sense, home 
schooling parents define the home schooling experience as the moments that their 
children are engaged in learning, whether during structured or unstructured time.  Davis 
(2006) quotes a home schooling parent’s observation, “If you don’t separate the world 
into educational and non-educational, your child wants to learn everything, so everything 
around them is what he’s learning from.  They’re learning in natural, real world ways, the 
way you learn to drive or cook or sew” (p. 17). 
Delimitations and Limitations 
 A delimitation that narrows the scope of this study is that it was confined to a 
specific phenomenon, participants, and sites by interviewing and analyzing home 
schooled gifted children and their families.  The primary sources of information consisted 
of parents and their home schooled gifted children. 
 A potential limitation of this study is that qualitative research is subject to the 
perspective and interpretation of the researcher.  This researcher explores his role and 
biases in Chapter Three and has implemented a variety of steps to control possible threats 
to valid description by triangulating the findings using different data sources, such as 
audio taping, transcribing the interviews, review of artifacts, and the use of field notes.  
He also used member-checking to determine the accuracy of the research findings 
(Creswell, 2003). 
 Also, based on the two points above, another potential limitation due to the 
exploratory and qualitative nature of this study is that the findings cannot be generalized 
to the entire home school population of Pennsylvania or to the entire home school gifted 
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population of the United States.  Additionally, the sample population was selected from 
home school parents who have volunteered to be interviewed for this study.  They may 
not be representative of the larger gifted home school population in the state. 
Significance of the Study 
 This study has the potential to add to the knowledge base in educational 
leadership by providing important information about the home schooled gifted 
population.  As school choice becomes more commonplace, increasing numbers of 
families of the gifted may see home schooling as a viable option.  If this occurs, it has 
implications for policymakers and public school administrators.  Rather than regarding 
the study of home schoolers as irrelevant to educational practice, they should consider 
this burgeoning movement as another social indicator of the health of our public schools 
(Lange & Liu, 1999).  This study may assist educational leaders in more fully meeting 
the needs of their constituency: the families and children of their communities.  
 Home schooling is a method of educational delivery that has existed in one form 
or another since the founding of this nation.  It was an accepted and widespread practice 
for lower, middle, and upper classes until the onset of compulsory and formal public 
schooling in the mid-nineteenth century (Knowles, Marlow, & Muchmore, 1992).  With 
the rise of government-funded schools, parochial schools, and private schools, home 
schooling became somewhat of a fringe activity.  However, the last few decades have 
seen a dramatic increase in home schooling, with the number of students being home 
schooled for purely academic reasons surging at the end of the 20
th
 century (Raja, 2012; 
Somerville, 2001).   This represents a noticeable shift from the majority of home 
schooled families who in the past chose this option for mostly political or moral and 
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religious reasons.  This significant change in the make-up of home schooling families is 
one of the reasons behind the increase in overall numbers and the expansion of diversity 
in the home schooling ranks.  Indeed, home schooling is an educational movement that 
has made the transition from the periphery to a mainstream alternative representing 
approximately 2.9 percent of the total student population (Planty et al., 2009). 
 However, home schooling is not without its critics and detractors.  Public 
educators appear to be the most critical of home schooling, expressing concerns about 
lack of socialization and questionable curricula.  Additional complaints, from both public 
educators and others, stem from the perception that home schooling fosters divisiveness 
and narrow values due to the apparent isolation of the families and their children, and 
also fails to encourage children to be involved in community and civic issues (Kunzman, 
2012; Luebke, 1999; Raja, 2012).  However, research on home schooling supports the 
adequacy of learning and socialization within the home school environment, and the 
evidence clearly indicates that home schoolers are in fact more involved in civic affairs 
than their public school peers (Raja, 2012; Somerville, 2001). 
 Increasingly, in today’s schools with limited budgets, gifted students are not 
receiving the appropriately specialized education that is recommended by gifted 
education experts (Ensign, 1998; Morse, 2001; Raja, 2012).  Home schooling provides a 
unique educational opportunity for parents to individualize instruction and to be actively 
engaged in their children’s learning.  Parents of home schooled gifted students are trying 
to stimulate and encourage their children to prevent boredom and underachievement 
(Ensign, 1998; Kunzman, 2012; Morse, 2001; Raja, 2012).  While there is a growing 
body of research on the home schooling movement, little has been written about the 
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experiences of gifted home schoolers.  The insights gained from this study have the 
potential to inform educational leaders on the programming and curricular changes that 
will need to take place to attract and retain high ability learners. 
Methodology 
 This study used a qualitative research design to answer the research questions 
posed.  Qualitative research is interpretive and grounded in the lived experiences of 
people.  It takes place in the natural world using multiple methods that are interactive and 
humanistic, enabling the researcher to view social phenomena holistically (Marshall & 
Rossman, 1999).  The goal of qualitative research is to produce findings and theories that 
are understandable and experientially credible, which inform educational practitioners 
and can refine and improve existing practices (Maxwell, 2005).  Qualitative inquiry 
supports the overall approach to this study, which is to develop a deeper understanding of 
the home school phenomenon, to uncover and describe the parents’ and children’s 
perspectives on home schooling, and to discover the reasons why parents of gifted 
children have chosen home schooling. 
 A phenomenological approach is the best design for this research since 
phenomenological studies explore and describe the meaning of a specific concept or 
experience in a natural setting.  Phenomenology is a holistic approach that can be defined 
as the study of lived experiences and the ways those experiences are understood to 
develop a worldview.  It emphasizes the careful description of phenomena from the 
perspective of those experiencing the phenomena.  This approach arises from an 
assumption that there is a structure and essence to shared experiences that can be 
described by developing patterns and relationships of meaning (Creswell, 2003; Creswell, 
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2007; Marshall & Rossman, 1999; Wiersma, 2000). 
Using a phenomenological design, data were collected from parents and children 
in individual home schooling households across Pennsylvania.  In-depth interviews 
provided the primary data for analysis supported by archived data collected and this 
researcher’s observations and field notes.  This study collected data from purposefully 
selected participants (using purposive sampling and snowball sampling) identified 
through Pennsylvania gifted and home schooling networks.  The inclusion of multiple 
sites and multiple participants (described in Chapter 3) enhanced the generalizability of 
the research and provided some diversity to generate a broader range for the research 
findings.  Internal validity was enhanced by triangulation of the interview data with the 
archived data collected and the researcher’s field notes; by member-checking; by the use 
of rich, thick data; and by effective and detailed data collection and organization 
methods.  Transcripts of the in-depth interviews with the home schooled students and 
their parents, along with field notes and artifacts, were analyzed.  The themes that 
emerged were used to answer the research questions of this study. 
Chapter One Summary 
 Chapter One provided a brief background of the topic and introduced the purpose 
of this study, as well as provided an overview of the research questions and the methods 
and investigative approach that were used to address those questions.  The literature 
review in Chapter Two will provide a discussion of the relevant theory and research that 
will expand the reader’s understanding of this topic.  It will provide the framework and 
context for this study, with Chapter Three outlining in detail the methodology of this 
study. 
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Chapter 2: Review of Literature 
Historical Context of Gifted Education 
 The education of gifted and talented students has a long and storied history 
throughout the world.  Although formal gifted and talented programs in K-12 public 
schools in the United States have existed for only a few decades, the foundation for these 
programs was laid centuries ago  (Borland, 1989; Davis & Rimm, 1989; Frydenberg & 
O’Mullane, 2000; Gallagher & Gallagher, 1994; Jolly, 2005; Parke, 1989; Zimmerman, 
1997).   
 Efforts were made to cultivate the abilities of gifted and talented children around 
the globe.  For example, in ancient Sparta (600-200 BC), military skills were particularly 
valued.  Upon reaching age seven, all boys in the warrior class received schooling and 
training in combat and warfare.  Giftedness was generally viewed in terms of fighting 
skills and leadership.  Similarly, in ancient Athens, Plato’s Academy selected and 
educated young men and women based on intelligence and physical stamina. 
 In early China (circa 618 AD), gifted children and youth were highly valued.  
Child prodigies were taken to the imperial court where their gifts were recognized and 
developed.  The early Chinese understood that the abilities of gifted children would not 
be fully developed without specialized and individualized training.  Confucius believed 
that education should be available to all children, and that all children should be educated 
differently to develop their individual abilities. 
 Later, during the Renaissance period in Europe (1300-1700 AD), affluent and 
powerful governments richly anointed their creatively gifted citizens with wealth and 
honor.  Individuals such as Michelangelo, Leonardo da Vinci, Boccacio, Bernini, and 
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Dante were in demand and were well supported by wealthy patrons.  Additionally, in 
Japan during the 17
th
-19
th
 centuries some scholars established private academies for the 
intellectually gifted (Davis & Rimm, 1989; Gallagher & Gallagher, 1994). 
 The emphasis by these widely varied cultures on meeting the individual needs of 
gifted learners provided the foundation for modern efforts to differentiate instruction for 
students of varying abilities, and in particular for gifted students. 
The Modern Context of Gifted Education 
 Numerous authors (Davis & Rimm, 1989; Gallagher & Gallagher, 1994) point to 
Sir Francis Galton as the pioneer of the modern emphasis on intelligence and gifted 
studies.  The author of Hereditary Genius, first published in 1869, Galton sought to 
confirm the hereditary basis of intelligence.  Although he tended to overlook the 
significant role that environment plays in the development of intelligence, his work 
provided the foundation for those that followed. 
 One of these intellectual descendents was Alfred Binet, a Frenchman whose 
efforts focused on developing a direct test of intelligence.  One of his most significant 
contributions was the concept of mental age -the notion that the intelligence of children 
grows as they age, and that a child may either be at the proper intellectual stage for his or 
her chronological years, or else ahead or behind (Davis & Rimm, 1989; Gallagher & 
Gallagher, 1994). 
 Stanford psychologist, Lewis Terman, developed the Stanford-Binet Intelligence 
Scale in 1916.  Building on Binet’s work, this test represented a modified and 
Americanized version.  Terman also contributed to gifted children studies with his 
identification and longitudinal study of 1500 gifted children.  This sample consisted 
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almost entirely of students who achieved a score of 140 or higher on the Stanford-Binet 
test.  Field studies followed these individuals for over 50 years (Davis & Rimm, 1989; 
Gallagher & Gallagher, 1994). 
 One additional modern researcher of note in gifted education studies is Leta 
Hollingworth from Columbia University.  She became well-known for her efforts to 
support gifted education and gifted students in the New York City area, and through the 
writing of several books on the subject (Davis & Rimm, 1989; Feldhusen, 1998; 
Gallagher & Gallagher, 1994; Hollingworth, 1926; Zimmerman, 1997).  Dr. 
Hollingworth worked extensively with highly gifted children and pioneered curriculum 
development at the Speyer School (Hollingworth, 1943).  She is credited with saying, “It 
is the business of education to consider all forms of giftedness in pupils in reference to 
how unusual individuals may be trained for their own welfare and that of society at large” 
(Passow, 1981, p.6). 
 The most noteworthy event that predated the 1970s resurgent interest in gifted 
education was the 1957 launching of the Soviet satellite Sputnik.  To many, this launch 
represented a technological defeat, indicating that America had fallen far behind the 
U.S.S.R. (Davis & Rimm, 1989; Feldhusen, 1998; Gallagher & Gallagher, 1994; 
Zimmerman, 1997).  Reports comparing the quality and quantity of Soviet versus 
American education highlighted the weaknesses of traditional math and science 
instruction in American schools.  These reports served as a catalyst for change in the 
public schools, resulting in a “total talent mobilization” (Tannenbaum, 1979).  Academic 
coursework was compacted for talented students; college courses were offered in high 
school; foreign languages were introduced in elementary schools; both public and private 
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funds were focused on science and technology training; acceleration and ability grouping 
were used; concerted efforts were made to identify gifted minority students; new math 
and science curricula were developed; and high schools developed a new awareness of 
and emphasis on high scholastic standards and career importance.  By the mid-60s the 
momentum from Sputnik and the keen interest in educating gifted and talented students 
had waned, but reappeared in the mid-1970s in conjunction with the release and 
subsequent revision of the Marland Report on the definition of the gifted child (Davis & 
Rimm, 1989; Feldhusen, 1998; Gallagher & Gallagher, 1994; Zimmerman, 1997). 
 Today, gifted education appears to have gained a measure of legitimacy and 
permanency.  The U.S. Government and all fifty states have passed legislation 
concerning gifted education.  Most states have allocated funds and/or created statewide 
administrative positions overseeing gifted education.  Across the globe, governments 
have realized the importance of appropriately educating their gifted and talented 
populations (Davis & Rimm, 1989; Watters & Diezmann, 2003).  Gifted education is a 
topic of research for many universities, organizations, and individuals.  Researchers are 
examining all aspects of gifted education including identification of gifted individuals, 
social and emotional concerns, programming models, acceleration, gifted adults, 
underrepresented populations, and gender issues (Rogers, 2002).  An outgrowth of this 
research has been the development of Centers for Gifted Studies throughout the country, 
housed in universities and colleges.  Schools of Education have also instituted an increase 
in masters and doctoral degree programs in Gifted Education.  There seems to be positive 
momentum behind the research and programming trends, however, much still remains to 
be accomplished in meeting the needs of this unique population.  Gifted Education 
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funding at the federal level continues to be in jeopardy, many states have drastically cut 
funding, many states (such as Pennsylvania) do not even have one full-time individual 
tasked with overseeing Gifted Education, and most states do not have any requirements 
for pre-service teachers to learn about the needs of gifted learners.  Contributing to these 
ongoing challenges and a point of disagreement is the lack of a universally accepted 
definition of “giftedness.” 
Definitions and Concepts of Giftedness 
 The meaning and significance of giftedness has evolved over the course of 
history, and today it is widely used in many different segments of society.  Contemporary 
usage of the term “gifted” can refer to athletic pursuits, musical talents, dance and 
movement arts, visual arts, and even interpersonal relations.  When referring to 
intellectual measurements, however, the primary method of identification used by schools 
today is IQ testing.  Nevertheless, how schools and governments define giftedness still 
remains an area of much discussion and debate (Feldhusen, 1998; Frydenberg & 
O’Mullane, 2000; Gallagher, S., 1998; Leavitt, 2009; McCoach et al., 2001; Treffinger, 
1998; Winner & von Karolyi, 1998; Zimmerman, 1997). 
 The U.S. Congress (2002) in conjunction with the U.S. Department of Education 
has perhaps the most expansive and inclusive definition, which states: 
The term ‘gifted and talented’, when used with respect to students, children, or 
youth, means students, children, or youth who give evidence of high achievement 
capability in areas such as intellectual, creative, artistic, or leadership capacity, or 
in specific academic fields, and who need services or activities not ordinarily 
provided by the school in order to fully develop those capabilities (p.535). 
 
 The broad nature of this definition makes it challenging to operationalize and 
utilize in schools.  Regardless, the majority of the states use all or part of this definition 
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along with an IQ score, which was dropped from the 1993 U.S. Department of Education 
definition (Jolly, 2005).  Also, many school districts use this definition to guide their 
program development and to establish guidelines for program eligibility.  However, 
complete agreement on the usage of this definition does not exist.  Researchers in the 
field of gifted education have offered a variety of alternative definitions and methods of 
identifying giftedness. 
 For example, Renzulli (1978) chooses to focus more on production with his 
Three-Ring Conception of Giftedness: 
Giftedness consists of an interaction among three basic clusters of human 
traits –these clusters being above average general abilities, high levels of 
task commitment, and high levels of creativity.  Gifted and talented 
children are those possessing, or capable of development, this composite 
set of traits and applying them to any potentially valuable area of human 
performance.  Children who manifest, or are capable of developing, an 
interaction among the three clusters require a wide variety of educational 
opportunities and services that are not ordinarily provided through regular 
instructional programs. (p.261) 
 
 Gagne’s (2003) Differentiated Model of Giftedness and Talent describes 
giftedness by using five separate elements: natural abilities, intrapersonal catalysts, 
developmental process, environmental catalysts, and chance interacting to produce a 
talent or skill.  Individuals may possess more or less of these elements, which combine to 
produce the giftedness. 
 Tannenbaum’s (2003) Star Model explains giftedness as a “psychological filigree 
of factors” consisting of: general ability, special aptitude, nonintellective requisites, 
environmental supports, and chance that can account for gifted behaviors.  Sternberg’s 
(2003) Triarchic Theory highlights three elements of giftedness: analytical, synthetic, and 
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practical.  Sternberg has also described intelligence as “the ability to purposively adapt 
to, shape, and select environments.” 
 Guilford, whose work is most closely associated with creativity studies, suggested 
in his Structure of the Intellect model that there are three basic dimensions of intelligence 
that form a cube: operations, content, and products, which he further broke down into 120 
different factors (Davis & Rimm, 1989). 
 Perhaps the best known alternative view of intelligence can be found in Howard 
Gardner’s theory of multiple intelligences.  Gardner reconceptualized the whole concept 
of intelligence and provided a theory suited to his revolutionary ideas.  His view states 
that intelligence is not a unitary entity, but rather a collection of eight or more different 
and independent “intelligences”.  Gardner believes that the idea that intelligence is a 
single inherited entity, focusing primarily on linguistic and logical-mathematical 
intelligence, is far too limited.  His theory indicates that people can be intelligent in 
multiple ways, and may use these intelligences in a variety of ways (Gardner, 1995). 
Since there is no universally agreed upon definition of intellectual giftedness 
(Davis & Rimm, 1994; Feldhusen, 1998; Gallagher, S., 1998; Leavitt, 2009; McCoach et 
al., 2001; Treffinger, 1998; Winner & von Karolyi, 1998; Zimmerman, 1997), it is a 
given school’s or organization’s definition that determines students’ eligibility for 
specialized services.  Many districts choose to define giftedness as general intellectual 
ability, or the potential for exceptionally high performance on academic tasks (McCoach 
et al., 2001).  A common method of testing using this definition involves the use of an IQ 
test, such as the Wechsler scales.  Some states require the use of an identification matrix 
consisting of an IQ test in conjunction with other criteria (such as teacher 
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recommendations, parental input, psychometric creativity assessments, and standardized 
achievement test results) to determine giftedness (McCoach et al., 2001).  A great deal of 
variability still exists from one district to the next, however, even within the same state. 
 Children identified as gifted generally possess a multitude of characteristics.  
Teachers and parents often initially refer a child for further testing based on observing 
exceptional characteristics in the child as compared to his or her peers.  According to 
LoGiudice (1996), Paul (2002), Taylor (1983), and Vallerand et al. (1994) gifted and 
talented students tend to: 
1. Learn rapidly, easily, and with less repetition while easily retaining what is 
learned (which may cause the students to get bored with routine tasks). 
2. Learn to read sooner and continue to read at a consistently more advanced 
level (also continue to read avidly). 
3. Produce superior written work or have a large vocabulary. 
4. Be more mature in the ability to express him/herself through the various 
communicative skills. 
5. Ask more questions and really want to know the causes and reasons for things 
(which may cause the students to resist moving on from interesting topics or 
activities). 
6. Prefer to study some subjects that are difficult because they enjoy the 
learning. 
7. Spend time beyond the ordinary assignments or schedule on things that are of 
interest to them (show persistent intellectual curiosity). 
8.  Know about many things of which other children are unaware (may be 
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manifested in the students vocally disagreeing with others, and arguing with 
the teacher). 
9. Reason out more problems since they recognize relationships and comprehend 
meanings. 
10. Quickly analyze mechanical problems, puzzles, and trick questions. 
11. Show initiative, originality, or flexibility in thinking; consider problems from 
a number of viewpoints. 
12. Set high standards for themselves (this could be manifested in the students 
being overly critical of themselves and others, impatient with failure, or 
perfectionistic). 
13. Test well even if class work was not done. 
 There are additional characteristics that tend to be associated with children 
identified as gifted (see Appendix A), but this list represents the most salient of the 
characteristics.  While few, if any, students possess all of these characteristics, this list 
illustrates the great diversity of individuals who have been identified as gifted.  Gallagher 
& Gallagher (1994) attempt to summarize these characteristics by stating that the three 
factors children who are labeled gifted have in common are the ability to absorb abstract 
concepts, to organize them more effectively, and to apply them more appropriately than 
their age-peers.  Therefore, these children need to be supported in schools and should be 
provided with services to develop their giftedness. 
 As noted earlier, these distinctive characteristics are perceived by some to be 
increasingly overlooked in today’s high-stakes testing environment where the focus is 
primarily on helping students to achieve proficiency on standardized tests.  Parents of 
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gifted students have expressed alarm at the loss of funding and programming geared for 
high ability students in public schools.  In contrast with the early 1960s and mid-1970s, 
when energetic interest was high and funding was available, today much of the interest 
by parents and researchers is still present, but little of the necessary funding or supportive 
legislation exists in sufficient supply.   As schools focus on non-proficient students, 
proficient and advanced students find themselves in classrooms where their needs are not 
being met.  Parents and advocates for gifted learners have expressed frustration with 
school districts and with state Boards of Education across the country about inconsistent 
programming for gifted students.  Many have gone to mediation with school districts and 
some have filed lawsuits in an attempt to improve services.  One Pennsylvania parent 
expressed the challenges that she has faced: 
At this point, I’m starting to believe that home schooling is our only option in our 
area.  I would love to stick it out and fight for what’s right.  But how many years 
of education does my child need to lose while I do what is right?  Why should he 
waste 6 hours a day treading water in a classroom when I could offer lots of 
opportunity to learn in our home?  I am fortunate enough to not work outside the 
home at this point, so I have the time to invest.  My heart breaks for the children 
who don’t have that opportunity and sit in their classrooms every day wondering 
why they need to be there.  (M. Thomas, personal communication, November 16, 
2007).   
 
Ms. Thomas represents one of many parents of gifted children who are looking at 
alternative methods, such as private schools, cyber schools, specialized charter schools, 
or home schooling (Ensign, 1998; Rivero, 2002).  According to Jolly & Matthews (2012) 
and Kay (2002), there has been a dramatic increase in the number of parents of gifted 
children opting out of traditional schools to educate their children at home.  Since home 
schooling of the gifted is beginning to gain traction and greater legitimacy, an 
examination of this alternative is in order. 
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Historical Context of Home Schooling 
 Although home schooling is increasingly becoming the education of choice for 
families looking for alternative schooling methods, it is not a new concept.  Numerous 
researchers, authors, and bloggers compile and share lists of famous individuals who they 
assert have been home schooled for part or all of their education.  Some of the more well-
known names include William Penn, John Quincy Adams, Abraham Lincoln, Woodrow 
Wilson, Franklin D. Roosevelt, Agatha Christie, Pearl S. Buck, Margaret Mead, and 
Thomas Edison (Knowles, Marlow, & Muchmore, 1992).  Many of these individuals 
were educated at home by necessity due to lack of schools or geographic isolation.  
However, some of their families selected home schooling because of the flexibility of 
study or a lack of fit with accessible schools. 
 Common Schools became relatively widespread by the early to mid-1800s as 
political leaders hoped that Americanization through public education would limit 
extreme individualism that they felt would threaten the unity of the new nation.  They 
sought to minimize the influence of ethnic cultures and individuality that immigrant 
family-related learning environments created (Grubb, 1998; Knowles, Marlow, & 
Muchmore, 1992; Lines, 1995).  It was also believed by some that the nation lacked a 
common civic morality that could best be addressed by attendance at a tuition free state-
supported school that would serve as the moral educator of the nation through nurturing a 
common core of sentiment, value, and practice.  Many of these leaders envisioned 
schools that would serve as focal points and keystones of the community.  Other factors, 
including industrialization and shifting views about the family and the aims of public 
education, led to a steady decline in home schooling.  Ironically, an additional reason for 
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compulsory school attendance was to prevent parents from keeping their children home 
to work on the farm or in the factory (Baines & Foster, 2006; Grubb, 1998; Luebke, 
1999). 
 By the late 1800s, parents began to view formal schooling as an opportunity for 
upward mobility.  Schools became more professionalized with greater emphasis on 
pedagogy and management of students.  At the dawning of the new century, this 
standardization of the schools led to criticisms of “lockstep teaching, rote memorization, 
passive students and an irrelevant curriculum” (Grubb, 1998).  Despite many states’ 
adoption of compulsory attendance laws prior to the 1900s, some parents decided to 
educate their children at home.  Most of these parents were from religious groups such as 
the Seventh Day Adventists, Mormons, or the Amish (Lines, 1995; U.S. Department of 
Education, 2005).  State and local educators were concerned by this because they feared 
that parents did not have the teaching skills to serve as effective educators. 
 Several major factors contributed to the reemergence of home schooling during 
the mid to late 1900s.  Encouraged by the nation’s success in World War II and 
increasingly concerned about the Soviet threat, U.S. leaders in the postwar era viewed the 
public schools as a means of furthering national goals.  After the U.S.S.R. successfully 
launched Sputnik I, policymakers pushed for far-reaching and dramatic curricular 
reforms in math and science.  These reforms provided substantial federal resources for 
education, but they also shifted the locus of control from the states to the national 
government. 
 During the 1960s the federal government’s role in education continued to evolve 
and expand.  Education became the primary tool used for remedying social injustice and 
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ensuring economic opportunity.  The expanding list of education programs and 
broadening jurisdiction were signs that both government and the courts were taking a 
much more involved role in the development and administration of educational policy.  
Unfortunately for supporters of these policies, the mood and direction of the nation did 
not match the ambitious federal legislative agenda.  Rising anti-authoritarianism and 
increasing social tensions caused many to question the nation’s destiny, its values, and its 
faith in government institutions to solve society’s problems.  Coupled with these 
concerns was the observation that the billions of dollars spent on schools by the federal 
and state governments appeared to produce few positive academic or social results.  
These factors caused some people to cast doubt on the notion of the common school 
(Baines & Foster, 2006; Knowles, Marlow, & Muchmore, 1992; Luebke, 1999). 
Foundations of Modern Home Schooling 
 While much of the nation was rethinking what was wrong with America’s schools 
and how to fix them, individuals on both the left and the right of the political spectrum 
proposed alternatives to traditional education.  During the 1960s and 1970s John Holt and 
Raymond Moore motivated parents to consider educating their children at home 
(Knowles, Marlow, & Muchmore, 1992; Lines, 1995; Luebke, 1999; Somerville, 2001).  
Holt was an educator who had initially been heavily involved in public school reform 
efforts and who had urged parents to work within the system for change; however, he 
gradually became convinced that public schools were incapable of reform.  He thought 
intensely about what worked and what didn’t work effectively in contemporary American 
education.  He told parents that public schools were artificial and oppressive places that 
were at odds with true learning.  He felt that they were “by nature bureaucratic, inhumane 
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settings that sought to rank and sort children using discriminatory standards and make 
them into docile obedient citizens (Grubb, 1998, p. 5). 
 Holt began the Growing Without Schools newsletter in 1977 which espoused a 
progressive view that children could best learn through unstructured real life experiences 
in the nurturing home environment.  Through his advocacy of “unschooling” he advised 
that parents and the home, not teachers and schools, are children’s best and wisest 
educators.  He opined that it is “the interest, ingenuity, and activity of the learner, not the 
teacher, that is primarily responsible for creating learning” (Grubb, 1998, p. 6).  His 
newsletter became a support and inspiration for mostly libertarian counter-culture 
individuals whose home schooling was driven by the innate curiosity of the child, and the 
conviction that an individual’s welfare is the person’s own responsibility and not a 
concern of the state.  These types of home schoolers have been described as pedagogues, 
ones who place a strong emphasis on personal independence and autonomy and believe 
that public schools teach their content ineptly and incompletely.  They tend to dislike the 
“professionalism and bureaucratization” of contemporary education, and place a greater 
emphasis on intrinsic motivation since learning is less structured, more direct, and more 
experiential (Grubb, 1998; Knowles, Marlow, & Muchmore, 1992; Luebke, 1999).  Van 
Galen (1988) states that these parents “share a respect for their children’s intellect and 
creativity and a belief that children learn best when pedagogy taps into the child’s innate 
desire to learn” (p. 55). 
Pedagogues seem to represent a wider recognition of the benefits of more 
authentic learning in contemporary educational settings, as is evidenced in the push for 
problem-based and inquiry-based learning in public schools.  Their ideas were radical for 
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their time, when education was primarily lecture-based and involved a great deal of rote 
memorization.  It may be that this particular segment of the home schooling population is 
gradually and subtly moving to the political center and reflects a more mainstream part of 
the population whose primary concern is the need for academic rigor. 
 A contrasting type of home schooling is represented by ideologues, often 
described as those who object to the secular humanistic curriculum in the public schools.  
The focal point of these home schools is the curriculum, which is viewed as being free 
from secular and humanistic values (Grubb, 1998; Knowles, Marlow, & Muchmore, 
1992; Luebke, 1999).  According to Romanowski (2006), ideologues have specific 
beliefs, values, and skills that they want their children to learn and embrace, and they 
want to ensure that their children are provided with numerous and genuine opportunities 
to gain this knowledge.  These individuals tend to be conservative Christians, although 
individuals with other religious persuasions may also fit this category.  This aspect of the 
home schooling movement gained popularity at essentially the same time as Holt’s 
movement, but came under the influence of Raymond Moore, Ed.D.    Moore was a 
former U.S. Department of Education employee, developmental psychologist, school 
teacher, school superintendent, college dean, college president, and Christian missionary 
whose wife was a former teacher and Reading Specialist. 
 Together, Moore and his wife began to research whether educational institutions 
were a positive influence on the development of young children and at what age formal 
training should begin to take place.  Their work is based on the assumption that young 
children are not developmentally prepared for formalized educational methods until 
somewhere between the ages of 8 and 12.  In fact, Moore found that developmental 
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problems, such as dyslexia or hyperactivity, were often linked to forcing children to do 
continuous academic tasks when they were not developmentally ready for them (Luebke, 
1999).  They disapproved of the negative impact of over-emphasis and dependence on 
peers that tends to take place in institutionalized educational settings.  Their writings, 
based on a holistic approach to education, became an important resource for parents who 
chose to home school based on conservative religious reasons (Grubb, 1998; Knowles, 
Marlow, & Muchmore, 1992; Lines, 1995; Luebke, 1999; Somerville, 2001).   This 
segment of the home schooling population experienced the most rapid growth during the 
1980s and 1990s. 
The use of the terms pedagogue and ideologue is perhaps the most simplistic yet 
easily understandable way to explain the main reasons for home schooling.  Although 
researchers have identified a variety of reasons why parents choose to home school their 
children, nearly all home schooling is done for pedagogical and/or ideological reasons.  
In either case, parents made the choice to become directly involved in their children’s 
education.  Home schooling parents feel that they can do a better job of providing a more 
effective and safer learning environment while teaching and instilling family values than 
public schools are capable or willing to do.   
Recent decades have seen a gradual blurring of the lines between and around 
pedagogues and ideologues in many areas, resulting in a gradual but observable shift in 
the home schooling population.  The end of the 20
th
 century marked the beginning of a 
transition in the types of families who were choosing to home school their children. 
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Home Schooling in the 21st Century 
 The dawning of the new millennium highlighted a relatively new segment of 
home schoolers who have further diversified the home schooling population.  Home 
schoolers are increasingly reflecting mainstream American society, making it more 
difficult to characterize home schoolers as a group (Raja, 2012; Ray, 2006).  According 
to Somerville (2001), without this diversity, home schooling in the U.S. would still be a 
marginal movement. 
 This newest trend seems to have taken root in the early 1990s and appears to 
involve a growing number of well-educated, relatively affluent parents who chose to 
home school in order to improve the educational achievement of their children and to 
avoid what they perceive as problem-ridden public schools (Fager & Brewster, 2000; 
Grubb, 1998; Hadderman, 2002; Kunzman, 2012; Luebke, 1999; Raja, 2012; Ray, 2006; 
Somerville, 2001).  While they are not strict pedagogues, they have many characteristics 
in common. 
 Some of these parents’ concerns with the public schools are socio-cultural.  
Parents who choose to home school often fear the negative influence of peer groups on 
their children or fear for the safety of their children in crime-ridden schools.  The 
shootings at Columbine High School in 1999 prompted many families for the first time to 
seriously consider home schooling.  Public schools were increasingly viewed as 
institutions where drug use is rampant, psychological abuse occurs, improper and 
unhealthy sexuality is learned, teachers and students are robbed and assaulted, and guns 
and other weapons are prevalent (Baines & Foster, 2006; Grubb, 1998; Lange & Liu, 
1999; Princiotta & Bielick, 2006; Raja, 2012; Ray, 2006). 
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 Home schooling parents may also perceive that public schools are graduating 
illiterate students who are unprepared for the workforce.  Some parents express concern 
that educational reform is not providing their children with the fundamental basic 
education that they feel is necessary.  The publication of A Nation at Risk in 1983 
brought education reform to the forefront of the policy agenda.  Despite the continual 
activity and the promise of reform since then, many parents have grown weary with the 
seemingly endless stream of reform efforts.  Adding to parental concerns are the ongoing 
fiscal problems in public schools trumpeted by the national and local media, which 
parents may view as further reducing the chances of their children obtaining an 
appropriate education (Kendig, 1996; Knowles, Marlow, & Muchmore, 1992; Luebke, 
1999; Princiotta & Bielick, 2006; Raja, 2012). 
 National and state efforts to implement increasingly onerous standardized testing 
are also causing some parents to embrace home schooling.  Home schooling parents may 
view public schools as inflexible places where their children’s individual differences and 
learning styles are not being identified and nourished to help them achieve to their fullest 
potential.  An increasing number of parents of learning disabled children cite a lack of 
appropriate programming for their children as a reason for choosing to home school.  
Additionally, some parents may have also had conflicts or negative experiences with the 
public schools that have convinced them to home school their children (Ensign, 1998; 
Grubb, 1998; Lange & Liu, 1999; Princiotta & Bielick, 2006; Ray; 2006; Welner, 2002). 
 The common thread weaving its way through this diverse home schooling 
population is that the parents choose to home school their children due to a need to be 
deeply involved with their children’s development and education.  They believe that 
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children learn best and in fact need to learn from people who care deeply about them 
(Fager & Brewster, 2000; Grubb, 1998; Lange & Liu, 1999; Raja, 2012; Ray, 2006; 
Welner, 2002). 
 A vast assortment of resources exists today for home schoolers.  Local, state, and 
national support groups have formed to provide home schooling families with advice, 
curricula, legal support, and lesson and unit plans.  Other like-minded families also 
constitute a major resource for home schooling families.  Additional resources include 
libraries, museums, colleges, online and other digital media, parks departments, places of 
worship, local businesses, mentors, private schools, and public schools.  Many private 
educational organizations offer curricular packages, books, and other materials for home 
schoolers.  Some public school districts have set up organized education centers that 
provide families with resources, instructional support, and opportunities to sign up for 
scheduled classes.  Some states or school districts allow part-time enrollment, shared 
schooling, dual enrollment, or other types of part-time school attendance (Anthony & 
Burroughs, 2012; Dansby-Giles, 2002; Ensign, 1998; Fager & Brewster, 2000; Lines, 
1995; Luebke, 1999; Princiotta & Bielick, 2006; Stevenson, 2006; U.S. Department of 
Education, 2005).  
Impacts of Home Schooling 
 Public opinion about home schooling has gradually changed in recent years, 
coinciding with the changes in the home schooling population.  According to Hadderman 
(2002), a 1985 Gallup Poll indicated that 73 percent of respondents felt that the home 
schooling movement was a negative thing for the nation, with only 16 percent approving.  
By September 1997, the disapproval rating had fallen to 57 percent and the approval 
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rating had climbed to 36 percent.  A 2001 Gallup Poll showed a 54 percent disapproval 
rating with a 41 percent approval rating, indicating increased public acceptance of home 
schooling. 
The educational community, however, has been slower to accept this growing 
movement (Dansby-Giles, 2002; Hadderman, 2002; Lines, 1995; Luebke, 1999).  
National and state education associations and organizations tend to view alternative 
educational choices as a threat to public schools, and have consistently resisted efforts to 
expand school choice (Hadderman, 2002; Knowles, Marlow, & Muchmore, 1992; Lines, 
1995).  These groups tend to advocate for more rigorous regulation of home schooling 
and oppose attempts to allow home schoolers to access public school services.  Many 
educators question the ability of untrained and uncertified parents to successfully teach 
their children.  They also express concern that home schooling might produce 
maladjusted young adults incapable of socializing or working cooperatively with others 
(Luebke, 1999; Naughton, 2007).  Educators may also fear that a lack of resources in the 
home schools shortchanges students and produces undesirable outcomes, and that 
students do not have the academic foundation or skills to compete with their public 
school age-peers. 
An increasing number of public schools, however, are developing partnerships 
with home schoolers, providing access to extracurricular activities and classes on a part-
time basis (Hadderman, 2002).  Some educators object to this trend, citing concerns about 
fairness and logistics.  For example, it could be difficult to waive attendance and 
academic requirements for home schoolers, which are required of regularly enrolled 
students.  Also, opening Advanced Placement and honors courses to home schoolers is an 
36 
 
issue, since there are often waiting lists of regularly enrolled students who have taken the 
prerequisites, and it may be challenging to gauge home schoolers’ readiness for higher-
level coursework.  Additionally, public schools cite limited funding and are reluctant to 
pay for services to home schooled students when the districts might not receive state 
funding for the services provided (Dansby-Giles, 2002; Hadderman, 2002; Knowles, 
Marlow, & Muchmore, 1992; Lines, 1995; Luebke, 1999). 
The evidence, however, indicates that most of these fears are overblown or 
unfounded.  Academically, home schooled students tend to perform as well as or better 
than their public school peers.  By most measures, regardless of race, socioeconomic 
class, and parent education level, home schooled students perform at higher academic 
levels when tested on standardized assessments as compared to all students nationwide.  
Home schooled students typically score above average on the SAT and ACT tests and are 
increasingly being actively recruited by colleges and universities; they are admitted to 
college at a rate equal to or greater than traditional students (Hadderman, 2002; Knowles, 
Marlow, & Muchmore, 1992; Kunzman, 2012; Luebke, 1999; Raja, 2012; Ray, 2006).  In 
fact, the National Merit Scholarship Corporation (2006) reported 125 home schooled 
students qualified as Merit Scholar finalists in 2006. 
 One of the most common criticisms of home schooling cited by critics is that 
home schooled students do not benefit from the socialization that students in public 
schools receive.  However, when looking at social development, home schooled children 
tend to have higher scores on self-concept measures, they appear socially and 
emotionally well-adjusted, and they have numerous opportunities for interaction with 
other children and adults.  Most spend time with other children through a variety of 
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activities including support and networking groups, sports teams, music groups, scouting, 
churches, 4-H, and other associations.  Additionally, many spend time with adults 
through community volunteer work, operating their own businesses, tutoring or 
mentoring, political campaigns, or other service activities (Grubb, 1998; Hadderman, 
2002; Knowles, Marlow, & Muchmore, 1992; Lines, 1995; Luebke, 1999; Naughton, 
2007; Ray, 2006). 
 According to Ray (2006), adults who were home schooled participate in local 
community service more often than the general population, they vote and attend public 
meetings more often than the general population, and they attend and succeed at college 
at an equal or higher rate than the general population.  Even when the effects of 
differences in education, income, and other factors are removed, home schoolers are 
more civically involved than their public school counterparts (Somerville, 2001). 
 The results of these studies need to be tempered with a bit of caution: many of the 
studies involved self-selected subjects and it is difficult to determine whether these 
children would have done equally well in public schools.  Because home-educated 
children usually do not come from severely underprivileged families, it is quite possible 
that they would have performed above the national average even if they had attended 
public schools.  Also, data from test scores or home schooling associations may not be 
representative of home schoolers as a collective group because not all families cooperate 
with state testing regulations and private efforts often rely on volunteers.  Future research 
might better answer the question of causation. 
 Home schooling can potentially result in moderate savings of educational 
resources for public schools.  Home schooling parents pay taxes, but their children are 
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not in the public schools utilizing taxpayer dollars, freeing up funding for other students.  
Additionally, some school districts may be able to receive funding for serving home-
schooled children, offsetting the cost of additional resources (Fager & Brewster, 2000; 
Luebke, 1999). 
Statistics 
 There is a wide range of varying estimates of the number of home schooled 
children in the United States today.  The U.S. Department of Education (2005) reported 
that there were approximately 1.1 million home schooled children in the spring of 2003, 
representing 2.2 percent of the school-age population.  According to Planty, et al. (2009), 
there were an estimated 1.5 million home schooled children in the U.S. in the spring of 
2007, representing 2.9 percent of the population.  Ray (2006) estimated even higher 
numbers, citing systemic underreporting of home schooling students to support his 
estimates of up to 2.4 million home schooling children for the 2005-2006 school year.  
More recent estimates based on extrapolation of U.S. Census Bureau data and U.S. 
Department of Education data suggest that the number of homeschoolers in the spring of 
2010 ranged between 1.734 million and 2.346 million (Ray, 2011).  These numbers 
represent a significant increase compared to the population estimates from earlier 
decades.  For example, in 1978 there were estimated to be only 12,500 home schooled 
children in the United States.  By 1983 the estimate was approximately 93,000 children, 
with the number more than tripling by 1990 to 300,000 (Ray, 2001; Ray, 2006).   
Home Schooling and the Law 
 Determining accurate numbers is easier today than at any time in the past, but 
there are still numerous challenges.  States continue to have differing requirements for 
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centralized reporting and in some states it is very difficult to get an accurate count.  
Another obstacle is that some parents refuse to cooperate with state mandated reporting 
and are considered “underground” home schoolers.  A climate of distrust of the state 
system still exists in certain segments of the home schooling population.  This distrust 
has its roots in the decades of litigation regarding the state’s right to establish compulsory 
education laws and parents’ rights to determine the education of their children.  As home 
schooling gained popularity, states strongly defended their compulsory attendance laws 
(Grubb, 1998; Knowles, Marlow, & Muchmore, 1992; Kunzman, 2012; Luebke, 1999; 
Somerville, 2001; Welner, 2002). 
 Home schoolers experienced success in their legal battles partly because they seek 
less rather than more state intrusion and, states have been placed in the position of 
arguing that the state has a compelling state interest in the home schools.  Additionally, 
taxpayers and state governments have been mostly supportive of the efforts of home 
schoolers who are essentially asking for fewer economic and tangible resources.  Also, 
states have found it difficult to demonstrate that harm is being done to children who are 
home schooled.  By the middle of 1993 it became legal in all 50 states to home school 
children, although state regulations and requirements still vary widely (Grubb, 1998, 
Kunzman, 2012; Lines, 1995; Luebke, 1999; Somerville, 2001). 
 Today, most states require families of home schooled students to submit basic 
statistical information to either the state or local education agency (SEA or LEA).  Most 
states have additional regulations and requirements, such as the submission of a 
curricular plan and regular testing of students; a few stipulate education or testing 
requirements for parents.  The No Child Left Behind (NCLB) Law contains provisions 
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with important protections for home schools.  Nothing in the law is to be construed to 
affect a home school; permit, allow, encourage, or authorize Federal control over any 
aspect of a home school; or require any SEA or LEA to mandate, direct, or control the 
curriculum of a home school (Lines, 1995; Somerville, 2001; U.S. Department of 
Education, 2005). 
 One trend that appears to be gaining momentum in home schooling circles is the 
desire to have home schoolers participate in at least some activities at traditional schools, 
known as “shared services”, “dual enrollment”, or “equal access”.  Some want academic 
benefits while others are interested in extracurricular activities for social reasons or to 
improve their college applications (Knowles, Marlow, & Muchmore, 1992; Luebke, 
1999; Pearson, 1996; Raja, 2012).  States’ laws regarding participation of home schoolers 
in public school activities vary.  In some states, school districts are required to allow 
access to classes or sports.  Other states that do not have specific home school statutes 
consider home schools to be private schools and consider shared services to fall under 
those statutes.  Regardless of the state laws, students can usually participate in public 
school programs only if certain requirements are met (Dansby-Giles, 2002; Fager & 
Brewster, 2000; Hadderman, 2002; Home School Legal Defense Association, 2007). 
Home Schooling the Gifted 
 Considering the unique needs of gifted students and the many benefits of 
individualized instruction possible with home schooling, it seems only natural that 
parents of gifted students, who are increasingly underserved in public schools, would 
consider home schooling.  However, very little research has been conducted on this 
relatively new phenomenon in the home schooling movement, and most of the 
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information on home schooled gifted students is anecdotal and found mainly in listserves, 
blogs, news magazines, newspapers, and opinion-based websites; the few articles found 
in educational journals tend toward non-scholarly narrative works.  Two research articles 
were located, however, that provided results from studies and interviews conducted and 
reported during the past decade and a half.   Ensign (1998) examined the reasons cited by 
parents for home schooling their gifted children, as part of a larger longitudinal study on 
home schooling special education students.  An additional study published by Rivero 
(2002) looked at home schooling for self-actualization and also touched on the reasons 
for home schooling.  In this study, she described how seemingly unrelated digressions 
can combine with more traditional planned learning experiences and be individualized to 
integrate home schooling methods and gifted education theories. 
 According to Ensign (1997) & (1998) and Rivero (2002), these parents cite 
several reasons for home schooling their gifted children.  Sometimes schools are unable 
or unwilling to meet the academic needs of highly gifted or asynchronous learners.  Some 
gifted children need a smaller and safer environment where they can develop their social 
and emotional skills.  These parents believe that home schooling is a way to customize 
their children’s education to specific needs and interests at the appropriate academic 
challenge level, while creating an integrated educational environment that includes a 
broad range of activities.  Flexibility is important since many gifted students are uneven 
in their abilities.  A rigorous, intellectually challenging curriculum provides the 
opportunity to inject depth and breadth while still remaining flexible. 
Gifted home schoolers embrace opportunities to develop in multifaceted ways 
while pursuing interests without time and curriculum restraints.  The attention and 
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direction a parent can give at home to a gifted child is much more concentrated and 
appropriate than what is often provided in a traditional classroom setting.  Because gifted 
children typically relate better to adults and older children, home schooling can provide 
the time and structure needed to nurture and develop those relationships (Kendig, 1996; 
Raja, 2012). 
For all of these reasons, the home schooling setting appears to be a viable choice 
for educating gifted children.  However, no studies were available to indicate that anyone 
has attempted to go into the home schooled gifted homes to explore and describe the 
lived experiences of the children and parents, to generate meaning by understanding the 
essence of their experiences, or to gauge their satisfaction with their educational 
decisions.  These concerns guided and informed this phenomenological study.  The thick, 
rich descriptions provided by the study participants provided the basis for a reflective 
structural analysis that was used to portray the essences of the lived experiences of the 
home schooled gifted students and their parents. 
Chapter Two Summary 
 The wide scope of this literature review presents a background that supports the 
importance of this study’s exploration into the experiences of home schooled gifted 
students and their parents.  Furthermore, it supports an investigation into the reasons 
provided by home schooling parents regarding why they have chosen to home school 
their gifted children.  The review explored the history of gifted education, spanning from 
ancient times until the present day.  It examined the variety of theories and definitions 
behind gifted identification, discussing their significant impact on operational definitions 
used by schools today.  The first section concluded with a look at the current state of 
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public education and the reasons why parents of gifted children are exploring alternatives 
to traditional public education. 
 The next section examined the history of home schooling and the factors that led 
to its expansion in both numbers and popularity.  The review took a close look at two 
founders of the home schooling movement, John Holt and Raymond Moore, and explored 
the significance of their research and views on learning.  This was followed by a 
discussion of the terms pedagogue and ideologue, the two main types of home schoolers 
which arose from their work. 
 Building upon this foundation, the literature concerning the modern context of 
home schooling was examined.  The newest group of home schoolers increased the 
diversity in the home schooling ranks, resulting in wider acceptance by mainstream 
society.  This group consisted mainly of parents who have chosen to home school in 
order to improve the educational achievement of their children and to avoid the negatives 
of the public schools.  Parents of gifted children appear to mainly fall into this category 
of home schoolers. 
 The next section of the review explored the impact of home schooling on the 
educational community, on society at large, and on the home schooled children.  It 
examined the criticisms and support for home schooling, and discussed the often strained 
relationship between the home schooling community and the law. 
 The review concluded with a look at some of the reasons found in the literature 
that parents provide for home schooling their gifted children, along with the ways the 
characteristics of gifted children match up well with the strengths and benefits of home 
schooling. 
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Chapter Three will outline the details of the methodology this researcher used to 
discover and describe the experiences of home schooled gifted children and their parents. 
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Chapter 3: Methodology 
Introduction 
I interview because I am interested in people’s stories.  Most simply 
put, stories are a way of knowing.  Telling stories is essentially a 
meaning-making process.  In order to give the details of their 
experience a beginning, middle, and end, people must reflect on their 
experience.  It is this process of selecting constitutive details of 
experience, reflecting on them, giving them order, and thereby making 
sense of them that makes telling stories a meaning-making experience.  
(Seidman, 2006, p. 7). 
 
The purpose of this study was to explore and describe the home schooling 
experiences of parents and their gifted children in Pennsylvania.  This study delved into 
their respective lived experiences and examined the viability of this alternative approach 
to education.   A focus of this research was to gain a better understanding of the reasons 
why parents of home schooled gifted children have chosen this educational alternative.  
Based on the focus of this study, an understanding derived from the methodological 
literature, and previous research, this study utilized a qualitative research paradigm to 
explore the experiences of home schooled gifted children and their parents.  Qualitative 
research is an expansive approach to the study of social phenomena; it is pragmatic, 
interpretive, and grounded in the lived experiences of people (Marshall & Rossman, 
1999). 
The goal of this chapter is to present and describe the research design that 
systematically guided the study.  This chapter will provide an overview of the 
assumptions and rationale of qualitative inquiry, description of the method of inquiry, the 
role of the researcher, site and sample selection, the methods of data collection and 
organization, the methods of data analysis, the interpretation and presentation of the 
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findings, the approach to address issues of validity and reliability, and the ethical 
considerations. 
Qualitative Research Assumptions 
Qualitative research is marked by the way the researcher perceives and portrays 
the world, and by the conceptual orientation used to see and make meaning of what has 
been seen.  The development of perceptivity is critical for qualitative research because it 
is the achievement of experience that provides the information from which patterns are 
perceived and interpretations are made (Eisner, 1998).  The qualitative researcher 
describes the perceived phenomena using words rather than numbers or measures.  
Qualitative research has its origins in descriptive analysis and involves an inductive 
process, reasoning from a specific situation to a general conclusion (Wiersma, 2000).  
The methodological literature describes the basic characteristics and reasoning of 
qualitative research, as follows: 
1. It usually takes place in the field, in natural settings, and is conducted without 
manipulating the participants or the setting.  This approach stems from the beliefs 
that behavior should be observed in the setting where the experiences take place, 
the phenomena should be viewed holistically, and the meanings derived from the 
research are specific to the setting and its conditions.  Experience and behavior 
are viewed as an integrated and inseparable relationship of subject and object and 
of parts and whole. 
2. It uses multiple methods that are interactive and that respect the humanity of the 
study participants.  The researcher’s role is one of inclusion in the situation; in 
some genres the researcher is viewed as a co-participant.  The methods of data 
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collection often actively involve the participants and emphasize sensitivity to the 
participants of the study.  The research is characterized by an interest in 
understanding the lived experiences of the participants and the meaning they 
make of those experiences. 
3. It is emergent rather than strongly prefigured, possessing an inherent openness 
and flexibility that allows the researcher to modify the design and focus during 
the research to explore and understand new discoveries and relationships.  It does 
not emphasize a theoretical base for the focus of the study at the beginning of the 
research, but allows the research questions to evolve as the study progresses.  The 
theory or general pattern of understanding tends to emerge throughout the process 
and may coalesce into a grounded theory or broad interpretation.  General or 
universal meanings are derived from the individual descriptions. 
4. It is fundamentally interpretive and moves beyond numerical data in a search for 
meanings and essences of experience.  This includes developing a description of 
an individual or setting, analyzing data for categories or themes, and drawing 
conclusions about its meaning personally and theoretically. 
5. It is reflective and introspective on the part of the researcher.  The researcher 
systematically reflects on his or her role in the inquiry and is sensitive to his or 
her personal biography and how it shapes the study.  The personal self becomes 
inseparable from the researcher-self, representing honesty and openness to 
research through acknowledging that all inquiry is value-laden. 
(Creswell, 2003; Creswell, 2007; Eisner, 1998; Maxwell, 2005; Moustakas, 1994; 
Seidman, 2006; and Wiersma, 2000). 
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Qualitative Research Rationale 
The research design should flow from the research questions and the conceptual 
framework surrounding those questions (Marshall & Rossman, 1999).  Qualitative 
inquiry supports the overall approach to this study, which is to develop a deeper 
understanding of the home school phenomenon, to uncover and describe the parents’ and 
children’s perspectives on home schooling, and to discover the reasons why parents of 
gifted children have chosen home schooling.  Qualitative research is interpretive and 
grounded in the lived experiences of people.  It emphasizes viewing phenomena 
holistically in the natural setting, which contributes to understanding how events, actions, 
and meanings are shaped by the context within which the participants act (Maxwell, 
2005). 
There have been no studies to date that have sought to explore the lived 
experiences of home schooled parents and their families in an attempt to understand their 
actions and perspectives.  It is the social and physical setting of the home school 
experience and the internalized notions of norms, traditions, roles, and values that are 
crucial aspects of the environment that affects individuals’ actions; the researcher needs 
to understand the deeper perspectives gathered by face-to-face interaction allowed by 
qualitative inquiry (Marshall & Rossman, 1999).  Although the interpretations of 
qualitative research are not generalizable, the researcher’s task is to present the 
experience of the participants so that readers of the study can connect to the experience, 
learn how it is constructed, and deepen their understanding of the phenomena the study is 
addressing (Seidman, 2006). 
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Type of Design 
Phenomenology is as much a philosophy as it is a method.  Phenomenological 
researchers strive to establish the meaning of an experience, rather than to discover 
causes and correlations.  The goal is to determine what an experience means for the 
participants who have had the experience and who are able to give a comprehensive 
description of it.  From the individual descriptions, general or universal meanings are 
derived, providing the basis for a reflective structural analysis that portrays the essences 
of the experience.   The approach can be summarized in two descriptive levels: In Level 
I, the original data are comprised of naïve descriptions gathered through open-ended 
questions and dialogue.  In Level II, the researcher describes the structures of the 
experience derived through reflective analysis and interpretation of the research 
participants’ accounts or stories (Moustakas, 1994). 
This type of qualitative inquiry requires a broad study of a small sample, allowing 
the participants to speak for themselves.  The procedure involves working with a small 
number of participants through extensive and prolonged engagement to develop patterns 
and uncover the relationships of meaning of phenomena.  During this process the 
researcher sets aside his or her own prejudgments, biases, and preconceived ideas about 
objects and situations through a process known as the “Epoche.”   The world is placed 
out of action, yet remains bracketed.  The world in the bracket has been cleared of 
ordinary thought and is presented as a phenomenon to be looked upon naively and freshly 
through a “purified” consciousness (Creswell, 2007; Moustakas, 1994). 
The phenomenological approach is particularly appropriate for this study because 
families who home school their gifted children are a specific group whose assumptions 
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and biases affect their perceptions and how they are perceived by others.  According to 
Seidman (2006), making sense or making meaning of experiences requires that the 
participants explore how the factors in their lives interacted to bring them to their current 
situation.  It also requires that they look at their current experiences in detail within the 
context in which they occur.  Phenomenological inquiry is most effective in describing 
situations and highlighting experiences from the perspectives of the participants.  This 
phenomenological study will allow the experiences of home schooled gifted children and 
their parents to be explored and documented from their own perspectives, leading to 
valuable new insights that will provide the basis for further research and reflection. 
The Role of the Researcher 
Qualitative inquiry views the researcher as the instrument who engages in the 
setting and makes sense of it.  Qualitative research is conducted in natural settings where 
the researcher observes what is happening as it naturally occurs.  There is no 
manipulation of variables, simulation, or externally imposed structure on the situation 
(Wiersma, 2000).  The researcher becomes a part of the study by engaging and 
interacting with the participants of the study, however, the researcher must recognize that 
the resulting meaning is to some degree a function of the participants’ interaction with the 
researcher (Maxwell, 2005; Seidman, 2006). 
The role of the researcher in qualitative research also involves both inward and 
outward reflection.  During this research study, it will be important to understand and 
explain the effects of reflexivity on any interactions.  According to Maxwell (2005), the 
fact that the researcher is part of the world he or she studies is a powerful and inescapable 
influence, and the researcher must recognize the reactions and reflective thoughts as the 
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study is conducted. 
Site and Sample Selection 
In order to conduct this research, nine home schooling families were chosen 
according to the logic of purposeful sampling and the relevant data that the families could 
provide.  Phenomenological research is usually conducted in natural settings such as 
schools or homes, so for this study the researcher conducted the field work in the most 
natural and comfortable setting for the families: in their homes.  Since home schooling 
takes place within the home, selection of the sites and sample occurred simultaneously.  
The families chosen were considered to be information-rich cases and their selection was 
based on identified criteria for inclusion (Wiersma, 2000).  The criteria for inclusion were 
as follows: 
1. Pennsylvania residents 
2. Currently home schooling 
3. One or more home schooled children, between the ages of 8 and 17, are 
identified as gifted 
Since the selection of subjects for this study was through nonprobability 
sampling, the selection of the participants was somewhat subjective and based on the 
experience and judgment of the researcher.  Maxwell (2005) notes that “selecting those 
times, settings, and individuals that can provide you with the information that you need in 
order to answer your research questions is the most important consideration in qualitative 
research decisions.” (p. 88).  Therefore, the sampling techniques and size were designed 
to meet the needs of this research study and to provide answers to the research questions. 
Participants for this study were located and selected in person at Gifted 
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conferences, via Gifted listserves, through social-networking sites, and through Yahoo 
groups for Gifted Homeschoolers.  Additionally, snowball or chain sampling techniques 
were utilized to identify other home schooling families; this technique involved asking 
existing participants for referrals of others who they believed would be interested in 
participating in the study.  The number of families selected via snowball sampling was 
limited to 50% of the interviewed population to avoid too homogenous of a group, since 
the desire was to have a diverse group within the parameters of the sample.  Diversity in 
the sample was achieved through maximum variation sampling, which is intended to 
generate two forms of information: (1) the detailed descriptions of the cases to highlight 
their differences, and (2) the common themes across the cases in spite of their variations 
(Wiersma, 2000).  Based on the demographic information provided, diversity was sought 
in geographic location, educational backgrounds of parents, ethnicity, and number of 
siblings.  These criteria were selected, based on the research literature, to provide the 
broadest range of families within the selected population.  These participant selection 
techniques are most appropriate due to the somewhat scattered nature of the home 
schooling community and the lack of a centralized database of home schooled gifted 
families. 
It is important to note that random sampling was not appropriate for this study.  
Creswell (2003) states that the idea behind qualitative research is to purposefully select 
participants that will best assist the researcher in understanding the problem and research 
questions.  He notes that this does not suggest random sampling or selection of a large 
number of participants.  In fact, Wiersma (2000), Maxwell (2005), and Seidman (2006) 
note that sample sizes in qualitative research tend to be small and there is not a specific 
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number to answer the question of how many participants are necessary or enough.  
Seidman states that “enough is an interactive reflection of every step of the interview 
process and different for each study and each researcher.” (p. 55). 
Wiersma (2000) shares several examples from qualitative research that 
demonstrate the variation in selection techniques and sample sizes.  In one example, 45 
teachers were selected and interviewed in a study on gender politics as a factor in a 
reform effort (p. 289), in another study 42 teachers were selected for a study on teachers’ 
questioning behavior (p. 290), while in another study three students were selected for in-
depth interviews to explore the experiences of young adolescents learning about identities 
in television culture (p. 289).  In another phenomenological study conducted by Koonce 
(2007), thirteen families were interviewed to learn about the transitional experience of 
home schooled students entering public school.  For the current study, the researcher set a 
target range of eight to ten families, while keeping in mind the criteria of sufficiency and 
saturation.  These participants provided information-rich descriptions of their experiences 
and perspectives. 
Data Collection and Recording Procedures and Strategies 
 In order to explore and discover the experiences of home schooled gifted children 
and their families, in-depth interviewing, a review of artifacts, observations as 
documented in field notes, and a reflection notebook were used to address the research 
questions as indicated below. 
 
 
 
 
 
54 
 
Table 1: Data Collection Table 
 
 
 
Research Questions Data Collection Methodology 
1. What reasons do the parents give 
for choosing to home school their 
gifted children? 
2. What is the nature of the parents’ 
home schooling lived experience? 
3. What is the nature of the students’ 
home schooling lived experience? 
o Semi-structured, in-depth 
interviews 
o Review of artifacts 
o Observations in field notes 
o Research Reflection notebook 
 
 
 
 
At each home a 90-minute initial interview was conducted with the primary home 
schooling parent (and in three of the families, with the father as well); a 60-minute initial 
interview was conducted with the home schooled child; and a 90-minute follow-up 
interview was conducted with the primary home schooling parent three days to one week 
later.  The purpose of the initial parent interview was to put the participants’ experiences 
in context by asking the parents to share as much as possible about themselves in light of 
the home schooling setting.  The parents were asked how they came to be participating in 
home schooling.  The follow-up parent interview concentrated on the details of the 
primary home schooling participant’s present lived experiences in home schooling.  The 
parent was asked for stories about her experiences as a way of eliciting details.  The 
participant was also asked to reflect on the meaning of the experiences and to look at how 
life’s factors interacted to bring her to her present situation (Seidman, 2006).  The child 
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interview was shorter in length due to the child’s age.  Each interview was recorded with 
a digital audio recorder. 
The researcher also conducted a review of artifacts, such as student portfolios, 
home schooling curricula, student projects, textbooks, software, and other pertinent data 
to gain a broader and deeper understanding of the home schooling experience.  
Additionally, field notes were compiled to more fully capture the essence of each 
interview and setting.  The field notes were both descriptive and reflective; they 
contained details regarding observations of the physical setting and participant behaviors 
as well as contained ongoing reflection on the researcher’s relationship to the setting and 
the design and evolution of the data collection and analysis. 
In-Depth Interviewing 
 Qualitative researchers often employ in-depth interviewing as the dominant 
strategy for data collection.  Typically in a phenomenological study, the long interview is 
the primary method through which data are collected on the research topic.  According to 
Moustakas (1994), the phenomenological interview involves an informal and interactive 
process that utilizes open-ended questions and comments.  Although questions may be 
developed in advance, they can be varied, altered, or discarded when the participants 
share the full story of their experiences.  The major task of the researcher is to build upon 
and explore the participants’ responses to the questions.  The ultimate goal is to have the 
participants reconstruct their experiences within the topic under study, reflecting the 
participants’ perspectives on the phenomenon and not as the researcher views it (Marshall 
& Rossman, 1999; Moustakas, 1994; Seidman, 2006). 
 The advantages of in-depth interviewing for this phenomenological study are that 
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it provides access to the context of the participants’ behavior; it is a useful way to obtain 
large amounts of data quickly; it allows immediate follow-up and clarification; it 
cultivates a relaxed and trusting atmosphere in which the participants can tell their 
stories; and it takes place in the intact natural setting.  The primary way a research study 
can investigate an educational group or process is through the experiences of the 
individuals who make up the group or carry out the process (Marshall & Rosssman, 
1999; Moustakas, 1994; Seidman, 2006).  The use of in-depth interviewing in this study 
enabled the development of a detailed exploration and description of the individuals, 
events, processes, and behaviors that will add to the understanding of the experiences of 
home schooled gifted children and their families. 
 The goal of interviewing for this particular study was to explore and discover the 
lived experiences and perspectives of home schooled gifted children and their families. 
Seidman (2006) advocates in-depth, phenomenologically based interviewing for such a 
task.  This approach combines life-history interviewing and focused, in-depth 
interviewing informed by assumptions drawn from phenomenology, primarily using 
open-ended questions.  The interviewer’s major task is to build upon and explore the 
participants’ responses to those questions.  The goal is to enable the participants to 
reconstruct their experiences within the topic under study. 
Learning Context 
 A focus of the in-depth interviews was an exploration of the learning context in 
the home schooling setting, with an emphasis on the instructional core.  City, Elmore, 
Fiarman, and Teitel (2009) note that this instructional core consists of the instructor and 
the student in the presence of the content.   They state that it is the essential interaction 
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between instructor, student, and content that creates the basis of learning.  It is the 
relationship between the instructor, the student, and the content that determines the nature 
of the instructional practice.  This relationship is particularly unique in the home 
schooling setting, due to the dual role of the instructor as both parent and teacher.  
Therefore, this relationship is likely to have a distinctive impact on the home schooled 
students’ learning.  The researcher conducted the interviews and observations with this 
relationship in mind. 
A related characteristic of the home schooling learning context is that it respects 
the child as the learner.  Home schooling curricula are centered around the child’s 
interests and abilities.  Because home schools are not burdened with the same constraints 
as public schools, they are inherently more flexible and can quickly adapt and change 
methods and approaches as needed, even on a daily basis.  Rather than asking the child to 
adjust to the curriculum, home schooling adjusts the curriculum to the child.  Rivero 
(2002) notes, when referring to gifted home schooled children, “Their drive to learn 
about what interests them is so strong that to force a curriculum changes who they are as 
learners” (p. 199).  Ensign (1998) shares that students do not want to be taught, but rather 
want to be treated as co-explorers.  She advises home schooling parents to “follow 
students’ interests, supplementing and expanding their horizons as much as possible” (p. 
7).  Rivero builds on this concept by noting that all learning counts, and parents should 
focus on learning rather than teaching. 
 One of the key components of the learning context is the instructional task, that is, 
the actual work that the children are asked to do in the process of instruction.  The central 
idea is to examine what the children are actually doing, not what they are thought to be 
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doing.  One of the greatest strengths, and therefore one of the greatest challenges, of 
home schooling is to think about education differently, to look at learning from a 
different perspective (Rivero, 2002).  The interviews and observations in this research 
study paid attention to whether the children were actually interested and engaged in their 
learning (City, Elmore, Fiarman, and Teitel, 2009). 
Review of Artifacts 
 History and context surrounding a specific setting or situation can also be 
obtained by reviewing documents or artifacts.  Interviewing and observation can be 
supplemented by gathering and analyzing documents produced in the course of everyday 
events.  The review of artifacts is an unobtrusive way to richly portray the values and 
beliefs of participants in the setting (Eisner, 1998; Marshall & Rossman, 1999; Wiersma, 
2000).  Portfolios and other student-generated work served as important sources of 
valuable insights into participants’ experiences.  All artifacts were treated carefully and 
individual confidentiality was respected. 
Data Recording Procedures 
 Data collected in the field should be recorded in a deliberate and organized 
fashion that will aid analysis; this requires attention to detail, a concern for security, and a 
system for keeping materials accessible (Seidman, 2006).   Wiersma (2000) notes that 
data records can become quite voluminous; it is not uncommon for a data record to 
exceed 1000 pages.  Therefore, proper organization of the data lays the foundation for 
effective data analysis.  This researcher recorded the interviews and carefully transcribed 
the recordings in a detailed manner that recreated the verbal and non verbal material of 
the interview.  These transcripts were supplemented by field notes generated during the 
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interviews and by the information in the research reflection notebook.  This researcher 
organized and documented the material in a database that remains separate from the 
report.  The database contains the raw data that was analyzed and interpreted in the 
study’s conclusions.  The raw data will be kept for up to one year following the 
completion of the study, and will then be destroyed. 
Data Analysis 
 Qualitative data analysis is a complex process that requires organization of 
information and data reduction.  Marshall & Rossman (1999) define data analysis as “the 
process of bringing order, structure, and interpretation to the mass of collected data.” (p. 
150).  Data collection and data analysis usually run together in qualitative research; there 
is extensive overlap of these steps.  Initially, the researcher is guided by concepts and 
developing understandings, but shifts or modifies them as data are collected and analyzed 
(Marshall & Rossman, 1999; Wiersma, 2000).  Careful consideration was given to 
development of the plan for analyzing the data gathered from this research. 
 The data from this research were descriptive in nature, since the goal of this study 
was to explore and discover the lived experiences of home schooled gifted children and 
their families and to seek the underlying meaning of their experiences and perspectives.  
This researcher attempted to set aside all personal biases, understandings, judgments, and 
knowings in order to create compelling and accurate descriptions of the participants’ 
experiences (Moustakas, 1994).  The collected data included the audio recordings of the 
interviews, the transcriptions of the interviews, the written field notes, and archived data.  
Ongoing analysis of these data involved continual reflection about the data, asking 
analytical questions, and writing memos throughout the study (Creswell, 2003; Creswell, 
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2007).  This process allowed the researcher to refine and modify the interview questions 
as data were accumulated. 
 Once the data collection phase was completed, this researcher read through the 
data in their entirety to develop a sense or meaning-making of the material and linked all 
supporting archived data with the interview material.  Notes and memos were written as 
initial ideas and relationships emerged.  The vast array of words, sentences, paragraphs, 
and pages needed to be reduced to the items of most significance and interest.  Reduction 
of the data was completed inductively rather than deductively; the researcher attempted to 
come to the transcripts naively, with an open attitude, seeking what emerged as important 
and of interest from the text.  The researcher came to the data prepared to let the 
interviews breathe and speak for themselves (Maxwell, 2005; Seidman, 2006).    
 According to Seidman (2006), the first step in reducing the text is to read over it 
and mark the “interesting” passages with brackets.  He notes that there is no model matrix 
of specific categories that one can impose on all texts.  What is of essential interest will 
be embedded in each research topic and will emerge from each transcript.  There are 
several aspects of individual experience and social structure that Seidman suggests 
responding to, however.  He recommends being alert for the following: 
1. Conflict, both between individuals and within a person 
2. Hopes expressed and whether they are fulfilled or left incomplete 
3. Language that indicates beginnings, middles, and ends of processes or events 
4. Frustrations and resolutions 
5. Indications of isolation or collegiality and community 
6. The ways issues of class, ethnicity, and gender play out in individual lives 
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7. The way hierarchy and power affect people 
Seidman (2006) notes that one goal of the researcher in marking the interview 
transcripts is to reduce and then shape the material into a form that can be shared or 
displayed.  Reduction is the first step in allowing the researcher to present the interview 
material and then to analyze and interpret it.  Once the individual passages have been 
marked, they can be grouped into categories and then studied for thematic connections 
within them and among them, such as recurring ideas or language and patterns of belief 
that link people and settings together (Marshall & Rossman, 1999). 
 Analysis of thematic connections begins during the process of reading and 
marking the transcripts, when the researcher begins to label the passages that were 
marked as interesting.  After reading and marking interesting passages in two or three 
participants’ interviews, the researcher pauses and considers whether they can be labeled.  
The researcher should consider the subject of the marked passages, whether there are 
words or phrases that seem to describe them, and whether there is a word in the passage 
itself that would suggest a category in to which the passage might fit (Seidman, 2006). 
The interview transcripts are initially analyzed in groups of two or three to create more 
manageable subsets.  The data from all of the transcripts are later merged together. 
 The process of noting what is interesting, labeling it, and filing it is called 
“classifying” or “coding” (Seidman, 2006).  Creswell (2003) defines coding as, “the 
process of organizing the material into chunks before bringing meaning to those chunks.”  
Marshall & Rossman (1999) refer to coding as the formal representation of analytic 
thinking.  Coding can be conducted using computers, either with specialized qualitative 
analysis software or a word-processing program.  Siedman recommends using caution 
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when coding or editing on a screen, as he notes that there is a significant difference 
between what one sees in text on paper versus what is seen on a screen. 
 It is important to keep labels tentative during the coding process, as locking in 
categories prematurely can lead to dead ends.  As the researcher continues to read and 
mark interview transcripts, other passages will appear that seem connected to the same 
category.  Conversely, some categories that seem promising early in the process will 
prove empty.  Additionally, new categories may appear; categories that seemed separate 
and distinct could fold into each other; and others could remain in flux until nearly the 
end of the study (Seidman, 2006). 
 Along with labeling each marked passage with a categorical term, the researcher 
should also label each passage using a notation system to designate its original place in 
the transcript.  Later, when working with excerpts taken from their original context, this 
will allow the researcher to check the accuracy of the text and retrace it to its full context 
in the transcript. 
 The next step in the process is to file the excerpts into files under the name of the 
assigned category.  Some excerpts could fit into more than one file, so copies should be 
made of those excerpts if hard copies are being used.  After all the marked excerpts have 
been filed, each file should be examined.  The researcher should start by sifting out the 
excerpts that seem most compelling, setting aside the ones that seem at this stage to be of 
less interest.  The researcher at this point is engaging in a dialectical process with the 
material; “the participants have spoken, the interviewer is responding to their words, 
concentrating his or her intuition and intelligence on the process.” (Seidman, 2006, p. 
126).  The resulting material represents a synthesis of the participants’ words and how the 
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researcher has responded.  Seidman (2006) notes that it is important that the researcher 
tries to form and articulate the criteria for the sorting and culling process so that the 
readers have a basis for understanding the reduction process used. 
 The researcher should look for excerpts from the participants’ experiences that 
connect to each other as well as to passages from other participants.  Excerpts may also 
connect to the literature on the subject.  Seidman (2006) notes that some passages are told 
in a dramatic manner or highlight a memorable incident.  He cautions that the researcher 
needs to judge whether the particular incident is idiosyncratic or characteristic, since the 
researcher will have to try to assess their importance in relationship to the other data that 
have been gathered. 
 Once these connections have been made and documented, the researcher should 
engage in interpretation of the material.  While interpretation has been ongoing 
throughout the entire interview process, this stage will involve reflection on the process 
itself and evaluation of the resulting material.  The researcher may ask the following 
questions (Seidman, 2006): 
1. What has been learned from doing the interviews, studying the transcripts, 
marking and labeling them, and organizing categories of excerpts? 
2. What connective threads are there among the experiences of the participants? 
3. How does the researcher understand and explain these connections? 
4. What does the researcher understand now that was not understood before 
beginning the interviews? 
5. What surprises have there been? 
6. What confirmations of previous instincts have occurred? 
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7. How have the interviews been consistent with the literature?  How inconsistent? 
8. How have they gone beyond? 
This researcher focused on the first five questions, as questions 6-8 imply hypothesis 
testing. 
The last stage of the interpretation process involves the researcher exploring the 
meaning that has been made of the work.  During the interviews the researcher asked the 
participants what their experiences meant to them; now the researcher has the opportunity 
to respond to the same question.  The researcher should review how he came to the 
research, what the research experience was like, and what it means to him.  How does he 
understand it, make sense of it, and make connections in it? (Seidman, 2006).  These 
findings, combined with the themes and connections fleshed out of the participants’ 
responses, are then interconnected to develop the presentation of the narrative.  The final 
stage of the data analysis is to interpret the story told in the narrative in the form of 
conclusions and recommendations for further study. 
Presentation of Findings 
Findings are the products of data analysis and are presented in a variety of forms 
(Wiersma, 2000).  The findings of this phenomenological study are presented in a thick, 
rich narrative form that describes the lived experiences and perspectives of home 
schooled gifted children and their families.  The narrative includes long, short, and 
embedded text quotations from the participants combined with the researcher’s 
interpretations.  It includes references to material gleaned from the researcher’s field 
notes and observations along with connections to existing theory and information 
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contained in the literature review (Creswell, 2003).  The researcher provides additional 
analysis and interpretations of the research in the form of conclusions and implications 
and offers recommendations for future research. 
Validity and Reliability 
Validity, reliability, and generalizability in qualitative research do not carry the 
same connotations as in quantitative research; in fact, reliability and generalizability play 
a minor role in qualitative research.  Validity, however, is often cited as a strength of 
qualitative research and is used to suggest determining whether the findings are accurate 
from the viewpoint of the researcher, participants, or readers of the account (Creswell, 
2003).  Creswell uses the terms “trustworthiness” and “authenticity,” (p. 196) while 
Maxwell (2005) approaches the concept of validity by describing it as referring to “the 
correctness or credibility of a description, conclusion, explanation, interpretation, or other 
sort of account” (p.106).  He notes that qualitative researchers do not attempt to find 
“objective truth”, nor do they need an observer-independent gold standard to which 
accounts can be compared.  Rather, a key concept for validity is the validity threat; a way 
that the researcher could be wrong.  Validity, then, consists of the strategies the 
researcher uses to identify and attempt to rule out these threats. 
 For the purposes of this research study, there are specific threats to validity that 
need to be addressed.  Two important threats to the validity of the conclusions of this 
study are researcher subjectivity (bias) and the influence of the researcher on the 
participants’ responses (reactivity).  Neither of these potential threats can be eliminated, 
instead, the researcher seeks to understand how his particular values and expectations 
might influence the conduct and conclusions of the study (Maxwell, 2005).  In a 
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phenomenological study such as this one, it is acknowledged that the researcher is a part 
of the world he studies and has an inescapable influence on the participants’ responses.  
Seidman (2006) notes that in in-depth interviewing the role of the instrument, the human 
interviewer, is recognized and affirmed.  He embraces this perspective and shares that the 
human interviewer can be “a marvelously smart, adaptable, flexible instrument who can 
respond to situations with skill, tact, and understanding” (p. 23).  He warns, however, that 
the interviewer must recognize that the meaning is to some degree a reflection of the 
participant’s interaction with the interviewer and should take steps to minimize its 
impact. 
Marshall & Rossman (1999) note that it is important to remember that in 
qualitative research the personal experience and perspectives of the researcher help to 
shape the outcomes and findings.  It is therefore important for the researcher to reflect on 
these relationships.  A personal disclosure was included in this research proposal for this 
purpose.  This added awareness aided the researcher in understanding the lived 
experiences of home schooled gifted children and their families. 
One way to address this validity threat is to look back and review the writings to 
check for bias, which provided this researcher with an opportunity to learn and expand 
the thinking surrounding the interviews and observation data. The use of the research 
reflection notebook enabled this researcher to detach himself from the situation and 
evaluate the interview transcripts and field notes in a systematic way.  It allowed him to 
think critically about the material and to ask objective questions about the findings, 
helping him to keep the participant and researcher perspectives distinct and separate 
(Candido, 2008).  Ongoing reflection in the notebook allowed him to document his 
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thoughts about the observations and interview data generated from this study.  
Additionally, it assisted this researcher in maintaining organized records throughout the 
study.  According to Haslam (1987) and Candido, the research reflection notebook is 
organized into the following four levels outlined below. 
1. The condensed account 
This section was used during each interview session to record the field notes and 
document specific quotes from the participants.  This immediate, direct account was 
useful for describing the accuracy of events and observations, as well as for recording 
immediate impressions. 
2. The expanded account 
The expanded version was prepared within 24 hours and allowed this researcher to 
fill out key words and refine the specific details about what took place during each 
interview session.  This level allowed this researcher to make possible the collection 
of richer, more descriptive detail. 
3. The daily log 
This level of the reflection notebook enabled this researcher to note his own thoughts, 
questions, and feelings about the interviews.  It encouraged him to think critically 
about what went well, what could be improved, what learning took place, and the 
distinctions between his personal perspectives and those of the participants. 
4. Ongoing analysis of interpretations 
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This fourth level was used to connect current interview findings with similarities and 
differences from other participant experiences, as well as with links to existing 
research.  This researcher used this final section of the reflection notebook to organize 
the information to support the resulting findings and conclusions. 
 Another way to check the accuracy of the findings of this study was to triangulate 
different data sources of information.  Multiple sources of evidence were used in this 
study to enhance its validity and triangulate the findings, including in-depth interviews, 
direct observation, field notes, and a review of artifacts generated by the home schooling 
children and their parents.  A diverse range of individuals in the study population also 
aided in triangulation.  This helped to reduce the risk of chance associations and 
systematic biases and allowed for a better assessment of the generality of the analysis and 
conclusions (Creswell, 2003; Maxwell, 2005; Yin, 2008). 
 Another strategy that was used to address validity threats in this study was 
respondent validation, also known as member-checking.  This process helped to 
determine the accuracy of the study’s findings by systematically soliciting feedback from 
the participants about the data and conclusions.  This assisted the researcher in ruling out 
the possibility of misinterpreting the meaning of what the participants said and did.  It 
also was an important way for the researcher to recognize his own biases and 
misunderstandings of what he has heard and observed (Creswell, 2003; Maxwell, 2005).  
 An additional approach to addressing validity threats was the use of rich, thick 
data that are detailed and varied enough to provide an extensive and revealing description 
of the participants’ experiences.  Verbatim interview transcripts and detailed, descriptive 
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field notes were used to provide a rich, detailed grounding for, and test of, the 
researcher’s conclusions in the study (Creswell, 2003; Creswell, 2007; Maxwell, 2005).  
Effective data collection and organization methods were also crucial strategies to use in 
supporting the trustworthiness of this study (Marshall & Rossman, 1999).  The researcher 
maintained color-coded files for each participant and used Excel files to organize names, 
dates, and all other important scheduling and interview data, kept separate from the 
transcripts to maintain participant anonymity. 
Ethical Considerations 
 Educational qualitative researchers are guided by the ethical principles on 
research with human participants.  These require the researcher to maintain the necessary 
ethical standards, establish clear and open agreements with the participants, recognize the 
necessity of confidentiality and informed consent, and develop procedures for ensuring 
complete disclosure of the nature, purpose, and requirements of the research study 
(Moustakas, 1994).  The researcher needs to take seriously the responsibility to respect 
the rights, needs, values, and desires of the participants (Creswell, 2003).  This research 
was designed to anticipate and minimize risk to participants; made use of voluntary 
participation in the study –including the right to withdraw at any time; ensured 
confidentiality of information; provided participants with the right to review and 
withdraw interview material; and was presented for review before Drexel University’s 
Institutional Review Board. 
 Written permission to conduct the interviews and to gain access to each home 
schooling setting was obtained from the home schooling parents or guardians.  Each 
participant was required to sign a consent form containing the following elements: an 
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invitation to participate in the study; an outline of the potential risks of vulnerability or 
discomfort; the rights of the participant to withdraw from the study or review and 
withhold interview material; possible benefits of the study, both in general and to the 
participants; confidentiality of records; how the findings will be disseminated; special 
conditions for the home schooled children; and researcher and IRB contact information 
(Seidman, 2006).  The informed consent form was signed by the researcher and the 
participants. 
 The anonymity of the home school locations and the confidentiality of the 
participants’ names was maintained throughout the course of the study by the use of 
codes and aliases.  The identity of individual participants will not be made public and 
data are referenced in a manner that will not be traceable to the source.  Original 
materials, such as contact information spreadsheets, informed consent forms, audio 
recordings, and transcripts, were secured to guard against the names and identities of the 
participants from being revealed (Seidman, 2006). 
Chapter Three Summary 
Chapter three described and justified the methods and rationale for the qualitative 
research design that this researcher used to explore the experiences of home schooled 
gifted children and their parents.  The overview of the methodology established the 
research design that was to be used in this phenomenological study which was conducted 
in home schooling households throughout the state of Pennsylvania.  Transcripts of the 
in-depth interviews with the home schooled students and their parents, along with field 
notes and artifacts, were analyzed to answer the research questions of this study.  Chapter 
four will present the findings of this study.  
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Overview 
 This chapter is organized into five main sections. The first section (Purpose and 
Methodology) will present a brief overview of the study, including the purpose, methods, 
and structure of the study.  The second section (Participant Selection and Data 
Collection) will explain how participants were identified and selected.  The third section 
(Findings) will have nine subsections, with each subsection representing one participant 
family in this study.  A description of the detailed experiences and perspectives of the 
participants, accompanied by the researcher’s observations, is provided for each family.  
For each family there are organized clusters of data synthesized from the interviews and 
observations (found in Appendix B).  The fourth section of this chapter (Themes) will 
summarize the themes that emerged from the data collected through the interviews and 
observations.  The fifth and final section of this chapter (Summary of Findings) will 
provide a summary chart explaining how each theme relates to the major research 
questions. 
Purpose and Methodology 
 This research study was conducted to discover and describe the home schooling 
experiences of parents and their gifted children in Pennsylvania.  This study was designed 
to address the research questions and to delve into their respective experiences to obtain 
comprehensive descriptions of the essence of their experiences and examine the viability 
of this alternative approach to education.   A focus of this phenomenological study was to 
gain a better understanding of the reasons why parents of home schooled gifted children 
have chosen to home school by determining what these experiences mean for both the 
parents and their children. 
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Listed below are the research questions that this study was designed to answer: 
1. What reasons do the parents give for choosing to home school their gifted 
children? 
2. What is the nature of the parents’ home schooling lived experience? 
3. What is the nature of the students’ home schooling lived experience? 
Structure of the Study 
 The framework for this study was designed to develop a deeper understanding of 
the home school phenomenon, to uncover and describe the parents’ and children’s 
perspectives on home schooling, and to discover the reasons why the parents of these 
gifted children have chosen to home school.  In order to discover and describe the 
experiences of the parents and children, a variety of methods were used.  In-depth 
interviews and observations were the key methods utilized to collect the data. The list 
below provides a brief overview of the techniques that were used; details can be found in 
Chapter 3 of this study. 
 In-depth interviews 
 Review of artifacts 
 Observations 
 Reflection notebook 
The data collected through the interviews resulted in a vast amount of information 
including transcriptions, observations, and researcher notes.  In addition to these data, the 
researcher maintained a reflective journal to record personal analysis and comments. 
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Participant Selection and Data Collection 
In order to conduct this research, nine home schooling families were chosen 
according to the logic of purposeful sampling and the relevant data that the families could 
provide.  Phenomenological research is usually conducted in natural settings such as 
schools or homes, so for this study the researcher conducted the field work in the most 
natural and comfortable setting for the families: in their homes.  Since home schooling 
takes place within the home, selection of the sites and sample occurred simultaneously.  
The families chosen were considered to be information-rich cases and their selection was 
based on identified criteria for inclusion (Wiersma, 2000).  The criteria for inclusion were 
as follows: 
4. Pennsylvania residents 
5. Currently home schooling 
6. One or more home schooled children, between the ages of 8 and 17, are 
identified as gifted 
Since the selection of subjects for this study was through nonprobability 
sampling, the selection of the participants was somewhat subjective and based on the 
experience and judgment of the researcher.  Maxwell (2005) notes that “selecting those 
times, settings, and individuals that can provide you with the information that you need in 
order to answer your research questions is the most important consideration in qualitative 
research decisions.” (p. 88).  Therefore, the sampling techniques and size were designed 
to meet the needs of this research study and to provide answers to the research questions. 
Participants for this study were located and selected in person at Gifted 
conferences, via Gifted listserves, through social-networking sites, and through Yahoo 
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groups for Gifted Homeschoolers.  Additionally, snowball or chain sampling techniques 
were utilized to identify other home schooling families; this technique involved asking 
existing participants for referrals of others who they believed would be interested in 
participating in the study.  The number of families selected via snowball sampling was 
limited to 50% of the interviewed population to avoid too homogenous of a group, since 
the desire was to have a diverse group within the parameters of the sample.  Diversity in 
the sample was achieved through maximum variation sampling, which is intended to 
generate two forms of information: (1) the detailed descriptions of the cases to highlight 
their differences, and (2) the common themes across the cases in spite of their variations 
(Wiersma, 2000).  Based on the demographic information provided, diversity was sought 
in geographic location, educational backgrounds of parents, ethnicity, and number of 
siblings.  These criteria were selected, based on the research literature, to provide the 
broadest range of families within the selected population.  These participant selection 
techniques are most appropriate due to the somewhat scattered nature of the home 
schooling community and the lack of a centralized database of home schooled gifted 
families. 
It is important to note that random sampling was not appropriate for this study.  
Creswell (2003) states that the idea behind qualitative research is to purposefully select 
participants that will best assist the researcher in understanding the problem and research 
questions.  He notes that this does not suggest random sampling or selection of a large 
number of participants.  In fact, Wiersma (2000), Maxwell (2005), and Seidman (2006) 
note that sample sizes in qualitative research tend to be small and there is not a specific 
number to answer the question of how many participants are necessary or enough.  
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Seidman states that “enough is an interactive reflection of every step of the interview 
process and different for each study and each researcher.” (p. 55).  For the current study, 
the researcher set a target range of eight to ten families, while keeping in mind the criteria 
of sufficiency and saturation.  These participants provided information-rich descriptions 
of their experiences and perspectives. 
This study began in spring 2010 following IRB approval.  The researcher began to 
make contacts in late spring and conducted the Pilot Study interviews in June 2010 with 
the two participant families.  The data were compiled and analyzed, and the Pilot Study 
was completed in early fall 2010.  The remaining participant families were identified and 
contacted during fall/winter 2010, with the final interviews taking place in spring 2011.   
Data collection was conducted by the researcher using several structured methods.  
At each home a 90-minute initial interview was conducted with the primary home 
schooling parent (and in three of the families, with the father as well); a 60-minute initial 
interview was conducted with the home schooled child; and a 90-minute follow-up 
interview was conducted with the primary home schooling parent three days to one week 
later.  The purpose of the initial parent interview was to put the participants’ experiences 
in context by asking the parents to share as much as possible about themselves in light of 
the home schooling setting.  The parents were asked how they came to be participating in 
home schooling.  The follow-up parent interview concentrated on the details of the 
primary home schooling participant’s present lived experiences in home schooling.  The 
parent was asked for stories about her experiences as a way of eliciting details.  The 
participant was also asked to reflect on the meaning of the experiences and to look at how 
life’s factors interacted to bring her to her present situation (Seidman, 2006).  The child 
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interview was shorter in length due to the child’s age.  Each interview was recorded with 
a digital audio recorder. 
The researcher also conducted a review of artifacts, such as student portfolios, 
home schooling curricula, student projects, textbooks, software, and other pertinent data 
to gain a broader and deeper understanding of the home schooling experience.  
Additionally, field notes were compiled to more fully capture the essence of each 
interview and setting.  The field notes were both descriptive and reflective; they 
contained details regarding observations of the physical setting and participant behaviors 
as well as contained ongoing reflection on the researcher’s relationship to the setting and 
the design and evolution of the data collection and analysis. 
Findings Description 
 Findings are the products of data analysis and are presented in a variety of forms 
(Wiersma, 2000).  The findings of this phenomenological study are presented in a thick, 
rich narrative form that describes the lived experiences and perspectives of home 
schooled gifted children and their families.  The narrative includes long, short, and 
embedded text quotations from the participants combined with the researcher’s 
interpretations.  It includes references to material gleaned from the researcher’s field 
notes and observations along with connections to existing theory and information 
contained in the literature review (Creswell, 2003; Creswell, 2007).   
 The findings are divided into two segments for each participant family: clusters of 
meaning and textural descriptions.  Each family is presented as a single participant, 
combining their quotes into common clusters of meaning.  Quotes attributed to specific 
family members are labeled according to the key at the beginning of each set of clusters.  
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Pseudonyms were used to ensure participant anonymity.  Due to the length of the 
clusters, the clusters of meaning for each family can be found in Appendix B. 
 The clusters of meaning for each participant show data that have been 
documented directly from participant statements, writings, and research observations.  
The data from this research were descriptive in nature, since the goal of this study was to 
explore and discover the lived experiences of home schooled gifted children and their 
families and to seek the underlying meaning of their experiences and perspectives.  The 
collected data included the audio recordings of the interviews, the transcriptions of the 
interviews, the written field notes, and archived data.  Seidman (2006) notes that one goal 
of the researcher in marking the interview transcripts is to reduce and then shape the 
material into a form that can be shared or displayed.  Reduction is the first step in 
allowing the researcher to present the interview material and then to analyze and interpret 
it.  Once the individual passages have been marked, they can be grouped into categories 
and then studied for thematic connections within them and among them, such as recurring 
ideas or language and patterns of belief that link people and settings together (Marshall & 
Rossman, 1999).  The key passages and phrases that emerged from the perceptions and 
experiences of the participants varied, based on their individual experiences.  The phrases 
were clustered into groupings, or clusters of meaning, with a similar idea or subject 
(Appendix B). 
 After the clusters were completed for each family, textural descriptions were 
developed to further explore and examine the experiences for each family.  This 
researcher attempted to set aside all personal biases, understandings, judgments, and 
knowings in order to create compelling and accurate descriptions of the participants’ 
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experiences (Moustakas, 1994).  The researcher made determinations regarding the key 
phrases in order to uncover the essence of meaning of the participants’ experiences.  The 
textural descriptions present the participants in context and helped the researcher to 
understand the experiences of the participants through their stories.  The descriptions also 
aid in finding coherence in the events of the experiences and connect the participants’ 
experiences to the social and organizational context within which the home schooling 
community operates (Seidman, 2006). 
 The next step in the data analysis process was to review and examine the clusters 
and descriptions for thematic connections, to show the common threads that emerged 
from the participants’ experiences.  The families’ experiences were varied, yet there were 
some distinct similarities between them.  The differences reflected in each family’s and 
each participant’s experiences also provide useful insights into the phenomenon of home 
schooling of the gifted.  The common themes can be derived from these experiences to 
deepen our understanding of the lived experiences of home schooled gifted children and 
their families.  The section following the participant segments will provide the common 
themes. 
Participant 1:Williams Family Textural Description 
 
 Participant Family 1, identified here as the “Williams” family, consists of a 
mother, father, and three daughters.  The daughters are “Hannah” (11), “Elizabeth” (13), 
and “Allison” (16).  The mother, the primary home schooling parent, provides private 
vocal lessons to children and adults in her home studio.  The father, who earned his 
Ed.D., works as a central office administrator in a local school district.  The two younger 
girls are currently being home schooled via the Pennsylvania Virtual Charter School 
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(PAVCS), which utilizes the Blackboard platform and curriculum from K12 Inc, which 
also provides academic support for advanced learners through the SOAR program.  The 
oldest daughter, Allison, attended a private school for kindergarten and first grade, was 
home schooled for second through eighth grades, and has attended the local public high 
school for the past two years.  She was identified as highly gifted, based on the 
Pennsylvania Department of Education regulations found in Chapter 16, at the age of 6.  
The two younger daughters have been home schooled for their entire educational careers. 
The three girls are active in the performance arts including ballet, dance, violin, 
piano, singing, acting, and musicals, and have appeared in professional shows on stage in 
local, regional, and out-of-state venues.  The youngest daughter, Hannah, appeared as an 
extra in a major release film, acted in a television pilot, and will be studying at the Joffrey 
Ballet School.  The middle daughter, Elizabeth, has spent months at a time in New York 
City appearing in stage performances and working with the American Ballet Theater.  
The oldest daughter, Allison, enjoys composing musical pieces, has perfect pitch, and 
performed in a stage show in Arizona.  The girls have assembled poster “scrapbooks” 
from many of their shows and performances, which they proudly display on all four walls 
in the waiting room of their mother’s home studio. 
The home schooling setting is an integral part of the learning context.  The 
Williams’ home is in an established suburban neighborhood of tree-lined streets.  It is a 
pleasant and roomy traditional brick and vinyl two-story with a dedicated space for home 
schooling.  Home schooling “classrooms” vary greatly, ranging from a corner in a room 
or a spot on the floor to entire additions built on to homes.  The majority of the Williams 
family’s home schooling instruction, when provided at home, takes place in the living 
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room located off the front entry.  The home schooling room contains a fireplace, an 
aquarium, a loveseat, folding chairs, two desks, a glass-topped round sidetable, and two 
cabinets that the children jokingly described as an attempt to be lockers.  The cabinets 
contain their textbooks, curriculum, science and art supplies, and the teacher’s editions.  
The cyber school also supplies the girls with computer systems that include laptops, 
printers, and the required software. 
Due to the girls’ busy practice and performance schedules, the two younger girls 
often find themselves completing work at night and on weekends, sometimes while 
traveling to and from shows or even working backstage.  Elizabeth noted that this is fairly 
common in the arts: “I find actually a lot of kids in the arts do home school, because they 
take private lessons during the day.”  Mrs. Williams echoed this observation by noting, 
“When you start running with kids that are doing commercials and film, it’s the kind of 
stuff where you run into more home schooling as well.”  The flexibility of being able to 
work asynchronously is one of the reasons that they have decided to remain with the 
cyber school.  When asked about the advantages of home schooling, Hannah stated, “You 
don’t have to get up [early] in the morning, and then you can plan out your day better.”  
Elizabeth likes being able to devote more time to specific subject areas as needed, and 
also appreciates having the more global, year-long perspective of assignment and project 
due dates: “It’s nice, because you can see it all too, because in [public] school they don’t 
tell you your end of year projects, with the cyber school you know every single thing you 
have to do and when it has to be turned in.”  Allison shared that when she was home 
schooling, she really liked being able to pick the combination and number of courses to 
take, an option with much less flexibility in her brick and mortar public school.   
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Flexibility has turned out to be one of the main advantages of being home 
schooled, but other factors initially caused the Williams to consider home schooling.  
Mrs. Williams shared that her oldest daughter, Allison, knew all of her upper and lower 
case letters at 12 months of age; at 18 months, she knew all the sounds; at two, she was 
starting to put all the sight words together; and at two and a half years of age she was 
reading.  By age four she was reading chapter books, so her mother recognized that she 
would need much more than the standard kindergarten curriculum.  Allison was enrolled 
in kindergarten at a local private school where she had attended preschool.  The principal 
recognized that she was functioning far above grade level and allowed her to go to the 
resource room with 4
th
 & 5
th
 grade students, where she was able to receive more 
individualized attention for a portion of her instructional time.  In first grade she 
continued to visit the resource room, but also went to the principal’s office to work with 
him on math enrichment.  Additionally, around this time she began to develop severe 
migraine headaches.  Her pediatrician told the family that if Allison could wake up when 
her body was ready to wake up, her migraines could be lessened.  Mrs. Williams was also 
teaching voice lessons in the afternoons and evenings, and infrequently saw Allison 
during the week since she was in school during the day.  These reasons, combined with 
all three girls’ increasing involvement in the performing arts, led them to consider home 
schooling.  The primary reason, however, was a desire to better control the curriculum 
and pacing of instruction.  As Mrs. Williams noted, “It started off because she was so far 
ahead, we were trying to make it harder than school.  The difference between what she 
could do in first grade and someone else was huge.”  The Williams had never intended to 
home school their daughters, and in fact had stated, “We never really believed in home 
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schooling” and Mrs. Williams also shared, “I was kind of anti-home schooling from our 
experiences in Phoenix, I just didn’t know a lot about it.”  However, as Mr. Williams 
noted, “It’s just the way it went, it wasn’t in the plan; the plan never works out the way 
you plan.” 
The Williams anticipate continuing to home school their two younger daughters 
for at least the next school year, primarily due to the reasons noted above.  They are 
choosing to continue with the cyber school, however, due to the actions of the local 
school district.  Mrs. Williams shared that the local school district has not really thought 
through how they will handle the transition of formerly home schooled children into the 
public schools.  She expressed concern that the school district is not certain that they will 
accept the home schooling work as meeting the prerequisites for courses in the schools 
and shared, “I would probably home school a different way if they would approve, would 
accept the fact that you actually did the work.  But they don’t.”  Although the Williams 
have made some inroads with the newer administrators, Mrs. Williams feels that they 
have not revamped their policy to her satisfaction, and stated, “I’m left with no other 
choice but looking at the curriculums of the different cyber schools.” 
The educational experiences of both parents impacted their views and 
expectations for their daughters’ education.  Mr. Williams noted that his mother was a 
teacher, so he grew up in a household where education was very important.  When 
describing himself and his wife, he stated, “We’re both products, I mean proud products, 
of public schools.”  Both of them were identified as gifted when they were students in the 
public schools, and both felt that school was not challenging for them.  Mrs. Williams 
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was whole-grade accelerated into third grade, while Mr. Williams, a self-professed 
“belligerent gifted kid”, had felt that “school was a game, school was easy.” 
Mrs. Williams noted that when she was in school she was in the highest level 
courses, stating, “They still did tracking back then, as a gifted student I think that is 
fabulous, because those people drove me.”  She shared that even as an adult she is still 
motivated to excel by the memory of her classmates and how they pushed and challenged 
each other.  Both parents appear to be frustrated by the contrast between their school 
experiences and the gifted programming provided by their school district.  Although the 
district is locally considered to be one of the top districts academically, they shared that 
people have moved out of their district and into a neighboring district because of the 
differences in their gifted programs.  This perceived deficiency in the support provided to 
gifted children in their district, coupled with the view shared by Mr. Williams, “I think 
education is an extremely different animal [today] than when I got into it 20 years ago,” 
caused the Williams to consider other options for educating their daughters.  Mrs. 
Williams, when describing herself and her husband, noted, “I think we’re not afraid to do 
something different than everyone else is doing.”  Mr. Williams added, “I guess our life 
has been somewhat non-conformist.”  This is evidenced by the fact that they continue to 
evaluate educational options for their daughters and, as Mrs. Williams shared, they will 
be “Trying different things educationally and taking each year as it comes.” 
Participant 2: Anderson Family Textural Description 
 Participant Family 2, identified here as the “Anderson” family, consists of a 
mother, father, and two sons.  Mrs. Anderson also has a married daughter who does not 
live in the family home.  The two sons are “James” (9) and “Eli” (6).  The mother is the 
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primary home schooling parent; the father works from home and at the office as a 
computer systems engineer.  The boys are being home schooled via PACyber school, 
primarily using the curricular framework developed by Calvert Educational Services, a 
classic curriculum that targets advanced learners. 
 An integral part of the learning context is provided by the home schooling setting.  
The Andersons’ home is located on a scenic country road in a rural setting, flanked by 
farmland and within view of several other homes.  Mrs. Anderson noted that they chose 
the home due to its location on a seldom traveled road where the boys could freely and 
safely spend time outside.   Because the lot slopes down away from the road, the house is 
a ranch style with a walkout basement in the rear.  When the family first decided to home 
school their oldest son, they built an addition on to the rear of the home.  The majority of 
the Anderson family’s home schooling instruction takes place in and around the bottom 
floor of this addition.  The home schooling “classroom”, built off the basement library, 
consists of one main room with an ancillary space used primarily as a closet for storage 
of the many home schooling books and materials gathered and purchased by Mrs. 
Anderson.  The main room is an active area that houses a desk for each child, a 
whiteboard, shelves, textbooks, resource books, binders, manipulatives, a teacher desk, 
toys, games, and projects and assignments produced by the boys.   Windows provide 
ample light for the room and an exterior pass door provides immediate access to the 
outdoors. 
 James and Eli spend hours playing and exploring outdoors; both boys have a 
strong interest in science, utilizing the meadows and woods near their home as an 
extension of their home schooling classroom.  Mrs. Anderson shared that she views 
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playing outside as being part of their home schooling time, “They’re learning and doing 
the funniest things when they’re out there.”  James has developed a passion for 
entomology; he discussed his interest in eating insects, a practice that he was first 
introduced to during a university-sponsored Saturday science program for gifted students 
the previous year.  He noted that he particularly likes the saltiness of the insect 
exoskeletons.  The Andersons have chosen not to subscribe to a cable or satellite 
television service, providing their sons with the freedom to spend much of their non-
instructional time creating, building, and imagining.  Their technology usage is not 
confined to cyber schooling, however, as they enjoy playing RockBand and other video 
games on their large screen television.  Additionally, their older sister and her husband 
frequently visit in the evenings for family strategy and role-playing games in the 
basement recreation room. 
 The Andersons appreciate the flexibility they have with home schooling, which 
allows the boys to learn at an appropriate pace.  The cyber school sends lesson manuals 
for each grade, laptops and printers, and the supplies and equipment needed for science 
and art projects.  Mrs. Anderson uses the lesson manuals to develop the daily and weekly 
schedule for her sons.  The manuals tell her what the boys need to do for each subject and 
provide descriptions of the steps for each subject.  She described her selection process, 
noting, “I go through and say, ‘they know this, they know this’, cross things off, and I 
decide what we’re going to do from that.”  Worksheets are also provided with some of 
the textbooks; Mrs. Anderson stated, “I go through and pull out what I think we’re going 
to use and what we’re not going to use.”  After completing this culling process, she 
assembles the lessons for the week and writes out a detailed daily checklist for each boy.  
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Although the daily plans are detailed, Mrs. Anderson allows the boys to have some 
flexibility in how they structure their days, noting that if they are unable to complete a 
task in one day, she usually writes it on the next day’s list.  James commented on the 
advantages of not having a rigid schedule, stating, “We can let out any time we want, it 
just depends on how fast we do our work.  When we’re home schooling we don’t need 
excuses to leave or anything, so we can do what we want.”  He also appreciated being 
able to host others during the day, noting, “We can have people come over while we’re 
still schooling and stuff.” 
 Mrs. Anderson devotes a significant portion of her time to searching for 
supplemental resources to augment her sons’ learning.  She has found many of the 
resources from websites and blogs devoted to home schooling, several of which are 
targeted toward home schooling gifted children.  She maintains her own blog, which she 
started when she first chose to cyber school James.  Some of her favorite learning 
supplements, including The Life of Fred books and English From the Roots Up cards, 
came from online sources.  The boys enjoy visiting the BrainPop website, which is an 
interactive educational site complete with videos, games, quizzes, and other digital 
activities.  She has also assembled a large collection of old and new textbooks, activity 
guides, and other resource materials.  She takes advantage of local and regional 
opportunities; the boys participate in summer science groups with public school and 
home schooled children and James has attended the Saturday science sessions at a nearby 
university.  Another resource is her family: Mrs. Anderson’s father spends each Friday 
hosting one of the boys at his home on alternate weeks, where he teaches them about 
science, finance, and math.  She noted that, “They do science and rocket building and he 
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watches all sorts of videos with them, he gets all sorts of stuff through the week, he 
downloads stuff on his computer to do with them.”  This allows her to focus her attention 
on one boy each Friday, as they both have distinctly different learning styles and 
strengths. 
 James has taken an enrichment course through the virtual classes every semester 
since he began home schooling.  When asked what it means to be a gifted learner, James 
said, “I have more abilities than other children my age.”  When prompted, he continued, 
“I can do things that other kids probably would not be able to do; I can learn at a faster 
pace; for instance, I can do the addition and subtraction of fractions in my head.”  James 
has also recently taken an online German course targeted to older students, which has 
proven to be a challenging experience for him.  Mrs. Anderson stated that she wanted 
him to “keep doing it, to see what it’s like to make mistakes”, which is an important life 
lesson for gifted children to learn at a young age. 
The boys have not been home schooled for their entire educational journey, 
however.  James attended public school for kindergarten and second grade, and Eli 
attended a private Christian school for kindergarten.  The Andersons initially had no 
intention of home schooling their children, but as Mrs. Anderson expressed, “Things 
never go quite the way you think they will.”  The journey toward home schooling began 
when James was starting K-4.  His mother shared that even at a very young age he was a 
“really deep thinker who picked things up as soon as we taught him, or even before we 
did.”  At the age of three he made comments such as, “My sandals make the sound of a 
bird’s wings cutting the air” and “Look Mom!  There’s an unusually large fleet of pirates 
in our backyard!”  The K-4 staff recognized his potential and told his parents that he 
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could be tested in kindergarten.  The Andersons requested to have him tested when he 
started kindergarten, and by January he was identified as gifted and began to participate 
in the school’s pullout program.  His parents felt that this was inadequate, and they were 
concerned about him underachieving.  They asked about the possibility of having him 
skip first grade, since his scores seemed to show that he was already working at least one 
grade level ahead of his age peers in every subject.  His parents were told, “We don’t do 
that here.”  According to Mrs. Anderson, the results of the Iowa Acceleration Scale 
indicated that “he was the perfect candidate to skip.”  She noted that she “wouldn’t have 
done it, if everything didn’t point to it.”  They requested additional testing, and finally 
resorted to filing Due Process, which eventually resulted in the grade skip. 
Mrs. Anderson shared that James spent his second grade year in the public school 
improving his writing skills, but picking up little else in education.  She emailed his 
teacher on a regular basis, “asking for something to change.”  She made suggestions at 
parent-teacher conferences for ways that the school might better meet her son’s needs, 
ways that, “might allow our child to have a more appropriate education.”  She attended 
school board meetings, where she stated she was, “fighting with people about stuff, and I 
was just tired of it, it wasn’t doing any good, it wasn’t changing what he was doing in 
class.”  The final factor that pushed her to consider other options was her son’s 
increasingly destructive habit of chewing his shirt collar, a habit that had begun in K-4 
but one she thought had been broken.  She noted that, “The habit started again, with a 
vengeance.  Not a day went by that my son came home with a shirt that didn’t look like 
Swiss cheese.”  She noticed that when he was at home, working on something that was 
challenging for him, he never chewed his shirt.  She shared that, “It was only when doing 
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mindless, routine activities that the chewing would happen.  Even if he read at home, 
there was no chewing, so I was pretty sure it was inappropriate placement that was doing 
him in.”  Mrs. Anderson described her frustrations in the following excerpt from her 
blog: 
When talking to friends with gifted children about my experience I 
found out this was a common sort of problem.  Some situations were much 
more severe than ours.  One friend had a son go through a nervous 
breakdown in elementary school and a daughter that picked at her skin 
until it became full of infected sores. I heard about many children who 
either zoned out all day in class or became the ultimate trouble makers.  
What were all of these highly intelligent children suffering from?  I 
believe it all boiled down to lack of appropriate challenge and improper 
educational placement.  Sometimes it was educators’ lack of knowledge 
about gifted children that brought it on.  Sometimes inflexible rules about 
what was allowed in a certain district. 
The shirts were a clear sign to me of what was going on inside of 
my son every day.  Not enough learning = shirt chewed to bits.  Some 
days he would come home and blow up about every little thing.  When I'd 
ask what the problem was, he would say it was a bad day at school.  He 
had a hard time being specific about what was wrong.  He loved his 
teachers, especially his second grade teacher.  He wanted to be happy in 
school.  I think some of the time he felt guilty for wanting so much more 
than they were willing to give. 
When I first suggested the possibility to him that we might pull 
him out of public school, he worked harder to fit the mold.  But a few 
months after we first mentioned it, he told me he wanted to leave his 
school and be at home.  I was glad he had made the decision on his own.  
It would make my job so much easier.  I know so many kids whose 
parents just cannot bring their kids home to cyber school.  They need to 
work full time or have other issues that prevent it.  As a person who has 
worked with an advocacy group for the last two years, I want to make the 
public brick and mortar schools do what is right for those children.  I hope 
to still have enough energy while working with my kids to devote time to 
that effort.  No child should have to suffer.  These are supposed to be the 
best years of their lives!  Why should they be forced to slow their pace to 
match their classmates? 
 
 Mrs. Anderson chose to home school James using PACyber starting in his third 
grade year, but decided to send Eli to an “academically advanced” private Christian 
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school for kindergarten that year because she “wanted him to have a real school 
experience” and because they focused on phonics and “he really learned how to read.”  
She shared that she also “wanted him to not be here for the first year when I was home 
schooling James; I wanted to have one year of figuring out what I was doing with one 
kid.”   The following year she home schooled both of her sons, still with the cyber school. 
When asked what she sees the future holding regarding her boys and home 
schooling, she indicated that she was planning to continue doing what they have been 
doing, but still keeping her options open for different things they would like to do.  One 
of the primary reasons the Andersons have not switched to traditional home schooling is 
the difficult relationship they have with their school district.  Mrs. Anderson reflected this 
concern by noting, “We’ve got a big control issue in our district, for one thing, at least the 
principal at the elementary level is a very controlling person.”  She is concerned that if 
they selected traditional home schooling, they would need to report on their annual 
progress to the school district.  Although the superintendent has to approve the reports, 
she feels that the portfolio would first go through the principal, a possibility that scares 
her.  She had assembled a file of research regarding traditional home schooling, and even 
conducted a pros versus cons exercise with James, but they both decided to stick with the 
cyber school for another year. 
 Mrs. Anderson shared that if the administration in the district would change, “in a 
positive way”, they would think about enrolling their sons in the public school in the 
future.  However, she added that there would be very little that the local school district 
could do at the elementary level to convince her to enroll her sons at this time.  She 
expressed concern that she has seen, even in other districts, the majority of the time it 
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looks like the gifted students are just working with enrichment instead of “really 
appropriate curriculum to start with”, which is what she wants for her sons.  She also 
discussed her concerns about the secondary programs, stating, “It’d have to be very 
different, and um, high school, you know, if they are going to offer kids the ability to 
work at the level they’re supposed to be at and test out of things, that would be fine when 
we get to that point, but I don’t see that happening, either.” 
 Some of Mrs. Anderson’s frustration with her school district is related to her own 
educational experiences as a gifted student.  She noted that the school district she had 
attended seemed to provide many more options and flexibility for advanced learners than 
are provided in the district her sons would attend.  She shared that as a gifted student she 
was able to take Freshman Literature while still in 8
th
 grade, could take Algebra early, 
and had other opportunities for subject-level acceleration.  She reasoned that James 
would have similar or even more opportunities, but expressed her disappointment by 
saying, “That’s why when we got James to school, I thought, well, they’ll let him take 
stuff ahead of time, and they didn’t; I couldn’t understand it, I’m like, well, they were 
doing this when I was in school, why aren’t they doing it now?”  Mrs. Anderson also 
discovered that James was the only student identified as gifted in his grade during both 
years he was in the public school, since they do not routinely screen for giftedness until 
third grade.  She said, “That was ridiculous; I knew there were other kids, there were 
other kids that were trying to get identified, and if parents really pushed they might get 
something.” 
 Mrs. Anderson felt that the gifted program she had in school “was actually pretty 
good.”  In elementary school the gifted students were pulled out one day a week and 
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bused to a separate school, where she was part of a pilot program for the introduction of 
computers in her school district.  She said, “I pretty much went to school for that day, 
because that was what I wanted all week long, I can’t wait to get to go to gifted.”  She 
shared that she was usually in the top levels in Reading and Math throughout the 
elementary grades, and she took gifted classes during middle school; in 8
th
 grade she took 
all of the high school courses early that she was allowed to take. 
She continued taking advanced classes in 9
th
 grade, but then started to “have 
personal problems and started flopping in school big time.”  She shared that 10th grade 
was her worst year in high school for a variety of reasons, and in 11
th
 grade she was 
pregnant with her daughter.  She said that since she had packed in so many courses 
during her 9
th
 & 10
th
 grade years, she still managed to graduate with her class, even 
though she only went to school half a year, half a day during her 12
th
 grade year.  She 
noted that overall, school was never challenging except for math, and when she was 
challenged in math she “hated it.”  Therefore, when she saw that James was not being 
challenged, she said to herself, “There is no way we’re doing this again, I’m not going to 
let him end up like that.”  Mrs. Anderson is concerned about how James would react if 
she chose to have him return to the public school.  She stated, “He remembers what it 
was like being in school, and didn’t like it.”  She believes that she is able to offer her sons 
a more personalized and appropriate education than they would receive in the local public 
school. 
Participant 3: Jackson Family Textural Description 
 Participant Family 3, identified here as the “Jackson” family, consists of a mother, 
father, a son and a daughter.  The son, Joseph, is in the Army, and the daughter, Andrea, 
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is 14 and in 10
th
 grade.  The father is a retired engineer and the mother is a retired federal 
employee.  Together with their daughter, they operate a sheep and crop farm in 
southwestern Pennsylvania.  Andrea is currently being home schooled via the 
Pennsylvania Virtual Charter School (PAVCS), which utilizes the Blackboard platform 
and curriculum from K12, Inc.  The son attended public schools, private schools (both 
Catholic and Protestant), was privately tutored, and was home schooled during his 
educational career.  The daughter attended public schools (where she was identified as 
gifted and had a GIEP), a Protestant private school, a blended charter school, and is 
currently being schooled at home via the cyber charter school. 
 Andrea stays busy through an upward bound regional math and science program, 
farming, skiing in the winter, hunting, Science Fairs, an assortment of school clubs, local 
library programs for teens, Girl Scouts, and LEGO Robotics competitions. 
 The home schooling setting is an integral part of the context of learning.  The 
Jacksons’ home is in a rural area of southwestern Pennsylvania near the border with 
Maryland and West Virginia.  The area is characterized by rolling hills, extensive farms, 
and large swaths of wooded land interwoven by streams and small rivers.  The home is a 
rustic and expansive stone and wood farmhouse, designed and built by the homeowners.  
It is situated on top of rolling hills, offering panoramic views in all directions of the 
breathtaking natural scenery.  The home schooling area is in the wood-paneled family 
room in front of a bank of windows that provide a wide view of the surrounding 
countryside.  There is a large desk that holds a desktop computer and associated 
equipment used by Andrea and her parents.  There is evidence of many resource books in 
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the general area and a stack of boxed supplies nearby in the main hallway.  The family 
room is open to the large kitchen, complete with two double-bowl sinks and dual ranges, 
accompanied by a huge double-wide refrigerator/freezer combo.  A separate library can 
be entered off the kitchen, which houses a wide assortment of books and other resources.  
The majority of the home schooling instruction takes place at the desktop computer. 
 Andrea is currently taking five classes from PAVCS, and is enrolled in Honors 
courses in each of the subjects where they are available.  She was able to take high school 
German I, II, and III while still in middle school, so she entered high school having 
earned several credits toward graduation and has enough credits to be considered an 11
th
 
grader (although her parents consider her a 10
th
 grader).  She will likely be dually-
enrolled in high school and college during her 12
th
 grade year, as she will have exhausted 
most of the cyber school’s course offerings. 
 Andrea has classes scheduled each day, except Wednesdays.  She logs on for each 
90-minute class, during which time she is able to chat with other students, listen to the 
teacher, interact with the PowerPoints, and post questions.  Once class is over she works 
on her homework and other projects.  Her parents check in periodically with her to assess 
her progress and to help her with issues that may arise.  They also provide her with their 
college textbooks and other used books to supplement the cyber school curriculum.  They 
use the library extensively as a resource, and rely heavily on interlibrary loans and the 
Ask a Librarian service. 
Andrea enjoys competing in the Science Fair and was a first place winner in both 
middle school and high school, earning two trips to Space Camp in Huntsville, Alabama.  
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She enjoys meeting her classmates and teachers in person at regional activities 
throughout the year and especially looks forward to Discovery Days, where the students 
from her third of the state come together to compete in the Science Fair, LEGO Robotics 
competitions, the Art Show, and other hands-on opportunities.  Andrea shared that in 
addition to the Life Sciences, her favorite subjects are English and History.  She 
particularly likes reading and writing, and finds it rewarding to help her friends with their 
writing skills via online forums such as Quizilla. 
As noted above, the Jacksons have explored a variety of options for educating 
their children.  Although each option had some advantages, they feel that the cyber 
school is presently their best choice for their daughter’s education.  The school provides 
the curriculum, rigor, and flexibility that she currently needs, while providing them with 
the opportunity to supplement her learning with their own knowledge and resources.  
They view the local options as having too many drawbacks to be viable options.  The 
local public school is not an option, reflected in Mrs. Jackson’s statement noting, “really, 
just the thought of going to public school just gags us, you know, because it’s just, 
they’re terrible.”  Mr. Jackson shared that “they take everybody and put them in the same 
pot, and they’re teaching to the lowest standard.  When you put everybody together like 
that and you’re teaching to the lowest standard, and the kid doesn’t really care, or you 
know, he’s only going to go to school for a certain period of time and then leave.”  The 
school district administration is resistant to academic acceleration, especially whole-
grade, and the parents feel that the school district really has no gifted program.  She 
shared, “I could have the GIEP for her, but what’s the point if they’re not going to honor 
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it.”  Their children were given more work, which they felt was a punishment, rather than 
different and more rigorous and appropriate work.   
Mrs. Jackson expressed her frustration with the local school system as a whole by 
stating, “My question when I came here shouldn’t have been ‘How many kids go to 
college’, it should have been ‘How many kids drop out.’”  She shared that over 30% of 
the students do not finish high school, since they plan to work on the family farm.  She 
also noted that she heard from other parents in the area that many of the students who did 
manage to graduate high school and go to college failed out of college, since they 
“haven’t learned to study, they were never pushed here.”  This contrasted sharply with 
the experiences the Jacksons had when they lived near Washington, DC, where they had 
numerous options with excellent schools in both the public and parochial settings.  They 
shared that in Arlington “you can evaluate the schools, you can talk to people, most of the 
schools seem like they’re actually doing something to attract students, and they have 
programs, they have wonderful programs.”  Regarding their current local school system, 
however, Mr. Jackson noted “but here there is no competition and if you’re different, 
they just don’t give a damn.”  The educational paradigm of the local school system was 
summed up by the comments of one of the school board members, who responded to 
their concerns by stating, “If you don’t like our schools, you shouldn’t have moved here.”  
This statement reinforced their decision to explore other options in their new home area.  
They briefly sent their children to the small local Protestant Christian school, but 
withdrew them after deciding that the religious views presented by the school did not 
mesh well with their beliefs.  Their daughter had also attended the Tuscarora Blended 
Learning Charter School (TBLCS) sponsored by the local Intermediate Unit, where she 
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was able to take high school German as a middle school student.  They eventually 
withdrew Andrea from TBLCS because there was virtually no support or feedback from 
the teaching staff, who were also classroom teachers in traditional brick and mortar 
schools. 
They initially chose PAVCS because the school allows students to start their 
languages as early as elementary school, and because the staff is much more supportive 
than what they had experienced in the local public school and at TBLCS.  Mr. Jackson 
stated, “We are very happy and very satisfied with Pennsylvania Virtual Charter School.”  
He noted that when they run into problems it may take a while to resolve them, but they 
normally do get resolved.  While not perfect, PAVCS seems to currently meet most of 
their criteria for maximizing their daughter’s education.  Regardless of the cyber school 
chosen, Mr. Jackson shared, “I think in a cyber school you as a parent really have to 
make a commitment, and that being that you’re going to be there during the day, you’re 
going to be taking and being responsible for every minute, you’re also going to be on call 
to help resolve issues or help with problems, whatever the case may be.” 
The educational experiences of both parents strongly influenced their desires and 
expectations for their children’s schooling.  Mr. Jackson noted that neither of his parents 
finished high school, yet they understood the value of education.  He described them as 
“strongly pro-education, except they really had no clue how to approach it.”  He was free 
to do whatever he wanted to do, as long as he did not earn bad grades and did not get into 
trouble at school.  He shared that he was probably an average student who didn’t take 
upper level courses in math or science.  After high school he joined the military and spent 
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seven years in the Army.  He eventually realized that he wanted to go back to school and 
took advantage of the GI Bill.  He chose engineering, but needed to first go back to 
school for an entire summer to take Geometry and Trigonometry.  Following some 
courses in business and accounting, he was accepted into an engineering program.  He 
discovered that once he began the engineering coursework, he really enjoyed it.  He 
stated that as a kid he had no motivation, but that now he “sees that it’s required in 
today’s world, whether I saw it then or not, I don’t know.”  He had fun in school, but 
didn’t take advantage of some of the opportunities available to him.  This reflection on 
his own educational journey has impacted his desires for his children’s educational 
opportunities. 
Mrs. Jackson shared that her parents also valued education, stating that “we’d 
better bring home good grades if we wanted to live.”  She said that her father went so far 
as to cut the power cord to the television the night before the first day of school each 
year, so that by the time her younger brother was of school age the cord could no longer 
be cut.  She noted that she and her brothers had to bring home decent grades while also 
working in the family grocery store.  She shared that “you got your work done, your 
school work done around the family business, but it’d better be good.”  Her father would 
say “don’t give that teacher any trouble”; she knew that if she “got smacked” at school 
when she got home she “would get smacked even harder.”  Mrs. Jackson stated that this 
is why she will not teach now, because if she stands in front of the classroom she expects 
to be in charge, not having students tell her what she can and cannot do. 
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Mrs. Jackson’s personal school experiences also shaped her expectations for her 
children’s education.  She stated “I really like where they would track; when I was in 
school I might go to English with one group of kids and to History with another, and 
Science with different kids, but we all moved around, and we went where our skills 
were…  But they don’t do that anymore, and it’s like, well you know, everyone is good at 
something, and by putting them all in the same thing and they go in lockstep.”  She went 
on to state that “but everyone’s going to remember Johnny because he slowed everybody 
down, not because he was good at something, you know, you’re not playing to people’s 
strengths by forcing them into the lockstep thing.”  She felt that this was demonstrated in 
the local district when she was told that since her daughter was the youngest in her class, 
they could not do anything for her. 
Participant 4: Garcia Family Textural Description 
 Participant Family 4, identified here as the “Garcia” family, consists of a mother, 
father, and two sons.  The older son, Carson, is 16 and the younger son, Aaron, is 14.  
The father is an auto mechanic and the mother has a nursing degree.  She oversees the 
local home schooling group that represents members from a three county area in the 
suburbs of Philadelphia.  Both boys attended public schools for several of their 
elementary years and have been home schooled for the past few years.  Their parents had 
considered private schools and some Christian private schools, but decided against the 
Christian schools because they wanted their sons to be able to make up their own minds 
about what schools they would attend.  Mrs. Garcia shared, “I wanted them to choose, not 
have me say we’ll go here and do what they say.”  She considered some of the pricier 
private schools in the area but decided against enrolling her sons after seeing what they 
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offered and determining that “well, gee, I can teach those things too.”  Therefore, she 
decided to educate her boys at home. 
 The home schooling setting is an integral part of the context of learning.  The 
Garcias’ home is on a quiet street in an established neighborhood of middle class houses 
in the suburbs of Philadelphia.  Like many home schoolers, the boys’ home schooling 
takes place in a wide variety of locations and situations, from a local dairy farm to 
museums.  They have conducted their schooling outside sitting on rocks, while traveling 
in the car, and even at the cancer center while their grandfather was receiving 
chemotherapy.  However, there is a dedicated space in their home that is used primarily 
for home schooling when they are at home.  This cozy room has a wide assortment of 
books, materials, electronic devices, and musical instruments that the boys use on a daily 
basis.  A whiteboard on the wall highlights the tasks and content to be covered for each 
day and for the week.  Mrs. Garcia shared that they had originally tried doing their work 
in the kitchen but they ended up with butter on their workbook pages.  She noted that the 
current home schooling room was the computer room, “so if we do stuff on the internet 
or computer/software based it was on the big computer.  So as we branched and got the 
laptops, we added the desks in here and it’s still just kind of the computer room.”  She 
also shared that it is not unusual for one of the boys to go into the living room and read or 
use a laptop.  They have not totally abandoned the kitchen, however, stating “last year we 
did chemistry and contrary to good chemistry practice we did all of our chemistry 
experiments on the kitchen table.”  They are currently remodeling another home and once 
they move there they plan to use the dining room table in the new house as their primary 
home schooling space. 
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 Another aspect of the context of learning concerns the approaches used and the 
tasks chosen for home schooling.  Mrs. Garcia noted that they tend to “just kind of blow 
through things and then have a tendency to go back and look at them later.  It’s not 
something where we just keep going over and going over…”  This flexible approach 
allows her to be responsive to their learning needs and also provides them with varied 
opportunities to delve deeply into topics and projects of interest to the boys.  Many of 
their tasks involve hands-on projects such as building go-carts, restoring vintage cars, 
building instruments, and restoring their new home.  She noted that “the more hands-on 
stuff we can do, the better.”  The family does not utilize one particular home schooling 
program or curriculum, but rather have developed their own approach through using a 
wide variety of online and paper-based resources.  They have purchased some online 
curricula including My Access, Thinkwell, and Dave Ramsey’s financial literacy 
resources.  They also have purchased an assortment of the Great Courses DVDs and 
accompanying books to supplement their learning.  They are also planning to enroll their 
older son in the local community college so that he can take a music class, due to his 
strong background in music. 
 Mrs. Garcia estimated that they do roughly 1 ½ to 2 hours of structured 
traditional schooling each day that involves worksheets, videos, and other activities that 
are specifically planned for that day.  She shared that this does not include the time spent 
by the boys in research, working on cars, renovating the house, preparing meals for the 
family, practicing their instruments, engaging in critical thinking/philosophy discussions, 
playing physics and logic-based games, programming computers, visiting the barn where 
she rides horses, and going on field trips.  The boys also visit a local retirement home 
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every month for an activity day with the residents where they have lunch, play games, 
construct a craft project, and provide entertainment for the residents by playing their 
instruments and performing comedic monologues.  Carson, the older son, shared that he 
is in the process of building an electric guitar from scratch.  This project enables him to 
combine his interests in electronics and music while resulting in a practical and useful 
product at the end.  Mrs. Garcia noted that the first year she home schooled her boys she 
was not sure whether she wanted to count days or hours (the law allows parents to choose 
the option of 180 days or 900 hours for elementary, 990 hours for secondary).  She kept 
track of the number of hours they schooled during the 180 days and found that they were 
so far over that she felt it was “not even reasonable to count them.”   
 As noted above, the Garcias have explored a variety of options for educating their 
children.  Although each option had some positives, they feel that educating their boys at 
home is currently their best option.  Mrs. Garcia noted that although it was not one of her 
initial reasons for home schooling, the flexibility inherent in home schooling is one of the 
greatest advantages.  She shared that her boys do not need to spend a lot of time on 
subjects or topics that they have already mastered and can move at a pace that reflects 
their readiness levels and rates of acquisition.  This freedom allows them to spend more 
time pursuing activities that they enjoy such as working on the computer.  Mrs. Garcia 
also noted that “now that I home school, if we get into something and I find it’s either too 
hard or they’re not interested in it we can go on to something else instead of being 
wrapped up into a class we cannot get out of or have to sit through even though we can’t 
stand the teacher or the subject…we go on to something else.”  Another benefit is being 
able to discard a book or resource if they determine that it is not suitable for them.  The 
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younger son was using an algebra text that was not resonating with him or his mother, so 
they decided to replace it with another book that worked much better for them.   
Another example of flexibility in home schooling involves the order of courses 
within given subject areas.  Mrs. Garcia addressed this benefit: “you have this flexibility 
to say, ‘This is where the interest lies or this is where if we’re interested in physics then 
we can go do physics.  And if we really like biology then we can go to biology instead of 
having to go with what the school is offering, what classes –oh no, you can’t do that until 
10
th
 grade because that’s when biology is offered.’ So we’ve enjoyed that!”  The younger 
son, Aaron, shared that one of the advantages is “definitely the curriculum because we 
could have like mixed curriculums; we could learn two different kinds of math at once if 
we wanted to; we could expand from lower grades down and then up, like I could be in 
8
th
 grade and do college work, if I wanted to. And I already did college work for math…” 
 Another advantage related to being able to take courses whenever they desire is 
the option to take certain courses or topics that might not be offered in the public school.  
The Garcias have emphasized the importance of financial literacy, noting that the topic is 
not broadly offered in public schools and is a topic that young people need to master.  
They also provide the boys with field trip opportunities that are not typically available to 
public school students, especially during times of lean budgets.  The Garcias participate 
in the local home schooling group which provides them with numerous opportunities to 
travel and learn in the local and regional area, with a special focus on historic sites.  Mrs. 
Garcia shared that they are able to spend long periods of time at the different venues and 
can “learn so much more from people who have a passion for their interests.”  She noted 
that “and that kind of stuff is something I did not realize initially; it was not one of my 
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main reasons for homeschooling, but then after I got here I thought, you know, they do 
learn more by being hands-on, by being in that whole situation. Being on a dairy farm 
and seeing how everything works versus sitting there and just reading.”  She feels that 
home schooling allows her boys to immerse themselves in situations and environments 
and to learn to think for themselves.  She shared “I don’t care so much that my kids are 
able to regurgitate facts, but I want them to be able to problem solve and to think 
critically. I want them to make those kinds of connections.”  She continued by stating “I 
want them to look at both sides. I don’t want them to know just one story; I want them to 
know three or four different stories and be able to come to their own conclusion.” 
 Another practical example of the benefits of flexibility pertains to scheduling 
activities and appointments during the day.  She said that she loves being able to say 
“Yeah, we schedule school around our appointments, basically, and if something 
happens, if we have an emergency or not quite an emergency, but a breakdown 
somewhere it’s not an issue. We do school after dinner, or we do school two days the 
next day. We have that flexibility of just ‘Okay we don’t have to do it today’.”  The boys 
appreciate having the opportunity to sleep in each day and to end the “school day” earlier 
than they would be able to if they attended public school. 
 The boys also were able to spend time during the day with their grandfather who, 
according to Mrs. Garcia, “built houses, flew planes, fixed cars –plumbing, electrical, 
anything –if he didn’t have a tool he could make it.  So the kids have gotten a chance to 
learn some of that and see that, and see how it works and stuff, although he is no longer 
with us, they were still able to witness some of that, some of that great stuff that they 
would have otherwise missed because they were sitting in class somewhere.” 
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 Another advantage of home schooling is the ability to individualize the 
instruction.  Mrs. Garcia noted that “if they do have a problem we can stop and talk 
through it and I actually kind of stopped grading because when they have something 
wrong, we go back and talk about it, and we figure it out, and you know sometimes 
Aaron draws different connections too, it’s like ‘Well, gee, let’s look at his connection 
first before we…’, because I’m learning that sometimes his connection makes just as 
much sense!”  A related but less tangible advantage shared by Mrs. Garcia was 
highlighted in her comment “I have been blessed to have an extra five years with my kids 
that most parents don’t have.”  She has been able to get to know her sons at a level that 
few parents have an opportunity to experience. 
 Still another advantage cited by Mrs. Garcia is based on her observations and 
interactions with other home schooling families and how they interact with others.  She 
shared “the majority of the home school families I have been in contact with, their 
children are very very well behaved, and we usually see a really big difference between 
how our children act and play, and how respectful they are, to kids who go to public 
school.”  She continued, stating “home schooling, remember that the majority of kids 
have a parent or adult with them 24/7 so any misstep is usually caught and corrected right 
away, and you don’t usually have that in public school.”  She emphasized the value of 
home schooled students’ exposure to a broad age-range when she shared “it’s a really, 
really big advantage. I saw it within the first year that we pulled out of public school; I 
noticed it in my kids. My kids, we can go to bowling, and they can bowl with a 60-year 
old man; they can bowl with a 3-year old and still have a good time.”  Unlike public 
school students who are usually subject to age-bound instruction, according to Mrs. 
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Garcia, “a good majority of homeschoolers are very capable of dealing with any age, be it 
a little kid or an older adult.” 
 Mrs. Garcia and her sons shared many reasons for why they ultimately decided on 
home schooling, many of which were highlighted above.  She noted that while in her 
home school group “a lot of people do it for religious reasons”, it is not one of their 
reasons.  She identified a concern regarding how easily her boys get “bored” as one of the 
more compelling reasons for home schooling.  She explained that “I knew my kids were 
smart, I know that they get bored very easily.  I know that when they grasp something 
quickly that it’s frustrating for them to keep going over the same thing again and again 
and again…”  She continued by noting that there was a certain percentage of the school 
day that the kids were learning and the rest of the time was “basically spent waiting for 
everybody else to catch up or waiting for the teacher to be prepared.”  She expressed 
concern that in public school her sons would “probably skate through and they probably 
would not work hard enough to keep them challenged.”  She shared that they would have 
come out average like everybody else does, but “I wanted them to come out better than 
average, and not have to go through all the nonsense in between to get there.  My kids are 
above average; they’re supposed to be above average.  I don’t want them to be average 
when they come out.”  She stated that she does not want them to fit in a box; she wants 
them to be out of the box.  She wants them “to excel, and it doesn’t matter to me if they 
excel at being an auto mechanic.  I want them to follow their passion; I want them to be 
able to make it work.” 
 Another reason that they decided to home school the boys were the social issues 
that surfaced during the elementary years.  Mrs. Garcia shared that the local school 
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district is not particularly known for its safety, that there were even instances of kids 
being taken out of class in handcuffs.  She noted that bullying issues were another 
primary concern, and her older son was a target of bullying.  Her apprehensions about her 
sons’ physical and emotional safety were reinforced by a friend who was a middle school 
teacher in the district who had known the boys since they were toddlers.  She told her that 
the system was not going to work for them.  She stated “We know how smart Carson is, 
and we know how smart Aaron is, and it’s probably a good idea to find something 
different for them.”   
A related reason for her decision was that she gradually realized that her older son 
was “actually being punished for being gifted because not only was he responsible for his 
gifted studies, but he was responsible to make up the stuff that he missed in his regular 
class.”  One day a week he was pulled out, but then was required to make up all of the 
other work.  The problem, according to Mrs. Garcia, was that the extra work was 
busywork; it was work that he already knew.  She shared that the social issues were 
intertwined with this issue; her son was getting picked on by several other students and 
his parents soon realized that he was intentionally not doing work so that he could stay in 
at recess and avoid the bullying.  He also was diagnosed with ADHD and he “would have 
just been swallowed up by the whole system.”  She described his behavior as “because 
he’s over here, then he’s over there, then he’s over there, and it’s not unusual for him to 
be watching a movie and playing guitar at the same time. But he learns that way, so here 
it’s okay. And as soon as we decided to home school we took him off the medicine, and it 
hasn’t been an issue.”  The boys echoed their mother’s concerns about the social issues 
within the school.  Aaron felt that “most of the kids in school, would be over the top 
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obnoxious ever since elementary school. That, and partially some of the teachers. There 
are some teachers that he’s [Carson] had problems with.”  Carson explained this last 
comment by noting that he would “go slow trying to take my time to do it right, and she 
would keep just piling work on top of me.”  He shared that it got so bad that “once my 
gifted teacher ended up asking her if I could do the work after school and I don’t 
remember but I think my 4
th
 grade teacher ended up giving her quite a bit of a hard time 
about it.” 
 The younger son, Aaron, has experienced some difficulties with patterning and 
sequencing, and Mrs. Garcia felt that it would become an issue in most of his classes at 
some point.  She also noted that he has a unique way of making connections between 
ideas and objects, and that his way of thinking does not mesh particularly well with 
multiple choice standardized assessments.  She felt that she could help him explain and 
understand his thinking better than in a large classroom of students.  She stated that “I 
know my kids need more individualized attention than they [would get] in a class of 20 or 
30, and that’s basically what the class sizes are.”  An example that she shared from when 
her older son was in school related to his preference for writing with a mechanical pencil.  
He wrote best with a mechanical pencil, but his teacher felt that “mechanical pencils are 
dirty” and she did not want the lead in her classroom.  Mrs. Garcia could not convince 
her to accommodate this request, so she called a meeting with the sociologist, the 
psychologist, the gifted support teacher, and the general education teacher.  They 
eventually agreed to her request and included the need for a mechanical pencil in the 
GIEP.  Mrs. Garcia felt that they were very fortunate to have the gifted support teacher as 
an advocate for her son, because “otherwise he would have been totally lost to the 
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system.”  She said that they just got tired of fighting every battle.  She has seen this occur 
with other families who have pulled their children out of public schools, noting that “they 
just got tired of fighting for the accommodations.”  Mrs. Garcia concluded by stating “I 
think a lot of gifted families are homeschooling because their needs aren’t being met by 
the districts, and I can think of a lot of kids I would love to see really, really excel, either 
way.” 
 As noted above, the Garcia family did not start out thinking that they would home 
school their boys.  They feel that at this point it is working well for them, but they are 
keeping their options open for the future.  As Mrs. Garcia noted, “every year before we 
start, they do get asked if they want to go back to public school.  We do give them the 
option to go back to public school.  Carson usually says ‘no’, Aaron usually says ‘well, 
maybe’.”  She continued by stating “unless they decide otherwise, we’re going to 
continue…and really if any time they came to me and were like, ‘Mom, I really want to 
go back to public school’ I’d be like ‘oh, ok, let’s go’.  If that was their choice and they 
wanted to go, we would do that.” 
 Mrs. Garcia’s personal educational experiences influenced her desires and 
expectations for her sons’ schooling.  She shared that “while I didn’t particularly hate 
school, I was very lazy at it because it was easy.  So I could go in and not study.  I could 
go in and goof off and still get good grades.”  She noted that this had affected her choice 
to home school her boys “in the respect that I knew my kids were smart, I know that they 
get bored very easily.”  She did not want them to develop a more negative attitude toward 
learning or develop poor study and work habits.  She wanted them to be able to pursue 
their passions and discover the joy of learning.  She also stated that she had a few social 
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issues in school and knew the pain and frustration associated with these negative 
experiences. 
Participant 5: Thompson Family Textural Description 
 Participant Family 5, identified here as the “Thompson” family, consists of a 
mother, father, a son, and a daughter.  The son, Scott, is 16 and the daughter, Julianne, is 
14.  The father works for a technology company in product development and the mother 
has a marketing degree.  The children had a varied educational background, partly due to 
where they were living (the family lived in Switzerland during the first six years of 
Scott’s life) and partly due to parental choices based on the children’s learning needs.  
Scott talked at a very early age (six months) and by the age of one knew the alphabet.  He 
was reading by the age of 3 ½, so when it came time for him to attend school his parents 
were concerned that he would be too far ahead in the Swiss system.  Mrs. Thompson 
explained that “it’s lovely what they do and I really believe in a whole child approach, 
but for a gifted kid it’s kind of late.”  Therefore, they enrolled Scott in an international 
school where the headmaster had a gifted son and who provided them with what Mrs. 
Thompson described as “one of the best pieces of advice” she ever received.  He advised 
her to “go broad with your son, go broad, do everything.  Don’t encourage him as a 
young person to just be a math genius or just be a musician, do everything.  Take it as 
broad as you possibly can.  Dancing, singing, whatever, just keep it broad.”  When Scott 
was in kindergarten at the school they let him borrow books from the middle school 
library because the books written for younger children held little interest for him.  The 
family was pleased with the international school and the school administration was very 
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willing to work with the family had they stayed there.  However, Mr. Thompson had a 
job transfer so the family moved to the United States.   
 The family moved to the Philadelphia suburbs, where they enrolled Scott in the 
local elementary school for 1
st
 grade.  Mrs. Thompson described his experience there as 
“torture” and shared that he would come home and “basically his behavior was 
changing.”  She realized that the school was not the best placement for Scott, so she 
researched and visited other mostly private schools in the area.  None of these schools 
seemed willing to meet her son’s needs, so they decided to home school him while 
looking at other options.  They eventually began to home school the younger child, 
Julianne, who had attended a Montessori pre-school.  She decided that she wanted to be 
schooled at home starting in kindergarten because she saw “all of the fun we were 
having, we were going to all of the museums…”  Julianne tried a cyber charter for 5th 
grade, but didn’t like the isolation of learning without a community so she went back to 
home schooling for 6
th
 & 7
th
 grade.  For 8
th
 grade she attended the local public school, 
because according to Mrs. Thompson she “just got impatient, and a bunch of her friends 
moved away or went to school the past couple of years and so she got tired of being the 
one still home schooling.”  Scott, however, had no desire to go back to the local public 
school.  He has taken some online courses and did take one year in a cyber charter, but he 
has mostly remained a traditional home schooler.  He has also taken two courses on-site 
at a local university. 
 The home schooling setting is an integral part of the context of learning.  The 
Thompsons’ home is in a small suburban development of closely-clustered homes outside 
Philadelphia.  The home is approached via a welcoming front porch.  A box with a 
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wooden dinosaur kit sits on the front walk, waiting for a new home with a new family.  
The small backyard holds a raised bed garden being readied for the winter.  The interior 
of the home presents an open and welcoming feeling, with a four-square style consisting 
of (clockwise) a large entrance foyer with semi-open stairway and ½ bath, the kitchen, 
the dining room, and the family room (with an open entrance to the finished basement 
located in the wall of the family room, adjacent to the dining room).  Although having a 
relatively small footprint, the spaces seem larger due to 10-foot ceilings and vibrant wall 
colors.  The home appears to be an active place, with abundant artwork adorning the 
walls, a piano taking center-stage against the wall in the foyer, and an easel in the family 
room containing sketches and watercolor pieces. 
 When the children were younger the family used the finished basement as their 
primary home schooling space.  The basement was set up with tables, books, posters, 
computers, and bookshelves.  There were so many resources in the space that a friend of 
Mrs. Thompson’s who was a teacher commented “No wonder he wants to be here; you 
have better stuff here than in any classroom I’ve ever seen!”  Mrs. Thompson explained 
that “we just figure if we’re going to do this we’re going to have all the materials here 
and that’s what I felt my job always was, to have . . . to make available everything that 
they needed to stay curious and interested and, you know, and have fun.”  She wanted to 
have an area where her children could be together and share materials and ideas.  She 
stated that “it was just a good place to keep things, especially when you’ve got the craft 
stuff, and all the things you do with kids, and you know, if you’re building a model 
planetary system or working on a life-size drawing of the human body or just for our own 
sanity, it was better to keep it all in one space.”  Mrs. Thompson shared that having a 
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finished basement was one of the criteria when they were looking for a home.  As Scott 
became more self-directed in his learning he gradually moved to using his bedroom for 
most of his home schooling, which houses his computer and books, along with other 
resources that he uses.   
 The Thompsons utilize a wide variety of resources and facilities outside of their 
home.  One resource that they used extensively for many years was a local alternative 
learning center that served the local home schooling community.  Mrs. Thompson 
described the center as “a nice community to go to because it was all about hands-on, 
holistic, very Piaget-like stuff; very nurturing and real tools, real work, really nice stuff.  
They worked in a way with the kids that just appreciated each of them individually for 
whatever their gifts were.”  Mrs. Thompson and a friend also started a co-op for gifted 
home schooled students where “the kids really built their own thing into what they did, 
they became a really wonderful community.”  She also shared that “it was a good 
community, there were a couple people involved in the co-op who probably weren’t 
gifted but had passionate interests in things and loved the group and loved the learning 
energy and excitement and so it worked, but it was always kept at a really high level of 
intensity, and after a while the kids would meet at the end of the year and decide what 
they were going to discuss the following year.”  Like many other home schoolers, the 
Thompsons view the broader world as their “school”.  Mrs. Thompson mentioned this 
perspective when she noted “one year it was car schooling, we were in the car half the 
time going places, we were in cafes, we were in museums, we were traveling, we went 
out to Arizona one year because that’s where my family is and stayed there for the whole 
winter and did a whole thing on the Sonoran Desert.”  Additionally, the family hiked the 
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Grand Canyon, visited Hawk Mountain, and participates in the fall Splash program at 
MIT. 
Another aspect of the context of learning concerns the approaches and tasks 
chosen for home schooling.  Mrs. Thompson described herself as an avid researcher who 
loves to dive into topics, resources, and ideas.  She shared that when she first started 
home schooling she spent 80 hours the first week researching the different options.  She 
provided her children with a vast assortment of books, games, kits, and toys.  She stated 
that “I went through the catalogs and just had everything that we could possibly need.  
We just played with it all day and read constantly.”  She experienced success using the 
Singapore Math series and utilized the Cuisenaire rods to help her children learn 
elementary math skills.  Mrs. Thompson did not adhere to any single curriculum or 
schooling approach but rather “picked and chose, and I planned stuff, found stuff on the 
internet.”  She shared that when they were still in Switzerland the school that Scott 
attended was being certified for IB.  She became very interested in the approach, so when 
she started home schooling she went online and researched what they were doing and has 
“tried to integrate some of that philosophy” into what she does with her children. 
As noted earlier, the Thompsons relied on local resources, such as the local 
alternative learning center, to supplement and enrich their learning.  They have met with 
the local home schoolers group and have participated in field trips to nature centers, 
science museums, history museums, and area watersheds.  Mrs. Thompson shared that 
“we’ve actually become less and less afraid of just asking somebody: would you have an 
hour, would you mind talking to us about this, you know, do you do this kind of thing, 
would you teach a class, or whatever and just finding people to meet the interests.”  Mrs. 
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Thompson also worked with her children and others’ children in the co-op that she 
cofounded.  She “did some writing classes and creative writing with the kids” and her 
partner conducted science experiments; they would also have guest speakers and 
presenters come in and share with the kids. 
Now that Scott is older he has developed some other interests and has other 
communities that he is involved in, including intense acting and philosophy groups.  He 
shared “this past year several of the people from that cast decided we were going to do 
Hamlet, but we weren’t going to have a director, it was seven of us, and we cast 
ourselves, we cut the script, because it’s a four hour play we cut it into two hours, and we 
cut the script over the summer, we built our set, like a backdrop with curtains and 
everything, and, we did everything, we found the venues and since we didn’t have a 
director, we would critique each other, ones who weren’t in the scene would watch and 
we all felt comfortable enough with our theatre intuition, I guess, that we felt like we 
would know what we were talking about.”  Scott enjoys writing poetry and will 
sometimes use it as a way to express his reaction toward something that has just inspired 
him: “writing about it, but not writing about it in a didactic way, but just free writing 
about it, or writing a poem about it that will encapsulate all of my feelings about 
something I’ve read, or seen, or heard.”  He shared that his interests currently are creative 
writing, literature, history (specifically European history from the Renaissance period), 
theater, folk plays, and piano.  Scott enjoys immersing himself in music, according to his 
mother: “He listens to a lot of music, a lot of classical music, and he plays around with 
composing on his computer, so he spends a good amount of time on his computer doing 
different things.”  Scott is also utilizing the local university and taking a German and a 
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Physics course.  Scott tested into the higher level German since he had already taken two 
years of advanced high school level German at an immersive German language camp.  
He has also taken several AP courses in different subjects through an online high school. 
One of their favorite resources is the Teaching Company video series, now known 
as the Great Courses.  Mrs. Thompson stated that “you can build an entire class around 
those because it gives full bibliographies and asks questions and he’s done several things 
independently that way.”  They also used them in the co-op, where they would watch the 
videos, then come back and write essay responses.  These video courses provided an 
excellent framework for discussion and extension.  When Scott was younger his mother 
would sit down with him and structure his time and plan out each day.  Now that Scott is 
older, very little structure is imposed on him: “I’m so independent that, but like I’m 
keeping a list of all the books that I’m reading and anything I feel like doing on the side 
just because I’m interested.” 
Mrs. Thompson shared that one of the things she discovered about her son early 
on was that he had some perception challenges and vision issues that were interfering 
with his learning: “there was a year, like second or third grade, where we kind of said, 
you know, we don’t really care what academically goes on this year, we’re going to 
spend a lot of time climbing and at the park and playing and doing physical things and 
going to vision therapy, sadly, which he hated, but it worked, it worked marvelously, we 
went to a behavioral optometrist and he did vision work, because he had focusing issues.”  
Scott also took karate and earned his second degree black belt.  Mrs. Thompson reflected 
on these choices by noting “just like all the other things that I was saying about Asbergers 
and, you know, we just kind of, we dealt with everything and just didn’t focus on it as, oh 
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you have this problem, but just sort of made it a part of whatever we were doing.”  She 
noted “you start to realize that every moment is a learning moment.”  She worries about 
people who try to be too academic with their home schooling; she believes in teaching 
the whole child.  She shared “he obviously is really smart, academically oriented, but also 
does a whole lot of other stuff like acting, and piano, and the language, and reading, and 
philosophy, and all these interests.”   
 Like most of the other families in this study, the Thompsons have explored an 
assortment of educational options for their children.  Each method and resource that they 
used had some advantages, but they ultimately determined that home schooling provided 
them with the best fit for Scott.  Mrs. Thompson highlighted many of these advantages 
during the interviews, with several in particular that stood out.  She felt that public 
schools do not provide students with sufficient opportunities to make choices.  She 
expressed this concern: “That’s one of the things that I don’t like about schools, is I see 
kids going to college and it’s the first time they’ve ever had to make any decisions or do 
anything or decide anything about even what they want to study.”  Whereas home 
schooled children are often given much greater autonomy in what they study and how 
they study.  This autonomy was reflected in the co-op that she cofounded, in which the 
“kids would meet at the end of the year and decide what they were going to discuss the 
following year.”  Scott noted that as he has gotten older he has taken on more 
responsibility for his learning: “I’ve been drifting towards doing some more things on my 
own and because I’ve become more self-directed, I guess.”  One example of this is that 
Scott had been teaching himself Russian.  He had been viewing some Teaching Company 
videos on Russian Literature and decided that he wanted to learn Russian, so he figured 
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out the alphabet and learned to pronounce the words.  His mother stated “I thought, 
nobody asks a kid to do that. Nobody said he had to but he was just so interested and he 
just did it.” 
 Another advantage that Mrs. Thompson mentioned was the ability to address her 
son’s Aspergers traits and spatial challenges.  She was able to set aside some of the 
academic emphases and focus on supporting his learning needs: “the tonal, his speaking 
and eye contact and stuff like that so I did a lot of research about that and took care of it 
when he was a little bit older and dealt with a lot of these things and pretty much you 
wouldn’t know it today.”  She was able to address the areas that were holding him back 
so that his gifts and talents could be fully expressed and realized.   
 Finding like-minded home schooling families with gifted children was another 
positive aspect regarding the family’s home schooling experience.  The co-op that the 
Thompsons and their friend formed allowed them to develop a nurturing community 
where they could delve much more deeply into topics and subjects of interest.  They were 
able to tap into local experts and participate in numerous field trips and on-site immersive 
learning experiences.  She shared that “twice a week we would go to [her friend’s] house 
and they were there all day, and they would do history, science, writing, and discuss 
books; it was great!  They have the freedom to work at the pace that they wanted to work 
at, and because there were quite a few of them, they just barreled through stuff so quickly 
together – there was just no holding them back.”  Scott was able to find a local student-
run theater group that helped to stretch him and helped him become more introspective.  
He had struggled with negative perfectionism, and being immersed in a theatrical 
environment with people of similar interest but who approached life a bit differently 
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proved to a valuable experience for him.  He shared “a couple years ago I joined a 
student-run theater group; several of my friends were in it, and a lot of them are, you 
know, artsy theater people, who forget the deadlines and they’re amazing procrastinators 
and I was like, wow, you guys are crazy, you know, you don’t feel like doing everything 
perfectly.   But I have warmed to that; in moderation that is great.  And it’s honestly been 
really helpful hanging out with those people.”  
 The Thompsons have cultivated a global perspective and Mrs. Thompson noted 
that politically they look at the United States from the outside.  She stated that “we’ve 
always encouraged that kind of thinking”, noting that “the world is our school.”  She 
shared that “to show you the extent to which we are thrilled with the way our family has 
managed this whole homeschooling business we’ve also toyed with the idea of just going 
over there, just me and the kids for a couple of months and renting an apartment, and just 
hanging out in some city in Germany, and traveling around.”  When asked about the 
advantages of home schooling, Scott shared that “honestly, it’s probably the fact that it 
encouraged me to never put myself in any box ever, in terms of my thinking about, um, 
education or politics or religion or anything, just boxes are oversimplifications; that’s the 
main thing I’ve gotten out of it, in addition to a number of other things like a large group 
of friends.  I’ve learned to take everything in context, of everything else, which is a curse 
sometimes, but that’s how I think.”  He continued saying “but that’s how I think, like 
nothing stands alone in my head, everything’s tied to everything else, which is something 
that school doesn’t really, that’s an idea that they don’t develop.”  This perspective has 
encouraged their children to interact with a wide variety of individuals and age groups.  
Mrs. Thompson shared that her “kids are talking to all kinds of people all day.”   
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 Another advantage identified by Mrs. Thompson is the freedom they have to try a 
curriculum, program, or approach and if halfway through they decide that it is not 
working for them they can change their minds.  She shared that she has never had the 
whole year planned, but rather she responds to Scott’s learning needs.  She stated “I’m 
not going to push this kid. I’m not going to make him to anything he’s not emotionally 
ready for and I just did not see him – I certainly wasn’t going to push him to do anything.  
I knew though that we had to find things for him to do that he could go through quickly if 
he wanted to, that he could, where he could take classes above his grade level.”  The 
Thompsons tend to dislike attaching labels to themselves or to what they do, so they shy 
away from more formal programs and curricula.  This is one of the reasons that they do 
not participate in a diploma program, as she noted when she stated that they “just really 
never felt like putting ourselves in any of those boxes.” 
This emphasis on freedom and flexibility is reflected in their approach to home 
schooling in general.  Scott noted that “I’ve never been one of these people who has, who 
feels like I have to have a schedule or a daily planner or something where I say I’ll do 
this and then that, I just wake up and kind of say okay, I have a general sense of what I 
want to get done and today, or the next day, or the next couple of days or sometime and 
just get stuff done as it needs to be done.”  Mrs. Thompson added to this by stating “he 
doesn’t need to have a goal or a deadline, I mean he’ll do it, but he just does it because he 
wants to do it, because it’s interesting.”  She continued by saying “but that’s the beauty of 
homeschooling, you get as far as you can go, and if you’ve done it with all your heart, 
you’ve done a lot.”  The Thompsons have identified being able to embrace this flexible 
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approach as one of the most significant advantages of home schooling; they are able to 
match the program to the child rather than having to match the child to a program.    
 Mrs. Thompson and Scott shared a multitude of reasons for why they ultimately 
decided on home schooling, many of which were highlighted above.  One of the reasons 
for choosing to home school was due to Scott’s accelerated intellectual development.  
Mrs. Thompson shared that “he was talking when he was like five or six months old and 
he was very chatty and by age one knew the alphabet and I started thinking, something’s 
going on here, but I didn’t start thinking about school at that time, um, so when it came 
time to go to school, we, I mean the Swiss schools, I mean, it’s lovely what they do and I 
really believe in a whole child approach but for a gifted kid it’s kind of late.  They really 
don’t, when he was learning the alphabet at age three or whatever and reading they said 
to me in the Swiss system, stop, don’t do that, otherwise he’ll be too far ahead.”   The 
family looked at other options and decided to “put him in an international school and 
fortunately the man who was the headmaster of the school I got to know really well was 
giving me a lot of advice, he had a really brilliant son who, and I was thinking about it 
today, one of the best pieces of advice that Martin ever gave me was go broad, he said, 
with your son, go broad, do everything.” 
When the family moved to the United States at the conclusion of Scott’s 
kindergarten year they enrolled him in the public school for first grade.  Mrs. Thompson 
shared that “it was just torture for him, so he would come home and basically his 
behavior was changing, he was biting his nails like crazy, he was sneaking books in and 
on his lap and looking, like he had a little pocket encyclopedia, he would sneak it in and 
read it at school.”  She did not want to be pushy, but she wanted to see if they had 
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noticed.  “Well, they noticed a little bit but I ended up having to say something because I 
saw his behaviors.  He was coming home just bouncing off the walls at home and it 
would be like what he had previously been able to stretch out into a day, he was packing 
into the after school hours, and having to do the letter A homework stuff which he hated, 
so I asked them to test him for the gifted program, and they said, oh, we usually only do 
that for second graders, but okay, if you insist, we’ll do it.”  The testing experience, 
however, was not a positive one: “first of all they didn’t tell me when it was going to be, 
he came home one day and said that he got to go and do this test and that it was in a very 
small room and it was really hot and he had to ask for a cup of water.  And I thought 
what, really, that’s weird.  And all these red flags went up for me, and I thought, well, I 
should just wait for the results, but I got so agitated about that and he just was so not 
happy there.” 
Mrs. Thompson decided to visit Scott’s school for volunteer day and was eating 
lunch with him when a little girl sitting across the table from them said “you know what 
we call Scott, we call him the brain.”  Mrs. Thompson recalled thinking “okay this is first 
grade.  In second grade that becomes maybe a different word and then I don’t know what 
they do in third or fourth grade but if this is what’s going to happen, he’s going to have to 
sit through the name lessons then, and also he was being paired with the kids who were 
struggling, so the teacher was sort of using him as a tutor for reading.”  She shared that 
this was when she went home and put in approximately 80 hours of research into other 
area schools, most of which were private schools.  She noted that most of them said that 
all of their students were gifted; they were not interested in addressing his asynchronous 
development and they basically said “we don’t have to deal with these kinds of, we don’t 
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have to because it’s not the law that private schools have to do anything.”  She said to her 
husband “Let’s just pull him out at the winter break and we’ll keep looking, for probably 
a year I said there’s got to be a school out there for him that will work.  So let’s pull him 
out and I’ll do this home school thing just until I find him a school, okay.”  She felt that 
both the public and private schools have the attitude that “we have to make everybody 
feel good, right?”  She continued with “and that’s all those private schools who say all 
our kids are gifted.  It’s a way to discriminate against kids.” 
 Another reason that Mrs. Thompson chose to home school Scott was based on her 
belief that she knew what his needs were better than anyone else.  She stated “I guess just 
for me knowledge is power and just knowing everything that was out there and available 
gave me the confidence to do it. And a strong belief that – well, and this is based on 
experience, because I had experienced people not understanding Scott, or not taking him 
seriously, or not addressing his needs that needed to be addressed, I fervently believed 
that I was the only one who was going to do it right.”  She continued, sharing “nobody 
else had actually proven that they could, or that they wanted to, so I just thought ‘this is 
my kid, and I have the luxury of a husband with a decent job, and I can do this’, I 
considered myself very lucky. You know, when it comes to making the decision to home 
school, it’s an excruciating financial decision in many ways, but just, but yet, I just knew 
that I had to do this. It – my love for him just drove me to do whatever it took to help him 
be happy learning, and to love learning.”   
Three specific resources that strongly influenced Mrs. Thompson’s decision to 
home school were The Thousand Pieces of Writing, The Cheetah, and Dumbing Us 
Down.  She said that she shares the last two with family and friends who are questioning 
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the validity or merits of home schooling, and finds that these answer most of their 
questions and objections.  She noted that she was increasingly fed up with traditional 
education and these writings reinforced her decision to consider home schooling, “at a 
certain point I just said, enough.  I cannot be bothered to deal with people in education 
because they’re not doing what I need them to do for us.”  She stated “someone has to be 
there and notice the kids and make sure that their needs are addressed, basically. I think 
the saddest thing for me was feeling like when Scott was in school feeling like I had to 
just beg for them to notice what his needs were.”   
Similar to most of the other families in this study, Mrs. Thompson did not start 
out thinking that she would home school her children.  She was not familiar with the 
concept when she first began to look into alternatives to the public schools, sharing “I 
spent probably 80 hours one week just figuring out everything and it was not so common 
at the time, actually.”  She noted that she made herself knowledgeable about some 
“flexible ways of education pretty early on and I read a lot and I really believed in 
childhood learning and I really thought that for Scott he didn’t need somebody telling 
him things.”  Prior to conducting her research, she did not have strong feelings either 
toward or against home schooling.  Her current view is that it has worked very well for 
Scott, but she noted that “it isn’t for everybody, it’s not.”  At the end of each school year 
she completes a summary of what Scott has accomplished for the year.  When the first 
year of home schooling ended, she included a section of the summary describing how 
they “came to home schooling” and she shared this with her parents and with others who 
were curious about what they did during the school year.  She shared that she probably 
over-documented everything during the first few years because she said “What did I 
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know?  I thought they were going to arrest me.  It was scary to home school, I felt like I 
really needed proof and I needed to be very careful.”  Like many other home schooling 
parents, Mrs. Thompson eventually figured out the proper balance. 
Mrs. Thompson expressed that they are keeping their options open for the future 
regarding Scott’s schooling.  She shared that “We basically have pow-wows a couple of 
times a year to talk about ‘so what do you think you might want to do next year?’.”  Scott 
is planning to attend college, so the Thompsons are increasingly adding more structured 
courses to his plan of study.  Mrs. Thompson noted that since they are now doing high 
school and they want to have a good transcript, there are more hoops to jump through: 
“there are certain things you have to have by law and that’s one thing that I’ve been 
adamant about.  He has the potential to go to a really good college and to do some really 
cool things and I don’t want to mess that up by not just doing the right thing in terms of 
the homeschooling law.”  She continued by noting that “he’s feeling antsy about his 
future and stuff like that so we need to make sure that next year is a really good year for 
him.  We’ve talked about going to college early and he really doesn’t want to and isn’t, 
he’s ready for the classes but he’s not ready to go to college, if you know what I mean.  
He has not felt that he’s actually ready to just go away.” 
Mrs. Thompson’s educational and cultural experiences influenced her desires and 
expectations for Scott’s schooling.  She was born in France to an Air Force father and a 
mother who was a French and Russian major, who instilled in her a love of learning.  
When asked about her experiences as a child, she shared that “I always got good grades, I 
was always in the accelerated math class.”  Her parents divorced when she was young, so 
she was shuttled back and forth between them.  She noted that she won the spelling bee in 
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the city, played the viola, and composed a musical piece that was performed for the city.  
Her parents provided her with a rich variety of educational experiences.  Her mother 
volunteered her to seat people at the symphony and had her engage in other cultural 
pursuits.  She inherited her mother’s love of language, culture and literature, and noted 
that when she was young she “lived at the library after school.”  When she was in high 
school she went to Saudi Arabia to live with her father and attended the American High 
School in Zurich, Switzerland, where the education was rigorous and challenging.  She 
felt that she had great teachers there and that she benefited from the small class sizes and 
individualized attention.  She shared that it was a little like home schooling in that if they 
didn’t have a class they didn’t have to be there; since it was in Europe she also had many 
more freedoms than she would have had in the United States.  She returned to the United 
States for her college education at the University of Arizona, where she majored in 
business and earned a marketing communications degree.   
Participant 6: Miller Family Textural Description 
 Participant Family 6, identified here as the “Miller” family, consists of a mother, 
father, and three daughters.  The daughters are Alyssa, age 12; Ruth, age 10; and Nancy, 
age 7.  The father is a pastor and the mother, who earned a teaching degree, is currently a 
home school evaluator and stay-at-home mom.  All three girls have been home schooled 
up to this point, with some supplemental education via local opportunities and private 
tutoring.  They have recently begun to add online coursework to Alyssa’s schooling, and 
have also joined the Classical Conversations group in a trial run to supplement the 
learning for the two younger girls. 
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 The home schooling setting is an integral part of the context of learning.  The 
Millers’ home is in a small suburban development of homes built in recent decades, 
tucked in amongst the rolling hills of western Pennsylvania.  The house is pleasant and 
welcoming, with evidence of active learning both inside and outside the home.  The 
interior of the home presents a semi-open concept consisting of a two-story entryway, 
living room, mudroom area, dining room, and eat-in kitchen.  The girls also spend a lot 
time in the finished basement, where they can lounge and watch educational videos.  The 
Millers noted that their home is a “lived in” home, and not a showplace.  Since they do 
everything at home, they utilize all of the spaces in the process of living and learning.  
Mr. Miller shared that “we live here, we go to school here, everything that happens, 
happens here and so we’ve just got stuff all over all the time, and it took me a while to 
really be okay with that.”  Mrs. Miller shared that when they lived in their former home 
they had one primary home schooling room that contained a computer, desks, and all of 
their “stuff” in it.  In their current home “it’s all over the place.  We’re in every single 
room of this house.”   
Mr. Miller shared that because the girls are doing three different things, they tend 
to spread out: “one person’s in here, somebody’s there, or somebody’s upstairs.  They go 
wherever they need to go.”  Mrs. Miller added that they choose the space to work in 
based partly on the subject they are studying.  “Often, we do history in the living room 
because I’m reading to them and then they’re coloring.  So they’re often on the floor.  
I’m trying to get them to do math on the table, because they’re so sloppy.  Ruth would 
prefer to do it in her lap, you know, like hanging upside down.”  She also shared that 
Alyssa does a lot of her schoolwork at night: “She loves to read at night, her Veritas stuff, 
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she reads Herodotus at night, she reads the Odyssey, that’s when she prefers to do the 
bulk of her reading.   
 The girls stay busy doing a wide variety of activities and tasks, which reflect their 
individual interests.  Alyssa plays the violin.  Ruth, who her mother describes as a 
“learning monster”, is a talented speller who has a spelling coach from a nearby college 
and plans to enter the Scripps National Spelling Bee.  She recently asked for and received 
a dictionary for her birthday.  Nancy, the youngest, “if we let her, she would just play 
piano all day.”  Mrs. Miller reflected on all three girls’ love of reading by sharing “they 
all love to read, so we know that when it gets quiet they’re all holed up in a corner with a 
book somewhere.”  The Millers build on this love of the written word through 
implementation of Shurley Grammar, which Mrs. Miller described as “kind of a sing-
song chant kind of way of learning.  It’s a way of diagramming sentences through verbal, 
so you don’t take apart the sentence and re-diagram it.  It’s taking the sentence, giving 
them patterns that are all the same, no matter what the words are.”  They are also learning 
Latin to help them further grasp language and literature.  Mr. Miller noted that the over-
arching approach they are using is the classical approach.  He shared “you’ve got the 
trivium, so you’ve kind of got the grammar stage sort of a four-year chunk, and then a 
four-year chunk of the dialectic, four-year of the rhetoric.  History is sort of driving the 
train on that, going through history, and using the story of the world, and kind of reading 
through, they love history, because they love reading about cultures.”  It is an integrated 
curriculum approach, using source texts and writing about ancient texts.   
Mrs. Miller shared that she incorporates their love of reading into their schooling, 
stating “they just read like crazy, so I mean, we come out of the library, everybody has a 
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stack this big, so as far as pacing, um, I just supplement like crazy with other stuff, you 
know, giving them some other things to do.”  Alyssa is currently taking an online history 
course, but the two younger girls shared that history is still their favorite subject, even 
though they don’t get to color pictures in it like they did when they were younger.  They 
shared that now they have to do outlines and work with maps.  Alyssa stated that she 
most enjoys writing and art.  When asked what their typical day was like, Nancy 
volunteered: “We eat, then we get dressed sometimes.  Then we do some math and we do 
like some grammar and then I do some piano, and then spelling and then maybe I read 
my science book.”  Ruth clarified these comments by noting that “our day isn’t like the 
same every day.  Sometimes it’s changed around.”  Alyssa’s online course provides her 
with opportunities to communicate and collaborate with students in a virtual format, 
typically using either the chat function or email. 
 Ruth and Nancy have recently begun attending the Classical Conversations 
program where they study grammar, geography, history, science, Latin, math, and art.  It 
is a highly structured program that focuses on factual information with the expectation 
that, according to Mrs. Miller, “it’s up to the home and the program you’re using to kind 
of fill in all the blanks.”  The parents are required to be directly involved in the program, 
serving as tutors, helping in the nursery, or in the room with their own children.  The 
older children in the group utilize the Socratic method of linking all of the subjects 
together.  Mrs. Miller noted that the purpose of this is to “get people thinking about their 
lives, and you know, ‘Well why is that important?’, and ‘What does that have to do 
with?’, and getting the discussions, basically the debates they, really getting them to draw 
out the importance in the debate, and they have mock trials in one of the levels.”  She 
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feels this is important, noting “that is really what is done, that broader thinking, teaching 
them to really be well-spoken, and not just read it and regurgitate, but really develop their 
ability to use their logic, that’s exciting to me.” 
 One task that the girls enjoy doing is making movies using their video camera.  
Alyssa shared that they “love acting downstairs and putting on shows”, noting that they 
made a movie for their parents for Christmas.  Another favorite activity is participating in 
The Great Insect Fair at State College.  The girls are required to research an arthropod 
and build a model of the organism.  Ruth noted that they need to state the scientific name 
and order, and share at least two interesting facts about the animal; Alyssa shared that 
they need to write an essay; Nancy stated that they have wonderful games: “there’s a 
cockroach race and it’s the best!”  Mrs. Miller noted that as an educator and now as a 
home school person, “it is one of the best children’s events I have ever been to, hands 
down.  It is just, they do a phenomenal job, it’s an entomology and education department, 
they both get together and do it and it’s the entire Ag arena it’s just…”   
 Similarly to the other families in this study, the Millers looked at a variety of 
schooling options for their children and ultimately determined that home schooling best 
suited their learning needs at this time.  They shared multiple advantages of home 
schooling, with flexibility being one of the primary advantages.  Mr. Miller shared that 
the flexibility of home schooling correlated nicely with his schedule as a pastor: “one of 
the things we really like about home schooling, is as a pastor, we’re able to take 
vacations, sort of, whenever we want to try and organize those, since we’re not stuck on a 
school schedule, so we don’t have to wait until the school vacation, it’s just, hey, let’s 
plan to take this week off, that’ll work in terms of what’s happening at the church, let’s 
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take that week off, and then we can go places offseason, then we save a ton of money by 
going to places offseason; getting to do things when it’s not as busy and we have some 
freedom because of that, so that’s definitely been a pro as well.”  The girls are also better 
able to participate in evening activities since they do not have a set time to get up for 
school the next day. 
An advantage related to the flexibility is the opportunity to move at a pace that 
matches their daughters’ readiness levels and rates of acquisition.  Ruth noted that “in 
public school it would be harder to go at the pace you are at”, whereas with home 
schooling Mrs. Miller appreciates that “we can really just educate them as fast as they can 
learn.”  She shared that they do not focus on speed at the expense of depth, however, but 
rather they vary their pacing so that they can also “expand how they think, not just what 
they are thinking.”  She has the freedom to take what they are learning and make it richer 
and deeper; she commented “there’s just so much discovery and so much that they get to 
do because they’re not strapped into an agenda.  We’re able to really mix it up as far as 
we can cover the same topic at different levels.”  Mr. Miller noted that his daughters have 
developed a love for learning, sharing that he “talked to a professor and asked him, what 
do you notice about home schoolers, and he said, they’re the ones that ask the questions 
and have this love for learning.  They’ve got no problem raising their hand and asking a 
question.”  He continued, stating “that was good to hear that love for learning and to 
watch that because I’ve, there’s certain things that I loved to learn growing up but the 
love for learning I didn’t really discover until…” 
Mrs. Miller shared that the personalization of instruction and assessment she is 
able to achieve with her daughters is another advantage of home schooling.  She stated “I 
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love that they do it at home, in the sense that I get their feedback, I get to see what their 
tests are, so; and I correct the tests, they’re at the level where I can go, yeah, you got this 
wrong, and I know what they got wrong and what fooled them, and I know they knew the 
material.”   Alyssa shared that “it’s easier because mom can come over in person and 
explain something you don’t understand, you don’t have to raise your hand and have a 
teacher like explain it like school-wise.”  Ruth added “she can tell me about it in her own 
words and it helps me understand a lot better.”  A related aspect of this is what Mrs. 
Miller described as “the joy of home schooling and the point of home schooling is 
teaching your own child; you’re teaching your child to learn and to live and to think and 
to have a great relationship with you and that’s the point.  The point isn’t that they learn 
their multiplication facts, that’s just the subtext, that’s just the subject matter in which 
you’re learning to live.  So we’re learning to live here, we’re not learning our 
multiplication facts.”   
Mr. Miller continued on this point, noting “it’s cool because you get to deal with 
the stubbornness, you get to deal with the heart, you get to shepherd, we get to shepherd 
their hearts in the midst of schooling, so the stuff that schools have to deal with all of the 
time, you know, behavior management in classes, cause you’ve got to get everybody to 
keep moving forward, we can take the time and say, let’s go have a time out together, 
let’s go talk through what you’re experiencing right now.”  He linked this philosophical 
advantage back to the academic aspects by noting that it is “cool to watch them, you 
know, when they talk about the stuff they’re into, and again it’s Alyssa’s reading stuff 
that, well, I was supposed to read in college, and all of them are just, they just learn to do 
stuff that just, um, it’s just neat.  It’s neat seeing that they’re going to have the 
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opportunity to do whatever it is God calls them to do, and just letting them discover that 
and hopefully not feel the pressure of having to perform something but being able to have 
freedom to really do what it is that they’re called to do.”  When asked to summarize what 
stood out for her in her home schooling experience, Mrs. Miller shared “I am so 
privileged to do it, that’s probably the biggest thing.”   
Another advantage the Millers identified is the availability of resources targeting 
home schoolers.  They noted that Alyssa is currently taking an online omnibus class 
through Veritas press that they described as “just a great resource, and what they’re able 
to do with her that is aimed toward home schooling families is just fantastic.  And so 
she’s going to be able to have that opportunity, that we would not be able to do on our 
own, but being able to get her into that community of people that are doing that class 
together has really been great.”    
An additional advantage commonly cited by others in this study was identified by 
Mrs. Miller early in her exploration of home schooling.  She shared that “what blew me 
away with that very first home schooling family that I met was the kids, not only how 
well they could interact with other kids, but also with adults, they just simply weren’t 
intimidated by, or even kids who weren’t in their grade, again it’s that you get so grade 
focused that it’s, so I’m in third grade, I’m not allowed to talk to anybody but other third 
graders, as opposed to home schoolers that don’t know that those barriers exist, so they 
will  interact with anybody and everybody, and I watch our girls do that, so they get 
together with a group and they don’t all sort of segregate to their various grades, they just 
are a group together, and have no problem just interacting with whoever they need to 
interact with.”  She shared that “We were at an aquarium once and my kids sat there for 
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an hour, just at the same spot at the aquarium, and the guy came, he did his thing, went, 
came back and did his thing again, and my kids are still there and they’re just like blah, 
blah, blah, blah, blah.  And he goes; ‘do you want to go upstairs?’  So he took our kids, 
our family upstairs to look above the aquarium and we got to see, you know, that’s 
happened more than once.  Opportunities like that, just because they are engaging and not 
afraid to engage multiple ages, they’re not child oriented, they’re people oriented.”  She 
built upon these thoughts, noting that this reflects the real world where there are people of 
“different backgrounds and different personalities and so you learn to, you know, we talk 
about diversity and they just, we’ve encountered people that embrace everybody and 
anybody, so it doesn’t even occur to them to segregate out other people for those kinds of 
reasons.”   
 The girls shared several advantages of home schooling, including the ability to 
sleep in and the continuity of schooling when they moved.  Alyssa stated “That’s another 
good thing about home schooling because when we moved it didn’t make school too 
hard”, reflecting on the fact that they did not have to transition to a new school.  The girls 
summed up their feelings regarding home schooling by sharing a song they had written, 
sung to the tune of Jingle Bells: 
“Home schooling, home schooling, we love home schooling; math and grammar, spelling 
too and taking off our shoes.  Home schooling, home schooling, we love home schooling.  
Our own sister likes to read as we do.  Grammar, math and spelling too, History’s our 
favorite subject it should be yours too.  We learn so much, by being home schooled, it’s 
so fun to really learn when we are home in school.  Oh home schooling, home schooling, 
we love home schooling.  We had fun creating this but now we’re done, boo-hoo.” 
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 The Millers shared several reasons for why they ultimately decided to home 
school their daughters.  One of their primary reasons for home schooling was that the 
area where they lived when they moved to Pennsylvania did not have what they 
considered to be very good options.  Mrs. Miller stated that “as we were getting closer to 
school age, we started talking about and trying to discern and pray about, um, basically 
the question we asked was, if we could give our kids any education, what kind of 
education would we want to give them?”  Mr. Miller noted that they researched and read 
a wide variety of literature on the subject and eventually “came to classical Christian 
education, and said ‘it would be great.’  Really, as we discovered more about classical 
Christian education, we thought that would be great.”  However, there were no schools 
nearby that followed this approach.  So they ultimately said “if that was the kind of 
education we want to do, home schooling would be the way to do that.  We realized that 
we were at a station in life where we could do that.”   
Mrs. Miller shared that “the real clincher for us once we decided we were 
probably going to home school, we were still on the fence about it, but we were pretty 
sure we were, it was more the approach, you know, what approach are we going to, what 
is our educational philosophy, you know, where are we going to go with this, it has to 
drive us, so we went to the classical conference in Pittsburgh.”  This conference, coupled 
with what they learned at the Christian Homeschoolers Association of Pennsylvania 
(CHAP) conference, convinced them to pursue home schooling.  Mr. Miller felt that the 
CHAP conference clinched the issue for him, sharing “it was cool, because for me, I was 
still like, ‘you’re the educator’, I still don’t know what we’re, you know, how this works, 
and so we went, that was really great for me, because I was actually able to see 
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curriculum, and people, and resources, they have workshops, so I’m getting to hear all 
this.  OK, I see now, how you would teach this to somebody at home, cause at this point 
in time home schooling didn’t make any sense to me, but again, I sort of philosophically, 
I liked the idea that you could do that but I didn’t understand logistically how you could 
make it work.” 
 Another reason for home schooling their daughters was the fact that the girls were 
early readers.  Mrs. Miller was a kindergarten teacher and knew from experience, when 
speaking about her older daughter, that “if she went into school how bored she would 
be.”  They believed that they could meet their daughters’ learning needs better than the 
local schools would be able to do. 
 The Millers’ decision to home school was further validated, to their surprise, by 
some of the teachers they encountered in the community.  Mr. Miller recalled that “when 
we said that we were going to do this we thought teachers in the community would say, 
‘How dare you?’; what they all said was, ‘Yeah, if that’s what we could do that’s what 
we would do.  If we were raising our kids now, and we could, that’s what we’d want to 
do.’  So we were finding out from people, we were surprised by the number of people 
who said, and especially those who were in the school system say that’s a great idea, you 
should definitely do that if you can, so that was some good affirmation.”   
 Similar to most of the other families in this study, the Millers did not initially 
determine that they would home school their daughters.  Mr. Miller shared that the first 
time he mentioned home schooling to his Mrs. Miller, “she bit my head off.”  He was 
working at a camp for the summer after graduating from college, and he met a home 
schooling family that really impressed him.  He stated “I asked all the questions that 
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people ask home schooling families, I was just blown away by these kids, and I had never 
heard of the concept.  And so I called [Mrs. Miller] up, and I said, ‘I just met this most 
amazing family’, and we were engaged at the time, and I said when we have kids, we 
ought to consider this, and she drove up to the camp, cause she was still, she was in her 
senior year, finishing up a degree in education.  She drove up and gave me what for, so, 
we kind of obviously dropped it at that point in time, I didn’t know what I was talking 
about, she’s the educator…”  Mrs. Miller shared that she “felt very threatened by home 
schooling in the sense that you are telling me, that all the things I have prepared for are 
worthless, and I didn’t see it as, you know, all the things that got, prepared me to be 
equipped, so it took us ten years until we got to the point where I wanted to home 
school.”   
Her opinion regarding home schooling gradually evolved and became more 
positive, in large part due to her teaching job at a private Christian school in Florida.  The 
school had been founded by home schooling families, and she felt that it helped her to 
become more accustomed to and comfortable with the idea.  This experience, combined 
with their interest in classical education, helped them to view home schooling as a viable 
option for their daughters as they approached school age.  As noted earlier, their 
attendance at the classical education and the home schooling conferences provided them 
with the confidence that they could make it work.  Mrs. Miller shared that they do not 
hold to the philosophy that everybody should home school.  She stated “we’re not trying 
to convince the world that they should home school.  For us it’s simply a method of 
education, we’re not opposed to other forms of education.”  She also reflected on the idea 
that much was owed to the earlier generations of home schoolers who “fought for the 
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right to home school.”  She continued, stating “because of the work that they did, we’re 
really standing on the shoulders of those who had done that work, and it’s just made is so 
much easier, and so much more accessible.  I’m not sure that we would have been able to 
be the trail blazers.  I’m thankful for those that really worked at it twenty, thirty, forty 
years ago, to really make it possible.”   
 The Millers are keeping their options open for the future regarding their 
daughters’ schooling.  Mr. Miller volunteered “one of the questions that always comes, 
one of the first questions people ask is ‘are you going to do this all the way through?’  
And, um, the answer always has been, that you sort of have to have a game plan for all 
the way through, you know, what are you working toward, what are the building blocks, 
what comes next?”  He continued, stating “every year we reevaluate, and reevaluate each 
of the girls, where are they at, is this still the best option?  What are the other options that 
are available?  Now we’re in [the new place], and now there’s different options that 
weren’t in [the former area], so, uh, so this past summer in fact, was a huge summer for 
us to go back and do the conferences again, to spend time with Veritas and kind of 
discern again what are the possibilities.  So every year we reengage and kind of ask all 
the same questions we did, you know, years ago.”  He shared that “there’s a part of us 
that keeps saying we want to put them into a school system such that they’re getting 
exposed to all that’s out there.”, adding “we are just continuing to evaluate that that’s the, 
you know, what it was that we initially set out to do is what it is that we’re able to do.”   
Mrs. Miller shared that “it’s getting harder, it was easier to say we’re home 
schooling and just drive the train, as they get older.  It’s not harder to home school, it’s 
harder to decide.  I think there’s more options [now], I think it’s a little easier, there’s 
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different challenges when they’re little.  So age thinking is just easier to do what they’re 
appropriate for when they’re younger in life, so you can do a lot more of unschooling 
type of approach, and live life, but still feel like you are educating your children, so, as 
they get older, there’s much more structure needed, and there’s much more, the bar is just 
raised that much more, I mean I guess because, we feel responsible that we need to not 
cut off any options, you know, we need to be not limiting where they choose to go from 
here, I mean they can choose to go many different directions.”  Mr. Miller discussed 
some of the options that are available, including the online course that Alyssa is taking, 
noting that “there are just so many great resources and things out there.”  He also 
mentioned that “as you get into secondary and then you start getting into high school, is 
you start having to decide, how do you structure sort of legally the junior high/high 
school program such that there’s a diploma or whatever you have so that now you can do 
the college piece.”  Mrs. Miller noted that they will likely use the 7th and 8th grade years 
as cushion years, “in the sense that we really don’t have to make that decision yet.”  Mr. 
Miller added “for each of the girls I am sure it will be different.”  Mrs. Miller echoed this 
statement and explained that Ruth, the middle child, “is my one who should be home 
schooled the most, in the sense that she is way above grade level, that she would choose 
to be in school, because she just loves, she loves people, school would be for her a social 
playground. I mean she’ll love people, she’ll love the plays, she’ll love being, she’ll love 
the sports, she’ll love everything that goes with school, but academics, unless that school 
is just on its game, she’ll tread water.”   
One of the options that they continue to explore is enrolling one or more of the 
girls in a local Christian school, which they described as being “a lot more open”, noting 
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that they could provide the possibility of dual enrollment.  Mrs. Miller noted that 
regardless of the options under consideration, they include their daughters in the decision 
making.  Mr. Miller explained: “we just tell them, here are the other options, here are the 
ways in which you could be doing your schooling right now.”  Mrs. Miller noted that 
they have been having more discussions recently with Alyssa, the oldest daughter, 
regarding her schooling future: “I think 7th grade is a great year for her to be, kind of, 
grappling with that, and where she wants to, how she wants to end up.  So we have 
definitely been talking about educational options, and which would be best to do for next 
year, and which would best to do for high school; she’s definitely thinking about that, and 
trying to figure out what she wants to do, trying to help her sort through all of the 
options.”  She continued, “So I don’t know, where we’ll end up on that, I think right now 
she’s thinking of school at some time, for high school, but I don’t know what that, what 
that will look like, whether private or public.”  She concluded her thoughts on this topic 
by noting “I don’t know what the future will hold for us, I think it will be interesting to 
see where we end up, and you know, I think it helps that we’re in a large school system, 
so if we ended up at a public school, she would certainly have the resources available to 
her.” 
 Mr. and Mrs. Miller’s educational experiences influenced their goals and 
expectations for their children’s schooling.  Mr. Miller shared that he had a “great 
childhood education, lots of fun, loved those years.”  He explained that he was in an open 
classroom just outside Detroit which started when he was in kindergarten, where “there 
was lots of parental involvement, it was true open classroom, people with a real passion 
for it.  Loved the fact that I could explore to my heart’s content, I loved doing math, 
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especially early on, I could just keep going through math books as fast as I wanted to and 
had the freedom to do that.  Yeah, I had a great education growing up.”   
He continued, noting that the diversity of students in his school was an advantage, 
but that a significant change occurred when he went into 5
th
 grade: “I actually switched 
buildings, was still an open classroom, but they actually switched buildings, for me it 
actually segregated me more, I lost lots of friends who were of different ethnicities, and 
they all went away because other people were supposed to meet them, I guess. So the 
school I went to was more segregated through the desegregation process.  Open 
classroom was through 6
th
 grade, and then 7
th
 & 8
th
 grade was half open classroom and 
half regular classroom, and by the time I’d gotten to high school everybody who’d gone 
through the open classroom process was in all the honor classes all through high school.”  
He shared that he had little interest in reading when he was younger, and that it wasn’t 
until seminary that he started to read.  It was then that he first discovered there was a lot 
that he liked about reading, recalling that as a child he “was an energetic boy who never 
sat down long enough to read.” 
 Mrs. Miller shared that she started her schooling in northeastern Pennsylvania in a 
district that had a Talented and Gifted (TAG) magnet school, which she tested into in 
kindergarten.  She described the TAG school, which enrolled students from kindergarten 
through 6
th
 grade, as “a great school, it was wonderful.”  She explained “we were able to 
excel at our own rate, learn cursive in first grade, times tables in second grade, the 
teacher was there just pushing, pushing, pushing.  She was always just pushing the 
envelope, I remember doing the same thing in math.”  Her family moved partway through 
her 2
nd
 grade year to Maryland, where the school system had a pullout program for the 
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gifted students for several hours each week.  She noted that they placed her into a 2
nd
/3
rd
 
grade split class, based on her readiness levels, and she ended up being in third grade.  
She shared that despite the acceleration, when compared to her previous school, the 
gifted support did not adequately meet her needs due to it only being a pullout program.   
Her family moved to Michigan when she was in 7
th
 grade and she enrolled in a 
junior high school, where she highlighted some of the benefits: “so that was good, in the 
sense that it allowed me to mature a little bit, and it was all, the whole district was in the 
same school, so the filtering of performance levels was there, so I was put into the higher 
level classes at that point.”  She shared that in high school she took a humanities class 
that she described as amazing: “we learned to dance, I mean she went from the beginning 
of history to the end of history, the whole way through, through literature, art, and dance, 
everything, she tied learning together, what it’s all about, why we learn all these things 
and how they are intertwined together, and I just loved it, that was my ultimate class I’ve 
ever taken.”  She noted that compared to this course, college was mostly a 
disappointment.  She “loved to learn, but I often had to forgo the learning process in 
order to do what they wanted me to do for the grade.”  She felt that the professors “had a 
heart for the instructing, and they had a passion for their topic, but they didn’t have a 
passion for the life, for the study of it…they don’t have it come to life in a way that was 
really needed.”  She did share, however, that the last class she took in college was 
different.  It was a post modern art class which was “all that I thought, this is what I 
thought college was going to be like, which is, do all this stuff, do your research, figure 
out what is going on, go into class and discuss it, you have to have a one page, concise, 
well-put paper, you know, don’t give me a ten page, just fill in the blanks; so that was an 
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awesome class.”  She reflected further on this and how it impacted her hopes for her 
daughters’ education, expressing: “I was thinking about this, as far as what classes I 
loved in school, and it was those teachers that drew out conversations, that made us think 
and defend our thoughts, and they tied the humanities together.  They didn’t stick to their 
genre, you know, their little niche, they really, tried to globalize it, you know, bring it 
back out and make us think why.  Those were the great teachers I had.” 
Participant 7: Martin Family Textural Description 
 Participant Family 7, identified here as the “Martin” family, consists of a mother, 
father, two sons and one daughter.  The sons are Robert, age 14 and Kevin, age 9.  The 
daughter is Cynthia, age 12.  The father is an engineer and the mother, who was formerly 
an engineer, currently home schools the children and serves on the board of a cyber 
charter school.  The two older children have attended traditional public schools and have 
been cyber schooled, while Kevin has been home schooled for his entire educational 
career.  The family uses cyber schools as the primary method of educational delivery and 
supplements the children’s learning in multiple ways. 
 The home schooling setting is an integral part of the context of learning.  The 
Martins’ home is located on a large lot in a wooded area in western Pennsylvania on a 
winding road that contains other similar stately homes, mostly of brick construction.  The 
house is pleasant and welcoming, with evidence of active learning throughout the first 
floor of the home.  The home is entered through a two-story foyer, which leads to a 
formal living room area, a powder room, and a kitchen.  The kitchen adjoins the family 
room on one side, the dining room on the other, and the sunroom that extends off the 
back of the house overlooking the woods.  Both the living room and the dining room 
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contain desks, computers, large collections of books, artwork, and other evidence of 
creative output.  Mrs. Martin shared that their home is indeed a place of constant activity.  
She stated “most people don’t identify with us.  My house is a little bit tiny unusual. 
What we do is unusual.  Like I said, this is as neat as it gets because usually there’s stuff 
everywhere.”   
They frequently order science and problem solving kits, which their children 
literally tear into the moment the packages arrive, the results of which are prominently 
displayed throughout the living room, dining room, and kitchen.  Each child has his or 
her own workspace in the dining room and living room.  These two areas are the primary 
home schooling spaces, along with the kitchen and the sunroom, which is a preferred 
reading and lounging spot.  Mrs. Martin noted that Cynthia loves to read in the sunroom, 
where she brings her computer and a pillow and lies down and does her work.  Kevin 
likes studying in the sunroom because “it’s sunny in there.”  Mrs. Martin shared that 
when Kevin is learning “if he’s sitting here the chair has to be rocking back and forth, 
maybe on one leg part of the time, the chair, and uh or he’ll go up in there or there he’s 
just all over the place.”  She also noted that she has found it best if Kevin has school 
where she is and away from Robert, who uses a headset to help block out the auditory 
distractions that tend to exist in an active home.  She shared that although they tend to 
have designated schooling areas, “it’s school wherever they want.  Why not?  If we didn’t 
have the room it would be challenging, but fortunately I have a wonderful husband who 
doesn’t mind that we’re not doing typical things.  Like most people might wish that they 
had living room furniture in their living room.”   
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 Mrs. Martin shared that she has tried to work with the local home schooling group 
but has found it to not be a good fit for them.  She explained that most of the home 
schooling groups in the area are “largely very worried, very concerned about providing 
Christian values – it’s very Christian, which that’s not a problem for me, but it’s blindly 
Christian without any real consideration about academic excellence or rigor.  That’s not 
even part of their equation.  It’s purely about avoiding peer influence and providing the 
Christian background that they want.”  She added that they do go roller skating with them 
once a month, but “that’s the only activity that I’ve found worthwhile so far.”     
 The Martin children engage in a wide variety of tasks and activities during their 
schooling time.  One of the areas that Mrs. Martin shared that they skip is middle school 
science.  She stated that “I think middle school sciences is a Communist plot to prevent 
the advancement of Americans.”  She feels that it is “like taking a tour of a big national 
park by jet. You can cover the whole park in an hour but did you actually get to pick up a 
single rock and look at anything? Instead of walking there and taking a whole week and 
looking at the whole park, and that’s what it’s like – middle school science.”  She shared 
that “my kids are really talented in science and the science is too watered down, it covers 
too much, it’s too shallow in our opinion, so we end up supplementing.”  Mrs. Martin 
was able to accelerate her daughter in science, so that as a 6
th
 grader she is taking 9
th
 
grade biology.  Cynthia commented that “the normal kid spends the whole day getting 
lectures but we spend our whole day taking quizzes.”  They feel that the course textbook 
is lacking, so they supplement with another science textbook.   
Mrs. Martin shared that the two older children are accelerated into courses that are 
challenging for them, so currently they do not have much room in their schedules for a lot 
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of extras.  Kevin, however, is able to move through the Calvert curriculum fairly quickly 
and then he is able to pursue supplementary activities on a more regular basis than the 
older children.  Mrs. Martin shared that he would soon be moving on to Descartes’ Cove, 
which is a Johns Hopkins middle school math enrichment program.  They are still able to 
go on multiple science field trips, and Mrs. Martin feels that “we have done more hands-
on science than what we would actually have gotten to do if we had stayed [at the local 
public school].”  The cyber charter school that the two older children attend has a mobile 
science lab that provides them with additional hands-on science activities.  They also 
participate in some of the C-MITES programs and courses which allow them to explore 
science topics and experiments in greater detail.   
 Mrs. Martin also provides her children with a variety of tasks and methods of 
instruction that match their learning styles and preferences.  Robert learns very well 
through video formats, so she gives him the Teaching Company videos through which he 
“can just sit there, relaxed, suck it in and understand it without any issues.”  She shared 
that “Cynthia, on the other hand, cannot learn through her ears.  She reads books that she 
reads faster than anyone’s business.  Her fluency rate blows through the top of the roof.”  
She feels that Kevin is “probably more of a visual learner, but he’s very kinesthetic and 
he needs to touch everything.”  Some of the other resources used by the children include 
LEGO MindStorms, “lots of thinking books and we have gazillions of books”, musical 
instruments, Kidspiration, Math Olympiad, the Science channel, and the Great Artists 
books. 
Some of the tasks that Mrs. Martin has the children do are targeting specific 
learning issues.  She shared that even though Kevin knows how to spell, she has him do 
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two pages out of every unit to help him deal with his dysgraphia.  He can spell a word 
correctly out loud but will often misspell the word when he writes it in cursive.  Cynthia 
is preparing to begin a special spelling series to help address her dyslexia.  Mrs. Martin 
noted that Cynthia is actually a stealth dyslexic, and that “if things had been different she 
would have full-blown dyslexia. As it stands she has terrible spelling. She has auditory 
processing problems. So she has all of the raw materials using the right brain, right side 
of the brain for language which is really common in the autistic spectrum community.” 
 Mrs. Martin insists that they “do school” from 9:00-4:00 every day, with some big 
breaks.  “If it’s the first day of snow we go outside the entire day, and if there’s a fun 
field trip to do we go to it, and it’s Friday, 2nd Friday of the month it’s skating party, we 
do it.  If we stayed up late the night before we get up late and that’s okay, but all in all we 
go to school from 9-4.  And we make our own healthy lunch.”  Cynthia shared that she 
gets up at whatever time she feels like getting up, which could be anywhere between 8:30 
and 10:00.  She said that recently she has chosen one school subject that she would do 
either for the whole day or through half the day, and then another subject for the other 
half of the day.  Regardless of how she structures her day, she normally does not do more 
than three subjects in one day. 
 The Martins feel that there are numerous advantages to the current approach to 
their children’s education.  One of the most commonly cited advantages was the amount 
of flexibility they are able to achieve in how they meet their children’s learning needs.  
They are able to compact the curriculum and disregard the areas that they feel are a waste 
of time.  Mrs. Martin mentioned middle school in particular, noting “just because of the 
way the textbooks are written for middle school curriculum I will tell parents who have 
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gifted kids who are doing cyber school to skip the middle curriculum if they at all can. In 
my household we do not do a single math or science class in the middle school we just 
jump right over it.”  Mrs. Martin shared that she is looking for mastery and 
understanding, so she is able to immerse her children in topics and subjects.  She is 
actually planning to decelerate Robert’s math coursework, stating “there should be no 
rush to take calculus and I don’t know if he’s fully ready to do it with me the way the 
school wants him to do it anyways.”  Rather than have him take Calculus as a 10th grader, 
she is hoping that he can conduct an independent study and perhaps study numerical 
methods and some other branches of mathematics and then take Calculus in 11
th
 grade.   
Mrs. Martin also has a great deal of flexibility with the Calvert curriculum that 
she is using with Kevin.  She noted that with the program she only needs to mail in tests 
once a month, so they are able to move at a pace that works for him.  They can “do what 
we want three weeks out of the month and just do the Calvert one week out of the 
month.”  Cynthia echoed this advantage and shared that “you can do it in your own time, 
at your own pace.”  She also values that she “can basically take different courses.  I can 
take advanced courses instead of the normal ones.”  Since she is younger than most of her 
classmates, she appreciates that they cannot see how old she is.  She stated “people don’t 
look at you like an alien because they’re not in the room.”  She contrasted her 
experiences in the cyber school with those she had when she had attended the local public 
school and shared “in public school it’s a lot more sitting around.  You just sit and stare 
at the window if you’re bored.  But, with home schooling you can do more work on some 
days and less on others.”  She can also choose which courses to work on, sharing “if I’m 
in a terrible mood I’m going to do some biology and if I’m in a good mood then I might 
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do some writing even though I will not be happy about it, so basically I kind of knocked 
it out.” 
 The fluid schedule is another advantage related to flexibility.  Cynthia appreciates 
being able to get up when she wants, rather than having to get up early for the bus.  She 
has also found that “basically for our school I think it’s the work you get done more than 
the time you put in, so if you can get it done a month early then [you are finished].”  She 
enjoys being able to eat lunch “whenever you’re hungry because if you ate a big 
breakfast you don’t have to do it at a specific time.” 
 The Martins also shared that riding the bus had been a negative experience for the 
children.  Mrs. Martin stated that “the bus was the worst part!”  Cynthia said that “the 
kids were like crazy and the bus driver didn’t do anything.”   
 Another advantage is the opportunity to take field trips and to visit more places 
than they would be able to if the children were enrolled in a traditional school.  They can 
spend time at different sites, immersed in the learning alongside passionate experts.  This 
exposure to a range of individuals of varying ages and diverse backgrounds has helped 
her children to be able to interact well with a wide variety of people.  Mrs. Martin 
reflected on this, noting “That’s the one that gets me about socialization, it’s like oh my 
gosh instead of allowing my kid only to speak with people his age, which is a really 
strange environment, which is a really strange environment to put anybody in, I let him 
speak to people of all ages, okay?” 
 Another advantage is being able to meet the individual learning needs and styles 
of their children.  The Martins are able to tailor the instruction and the learning 
environment based on how their children learn as well as where they need support.  The 
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instruction can be much more personalized and individualized than would be possible in 
a large class in a school.  Mrs. Martin shared that “you want to look into their learning 
style because how do they learn best?  Do they learn best by hearing, or by watching, or 
by doing?  Or what methods are best for them to absorb material because you want to 
again make use of that.”  She stated that because she is able to work so closely with her 
children, she has “found out about their strengths and their deficits, which are real.”  
When referencing Robert’s struggles as a learner, she felt that it has taken almost as long 
to undo the harm that took place because of his public school experiences as years he 
spent in school developing the issues.  She shared that she staggers the school start days 
for each of her children, beginning with Robert nearly a month early so that he has 
completed at least one class before school officially starts, since he tends to work more 
slowly than his siblings.  Starting earlier has additional benefits, including being able to 
“go off on our tangents and read other things that are related but are not what the school 
is requiring.” 
 Mrs. Martin shared several reasons for why they decided to home school and, 
more specifically, to use the cyber charter schools as their framework.  She shared that 
the tipping point came when she was in the middle of due process with Cynthia and she 
was already aware that things were spiraling downward for Robert.  He had essentially 
had a nervous breakdown and it had gotten to the point where he appeared to be a mute 
autistic child.  She noted that she knew what they needed to do at that point but it wasn’t 
what they had intended to do, and that “there was a piece of me that wanted to make the 
school do their job so I kept pursuing it and we did get far along with her; we got her 
grade skipped and we got her further skipped in math which was groundbreaking in my 
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district, I’ll say to you.”  She shared that this still was not enough, and she told them 
“She’s still learning no math”, to which they replied “What? We – What else do you want 
us to do? We’re busing her to another building!”  She told them that she wanted them to 
teach her daughter some math. 
Mrs. Martin shared that she decided to purchase and analyze the curriculum they 
were using in her daughter’s school.  She discovered that there was a 60% overlap from 
year to year due to spiraling, “And given that our teachers were only covering 16 chapters 
out of the 30 each year it was like 75-80% overlap each year!”  This caused her to 
seriously consider their options: “I was – yeah – really careful, I typed out all of my 
issues and everything else, I had it all mapped out and I said to my husband, I said, 
‘Suppose for a minute, we win on every count? We still lost! They’re not going to do 
anything!’ Because I went to Harrisburg to meet with the Senate executive director about 
some parents that had won at the Commonwealth level and their school district was 
thumbing their nose at the court’s ruling and just not abiding by it.”  She felt that there 
was no enforcement, so she told her husband that there was no point in continuing this 
particular fight, sharing that “we finally decided we would home school, cyber school – 
we chose cyber school initially.” 
 She shared that prior to this final decision, they had pulled Robert out for 4
th
 
grade to try to address some of his learning needs, but sent him back for 5
th
 grade after 
she spoke with one of the school board members and had him evaluated for gifted 
support.  However, even though the Gifted Written Report indicated that he was 
functioning on a very high level in math, they would not provide him with math 
advancement.  She had the board member speak with the superintendent again, who in 
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turn contacted the Special Services Director, and the district agreed to provide Robert 
with online algebra instruction.  Mrs. Martin indicated that this was problematic, 
however, sharing that “it was being monitored by a math-handicapped resource math 
teacher who just sat behind him and totally gave him the heebie-jeebies because she 
didn’t understand the math, but she was there just to make sure he did the work.  So every 
time he looked away she would yell at him and he was just like jumping out of his skin. It 
was a bad experience for him.”   
Robert also struggled with organizational skills, prompting his gifted support 
teacher to tell Mrs. Martin that he did not belong in her class.  Mrs. Martin said, “Okay, 
well let’s just get this squared away right off the bat. I want you to separate the academics 
from the organizational problems. Let’s give him an “F” in that part. He just got an “F” in 
organization. 100% F on timeliness and organization. Now let’s deal with the academic 
piece.”  The teacher replied “Well, he always loses his papers.”  Mrs. Martin responded 
with “Well, I know, so let’s just talk about the academic piece.”  Mrs. Martin shared that 
the teacher did not like the next part of the conversation: “Now let’s talk about this. He is 
failing about organization. What are you going to do to help him learn those skills?”  She 
shared that the teacher “wanted no part of that” because she felt he did not belong there 
unless he came equipped with the skills.  “It wasn’t about teaching him that; that was 
how you got through the gate.”  She also found fault with the gifted program when 
Cynthia was receiving the services.  She told the teacher “You know, any child in this 
school would be lucky to be able to have this program and they should be allowed to 
have it and they could understand this material.”  She continued, saying “but it doesn’t 
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meet my daughter’s needs. It looks fun, but it’s really not going to challenge her or teach 
her anything, and that’s what I want to have happen here.” 
 Another reason for choosing to educate their children at home was the impact that 
the public school was having on the two older children’s motivation and emotional state: 
“my kids weren’t challenged and I was concerned about what this was going to mean for 
their future because I was already seeing at the elementary level that they were not 
motivated, and lack of motivation – you can’t fix that in high school. My oldest – it took 
me 3 years to get him to be somewhat motivated. It took as long to get him fixed as they 
had had him in their care.”  She shared that he did not know how to try, since he had been 
“sitting there in a chair and not participating in any way shape or – he checked out – the 
school effectively taught him to check out completely, to sit in a chair for six hours and 
not do a thing.”  She reflected further on this and shared “and then it makes you look bad 
before and think all those days I sent him on that bus and I knew things weren’t going 
well and I didn’t realize it was honestly the equivalent of malpractice.  It was educational 
malpractice going on in his case.”  She shared that the “quote unquote socialization 
which I’m going to call unaddressed bullying was one of the reasons why things were so 
bad for my oldest.  He wouldn’t have been such a basket case if I could have kept him 
from being prey to kids his age who were mean and just a little more – using their smarts 
in dastardly ways, you know?”  She explained this further, noting “I remember telling 
this to the principal at one point – I just want you to go put yourself – trade places with a 
first or second grader.  You will lose your mind before the second recess.  You will have 
to stand in line, you have to sit by some kid who will spit in your food and the lunch 
ladies are going to make you toe the line and you’re going to have trouble balancing on 
156 
 
that line and you know the whole day is going to be about being bossed around and then 
being bullied by kids when the bosses aren’t looking.  I would never, as an adult you 
would never allow yourself to be put in that position.” 
 The pressures on Cynthia manifested themselves differently, resulting in some 
anxiety issues.  Mrs. Martin noted that “we found out that she was picking and self-
mutilating at school out of frustration, she also had the hidden disability of auditory 
processing issues so when she came home she’s a perfectionist and a slow processor and 
she at that point, even though I’d asked the school repeatedly to give her work that would 
be hard enough for her to make mistakes so she could get comfortable with them, if she 
did anything and there was a mistake on it, and if she did anything that was not to her 
satisfaction she would destroy it.  She would either mutilate it like rip it up and throw it 
away or she would cross it out with a pencil until it was completely gone.”  She 
continued “once we got her at home the goal was to try and help her let go of that type of 
anxiety and the perfectionism and just the highly critical behavior that she was exhibiting, 
and the key to it was to make sure she was being challenged so that she would be 
learning, and instead of being asked to do things perfectly without learning, it would be 
more about learning and then making mistakes because you’re learning.”  The pressures 
her children felt at school partly stemmed from “when you’re a gifted kid and you’re 
always getting it right at school it’s assumed that you are perfect and you always have to 
be perfect or you’re not who you are, right?”  She felt that she was able to help her 
children unlearn these negative perspectives and views through schooling at home. 
 The Martins felt that the district’s size and tradition limited what the schools were 
able and willing to offer.  Mrs. Martin shared that the district did not offer many 
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advanced classes due to the district’s relatively small student population.  She also noted 
that their mission statement reads “To make productive members of society”; it mentions 
nothing about excellence or maximizing learning potential.  She feels that this statement 
accurately reflects the district’s educational outlook and lack of rigor.  She has immersed 
herself in the research on gifted learners and referenced some recent research on 
academic acceleration: “Average students do not catch up with precocious students, in 
fact research supports our observation. The gap between gifted and average children 
observed during the primary grades only gets wider.”  She shared that she needed these 
references because her school district was “trying to give me all that, ‘Well kids even out 
by the 3
rd
 grade.’ Well, if you stick them in a box and don’t let them progress while 
you’re working with the other ones they’re going to even out, you’re right.  It’s sort of 
like taking the fastest runner’s legs and taping them together and not letting him run until 
the other kids are running as fast as he was running.”   
Her concerns with the school district also reflect her concerns with the wider 
trends in public education: “that’s the struggle we have – like the proof, the proof of 
mastery is always an issue especially the mathy, the mathy/sciency advanced kids 
proving that they understand it in this day and age of public schooling only accepting 
very language-based output.”  She added “every time you try to make it one size fits all 
you just disenfranchise another chunk of kids, you know?”  She expressed her frustration 
with the ongoing emphasis on grouping children by age rather than by readiness levels, 
analogizing it to making clothing purchases: “It would be like having to buy clothing 
based on your age.  I’m 10 but I’m a size 14, doesn’t matter you have to wear size 10 
clothes.” 
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 Mrs. Martin summed up her reasons for home schooling, noting that she home 
schools “Because I haven’t found any place where they can learn comfortably. That’s the 
key. Learn comfortably.” 
  Similar to most of the other families in this study, the Martins did not initially 
think that they would home school their children.  Their two older children initially 
attended public school and their youngest child attended a Montessori preschool before 
briefly trying out public school.  They eventually determined, however, that they needed 
to do something different to better meet their children’s intellectual and emotional needs.  
As noted earlier, they reached the point where they felt that public school was causing 
more harm than good, and that they were essentially powerless to effect the change that 
they believed needed to take place.  Mrs. Martin noted that even after this realization she 
still was not certain that they wanted to home school, stating “it was not something I 
intended to do and when I realized it was the only choice I still resisted it for 2 more 
months.”  Her reluctance to fully embrace home schooling at the start stemmed from 
some early bias against the concept: “I had some very inappropriate prejudice against 
home schooling because the only people I knew that did it were a little wacky and they 
were doing it for completely – the reasons had nothing to do with educational excellence 
and education took a back seat and so it really clouded my view of the average home 
schooler and it wasn’t something that I was even entertaining or even respecting before I 
decided I needed to do it.”  Mrs. Martin shared that they did not make the move to home 
school all at once, but rather made the shift in stages.  She highlighted this when she 
mentioned that “the irony was I was president of the PTO and had one home schooling 
child at the time because I pulled Robert out for a year before we sent him back and then 
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we pulled them all out.”  During the transition to schooling at home via the cyber schools, 
Mrs. Martin interviewed 13 local school districts, with the idea that if they found a 
suitable one they would move into that district.  They also contacted the director of C-
MITES to ask her for advice, but she could not provide them with a definite 
recommendation regarding a district that was meeting the needs of gifted children.   
 The Martins are keeping their options open for the future regarding their 
children’s schooling.  Mrs. Martin shared that “If a charter school or our public school 
would suddenly develop this whole new philosophy that would allow them to learn and 
be required to provide proof that was appropriate for them for their learning, I would be 
the first in line to sign them up.”  When asked why they selected cyber schooling rather 
than traditional home schooling, she indicated that they wanted to provide a very 
accountable method for her children’s acceleration.  She feels that “It’s easier for me to 
show colleges or even in the event they decide to go back to a public school at some point 
if that’s what they want, I will have a very easy way of showing that they have for 
example taken physics in 9
th
 grade or algebra in 4
th
 grade or whatever it was because if it 
was taken at a public school, and a cyber school is a public school, and they meet the 
standards they have to follow the state of Pennsylvania’s guidelines and that was the 
main reason.  But when the day comes though, when I can’t tweak the cyber school’s 
system enough to make things bearable enough for my kids, then we will leave.”  She 
noted that it is sometimes difficult to make the cyber schooling work smoothly, especially 
with trying to meet the requirements for the end of a semester or having the school make 
accommodations in her children’s areas of weakness.  She added “when we get so fed up, 
when it gets too stressful for them, then we’ll leave.  It’s open-ended for us, it’s always 
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open-ended.  We look at it every year and if things weren’t working out for us we would 
leave, if it came down to that.”  She continued, noting “but the rigor part we can, again if 
I can’t meet the needs in the rigor area then we leave and if they get punished too much, 
if they’re not allowed to learn the material they’re ready to learn because of other reasons 
that the school won’t let them learn it or doesn’t offer it then we’ll leave. That’s the way 
it will be.” 
 When asked what other options she has considered, she shared “the public school 
is not an option.  I talk to them every couple years just to see what’s up and they’re really 
not able and probably not willing to do what they would need to do for themselves, that’s 
not an option at this time. They don’t have a lot of educators in place that would be really 
good at modifying the output expectations or even modifying the fact to make it age 
appropriate.  The school district’s not going to work, unfortunately.”  They looked at 
private schools, but concluded, “I don’t know of any private schools that would be a 
choice option at this time.  The average private school is meant for above average kids.  
They will, they don’t meet gifted needs.  They can’t, they won’t.  So it would be basically 
we would home school at that point.  What we have left.  That’s what we have left.” 
One of their ultimate goals in educating their children is “getting them to the point 
at the end of high school where they’re ready to go to college on every level”, including 
emotionally.  She feels that her older son Robert is nearing that point, but he still has 
some growing to do.  She shared that “we’re also going to run out of classes so I don’t 
know what we’re going to do in the next couple of years especially, my son is going to 
run out of science and math next year in 10
th
 grade.  He will no longer have science and 
math and I’m not sure if he’s physically ready to go to a community college or college, I 
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don’t know if he’s organizationally ready to even handle college classes independently, 
so we’ll have to come up with some system that will allow him to – what was my term? 
Comfortably learn, right?”  She continued, stating “That’s my plan for him for that and 
we’ll see how that goes, otherwise I’ll be looking into cyber options for school for him 
for college – cyber college options.” 
Mr. and Mrs. Martin’s educational experiences influenced their goals and 
expectations for their children’s schooling.  Mrs. Martin shared that she was “always the 
child that got put in the cloakroom because the teacher didn’t know what to do with me.  
Every morning I was in the corner, and during class time I was in the cloakroom.”  When 
asked what she did in the cloakroom, she replied “It didn’t matter because I wasn’t 
bothering her there.”  She felt that 3rd grade was “good because it was a teacher that was 
real flexible, wanting to do all kinds of interesting things.”  In 3rd grade there was math 
and reading ability grouping, which did not return until 7
th
 grade.  She commented that 
“the only year in elementary school that I didn’t get in trouble was the year that they 
ability-grouped.” 
Mrs. Martin shared that “in 7th that’s when –and it’s interesting when I look back 
after doing what I’m doing now, how the 6th grade teacher, I remember there were 3 of us 
that qualified to take the advanced in all 4 of the classes that could have an advanced 
level and he said, ‘but I’m only going to let you choose 3 so pick which is the 3 that you 
want’ and wisely, thankfully I picked math and science and then went ahead and said 
either English or history; I picked one of them.  But if I hadn’t picked math, at that point 
it meant that you wouldn’t take calculus before you graduated.”  She felt that math was 
162 
 
interesting but that “science didn’t get interesting until you hit, you know, biology and 
chemistry.”   
Participant 8: Brown Family Textural Description 
 Participant Family 8, identified here as the “Brown” family, consists of a mother, 
father, two sons and one daughter.  The sons are 18 and 21. The daughter, Samantha, is 
12 years old.  The mother administers and oversees an extensive website for 
homeschoolers that serves as a resource for current and prospective home schooling 
families.  She also tutors children in her home and online via Skype.  The oldest son went 
to public school for 3
rd
 and 4
th
 grade, the younger son went to public school for 
kindergarten and 1
st
 grade, and the daughter also went to public school for kindergarten 
and 1
st
 grade.  All three of them, while being home schooled, participated in the gifted 
pullout program at the elementary level for two hours per week.  The older son and the 
daughter participated in the pullout program during middle school, which met every day.  
Both boys went to a Catholic boys’ school for high school.   
 The home schooling setting is an integral part of the context of learning.  The 
interview took part in a park in the Philadelphia suburbs, which Mrs. Brown described as 
a typical learning environment for her daughter, noting that “a park is very representative 
of our home schooling space.”  Their home is full of books, which is typical for the home 
schooling families in this study.  They also have lots of LEGO bricks, which Samantha 
noted are housed in the basement “LEGO room.”  Mrs. Brown noted that they have a 
large supply of craft materials, a sewing machine, and yards of fabric, stating “we have 
wires and pliers and tools.  We have costumes out the wazoo.”  Samantha shared that she 
tends to use the couch to do her schoolwork, to which her mother added the kitchen and 
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dining room tables.  Mrs. Brown shared that she has been teaching math classes out of 
her home and tutoring for several years, so she tries to keep the dining room table cleared 
for working with her students.  The computer is also in the room, along with an 
assortment of whiteboards.  She uses her computer, webcam, and microphone when 
Skyping with her math student who lives in France.   
Unique in this study, the Browns’ local school district allows home schoolers to 
access the gifted programming provided by the district.  Therefore, the local public 
school serves as part of the home schooling setting.  Mrs. Brown has volunteered in the 
gifted support classroom for many years, helping to plan and teach activities and projects.  
She also lends materials to the program and borrows materials for her home schooling 
groups.   
 Mrs. Brown shared that they are as much outside the home as they are in it.  They 
have a friend with a large home, so they use her house if they need more expansive 
spaces or multiple spaces at one time.  They use other area resources, as Mrs. Brown 
noted, “There’s a youth center in Kennett Square, we’ve used a church, we go roller-
skating, we go to park days, we go to Penn, we go to Annenberg all the time; we’re all 
over the place.”  She shared that her son’s favorite memory of math class as a home 
schooler is “sitting on a blanket in somebody’s yard with chickens.  We’re having a 
serious rigorous algebra class and these chickens keep wandering.”  She described the 
diversity in the home schooling groups, noting that they are “very much about families 
too, there’s always babies, there’s always nursing mommas, there’s always people, often 
someone with special needs is part of what we’re doing, you know, we try to be really 
inclusive in that way because it’s really hard for them, I think.”  She added “We have 
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friends who school very formally and we have friends who do cyber school and we have 
friends who school very informally, so various ways.”   
 Samantha engages in a wide variety of tasks and activities during her schooling 
time.  She shared that when she was younger she enjoyed doing math workbooks.  She 
also went to the library often, read stories, went to the park, and looked at and identified 
bugs.  Mrs. Brown shared that they used to have board game parties once a month, where 
they would invite large numbers of people over and they would play board games like 
Dungeons and Dragons and “all that kind of geeky stuff.”  They no longer host the large 
board game parties, but they still enjoy playing what Samantha called “complicated 
games”, such as Dominion, Pandemic, PowerGrid, Settlers of Catan, Flux, Set, and Mille 
Bornes.  Last year and this year Mrs. Brown helped out the class of gifted 4
th
 graders 
when they had their “take apart day”, where they would disassemble small appliances and 
use the parts to make robots and other mechanical beings.  Samantha shared that she also 
participated and made “a little babysitting robot that had the word ‘clothes’ in its legs and 
it had a bucket and then it had a phone on top of its head so you could call parents and 
stuff, it was cool.”  This reflects her interest in designing and making things.  Mrs. Brown 
explained that “with Samantha we provide a lot of time to do crafting, sewing, fashion 
projects sort of making things.  Everyone in my family is big on making things and I 
think you either have that gene or you don’t and if you have that gene you have to make 
things.”  Samantha echoed this sentiment, noting “Yeah, it’s really annoying, I have to 
make something new every single day or else I feel like I haven’t done anything that 
day.”  She shared an example of this, stating “I just watched this podcast yesterday on 
how to make this dress, I want to make it, so we have to go to the fabric store right now 
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to get the fabric and then we’re going to go home and I’m going to make it and by the 
end of the day I’ll have this fabulous dress with all these ruffles on it.  Dad will come 
home, he’ll be like ‘oh that’s a nice dress’, I’ll be like ‘thanks Dad!’” 
 Another creative outlet that Samantha enjoys is participating in the performing 
arts.  Mrs. Brown shared that two years ago they had 24 children at their house every day 
over the course of a week to plan and present a performance of Cinderella.  Samantha 
wrote the script, cast her friends in the different roles, and gave them all assignments 
such as being trained in dance, acting, or as stage crew.  When the week was over, they 
proceeded to the next step, which was to record and then edit the performance.  They 
even brought in friends and family from outside the area: “and so we flew her out and she 
helped because she has her own camera and everything and we flew my cousin out and 
my brother was there so we all did that.”  Mrs. Brown commented on the benefits of 
providing the children with autonomy in the project, noting “It was a situation, you take 
kids and they have this idea, like I want to make a movie, and it can be from the kids.  If 
you send them to a camp to make the movie or if a grownup says we’re going to make a 
movie, someone’s already done the work part.  The work part is who’s going to come, 
and what’s the schedule going to be and what materials do we need and what’s the budget 
– all of that and if you go to camp like somebody else has done all that.”  She further 
described the process, noting “So we’re going to get together a production and we’re 
going to costume it and we’re going to stage it and it really was like all we had to do was 
get the kids there and you know so it’s a little raw it’s a little rough around the edges but, 
you know, the experience was amazing!”   
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 Samantha currently participates in what Mrs. Brown described as “a very schooly 
co-op” that meets once a week.  They take classes and receive assignments to complete 
for the rest of the week.  Students in the co-op who are taking science are required to 
participate in the science fair, which Samantha mentioned as something that she enjoyed.  
Mrs. Brown noted that “they’ve had a remarkable number of kids who went through their 
program and then later do the science fair again in high school and who do really become 
top winners of the state science fair, which is kind of cool.”  She shared that “we’ve also 
been at the other end of the spectrum where it’s kind of like come hang out with the 
hippies at this youth hang-outy kind of thing and it’s like let’s do wet-felting and play 
music and that kind of thing.”  In addition to the co-op, they periodically get together at 
her friend’s large home for more informal gatherings where they participate in a variety 
of activities including building catapults and talking about the Constitution.  She shared 
that they still go roller skating with an unschooling group and she organizes field trips 
each year to seven or eight dance shows at the Annenberg, two Shakespeare shows from 
the Philly Shakespeare Festival, and some dress rehearsals from the Pennsylvania Ballet.  
Additionally, Samantha stays busy with her dance classes five days a week. 
 The Browns integrate technology into Samantha’s home schooling activities and 
tasks.  Mrs. Brown shared that “increasingly we’re using the iPod like crazy because 
there’s all of the podcasts and there’s all of the iTunesU stuff.  We’ve got some really 
great iTunesU stuff.  And whole courses of, like there’s playwriting, on how to write a 
play, it’s like really good stuff.  It’s amazing.”   
 Mrs. Brown and Samantha feel that there are many different advantages to home 
schooling.  One of the main advantages of home schooling is the flexibility.  Mrs. Brown 
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shared that home schoolers have time to pursue their interests.  They are not beholden to 
a rigid bell schedule or to a tightly defined curriculum.  They can immerse themselves in 
a project for days or even weeks, as was demonstrated in Samantha’s work during the 
movie camp that she ran.  Samantha appreciates that she can change her schedule if 
needed: “I like that I can like alter my schedule, like if I have my recital I don’t have to 
be really focusing on my math homework because I have to organize my costumes to 
make sure I have them in the right order and I have all my hair stuff and everything.”  
She also likes that she does not have to get up at a certain time each day.  When asked to 
describe her typical day, she shared: “Most days I wake up at 10 or 9 then I do school 
work til it’s dance time, then I go dance and normally like make something at some point 
and then I go home and I watch something like So You Think You Can Dance, then I go 
to bed.”  Another facet of the flexibility is the way that home schooling is integrated into 
the family’s daily life.  There is less of a distinction between school time and family time 
than there would be if Samantha had continued to attend the local school.  Mrs. Brown 
reflected on this concept by noting “it’s not like school is a whole lot different than life, 
really.” 
 Another advantage expressed by the Browns is the autonomy that home schooling 
cultivates.  Samantha takes responsibility for much of her schooling and has developed a 
strong work ethic along with the ability to design her own learning, which her mother 
commented on, stating “but that’s where they should be at this age, right?  It’s being 
driven by them.”  Using the example of the movie camp, Mrs. Brown highlighted this 
benefit, noting “it’s just like a very empowering kind of experience that is hard to provide 
in a school setting.”  She reflected further on this and added “I think also the nature of 
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gifted students, our kids would not have been reading at two had they not insisted that 
they be read to on a regular basis as a child.” 
 Echoing the statements of other families in this study, Mrs. Brown shared that 
home schooling allows her to customize the curriculum and individualize the instruction.  
This individualization can address both strengths and weaknesses: “we can see there 
needs to be a little bit of practice but we’re going to practice it using this other 
concept…customizing the curriculum specifically to the child, what do they already 
know, what’s the next step up from that, let’s create a curriculum from scratch; often I’ve 
created a curriculum from scratch.” 
 Mrs. Brown shared an advantage that was also mentioned by several other 
families in this study, which is the advantage of meeting and interacting with a diverse 
group of individuals.  She noted that “We get to meet cool people through home 
schooling, too.  We definitely get to meet a more diverse population than we ever would 
have in our school district, much more diverse, and get to know them in their diversity, 
you know what I mean, like if you have a kid in school who’s whatever their religious 
beliefs are it doesn’t come up in school, but in home school if they keep Kosher you have 
to make an effort to make sure your snacks are Kosher and that kind of thing.”  She 
shared that they are able to see people as families and in the context of their families and 
learn to be respectful of each family’s culture, noting that it “is very different than the 
way you would meet people in school where they’re very much separated from their 
family culture.”  They also “meet a wider socio-economic variety of people, we meet a 
wider racial variety of people, we meet a wider, we know more people in the home 
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school world who’ve traveled out of the country or who have connections to other 
countries, those kinds of things than most of the people in our school district.” 
 Another advantage shared by Mrs. Brown is the perspective that Samantha will 
have if she returns to public school.  She shared “When they go in having home school 
experience they have this huge advantage knowing that the school environment is not the 
only world.  If you’ve gone to your local public school, to your local neighborhood 
school your whole life it doesn’t occur to you that there’s anything else to life, but when 
you know I am choosing this school because of the advantages I will put up with the 
disadvantages because the advantages are worth it to me; that comes from a whole other 
place.  That’s a place of empowerment for the kids to know ‘okay, I chose this, this is the 
right choice for me, I know what I’m getting out of it.’”   
 Mrs. Brown shared several reasons for why they decided to home school.  One of 
the reasons was due to her children’s early reading ability.  She shared that her older son 
learned to read before he turned two, and “since there aren’t schools for kids, I mean you 
can’t put a two year old in a class that’s going to discuss literature, you know, so I had to, 
I had to give him what he needed intellectually, at least until school started.”  When he 
was ready to go to kindergarten she spoke to the principal and said “this is where we are, 
how’s that going to work with your 2 hour kindergarten program, what can we do to 
adjust this program or whatever and make it work for this kid?”  The principal essentially 
told her that “we can do nothing, we will do nothing.”  Mrs. Brown shared that “I knew 
what the principal said was illegal, and I could spend the time fighting or I could spend 
my time doing it myself, and realistically, how can you adjust a program that’s based on 
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letter of the day to someone who’s been reading chapter books for several years.  It’s 
hard, I mean.” 
 Mrs. Brown shared that they have chosen to home school “because the pros and 
cons of home school versus private school versus public school with all the family 
logistics work out, this is the right choice for this child for this year, is what it comes 
down to.”  She reflected on her experiences with strong science programs in school and 
wanted her children to have a similar appreciation and enjoyment of science, noting 
“once you’ve had a decent science program, that’s what you want for your kids so in that 
sense getting a sense of what activities and curriculum were useful and what weren’t and 
wanting my kids to take advantage of that.”  She also shared that when her older son was 
young they were beginning to discover the internet as a useful resource, stating “we as a 
family were much more savvy and had more access to that kind of thing than the school 
did.”  She felt that they could provide a richer experience by using internet resources at 
home.  They also “had more books than the classroom did, we had more computers than 
the classroom did we had access to the Internet, the classroom teacher did not have things 
like that.” 
 The Browns did not enter parenthood with the expectation that they would home 
school their children.  Rather, they felt that it was the best way at certain times in their 
children’s lives to meet their specific learning needs.  Mrs. Brown shared that “in the 
community of people I hung out with it was not unusual to home school”, so she was 
familiar with the concept and had a basic understanding of how it could work for her 
family.  She was discussing the early aptitude evident in her children and noted “when 
you have a gifted kid like that your parenting is just by the seat of your pants from the get 
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go, you’re playing it by ear from the get go and I think that’s what gives you the 
confidence or the nerve or craziness or whatever it is to go with the home schooling.  You 
can’t screw them up too bad, right?” 
 The Browns are keeping their options open for the future of Samantha’s 
schooling, however.  She shared that since her older children went to high school she had 
increased the structure of the curriculum and used a more traditional curriculum to ease 
the transition to the formal schooling.  She wanted them to “learn the skills needed to be 
able to do school” and wanted them to have them in place before they went to college.  
She shared “I wanted them to have some experience with those traditional classes and 
some little logistics with changing classes.”  She felt that “for each child it was the right 
time for that particular child to move beyond what I have to offer.”  She and Samantha 
have been discussing her educational future and she noted that Samantha commented the 
other day “I’m going to private high school, aren’t I?”, which Samantha thought would 
happen because her brothers had gone to a private high school.  Mrs. Brown sent them to 
a private high school because “gifted kids in my district, you just wouldn’t have had 
enough kids at that level to offer what they needed.  I mean the school that the boys went 
to, they had rigorous math and they had several levels of it, they had like rigorous and 
really rigorous and super rigorous, I mean, and there’s no way there’s enough people at 
my local school district that the district can stratify like that and provide that level of 
academics, unfortunately.”   
 Mrs. Brown shared that the family “used to take a look at it each year, what’s 
right each year, what’s the best setting, you know, and I don’t have any preconceived 
ideas about how long we’re going to be doing each thing or whatever.”  They are 
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planning to take a similar approach to Samantha’s schooling.  Presently, however, home 
schooling seems to be the best option for them.  Mrs. Brown noted that they continue to 
home school Samantha “because it’s working.”  They continue to gradually add other 
components to her education, including the co-op, which they view as a way to transition 
to high school where “she’ll be doing all of her work for other people.”  In the co-op she 
is “gradually taking more classes for others and having it look more academic, having 
textbooks, doing more tests and quizzes, getting grades, those kinds of things that we did 
not do in the earlier years.” 
 Mrs. Brown’s own educational experiences influenced her goals and expectations 
for her children’s schooling.  Mrs. Brown shared that she went to public school K-12 in 
the same district in which she currently lives.  While in school she “just read a lot of the 
time.”  She reflected on this further, noting that “we went through three 5th grade readers 
in 5
th
 grade and they still would not give us a 6
th
 grade reader.  It’s like, we did the work 
you demanded of us, now please let us move on!  But that would mess you up for the 
next year so they couldn’t do it.”  She was “always the kid in elementary school who, you 
know, would read books when they were supposed to be doing the spelling worksheet or 
something.  I was always frustrated that they insisted on keeping us at whatever grade 
level we were labeled as.  It was difficult to, to advocate, to get them to challenge us a 
little more, they just weren’t set up to do that.  It seems to have changed a little bit in 
regards to that now but that was the source of the boredom and frustration.”  As noted 
earlier, she felt that she had a “really good science program” in elementary school and a 
“great science program” in high school, along with a very good math program.  This 
strongly influenced her perspective on her children’s science education, as evidenced by 
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her comment: “once you’ve had a decent science program that’s what you want for your 
kids, so in that sense getting a sense of what activities and curriculum were useful and 
what weren’t and wanting my kids to take advantage of that.”` 
Participant 9: Clark Family Textural Description 
 Participant Family 9, identified here as the “Clark” family, consists of a mother, 
father, two sons, and two daughters.  The sons are Alexander (15) and Timothy (10).  The 
daughters are Katie (13) and Jewel (6).  The mother home schools her four children and 
also serves as a home school evaluator.  All four of the children have received their 
education through home schooling and have not attended private or public schools.  The 
family considered private schools but felt that there weren’t any private schools “close 
enough to be workable” and Mrs. Clark shared that her “kids are happy at home.” 
 The home schooling setting is an integral part of the context of learning.  The 
interview took part in a park in the Philadelphia suburbs, which reflects the type of 
environment often utilized by the Clark family.  Home schooling can take place almost 
anywhere, as was reflected in Mrs. Clark’s comment that all it requires is “just having the 
materials and the environment where you do stuff.”  Since they are avid readers, they 
have a house full of books and magazines.  They also have a large LEGO collection, 
which is housed in the LEGO room upstairs.  Mrs. Clark shared that “the LEGO room is 
an important feature in the academic household.”  They primarily use the kitchen table 
for schoolwork, and have a small set of bookshelves nearby where each child has a bin 
for their home school related items.   
 The Clark children perform a wide variety of tasks and activities during their 
home schooling time.  Mrs. Clark shared that when her oldest son was in kindergarten he 
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liked math workbooks and “did them for fun.”  He was able to work through them at his 
own pace, which she described as “powering through them.”  He also completed a 
countries of the world project during kindergarten in which he researched two countries 
from each continent and made food representing each country.  The family joined a local 
home schooling co-op that did not have an academic focus, but rather allowed the 
children to participate in a variety of outings and activities every other week for a few 
years.   
As a younger child Alexander enjoyed playing games such as Set.   Now that he is 
older, he goes in to the public school to participate in the orchestra.  Mrs. Clark shared 
that because he was so advanced as a violinist, they did not have him join the orchestra 
until he was age eligible to participate in the PMEA Festival Program.  He was required 
to be in the orchestra if he wanted to participate in the festival, but she described being in 
the orchestra as “more like purgatory.”  She shared that the music teacher, however, was 
thrilled to have him in her orchestra.  He also participates in a home school choir that has 
over 100 members, which Mrs. Clark described as “phenomenal.”  His musical interests 
extend to composing, which he has done for a chamber group that he formed with some 
of his friends from the orchestra. 
The Clarks recently joined an academically oriented co-op which provides their 
children with lab sciences, sign language, and other course options.  They participate in 
the local home schooling group’s field trips and are active in Girl Scouts.  Mrs. Clark 
formed a home school scout troop that is comprised mostly of gifted girls, which she 
described as “fabulous” because it provides her daughter and the other girls with the 
opportunity to talk about topics that are different than adolescent girls typically talk about 
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in school.  The children enjoy working with hands-on science experiments including 
building rockets and classifying rocks.  The family also participates in a home schooling 
youth orchestra, which she described as being at a much more advanced level than the 
one the school district provides.   
The Clark children are avid readers and read “for hours and hours”; Mrs. Clark 
shared that they wake up before she does and when she comes down in the morning they 
are all engrossed in reading.  Her older son, Alexander, plays multiple instruments, 
earned his brown belt in karate, and participates in Boy Scouts.  She noted that she takes 
her children to Philadelphia every month to see the dance show, they usually visit a 
museum or the zoo, and they tour the art galleries and take in the traveling exhibits. 
Mrs. Clark shared that she does not use one particular curriculum with her 
children but rather incorporates a more eclectic approach.  She uses Singapore Math for 
her younger children, Jacobs Algebra and Geometry for her older son, English From the 
Roots Up, and the Apologia chemistry curriculum in the co-op.  Rather than use a 
standard writing curriculum, she chooses to use writing prompt books to guide her 
children’s discussion and reflection on what they read.  They have a word of the day at 
breakfast, which they are encouraged to use throughout the day along with other 
variations of the word.   
Mrs. Clark feels that there are numerous advantages to home schooling her 
children.  Similar to others in this study, flexibility tops the list.  In particular, she 
appreciates being able to meet the individual needs of her children while eliminating or 
compacting the areas that require less emphasis.  She commented on this advantage, 
noting “And as far as academics, I mean they can go at their own pace, like you don’t 
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have to do a topic for days and days if you get it.  Even my daughter who thinks she’s not 
very mathy, if she had to do a topic for as long as they cover it in school she would tear 
her hair out.  So they advance, they do it, they get it, we teach it, they do it, we get it, and 
if it takes longer on something we take longer.”  Mrs. Clark also shared that her school 
district would allow her children to take some of the AP courses at the high school, 
without requiring them to enroll fulltime in the school.   
Another advantage is that her children are able to participate in music groups that 
are more advanced than what they would have access to in the school.  They are able to 
participate during the day, which they would not have the opportunity to do if they were 
in school.  Related to this advantage is that the children have more time available to 
participate in a wide variety of activities including martial arts, music, theater, and dance.  
Mrs. Clark stated that there is more time to pursue their individual interests and to go 
more in depth in their studies.  She shared that Alexander “wouldn’t have time to do the 
other things he had to do if he had to go to school, so for him the tradeoffs aren’t worth 
it.”  Her children are voracious readers and utilize the extensive library resources, so they 
use much of their time at home to read.  If they were in school “there is no sustained 
silent reading for hours.  And when you get home you have homework and if you are in 
any activities, when do you read?  My kids read hours and hours…” 
Mrs. Clark shared several reasons for why she decided to home school her 
children.  She initially decided to home school because her oldest son was reading 
chapter books by the age of three.  They participated in the local elementary school’s 
preschool story time program, but by the time he was four the director told her that he 
had exhausted all of the books in the program (it was for K-3) and she would need to take 
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him to the intermediate school.  She wondered what they would be able to do for him 
when he would be at the elementary school for kindergarten and would have to stay for 
four years. 
She explored other options in her area but determined that there were no viable 
options other than home schooling.  She already had some sisters who were home 
schooling their children, so it was not a new concept for her.  She shared that she knew a 
lot of people who were home schooling their children and that as advanced as her son 
was, it would be the best fit for him.  She never had to teach him to read or to do math, he 
“just learned stuff.”  When her other children reached school age, she began to home 
school them as well.  She plans to home school her children through grade 12, but only if 
they want to continue being home schooled.  She shared that so far they want to continue.  
She did note that she expects that her youngest will attend public school at some point, 
based on her personality and interests. 
Mrs. Clark’s educational experiences also influenced her decisions regarding her 
children’s schooling.  She shared that she attended public schools for her K-12 education, 
then earned her undergraduate and masters degrees at the University of Pennsylvania.  
She did not feel that her education was challenging but thought that it was fine most of 
the time, “except when it was boring.”  She recognized as a child that she was gifted and 
stated that “sometimes in school when there were issues, as I suck at sports, and I would 
think ‘yeah but I’m smarter than you and once we’re out in the real world I’m going to be 
fine.’  Or kids treating you badly: I was raised to know who I was and that later this was 
all going to work out.”  She shared that if her older daughter was in school she would 
know how smart she is, “whereas the fact that she is at home she sometimes thinks she’s 
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not smart.”  She doesn’t think that her daughter knows that there is a stratification of 
intelligence, which she acknowledges as both good and bad.  Her daughter doesn’t think 
of herself as being gifted, even though she is significantly ahead of her age-peers.   
Common Themes 
 This qualitative study has documented the in-depth experiences of nine families 
who home school their gifted children.  The next step in the data analysis process was to 
review and examine the clusters and descriptions for thematic connections, to show the 
common threads that emerged from the participants’ experiences.  The experiences of the 
families in this study were varied, yet there were some distinct similarities between them.  
The differences reflected in each family’s and each participant’s experiences also provide 
useful insights into the phenomenon of home schooling of the gifted.  The common 
themes can be derived from these experiences to deepen our understanding of the lived 
experiences of home schooled gifted children and their families.  As noted by Creswell 
(2003), thematic analysis and charts or graphs are often used to organize and present data 
that help to represent the findings. 
 The chart below presents the clusters of participants’ statements side by side to 
illustrate the common themes, representing the perspectives and lived experiences of the 
participants.  These themes have emerged as the central factors or concerns that are 
connected to each participant family.  Written descriptions of each theme follow the 
organized chart of participant statements, further highlighting the significance of the 
thematic connections. 
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Table 2: Common Themes 
 
 
 
 Starting Home schooling 
Participant 
Family 1 
(Williams) 
-severe migraines 
-I really didn’t see her, she was in school all day 
-we started it then 
- then they started to get more involved in some of the performing arts things 
-It was just easier to home school with all of the performing stuff that we did -E 
-It started off because she was so far ahead, we were trying to make it harder than school 
-The difference between what she could do in first grade and someone else was so huge 
Participant 
Family 2 
(Anderson) 
-the purpose of doing this was so that they could move ahead, and get what they needed 
-that was when I realized that doing this would be easier than going to school meetings 
-I was just tired of it, it wasn’t doing any good, it wasn’t changing what he was doing in class 
-I said there is no way we’re doing this again, I’m not going to let him end up like that 
-lack of challenge 
Participant 
Family 3 
(Jackson) 
-the lack of education at the local school, and, to sit there and just watch Joseph draw, and the teacher 
had put him in, she said she had three reading groups, she had like three kids in the one group, she 
had a bunch in the lowest, and then you know the majority were in the middle.  But she put Joseph in 
the lowest one, I’m thinking, why? 
-we had to do something other than the school system, sending him to a private school was out of the 
question, there is no private school here really –F 
Participant 
Family 4 
(Garcia) 
-you’re right a lot of people do it for religious reasons, that is actually not one of our reasons 
-and nothing compared to what I’ve seen in today’s public school system. Um but I guess that’s 
probably common. It’s a different era, you know? 
-it has affected my choice to home school in the respect that I did not feel, I knew my kids were 
smart I know that they get bored very easily. I know that I get bored very easily.  
-when they grasp something quickly that it’s frustrating for them to keep going over the same thing 
again and again and again 
Participant 
Family 5 
(Thompson) 
-the two pieces that really influenced our decision were, um, The Thousand Pieces of writing, and the 
Cheetah 
-when I told my family I was going to home school the kids, I sent everybody a book, the book, 
“Dumbing us Down,” 
-I never wanted to go to anybody and say my son is gifted, you have to do this and that for him, but I 
thought, I’m just going to see how astute the teacher is, and see if they noticed 
-we looked around and looked around and I just thought we had heard about home schooling 
Participant 
Family 6 
(Miller) 
-the first time I ever mentioned home schooling, she bit my head off –F 
-I met a home schooling family, and so I asked all the questions that people ask home schooling 
families, I was just blown away by these kids, and I had never heard of the concept –F 
-I said when we have kids, we ought to consider this, and she drove up to the camp –F 
-I felt very threatened by home schooling in the sense that you are telling me, that all the things I 
have prepared for are worthless 
-so it took us ten years until we got to the point where I wanted to home school 
Participant 
Family 7 
(Martin) 
-I knew we needed to do it at that point but it wasn’t what I had intended to do 
-initially I told my husband there’s no point at all in doing this so we finally decided we would home 
school, cyber school – we chose cyber school initially 
-my 14 year old son Robert, the first time he home schooled when he was in 4th grade 
-then she decided if I was going to go to 2nd grade there [public school] or go to home school –K 
-which precipitated why we ended up bringing him home, he was taking a placement test that 
introduced 
Participant 
Family 8 
(Brown) 
-my oldest child learned to read before he turned 2, and there aren’t schools for kids, I mean you 
can’t put a 2 year old in a class that’s going to discuss literature you know so I had to, I had to give 
him what he needed intellectually, at least until school started 
-I knew what the principal said was illegal, and I could spend the time fighting or I could spend my 
time doing it myself 
- Because it’s working. Because the pros and cons of home school versus private school versus public 
school with all the family logistics work out this is the right choice for this child for this year is what 
it comes down to 
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Participant 
Family 9 
(Clark) 
-I decided to home school because Alexander was reading chapter books by three 
-mine have always been home 
-I already had family members – sisters who were home schooling their kids 
I knew lots of people who were doing it and as advanced as he was I mean I forget -honestly 
kindergarten at the end of the year I was like okay we’re going to do school now! 
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 Starting Home schooling (continued) 
Participant 
Family 1 
(Williams) 
-We never really believed in home schooling  
-I was kind of anti-home schooling from our experiences in Phoenix,  
-I don’t think we ever home schooled them as a means of sheltering 
-It’s just the way it went, it wasn’t in the plan; -F 
-It was to control the curriculum more than to control it for religious purposes -F 
Participant 
Family 2 
(Anderson) 
-frustration 
-his chewed up shirt 
-he would be mad when he came home from school, he would get really, really mean to everybody  
 
Participant 
Family 3 
(Jackson) 
-moving here from Arlington, where you have numerous options, private and public, you know, and 
you can evaluate the schools, you can talk to people, everybody, most of the schools seem like 
they’re actually doing something to attract students, and they have programs, they have wonderful 
programs –F 
Participant 
Family 4 
(Garcia) 
-when I look at that and I looked at the opportunities for my kids of course now they have more 
opportunity to spend more time on the computer 
-I know that in public school they would probably skate through and they probably would not work 
hard enough to keep them challenged. -and that was part of our decision. We had a lot of reasons for 
our kids homeschooling. 
-one of the other really major reasons that we decided to home school along with first we had social 
issues 
-most of the kids in school, would be over the top obnoxious ever since elementary school. That, and 
partially some of the teachers. There are some teachers that he’s had problems with. –A 
Participant 
Family 5 
(Thompson) 
-well, you know, days went by and I had talked to Scott about it and he was getting antsy and we 
realized we can’t wait 
-that is not what he needs, so I was like, I can do better than that and I did. 
-we just pulled him out, even before Thanksgiving, and continued to look at schools for a little while. 
-most of the co-ops at the time, at the beginning, were associated with a church, and we just weren’t 
-in the beginning I did a lot with my mom, she was basically my teacher –S 
 -essentially, it used to be that, in the early stages of our home schooling, that we would sit down and 
say, okay, time to do some school work, we’re going to spend a couple hours doing this and this and 
this and this  
Participant 
Family 6 
(Miller) 
-I was teaching in a private Christian school, and that school was founded by home schooling 
families, so that helped me to become accustomed to it and to know about people  
-we ultimately said, if that [classical education] was the kind of education we want to do, home 
schooling would be the way to do that –F 
-we realized that we were at a station in life where we could do that –F 
-the real clincher for us once we decided we were probably going to home school, we were still on 
the fence about it, but we were pretty sure we were 
Participant 
Family 7 
(Martin) 
-my youngest, my 9 year old, he spent a token 2 hours in public school as an experiment to see if he 
should be grade skipped when he showed up for 1st grade because he went to Montessori for 
kindergarten and preschool -and so we didn’t send him at that point because it wasn’t a good option 
-if you go to a true Montessori it’s done at the kid’s level and the child is supposed to be working the 
whole 2 hours in the morning the whole 2 hours in the afternoon that child is supposed to be working 
and when they master a particular manipulative or material they are then shown how to do the next 
material 
-he arrived home without that kind of damage of being stuck doing inappropriate work 
-he got home and he was ready to go to work and I ran out of work for him – I prepared a week’s 
worth of work for him and he finished it all by 10:30 in the morning  
Participant 
Family 8 
(Brown) 
 
 
-we lived in Florida for a year and he would have been in first grade and I was like this is an 
opportunity to try out school for a year 
-we could just go this year and if horrible things happen we’ll just, we’re leaving after a year anyway 
it doesn’t matter whatever. 
-so I called up the district and I was like so what kinds of things do you have in place for kids who 
might be a little advanced and they said well you know where he's coming from what’s he done. Oh 
well we home schooled kindergarten. Do you have any proof of that? No. we don’t have to in 
Pennsylvania. Oh well then he’s going to have to repeat kindergarten 
Participant 
Family 9 
(Clark) 
-because I had never honestly I did not teach him to read. I did not do math, do workbooks with him; 
he just learned stuff. 
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 Starting Home schooling (continued) 
Participant 
Family 1 
(Williams) 
-I don’t think charter school is the answer, but I think more and more people are going to choose to 
home school -F 
-Once the choice is made to home school, there are a lot of choices,  
-There are so many choices when you start thinking about, ok; I’m going to home school, but how? 
Participant 
Family 2 
(Anderson) 
-it was just the frustration with school 
-because the school wouldn’t give us what we needed, the school wouldn’t do what I needed to keep 
going -J 
Participant 
Family 4 
(Garcia) 
-bullies and the school district here is not particularly known for its, I don’t want to say safety, 
because I, but they were having kids taken out of class in handcuffs, that kind of thing 
-she had basically said to me, this system is not going to work for them 
-part of my other decision was and while we had, Carson was in gifted and qualified for services he 
had a fabulous gifted teacher but what I found out was that you know as time went on we were 
realizing that he was actually being punished for being gifted because not only responsible for his 
gifted studies, but he was responsible to make up the stuff that he missed in his regular class. 
-he would come home and we would have 2 hours of homework and in 2 hours I basically touched on 
all the subjects they had taught during the day and I thought well gee (laugh) if I’m doing this 
anyway 
-he’s in school for 6 hours and then I’m teaching him for another 2, well then the kid has no room to, 
he doesn’t have any time to pursue things that he likes 
-we kind of figured if I did 6 weeks over the summer and failed miserably we could go back to public 
school! 
-that was initial attempt, 6 weeks between July and August. 
-a very good friend of mine works for the school district, and she was very instrumental in, “You’re 
smart enough; you can do this.  We know how smart Carson is, and we know how smart Aaron is, 
and it’s probably a good idea to find something different for them.” 
-it still played into our decision to home school and part of that was I didn’t feel like fighting every 
-I’ve seen it with other parents who have pulled from public school to home school; they just got 
tired of fighting for the accommodations. 
-she was in tears because she said, “They’re failing my child because he can’t fold his mat blanket.”  
-our decision was not based on one teacher or on one instance 
-There were just a lot of instances pulled together. -but some of the examples  - our lovely public 
schools. 
-Because I don’t want to fit in a box! 
Participant 
Family 5 
(Thompson) 
-it was scary to home school, I felt like I really needed proof and I needed to be very careful. 
-nobody else had actually proven that they could, or that they wanted to, so I just thought “this is my 
kid, and I have the luxury of a husband with a decent job, and I can do this.” 
-I considered myself very lucky. You know, when it comes to making the decision to home school, 
it’s an excruciating financial decision in many ways, but just, but yet, I just knew that I had to do this  
-it’s not for everybody. That’s the first thing I say to people – this is not for everybody 
-we were always happy to tell people what we’d done and how we did it, and how you can go about 
doing this too. -that’s one of the, I guess, things that’s always amused me is that I just did it and there 
are a lot of people who want it done for them 
Participant 
Family 6 
(Miller) 
-what approach are we going to, what is our educational philosophy, you know, where are we going 
to go with this, it has to drive us 
-that [CHAP] was really great for me, because I was actually able to see curriculum, and people, and 
resources, they have workshops, so I’m getting to hear all this –F 
-go to these conferences and getting to look at the stuff and go ok, I see now, how you would teach 
this to somebody at home, cause at this point in time home schooling didn’t make any sense to me –F 
-I sort of philosophically, I liked the idea that you could do that but I didn’t understand logistically 
how you could make it work –F 
-so getting to go to those conferences and getting to see how people really did it. –F 
-mom came over and asked, would you like to be home schooled or public schooled because mom 
and my dad were talking about it, and I said, home schooled. –A 
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 Starting Home schooling (continued) 
Participant 
Family 7 
(Martin) 
-I didn’t know what to do because a lot of it I was just figuring out what he could do and what he 
couldn’t do  
-I said just go read this while I help your brother and sister and figure out what you should work on 
and he comes back 20 minutes later and I said while don’t you read some more and he said I’m done 
what now? 
-it might be foisted upon you because it was not something I intended to do and when I realized it 
was the only choice I still resisted it for 2 more months 
-initially it was all about trying to make the school do their job and you know we go to great lengths 
to try and make them do what they are supposed to be doing 
-I told her at some point you’re going to realize that even if they try they can’t and if they don’t try or 
they can’t your kid is the one that’s suffering and you’re going to decide this is not okay anymore 
-for the first year you’re going to feel like you’re missing out on everything because last year you 
were on the PTO board and you were involved in all these different activities and this year you’re 
going to wonder what they’re doing and you’re going to feel like you’re missing out 
-the second year you won’t care. It won’t even be part of your universe. 
-the other thing I always tell parents is you can’t quit the first month. You decide you’re going to 
cyber school or home school you start that first month you’re not allowed to revisit whether or not it’s 
the right idea until you’ve at least completed one month. 
-that first month is the hardest month. You will feel so like you’re drowning sometimes  
-I had some very inappropriate prejudice against home schooling because the only people I knew that 
did it were a little wacky and they were doing it for completely – the reasons had nothing to do with 
educational excellence and education took a back seat and so it really clouded my view of the average 
home schooler and it wasn’t something that I was even entertaining or even respecting before I 
decided I needed to do it 
Participant 
Family 8 
(Brown) 
-it was a whole other experience 
when my oldest was young it was kind of at that time where people were starting to discover the 
Internet and all that sort of thing and we as a family were much more savvy and had more access to 
that kind of thing than the school did 
-we had more books than the classroom did we had more computers than the classroom did we had 
access to the Internet, the classroom teacher did not have things like that. 
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 Frustrations With the School District/System 
Participant 
Family 1 
(Williams) 
-for many, many years they would not acknowledge if you took Physics with a professor as an ind. 
study 
-they weren’t going to put her in an honors class, so she had to take math tests, and reading tests, and 
redo the gifted, the whole thing 
-they [school district] haven’t thought it through exactly 
-I feel a little stuck because of [school district] 
-I feel it needs to be a public charter school or they might not count it 
Participant 
Family 2 
(Anderson) 
-that’s why when we got James to school, I thought, well they’ll let him take stuff ahead of time, and 
they didn’t, and I couldn’t understand it  
-the highest he could go was the highest other child in class 
-they don’t typically check [for giftedness] until 3rd grade 
-I knew there were other kids, there were other kids that were trying to get identified 
-ask the school board if they would make a special exception, they said no 
Participant 
Family 3 
(Jackson) 
-we can’t do anything for your child, because she’s the youngest in her class 
-I said that’s fine, I have a Pennsylvania teaching certificate, I will private tutor my child 
-I don’t need to go back to this hassle 
-well all the parents protested 
-all summer we fought, and he wouldn’t do it 
-the answer from a member of the school board was: well, if you don’t like our schools, you 
shouldn’t have moved here! 
Participant 
Family 4 
(Garcia) 
-so one day a week he was pulled out but then he had to make up all this extra work. The problem 
was is that all this extra work was busywork. It was stuff that he already knew. 
-that’s the kind of stuff that now I just don’t know that it would be possible in the public school 
system. 
-and even though I was an active parent with the public school I didn’t get that information, I didn’t 
get that information! 
-we ran into issues , we had a major issue because I couldn’t get them to accommodate a mechanical 
pencil. 
Participant 
Family 5 
(Thompson) 
-at a certain point I just said, enough.  I cannot be bothered to deal with people in education because 
they’re not doing what I need them to do for us 
-when school started, she was gone, and the woman who took over as principal, she was the vice-
principal previously, she was deaf, and very much about inclusive classrooms 
-I thought we were going to have this wonderful advocate who would meet our needs and then all of 
a sudden we didn’t, so Scott, he went there but he would come home at the end of the day and he was 
like, we’re doing the letter A this week, you know, uhhhh 
Participant 
Family 6 
(Miller) 
-I kind of feel like going to the school and saying, well you need to sell yourselves, tell me all the 
things that are going on and let me make a decision 
-it’s interesting to think about it, the gifted thing in the high school, will be very interesting, because 
that I think sometimes it gets lost, and they just do AP courses and stuff like that 
-there are school districts who do the letter of the law, and they’re not going to bend one iota 
-they’re not going to even follow the letter of the law unless you say, here’s the law, you have to do it 
Participant 
Family 7 
(Martin) 
-I was in the middle of due process with Cynthia and I was already aware that things were going very 
very poorly for my eldest son Robert and he basically had a nervous breakdown 
-there was a piece of me that wanted to make the school do their job so I kept pursuing it and we did 
get far along with her 
-“I want you to teach some math is what I want!” 
-realized there was a 60% overlap from year to year because of the spiraling 
-no, they have an anti-acceleration policy 
Participant 
Family 8 
(Brown) 
-what can we do to adjust this program or whatever and make it work for this kid? And she said “we 
can do nothing; we will do nothing” 
-we can’t tell you what we offer until you go through the process get identified and have a GIEP. She 
went through all that and then they were like yeah we can’t do anything for you. And then I was like 
because I went with her and I was like, Kim has a list of things she would like to discuss 
Participant 
Family 9 
(Clark) 
-our elementary school had a preschool story time program and we went in and he was four and it 
was a K-3 program and she said, “he’s used up all the books here you’ll have to take him over to the 
intermediate school” 
-with that many kids in your class it’s hard to get to know and identify every . . .  
-you got to have the right things on the charts. And you got to have the right test scores. But you can 
learn as schools are now experimenting with and are learning at the expense of education, you can 
learn how to take a test. It’s not necessarily the same as acquiring knowledge 
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 Frustrations With the School District/System (continued) 
Participant 
Family 1 
(Williams) 
-because [school district] is not really certain that they will accept what you do as a home schooler as 
work 
-people have moved out of [school district] to [another district] because of their gifted program 
-they would literally just put kids in the hall with a book 
-the one moved to [another district], one got private tutors, and the other literally pulled their kids 
from [school district], because [school district] did nothing for gifted kids 
-they won’t do it (grade skip), because we tried with Allison 
-they won’t choose it, and here she is, this is a brilliant kid, she wants to take engineering 
Participant 
Family 2 
(Anderson) 
-then I was fighting with the superintendent at the meeting  
-fighting with people about stuff 
-they made him do every worksheet 
-we needed the teeth there to look like we had a lawyer, that helped with our district 
-we were the only kid that grade skipped in seven years, or something like that 
-I tried to help the teacher 
-maybe he was offended that I was trying to help 
Participant 
Family 3 
(Jackson) 
-my question when I came here, shouldn’t have been “How many kids go to college, it should have 
been how many kids dropout?” 
-you hear about all the kids that have managed to get to college and fail out, because they haven’t 
learned to study, they were never pushed here 
-teacher told the students that she hadn’t taught this class in forever, and she was just going to read a 
chapter ahead 
-because I’m his mother and I wanna see what he’s doing! 
Participant 
Family 4 
(Garcia) 
-“Mechanical pencils are dirty.” The teacher did not want all that lead in her classroom. 
-We had to go in with the sociologist, the psychologist and the gifted teacher and the regular teacher 
-he’s very fortunate that he had the gifted teacher that he had that was smart enough to say to me, 
“You have to do this, this, this, and this.” 
-otherwise he would have been totally lost to the system 
-he had asked, and she was talking to another teacher or another child or something, and he 
misunderstood, but in the same respect, he came home, he went a whole day thinking he wasn’t 
allowed to go. 
Participant 
Family 5 
(Thompson) 
-I asked them to test him for the gifted program, and they said, oh, we usually only do that for second 
graders, but okay, if you insist, we’ll do it 
-heard a lot of people talking about how it was like they had to beg for attention, beg for the things 
that they needed 
-first of all they didn’t tell me when it was going to be, he came home one day and said that he got to 
go and do this test and that it was in a very small room and it was really hot and he had to ask for a 
cup of water 
-and all these red flags went up for me, and I thought, well, I should just wait for the results 
Participant 
Family 6 
(Miller) 
-you get so grade focused that it’s, so I’m in 3rd grade, I’m not allowed to talk to anybody but other 
3rd graders –F 
-I just think they’re filling in gaps that are in public, to not acknowledge a public school spends a 
good chunk of their day doing things that are not academic, is just silly to me 
Participant 
Family 7 
(Martin) 
-and so I’m fighting this fight which I would not like to call a fight but it was 
-really careful I typed out all of my issues and everything else I had it all mapped out 
-“Suppose for a minute, we win on every count? We still lost! They’re not going to do anything!” 
-he was functioning at a much higher level in math even on the gifted written report but they 
wouldn’t give him any advancement in math 
-so she talked to the superintendent and then suddenly the special services director is calling me 
-the bus was the worst part! 
-the kids were like crazy and the bus driver didn’t do anything –C 
Participant 
Family 8 
(Brown) 
-I mean these kinds of things that just hadn’t occurred to them to think outside the box and here there 
were a ton of things they could give freely of that weren’t going to put them out too much so um they 
were sort of grudgingly accepting of some of the things she wanted 
-I have found in my school district there are many kids who are quite bright but if they’re not like off 
the charts bright they don’t get identified as such 
-largely the kids who are in the program are kids whose parents have made a concerted effort to make 
sure that they get identified. And if they don’t have a parent who’s doing that for whatever reason 
then they’re not in the program 
-in school if you can’t write it it’s as if it [giftedness] doesn’t exist 
-there are some elementary schools in our district that over identify and some that under identify 
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 Frustrations With the School District/System (continued) 
Participant 
Family 1 
(Williams) 
-I would probably home school a different way if they would approve, would accept the fact that you 
actually did the work.  But they don’t. 
-they left me, kind of not an option if I’m going to home school 
-they just haven’t been able to revamp their policy enough 
Participant 
Family 2 
(Anderson) 
-I was not really being pushy 
-they’re tired of annoying parents, too, just like I was tired of annoying teachers 
-they have to let me use their textbooks if we home school, that’s required  
-and talk to the people who don’t really like me and find out what they think  
-so it just depends a lot on the district and what they’re going to allow  
-the district, you know, was really against him helping me out  
-it’d have to be very different  
Participant 
Family 3 
(Jackson) 
-there really wasn’t much point in even going because it was more a social thing 
-she would sit in kindergarten and first grade, and read Beatle Bailey comics, and pay no attention to 
the class 
-he gave her more work to do, but what he gave her, you know, math and reading, was in addition to 
the homework that everybody else had to do, so she was in tears, cause it was a punishment to do 
more 
-it’s just a disservice to the children 
-just more work again, it wasn’t giving her the next grade or anything, and just more of the same 
-all that money that you’re really just piddling away, you could use that, combine into one school 
district 
Participant 
Family 4 
(Garcia) 
-just stupid, stupid, stuff and I was sort of on a first name basis with the principal. 
-but the littlest problems just seemed to get so blown out of proportion. 
-we had him accommodated that he could stand in class, and with the one teacher that became an 
issue, so he had to be worried about being an outcast because he had to be on one side of the room  
-you know, I don’t know what we could do with the system to make it better! (laugh) 
-it got so bad that once my gifted teacher ended up asking her if I could do the work after school and 
I don’t remember but I think my 4th grade teacher ended up giving her quite a bit of a hard time 
about it. –C 
Participant 
Family 5 
(Thompson) 
-I got so agitated about that 
-he just was so not happy there 
-if this is what’s going to happen, he’s going to have to sit through the name lessons then, and also he 
was being paired with the kids who were struggling, so the teacher was sort of using him as a tutor 
for reading 
-I don’t care anymore, I don’t care if he gets into this gifted program that I heard was, one teacher 
with seventy kids and a couple of handouts once a week 
Participant 
Family 6 
(Miller) 
-there are first grade classrooms that are spending hours making paper chains.  So to put the cyber 
school in there and to have the expectation of this massive amount of work 
-if we were doing cyber schooling; you’re on this level, you’re on this level, you’re on this level, 
you’re doing this topic, and this topic, and this topic, and that would drive me insane.  I would not 
manage that well 
Participant 
Family 7 
(Martin) 
-the ability to even do advanced classes is a little more limited because of the fact that they don’t 
have enough population 
-you can learn a lot about a school district if you go to their website and read their mission statement 
-ours says “To make productive members of society” 
-my district is here to stock up the local steel mill and make Sheetz workers 
-it is the 19th century model, the factory model 
-she said that nobody was allowed to tell him and he wasn’t allowed to bring a clock in 
-the school has a way of ruining geometry 
-it’s much more convoluted and the questions are really really verbal instead of relying on the visual 
understanding of geometry 
Participant 
Family 8 
(Brown) 
-they don’t tell the parents in our district that they do screening tests at the end of first grade and they 
do not tell the parents what the test is for. They do not tell the parents about the program; they do not 
tell parents how students can qualify for the program. They don’t tell the parents the results of the 
tests 
-our school district said you could only have 2 field trips per year and there was this big brouhaha 
because seminar would take field trips and they were like “But those kids will have 4 field trips and 
that’s not fair!” and then there was a whole brouhaha where she took a group and walked them to the 
municipal building to fly the airplanes that we’d made and they counted that as a field trip and she 
didn’t so that group had 3 field trips in their seminar program instead of 2 and it was huge 
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 Frustrations With the School District/System (continued) 
Participant 
Family 1 
(Williams) 
-if you haven’t had this figured out we just need to stay with the cyber school until you do 
-they haven’t thought it through 
-I think he sees what you just said, he sees almost the silliness that, ok, now we’re paying for you to 
do this because we won’t accept something else 
-I’m left with no other choice but looking at the curriculums of the different cyber schools  
Participant 
Family 2 
(Anderson) 
-if they are going to offer kids the ability to work at the level they’re supposed to be at and test out of 
things 
-they say things like, “We don’t do that here”  
-I’ve heard examples of other things, completely unrelated, where they’re just as rigid 
-they’re not going to listen to any of the arguments or anything that’s going on  
-it didn’t change, because the principal found out and she didn’t let him do it  
-because the principal’s very vindictive  
Participant 
Family 3 
(Jackson) 
-they have no gifted program; their idea of gifted was, you got the same study hall, oh, woopty-doo, 
but no instruction, sometimes they could play chess, ok, chess is a challenging thing, it’s not a game I 
play, but it’s, it’s not like giving you a harder textbook, or teaching you at a faster pace, higher level, 
you know or letting you have physics, they don’t even know what physics is down there or calculus 
-the biggest problem is they, I can’t knock the school, it’s the way they do it, they take everybody 
and put them in the same pot, and they’re teaching to the lowest standard. –F 
-the school here is not used to being threatened, or being questioned, you know, she mentioned 
earlier, even the school board is status quo, and if you walk in with anything new and you try to get 
some satisfaction, it’s like well it’s the way we do it, you know. –F 
Participant 
Family 4 
(Garcia) 
-it was definitely the clash of wills, which is a shame, but that’s you know how it was. 
I guess she was stuck in the 50’s era, 50’s era of teaching. –A 
-whenever the class would get loud or something like that I think she would count down and then she 
would tell everybody once recess started that – if the countdown ended up ending and people still 
didn’t get quiet we basically . . . –C 
-sit by the school wall during recess until she would say that it – that we could get up. –C 
-it actually ended up becoming an issue with lunch, because some of the time actually came off of 
their lunch break, and the kids weren’t having enough time to eat. 
Participant 
Family 5 
(Thompson) 
-sadly they have not always had the same person as like the liaison for home schoolers 
-home schoolers were allowed to be in the orchestra and stuff like that, um, and then, I think last year 
they stopped that 
-a strong belief that – well, and this is based on experience, because I had experienced people not 
understanding Scott, or not taking him seriously, or not addressing his needs they needed to be 
addressed, I fervently believed that I was the only one who was going to do it right 
Participant 
Family 6 
(Miller) 
- I would love for the kids to be able to hop into a class that’s appropriate, you know, that they’re just 
not going to be able to do at home 
- I wish there was a public school for home schooled kids that you could see what public school was 
like.  Like, go to public school for a day and see what it’s like –R 
Participant 
Family 7 
(Martin) 
-she wanted no part of that because he didn’t belong there unless he came equipped with them 
[organizational skills]. It wasn’t about teaching him that; that was how you got through the gate 
-a history project should not be based on art! 
-I mean I needed to have these references because my school district was trying to give me all that, 
“Well kids even out by the 3rd grade.” 
-well if you stick them in a box and don’t let them progress while you’re working with the other ones 
they’re going to even out, you’re right 
-it’s sort of like taking the fastest runner’s legs and taping them together and not letting him run until 
the other kids are running as fast as he was running 
Participant 
Family 8 
(Brown) 
-there’s never been enough parental interest to create that. In my district parents with gifted kids end 
up moving to another district that may be sort of a swankier district 
-realistically how can you adjust a program that’s based on letter of the day to someone who’s been 
reading chapter books for several years. It’s hard I mean 
-I know I’m only one person I can only fight for so much 
-there’s a lot of misinformation and it’s not carefully written and it refers  in a lot of places to “home 
schooling” which is not really a legal category in Pennsylvania so I’m not very happy with it to be 
honest but you know, what do you know? 
-just a lack of precise language which is awkward when you’re speaking about the law it just needs to 
be really precise 
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 Frustrations With the School District/System (continued) 
Participant 
Family 2 
(Anderson) 
-we’ve got a big control issue in our district, for one thing, at least the principal at the elementary 
level is a very controlling person  
-it has a lot to do with the administration in this district 
-this is the best fit that I can tweak compared to the public school, compared to being home schooling 
on my own, where I have to worry about reporting, because I have to deal with my district 
-that’s why I’m scared of home schooling, because they don’t like me already, and if I go in there and 
say we’re home schooling, here’s my stuff, and they would just want to give me a hard time 
Participant 
Family 3 
(Jackson) 
-but when you put everybody together like that and you’re teaching to the lowest standard, and the 
kid really doesn’t care, or you know, he’s only going to go to school for a certain period of time and 
then leave, or whatever the case may be –F 
-but here there is no competition and if you’re different, they just don’t give a damn, it’s like we’re 
not going to support you. –F 
-then they should improve their school and more people would send their kids there is my thing, so I 
say don’t home school, go to the charter schools, force the local school to pay for your child to be 
properly educated, and then you know, maybe they’ll change, cause the money’s going to be winging 
out… 
-I’m sitting in class getting bored, it’s like we have 15 minutes to complete a worksheet, most kids 
would have it done in like five minutes, and the rest of the time we’d just sit there being bored out of 
our minds. –A 
Participant 
Family 4 
(Garcia) 
-it would be pretty much like the military where you have to get the food and you have to eat it as 
fast as you can, before recess, which would be like immediately after and you would go outside and 
you go running around. –A 
-I think a lot of gifted families are homeschooling because their needs aren’t being met by the 
districts, and I can think of a lot of kids I would love to see really really excel, either way. 
-I went on there to find who the liaison was for the home schooling, well they changed the website, 
and it’s almost impossible to find the home schooling information on there! 
-are they doing that on purpose, you know? 
-at least the impression I get is that gifted is blown off. 
Participant 
Family 5 
(Thompson) 
-I think the saddest thing for me was feeling like when Scott was in school feeling like I had to just 
beg for them to notice what his needs were 
- um, “Dumbing us Down”, which was really really helpful.  About how if you basically call up 
schools are teaching to the lowest common denominator and a little bit of the history of education 
and, you know, basically how it’s creating factory workers 
-that’s one of the things that I don’t like about schools is I see kids going to college and it’s the first 
time they’ve ever had to make any decisions or do anything or decide anything about even what they 
want to study 
Participant 
Family 7 
(Martin) 
-my oldest – it took me 3 years to get him to be somewhat motivated. It took as long to get him fixed 
as they had had him in their care so the youngest one has spent no time in that environment 
-but it doesn’t meet my daughter’s needs. It looks fun, but it’s really not going to challenge her or 
teach her anything, and that’s what I want to have happen here 
-he left the 4th grade year with such an advanced level of science that when he went back to the 
public school in 5th grade they couldn’t give him science; they just sent him to the library 
-well public school it’s a lot more sitting around. You just sit and stare at the window if you’re bored 
–C 
-they asked her what the best time to learn is and she said the best time to learn is evening and the 
best time of year is summer. And nobody got it! She’s saying, whenever I’m not stuck in your 
classroom is the best time to learn! 
Participant 
Family 8 
(Brown) 
-I would say they drag their feet. I would say home schoolers don’t ask and I would say there’s not 
always something to borrow.  If their science program is a little vague there not might be a textbook 
it might be more of a teacher provided curriculum sort of thing so it’s not always that fruitful I 
wouldn’t depend on it fully for access to curriculum 
-I’ve always thought that school libraries should be set up more as a public resource and available to 
kids in the summer and that kind of thing, but I guess it’s different 
-but then you know you get into issues of people you don’t know in the school and so on and it gets 
complicated 
-it would be nice if there were a way for the public schools to be more flexible about creating more 
sort of personalized approaches for each kid but it’s tricky because they have to work within the rules 
that are there 
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 Frustrations With the School District/System (continued) 
Participant 
Family 3 
(Jackson) 
-that was part of the problem with the local schools; they said well we can’t advance your kid, even 
though he can do the work, because you know, he’ll be in high school and everyone else will be 
dating girls and he’ll still want to play with Tonka trucks 
-my thing is, if I liked your school she could sit in the classroom! 
-the problem with getting textbooks and stuff like that from the local school 
-they are just so behind, there are no gifted programs, there’s nothing to challenge the kids and it’s 
like so why be there? 
-because you know, I’m sure there’s bright kids there, but you know if you don’t challenge them, 
what do they have to look forward to, why should they put themselves out? 
Participant 
Family 4 
(Garcia) 
-or why we’re not competing with all these foreign countries! Because you take your smart people 
and you make them average! 
-and there again you’re still looking at the educational level of the parents and of the people that are 
involved in the whole system, because if you have a gifted child, - although 9 times out of 10 gifted 
children come from gifted adults 
Participant 
Family 5 
(Thompson) 
-they said to me in the Swiss system, stop, don’t do that, otherwise he’ll be too far ahead 
-I did because I just couldn’t be bothered fighting with it at the time, I just wanted it to be over with 
-what’s fascinating to me, what really got me excited was hearing in the news that there are some 
schools around the US, school districts I think that are, where did I read this? It was over the summer, 
they’re experimenting with kids just doing a couple of years of high school and just going on to 
college if they’re ready 
Participant 
Family 7 
(Martin) 
-Cynthia said the first graders move around too much and are too noisy and there’s too many of them 
and she said that she thinks the 2nd graders are like that too but she thinks the 3rd graders are normal 
-of course of the 9 2nd second grade teachers only 2 of them were receptive to have her put in their 
class 
-it’d be all easy and stuff and they were like “Hey Kevin! Stop like pretending to sleep! Stop 
daydreaming!” -K 
-sitting there in a chair and not participating in any way shape or – he checked out – the school 
effectively taught him to check out completely to sit in a chair for 6 hours and not do a thing 
-we said you know homework is supposed to be when you’re making mistakes and learning how to 
do something. He didn’t know that 
-and then it makes you look bad before and think all those days I sent him on that bus and I knew 
things weren’t going well and I didn’t realize it was honestly the equivalent of malpractice. It was 
educational malpractice going on in his case 
-they don’t have a lot of educators in place that would be really good at modifying the output 
expectations or even modifying the fact to make it age appropriate 
-even though I was able to get them to bus them to a different to a higher school for math at one point 
before we left they were not going to make a single consideration for anything 
-my kids had decent GIEP’s on paper but what happened in the classroom what was not was what on 
the paper 
- some things that weren’t in the GIEP were in the classroom and other things that were necessary 
that were in the GIEP I couldn’t get to happen in the classroom 
-the school district’s not going to work, unfortunately 
-the kid who is the 147 kid, the program is not going to help him the program what am I saying 
program because that’s what it is it’s a program 
-the quote unquote socialization which I’m going to call unaddressed bullying um was one of the 
reason why things were so bad for my oldest. He wouldn’t have been such a basket case if I could 
have kept him from being prey to kids his age who were mean and just a little more – using their 
smarts in dastardly ways, you know? 
-I think Middle School sciences is a Communist plot to prevent the advancement of Americans 
-it’s like taking a tour of a big national park by jet. You can cover the whole park in an hour but did 
you actually get to pick up a single rock and look at anything? Instead of walking there and taking a 
whole week and looking at the whole park, and that’s what it’s like – middle school science 
-to try to show that standardized norms don’t work for kids who aren’t in the standardized norm 
-and IDEA totally screwed that up because now that there is no discrepancy analysis anymore 
-the whole school system is kind of screwed up. -C 
-there was no enforcement 
-the regular science you know elementary science books by being so general and being so shallow 
they are actually inaccurate in many ways 
-every time you try to make it one size fits all you just disenfranchise another chunk of kids, you 
know? 
190 
 
 Frustrations With the School District/System (continued) 
Participant 
Family 3 
(Jackson) 
-because there is no gifted program 
-even though she tested as gifted in first grade, they wouldn’t do anything for her, because she was 
already the youngest in her class 
-I think that sets up a bad precedent, too, because you have no respect for the teacher, because “I 
already know this stuff; why should I be listening?” you know, and not learning to pay attention, not 
learning to take notes, not having to take notes – it’s not good. 
-really just the thought of going to public school just gags us, you know, because it’s just, they’re 
terrible 
-I mean, it’s better than the local public school, where I could have the GIEP for her, but what’s the 
point if they’re not going to honor it 
Participant 
Family 4 
(Garcia) 
- but maybe in the grand scheme of things the whole public school system in and of itself I don’t 
think it works as well as it used to 
-I think like I said before I think the whole system in and of itself is not working so short of changing 
the whole system, and I can’t even say it would be just Pottstown because I can’t say it’s not different 
in a different school system 
- I would like to hope that sometime in my lifetime I see it change. I don’t know if it’s going to. It 
would be probably too late for them 
Participant 
Family 7 
(Martin) 
-It should be the same thing for teaching where you should be able to have that level raised to the 
point where you know this person not only has the intelligence but also has the skills and the 
temperament 
-PIAA then was saying then they would not accredit any course that was taken in a compacted 
manner. It had to be taken over a full 18 weeks in order for it to be considered a legitimate course 
-and it had to have teacher instruction, or something, so it kind of was invalidating online courses and 
it was invalidating compacted courses that maybe you could take over the summer or even through 
EPGY- how could you not credit an EPGY algebra class, for example? That’s harder than any other 
algebra class you’re ever going to have in your life! 
-and that’s the struggle we have – like the proof, the proof of mastery is always an issue especially 
the mathy, the mathy /sciency advanced kids proving that they understand it in this day and age of 
public schooling only accepting very language-based output 
-I don’t know why they modify and modify and modify and quote differentiate which is a word that 
has been – it’s an abomination of the word in my opinion 
-if you look at the TIMSS data – internationally what we’re teaching in the 11th grade is taught in the 
9th grade in science in other countries. We’re 2 years behind, so in other countries the average kid is 
2 years ahead of our kids. So that means that our talented kids should be even more than 2 years 
ahead of where they are 
-it’s not appropriate because it doesn’t provide above grade information and then if you’re supposed 
to provide a year’s progress then you don’t even know where the kid was 
-every time I see something tied to standards because I read a lot about the other end of the spectrum 
there are children that are being forced to do material they are not ready to do because of core 
standards and academic standard this and that 
-the way they write it all up every time they make things more black and white it gives gifted kids 
less opportunity to get advancement 
-[in response to tracking by age] It would be like having to buy clothing based on your age. I’m 10 
but I’m a size 14, doesn’t matter you have to wear size 10 clothes 
-I remember telling this to the principal at one point – I just want you to go put yourself – trade places 
with a first or second grader. You will lose your mind before the 2nd recess. You will have to stand in 
line you have to sit by some kid who will spit in your food and the lunch ladies are going to make you 
toe the line and you’re going to have trouble balancing on that line and you know the whole day is 
going to be about being bossed around and then being bullied by kids when the bosses aren’t looking. 
I would never as an adult you would never allow yourself to be put in that position 
-I actually am very sensitive to both ends of the spectrum and the idea of – well one thing that makes 
me really angry is when you hear somebody saying “it’s actually the average child who is being 
overlooked.” I’m like oh my gosh! Oh my gosh! You don’t call it average but everything you’re 
doing is aimed at the average child 
-the whole idea of gauging non-standard students against standardized scores doesn’t work for me 
-you can’t say that the kid who has way above an average intelligence you can’t say his ability would 
be rated against the average or the average children being at his ability level 
-it’s not statistically significant in my opinion so I would want to do studies on that to throw that 
whole premise out the window 
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 Curriculum/Resources 
Participant 
Family 1 
(Williams) 
-it’s nice, because you can see it all too, because in school they don’t tell you your end of year 
projects; [with the cyber] you know every single thing you have to do and when it has to be turned in 
-E 
-Hannah thrives on the rigor of the K12 curriculum 
-is able to do a more rigorous curriculum than what we are able to do in a public situation (quoting 
school district administrator) 
-I like their classical approach 
Participant 
Family 2 
(Anderson) 
-their curriculum is kind of like a classic curriculum, so it’s really, for gifted or people who really 
want a rigorous study for their kids 
-I like some of their material, but some of it’s not really well designed 
-the science text is like touring the Grand Canyon by airplane; there’s not a huge amount of depth 
-now that I’ve got the curriculum I could just use it for next year 
-Calvert is funny about reselling their material 
Participant 
Family 3 
(Jackson) 
-they use the K-12 curriculum 
-if we change our curriculum 
-will save you a lot of time in trying to develop your own curriculum 
-with the curriculum they have 
-no AP, no, one Honors course 
-they’re teaching to the lowest standard 
Participant 
Family 4 
(Garcia) 
-we don’t cyber I actually don’t follow any particular curriculum – well we do and we don’t. I 
purchased a number of online curriculum that we follow. 
-if my kids are going to be successful, if they are going to do better than average, they are probably 
going to have to be in business for themselves, so they are going to have to understand money and 
how it works. So we’re doing Dave Ramsey for half the year and then I have an economic curriculum 
for the other half. 
-so I kind of mix-match things. It’s not really any one particular curriculum. We do a lot of these; the 
Great Courses 
Participant 
Family 5 
(Thompson) 
-this is what I have to do how do we do it in a way that makes it sort of fun and interesting –S 
-I’ve never bought a curriculum 
-but other than that we’ve picked and chose and I plan stuff, you know, found stuff on the internet 
-well the Singapore Math, that’s a curriculum and I bought it quickly because I like it, it came highly 
recommended, it was cheap 
-sometimes we realized it’s nice to have a curriculum for a class 
-they’re doing, writing papers and doing work at the college level, I mean, really, really good stuff 
Participant 
Family 6 
(Miller) 
-now we’re doing Latin, so that’s essentially what their grammar is becoming –F 
-I just think that that’s where people end up going, um, off, is they think a curriculum going to solve 
it, and the curriculums often can make it more confusing, you know, curriculums come with all sorts 
of ideas with them 
-because there’s just so many great resources and things out there –F 
Alyssa is doing a class online through Veritas press, an omnibus class, and it’s just a great resource, 
and what they’re able to do with her that is aimed toward home schooling families is just fantastic –F 
-so for her, again, that’d be a class I’d love to take her to, take her to orchestra every day 
Participant 
Family 7 
(Martin) 
-just because of the way the textbooks are written for middle school curriculum I will tell parents 
who have gifted kids who are doing cyber school to skip the middle curriculum if they at all can 
-I wanted my kids to have the chance to be at the school and to do the activities they set up but we’ve 
done a great job here because last year we probably went on 12 science field trips 
-this was a Montessori run by parents of gifted kids that let them work up to the 6th grade level in the 
Montessori that went through kindergarten so he came out of there used to working, used to thinking, 
so I had a whole different situation on my hands with him 
Participant 
Family 8 
(Brown) 
-I would say in the early years we don’t use much curriculum at all 
-we use some curriculum; we used a spelling curriculum not because they needed to learn how to 
spell because the first two didn’t, but because it had little snippets of alphabetizing and how to look 
things up in a dictionary and putting words just all kinds of all kinds of snippets of things that were 
useful to know but you didn’t need a whole entire gigantic curriculum to do it and so we just did that  
Participant 
Family 9 
(Clark) 
-we’re pretty eclectic 
-I’ve used writing prompt books more than I’ve used a grammar or writing curriculum and I’ve never 
taught reading because they just read 
-some curriculum, for math 
-we used English from the Roots Up so that was the curriculum but we started that in the summer so 
that wasn’t school 
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 Curriculum/Resources (continued) 
Participant 
Family 1 
(Williams) 
-If you didn’t do a cyber school, then you would have to go out and buy the curriculum -A 
-It’s actually hard with this curriculum to do doubles, because it takes so long to do 
-I loved to be able, when I was putting curriculum together, to do more of that, and I think that that is 
really more exciting learning 
-I think more when you are putting your own curriculum together, you are really able to say, ok, this 
is going to be my area this year 
Participant 
Family 2 
(Anderson) 
-there isn’t a huge amount of stuff to pass the tests; there’s memorization 
-I keep buying tons and tons of stuff 
-I was trying to get him in the CareerLink place nearby 
-the English root cards that I’m in love with 
-but I learned about them from Confessions of a Pioneer Woman 
Participant 
Family 3 
(Jackson) 
-but when you talk to her friends in school and you find out, and Andrea wanted to go back to 
school, and now she doesn’t because she sees that, isn’t that true, Andrea, that they’re so far behind 
what she can do at PAVCS in terms of what classes they’re offering, right? 
-we do our pictures and we talk to our teachers in office hours, so I usually just give my teacher my 
pictures there, like scan them in, ask how I’m doing.  But then for the midterm and the final we just 
send them to him through the mail, so he can see them in real life. -A 
Participant 
Family 4 
(Garcia) 
-if we find a curriculum that’s not working I usually either look for something else or we supplement 
it or we sometimes I make it only a half a year and then we do something else for the other half of the 
year 
-yeah they actually play a lot of strategy games –definitely the curriculum because we could have 
like mixed curriculums; we could learn 2 different kinds of math at once if we wanted to; we could 
expand from lower grades down and then up, like I could be in 8th grade and do college work, if I 
wanted to. –A 
-yeah the curriculum is pretty flexible and like I said before there’s a lot of online stuff, not just for 
communication; you can also get different curriculum on the computer, on the Internet, and you can 
order all these different things. 
Participant 
Family 5 
(Thompson) 
-he says that the stuff that we’re doing is harder than any of the classes that he’s doing –S 
-I taught him how initially with some classes earlier on how to take the Teaching Company videos 
and build a curriculum out of them by using the questions 
-we found that as a community, not as a gifted resource, but as a community of alternative learners 
[Open Connections] 
-we got very into the unschooling alternative learning environment 
Participant 
Family 6 
(Miller) 
-if it was just Alyssa, who’s really the one we’re talking about, um, at this point, then we would 
probably be there, we would be involved somehow in some way, in one of them, but I’m not going to 
drive my seven year old around and have half of her childhood spent in a car so her sister can go, you 
know, be in a play, there’s stuff more locally that she can do, that will suffice 
-that’s the one [Blackburn Study Center] that probably was tempting me the most last year, because 
it’s the classical school, one day a week 
Participant 
Family 7 
(Martin) 
-I use the Teaching Company videos for him 
-we have a lot of this stuff [building and design toys] laying around the house 
-have  a lot of Legos and building things; we’re always building stuff 
-I got that so that Kevin will be able to build all kinds of contraptions and stuff 
-we’ve lots of thinking books and oh we have gazillions of books 
-we buy books every month 
Participant 
Family 8 
(Brown) 
-and went to the library 
-go to the library, you read stories, you go to the park, you look at bugs, you identify the different 
bugs 
-just library books. Library books and activities you know doing things going places seeing things 
-increasingly we’re using the iPod like crazy because there’s all of the podcasts and there’s all of the 
iTunesU stuff. We’ve got some really great iTunesU stuff. And whole courses of like there’s 
playwriting on how to write a play it’s like really good stuff. It’s amazing 
Participant 
Family 9 
(Clark) 
-Scouts, we use scouts a lot 
-my kids didn’t run it but friends of ours put together one of those for 3 summers running they did 
summer theater that they ran and we participated in 
-we use library books 
-we have a lot of magazine subscriptions 
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Participant 
Family 1 
(Williams) 
-it doesn’t give you enough time to sort of do some of the enrichment and supplemental stuff that we 
had enjoyed doing as home schoolers 
-I would go here and see what I have to do today, tells me what I have to do, you could look at your 
student guide, but this is a little easier, it says the exact same thing there -E 
-it was to control the curriculum more than to control it for religious purposes -F 
Participant 
Family 2 
(Anderson) 
-I use EasyTestMaker 
-Life of Fred books 
-they do science and rocket building 
-he watches all sorts of videos with them 
Participant 
Family 3 
(Jackson) 
-I feel that the textbooks are more challenging than the local schools.  They’re a much better grade 
of textbooks.  -some of their stuff is online, history comes with a textbook. 
-it would allow the kids to do German in uh, they start their foreign languages in elementary school, 
and they would let Andrea, because she had already had German, take the high school level, even 
though she was going into, we joined there, fifth grade 
Participant 
Family 4 
(Garcia) 
-it’s sort of an experiment for me, and it’s a learning experience for me too, because you never know 
what will happen. 
-that was one of my ways of keeping it doable for him, and still challenging enough for . . . him 
-so that actually has been one of my challenges, because we do a lot of stuff in here, and I would 
teach him something, and he would want to learn it. 
Participant 
Family 5 
(Thompson) 
-became a nice community to go to because it was all about hands-on, holistic, very like Piaget based 
stuff, um very nurturing and real tools, real work, kind of, really nice stuff 
-I made sure that I got on all of the National lists 
-I got in a couple of national home school to high school lists with a lot of gifted learners on them.  
And, it’s home school to college, it’s HS to Col and home school to college are a couple of national 
lists 
-the local list just for things to do 
-Scott was probably in third grade when we started finding a couple of people who were intense 
-it still exists in the virtual world through a non-profit that she started 
Participant 
Family 6 
(Miller) 
-so there’s options, but the options are still a little ways away –F 
-but that’s helpful to me, because it’s helped them to take a standardized test 
-one of the best things about moving here, she can participate in the Scripp’s National Spelling Bee 
-she’s got a tutor up at Grove City 
-Shurley grammar is really cool –F 
Participant 
Family 7 
(Martin) 
-20 books at least come in every month 
-Cynthia now orders them from the library herself – she goes online and orders them from 
somewhere in Allegheny county to come to the library closest to our house and when they come she 
checks and lets me know and we go pick them up 
-the beauty of this because we’re in Butler County – because our county is up against – Allegheny 
County is the county Pittsburgh’s in – and Allegheny County has a much better library system but if 
you go to the library that’s right on the border of Allegheny and Butler County they reciprocate and 
give Butler County people a library card and that library card opens the door to the entire library 
system of Allegheny County. So we’re getting books from the Carnegie library and all these other 
libraries 
Participant 
Family 8 
(Brown) 
-I’ve mentioned several times Patty and I met through La Leche league which is a support group for 
breast feeding moms and that is in and of itself a network of intelligent, connected, thoughtful, 
parenting people and so that network has been it’s still I’m still using that network 
-we have a lot of games -S 
-my teachers tell me. My mom’s not my only teacher. My mom teaches math then I have a teacher 
for language arts and history and a teacher for science and then they tell me they give me a syllabus 
for every day so every day I go in or like if it’s something like writing and my mom has to do 
something really important on the computer I’ll say okay I’ll do that the next day -S 
Participant 
Family 9 
(Clark) 
-huge, the internet is huge. We use that extensively 
-he liked workbooks. My second one did not. But he did them for fun 
-he powered through math workbooks. They were the best things ever 
-the books on tape were like, it was like drugs to her, to put it on 
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 Curriculum/Resources (continued) 
Participant 
Family 1 
(Williams) 
-once the choice is made to home school, there are a lot of choices, are you going to cyber school, are 
you going to choose a curriculum? 
-when I was choosing our curriculum, one kid was using one math curriculum and one child was 
using another, and the third kid was using the third 
-there is less tailoring with this, I think the tailoring comes in that it’s the best solution for what we’re 
trying to do right now 
Participant 
Family 2 
(Anderson) 
-he downloads stuff on his computer to do with them 
-he’ll do math with them lots of times too 
-Saturday science thing we go to 
-old textbooks 
Participant 
Family 3 
(Jackson) 
-they do their science fair there, they do the LEGO competition, they do the art show, all the 
teachers have different booths, and there’ll be a theme 
-for the classes they send us the stuff, like I have boxes over there with all like chemicals, like the 
model chemicals and everything, but for the experiments we don’t really get anything. 
-PAVCS used to give us the CDs with all the German lessons, so when the kids were trapped in the 
car, I could bring that CD along and they could play that. 
Participant 
Family 4 
(Garcia) 
-so I kind of really had to go with the same subjects because they both wanted to learn what the other 
was learning, so that’s one of the ways I deal with keeping it challenging but doable. 
-what it is is they give them a whole range of writing prompts and they can go in and write an essay 
and they can submit it, and they get a certain amount of points when it is submitted, and they can go 
back and edit it and resubmit it if they want. 
Participant 
Family 5 
(Thompson) 
-I said, oh, that’s really too bad, you should always send them to askPauline.com 
-I’m really super diligent because I know from all these ladies nationally on the home school to 
college lists that you don’t want to be sitting there with college applications in front of you trying to 
remember what they did in ninth grade 
-it’s actually a really good, good resource, Keystone 
-a lot of the nature centers offer science classes 
-so we would go in as a group and say, you know, we’d like to buy a couple sessions for this 
particular age group of kid, so, a lot of people around here offer stuff for home schoolers, they know 
that’s a viable market 
-I think the homeschoolers came up first, but I think that they went to places and said, could you do 
this, and then the resource people said, aha, yes we can, sure why not, it’s not during school hours, 
we can do this 
-this is on the DELCO home schoolers list, and I’m on that all the time 
-there’s a lot going on that isn’t publicized on home schooling lists, and there are people also who are 
making money tutoring 
Participant 
Family 6 
(Miller) 
-it’s kind of a sing-song chant kind of way of learning –F 
-if I had the time and the energy to reevaluate that and the money, I would probably do an online 
system [for math] , that would be the ideal, in which they got educated, as far as the lessons 
-especially growing up in that community, where there was limited resources 
-the vast number of resources –F 
-they just read like crazy, we come out of the library, everybody has a stack this big, so as far as 
pacing, I just supplement like crazy with other stuff, you know, giving them some other things to do 
Participant 
Family 7 
(Martin) 
-we have books, lots of books 
-we watch the Science Channel all the time 
-in the morning I would work with him and in the afternoon I would sit him down in front of the TV 
and he would watch the science channel 
-he just really exploded just by watching and the past two or three years they haven’t had the kind of 
quality programming on the science channel they used to have 
Participant 
Family 8 
(Brown) 
-this year Samantha has taken a couple of classes at sort of a school for home schoolers sort of a co-
op where they meet one day a week in person and they give assignments for the other days of the 
week. So for us it’s a way to transition to high school where she’ll be doing all of her work for other 
people so gradually taking more classes for others and having it look more academic having 
textbooks doing more tests and quizzes getting grades those kinds of things that we did not do in the 
earlier years 
-there’s a lot more schoolwork which is a little annoying at times because I can’t take stress. -S 
-there’s just awesome resources in the public library everything you need is there, depending on how 
good your local branch is. The public library is the best way to start and of course in Pennsylvania 
home schoolers have the right to borrow curriculum from the school district so that’s handy too 
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Participant 
Family 1 
(Williams) 
-there’s not a huge amount of choice with the curriculum, I think the choice came actually in 
choosing to do this one 
- they sing and spend a lot of time with ballet 
- they do a lot of arts stuff 
Participant 
Family 2 
(Anderson) 
-summer science group 
-online spelling bee 
-Pauline’s Home Schooling site 
-Quarks and Quirks blog 
Participant 
Family 4 
(Garcia) 
-as a nurse I’m trained in doing things in triplicate so I have it yearly, every 6 weeks, then I have it 
weekly, then I do it daily. 
-what I do is I put the stuff up here they need to do that day and what happens is if we run a day 
where we run short we don’t get things done it gets on here and once it gets erased we’re good to go 
-that was part of the decision on the critical thinking because I want them to look at both sides 
Participant 
Family 5 
(Thompson) 
-they’re actually college classes [Teaching Company videos], college level lectures, but we’ve used 
them and a lot of people have used them for a lot of stuff 
-then they would all go and watch videos and then they’d come back and they would write essays 
-we’re trying to nurture that one, to get another class with him next semester and see if we can get a 
recommendation letter out of him 
-it was a good community, there were a couple people involved in the co-op who probably weren’t 
gifted but had passionate interests in things and loved the group and loved the learning energy and 
excitement 
-the kids would meet at the end of the year and decide what they were going to discuss the following 
year and, it was great, yeah it was 
-one of the other things in terms of resources is that we’ve also tried to get people as resources 
Participant 
Family 6 
(Miller) 
-probably another support that we should talk about is the libraries have been fantastic –F 
-I don’t know what else you can do, but, you know, like, I would not be able to do what I do without 
inter-library loans 
-both of the libraries in both of the communities that we have been a part of have just been great, in 
terms of getting the stuff we need –F 
-we continue to look at other resources; we have Alyssa doing that online class, continuing to find 
what other resources are out there. –F 
-what bugs me about cyber schooling is that, talking about kindergarten, you’re spending half your 
day teaching kids how to stand in a line, sit in a chair, listen to their neighbor, treat each other well 
-it is one of the best children’s events I have ever been to, hands down.  It is just, they do a 
phenomenal job, it’s an entomology and education department, they both get together and do it 
Participant 
Family 7 
(Martin) 
-we do other stuff like that Great Artists book that’s there that’s really cool. We’re using that for art 
and it’s been very fun 
-with Calvert I only have to mail in tests once a month, that’s it 
-his brother has a subscription with RFBD – Reading for the Blind and Dyslexic – I have the 
opportunity to get 35 books a year on his subscription so I’ll order some for the youngest at well 
-I have him do some stuff online during the day 
-he’ll be moving into Descartes’ Cove, which is Hopkins’ gifted middle school math enrichment 
which is kind of neat 
-Cynthia actually is about to embark into kind of a dyslexic spelling series which she probably is not 
going to be too thrilled about 
Participant 
Family 8 
(Brown) 
-there’s this one in North Wilmington in Delaware that’s awesome so I think of that one as my 
library and they’re amazing. They have really educated skilled librarians. You can ask them 
questions about “this is what we’re studying what do you have that goes with this?” They’re very 
knowledgeable like the children’s librarians are very knowledgeable about literature and that type of 
thing. They have a ton of books on tape, they have a ton of educational videos, they let you check out 
as much as 99 books per card 
-they’re just very friendly and very helpful and they don’t bat an eye if you need to check out 10 
different atlases for projects that you’re doing they’re fine with that. You can order stuff and they’ll 
have it ready for you when you get there and they’re tied in with a significant number of other 
libraries in the Delaware area so they have resources beyond what is in their local library and they 
make that very easy to use 
-they have rooms that you can borrow to do home school meetings in and they’re very generous with 
that, and the librarians are very pleasant 
-at Brandywine Hundred they’ve been very happy to lend whatever they have 
196 
 
 Curriculum/Resources (continued) 
Participant 
Family 1 
(Williams) 
-we play the piano and violin 
-they worked at HersheyPark the last three years 
-whenyou start really looking at all of the co-ops, and the classes taught by retired professors, and 
then Franklin and Marshall also offers classes for home schoolers, I mean the choices become a lot 
Participant 
Family 4 
(Garcia) 
-I actually did a lot of critical thinking stuff. There I have it, there I have in history is critical 
thinking. We actually do a lot of discussion where I present a question or a problem and we’ll talk 
about “why?” or “how” or “what”, you know. That was also part of my problem-solving; I want them 
to be able to really thing about; when we talk politics I want them to be able to really think about 
looking at both sides and I want them to be able to decide if the resource was a good resource or not 
and what the potential fallacies behind 
Participant 
Family 5 
(Thompson) 
-we’ve actually become less and less afraid of just asking somebody, would you have an hour, would 
you mind talking to us about this, you know, do you do this kind of thing, would you teach a class, or 
whatever and just finding people to meet the interests 
-finding the right person as a resource, you know, is just as important as finding the right curriculum 
-another thing that’s helped me with being a little less stressed all the time has been Concordia 
Language School, it’s the German camp every summer -S 
-history and philosophy and things and she’s been tutoring a bunch of us –S 
-because it was tied into the theatre that we were doing –S 
-because we were all interested in acting, she said, ah, ancient Greek tragedy and comedy, and then 
tied that into philosophy and since it’s grown into more of an ancient history class –S 
-hopefully I’ll meet someone neat there [college], like a neat teacher or a neat person, who I’ll kind 
of, a mentor who’ll, I’ve already got some people like that, and not necessarily in a specific field, but 
just someone who can direct me –S 
-one of the nice things about Open Connections, which, you know, they were not a, they’re a 
resource center, they do like, not classes but just group learning and activities 
Participant 
Family 6 
(Miller) 
-we just joined a classical conversations group that started like two weeks ago 
-the conclusion we came to was: this is either going to work for us or it’s not, and it’s better to try it 
for half a year than a full year 
-they’re not really talking about the why of it, they’re talking about the drill, just the grammar of it 
-part of it was more of just the social interaction for the kids, and um, just seeing if it’s something 
that they wanna do 
-where Classical Conversations started, which is the Socratic method of linking all of the subjects 
-to get people thinking about their lives, and you know, “Well why is that important?”, and “What 
does that have to do with?”, and getting the discussions, basically the debates they, really getting 
them to draw out the importance in the debate, and they have mock trials in one of the levels 
Participant 
Family 7 
(Martin) 
-yeah it was cool we went there they had a boat they had all this cool stuff like I got to touch a snake 
I think it was like I got to pet it and they just had some information there and basically it counted as a 
lab portfolio because basically it was just a field trip unless you chose to count it as a lab portfolio –C 
-like we use these three books when this book doesn’t make sense 
-that’s why for example I like Paul Hewitt’s books – he wrote his physics books 
-so we always are pulling out other science materials 
-it doesn’t follow state standards but the material is rigorous and appropriate and meaningful and it’s 
not all bogged down in confusing words instead it’s about the math. And that would be nice because 
honestly at this point for math because the standards really do not provide opportunity for them to 
stretch or really meet their needs in math 
Participant 
Family 8 
(Brown) 
-I’ve experienced librarians in some libraries who really get annoyed with you if you want more than 
3 books on a particular subject which if you’re home schooling and you have a couple of kids and 
you’re kind of as a family focusing on something you’re going to want – here’s a book for the first 
grader, this early easy reader, here’s a book for the first grader that we can read together, here’s a 
book for the next kid up, a novel that ties in blah blah blah you could easily take more than three 
books on a given subject 
-I first started out as a member of Florida’s parent gifted association, I don’t remember what they 
were called. They had a very useful newsletter and really sort of educational about gifted and 
different ways you could approach that in the classroom and different resources that were out there in 
terms of books or you know whatever and it was very educational and it was very helpful to get their 
newsletter. In fact I hung on to all of them and I’ve shared them with people in my school district 
over and over again 
-I have always felt that my district could seriously benefit from a local chapter of PAGE but you 
know to advocate for gifted kids within the school district whether home schooled gifted or enrolled 
gifted or whatever 
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Participant 
Family 5 
(Thompson) 
-and I have been lucky enough to have good, good math teachers, in general, which have preserved 
what the little core of interest in math that I’ve always had –S 
-because he’s doing classes, there’s less of the open ended opportunity to say, oh, I’m going to do 
this really big project, but he’s taking the two college classes and they don’t have big projects, it’s 
just steady homework and a test now and then and then it will be done 
-you just take random classes about random things that you’re interested in all day for two days 
[Splash at MIT] -S 
-we just tried to find stuff going on in the community, sometimes, for a little while, the book stores 
were having home school stuff, but they stopped doing that so much 
-I don’t know if they [Longwood Gardens] still do it, but we used to go to their home school day and 
it was really fun 
-Scott went to the science classes for a couple years at Franklin, they were like weekly classes and 
they were great 
-sometimes when people find out what you do and are so open to learning about things, they’ll just 
like, offer themselves, it’s great 
-I’ve been working off examples that people shared on the national college lists for the HS2COLL is 
a yahoo list 
-there have been a lot of really, really exceptional kids whose parents have shared like what they’ve 
done, and I’ve kind of made a mix of everything 
-most homeschoolers we know do some sort of community service work as a family 
-the shared online classes that you can get for free from colleges 
-I knew though that we had to find things for him to do that he could go through quickly if he wanted 
to, that he could you know, where he could take classes above his grade level, so when he did the 
year at PALCS – The Pennsylvania charter school, we spoke to them specifically and said to them 
yes he’s only in 7th grade but he needs to be in a 10th or 11th grade language class and literature and 
10th grade world history 
-he’s in heaven right now because he’s got a West Chester student card and he has access to the 
college library 
-we’ve always talked about him doing at least a semester in Germany, or Switzerland 
-would hope that we could find a family that had a nice library of books in the house, just have a 
good attitude 
-I have a really extensive favorites file on my computer of websites that we’ve used by topic 
-I’m all about having all the information; it makes me feel better, knowing everything that’s out there 
Participant 
Family 6 
(Miller) 
-so that will help us understand whether we want to pursue that again, you know, next year at all 
-the kids are really utilizing their logic course, most of them are doing the logic course at the same 
time, so they’re sitting there learning the vocabulary and concepts that they’ve been learning in logic, 
in the Socratic dialogue.  It’s so neat to see them tying those two things together and being able to 
communicate what they’re trying to say, it’s just really seeing them be able to apply it 
- the curriculum needs to be suited to you and your family, so you have to figure out what your 
family’s needs are first, and then you can go and think about ok, what is my learning style, and what 
is my child’s learning style, and then find a curriculum that fits into your family, just trying to 
basically educate at home and fill in blanks 
-you have to do your homework, and I would say you have to start with the educational philosophy, 
because if you don’t know why you’re doing what you’re doing, it doesn’t matter what curriculum 
you use, because it could be the best curriculum out there, but if in its essence it gets to what you 
would philosophically be driven by, then it doesn’t matter 
-the how you’re schooling has to agree with why you’re schooling, and it can be different for your 
children, so you have to watch out for why are they learning and how are they motivated to learn 
-it would be different from how you would learn, and while you’re learning to learn, and you have to 
marry those two, and I think that takes some examination and it takes some transparency and 
vulnerability 
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 Dealing With Giftedness 
Participant 
Family 1 
(Williams) 
-they were all reading really young, I mean chapter books 
-I didn’t realize this, she was my first 
-I guess at that age you don’t use three syllable words 
-then it becomes less noticeable, because by the time kids are three, they’re all talking well 
-but you just didn’t think that was unusual 
Participant 
Family 2 
(Anderson) 
-in kindergarten he’s reading The Hobbit 
-up here, if you say your kid’s gifted, they’re like, oh really, you have a wonderful kid 
-we did the Iowa Acceleration Scale, and he was the perfect candidate to skip 
-and I wouldn’t have done it [acceleration], if everything didn’t point to it 
-he took an enrichment class every semester, since we started, through the virtual classes 
Participant 
Family 3 
(Jackson) 
-but I think it raised waves that a second grader, she did second and third grade together that year, 
um, just you know, she could work it fast enough 
-just because you’re gifted doesn’t mean you need more work! 
-she doesn’t need more, she needs, just make them more challenging  
Participant 
Family 4 
(Garcia) 
-Aaron is very smart but he’s smart in a totally different way than what Carson is 
-he can pick things up and he makes different connections 
-and that’s the kind of thing like they said his intelligence is just his connections are so different but 
they’re not wrong 
-I know my kids need more individualized attention than they do in a class of 20 or 30 and that’s 
basically what our class sizes are. 
Participant 
Family 5 
(Thompson) 
-my daughter is, I think, also gifted, she’s just not the test-taker type of gifted 
-she gets basically straight A’s and top student in all of her classes and it’s only her first time ever 
going to school 
-I’m so glad somebody has said something about that kind of kid because they just don’t get 
identified the same way 
-when he was like three and a half, four, he just, he started reading 
-slept with books, you know, all around him 
-you know what we call Scott, we call him, I think she said the brain, or something like that 
-she would not take Scott as a younger student in her older classes because it would make the older 
kids feel bad 
Participant 
Family 6 
(Miller) 
-Ruth was 2, and Ruth was reading, already 
-Ruth was never, never forced to be in, but she just picked it up 
-she just kind of listened to the stuff and just picked it up along the way –F 
-she’ll love people, she’ll love the plays, she’ll love being, she’ll love the sports, she’ll love 
everything that goes with school, but academics, unless that school is just on its game, is going, she’ll 
tread water 
-because she could do it without having to work very hard –F 
Participant 
Family 7 
(Martin) 
-he’s (Kevin) got it going in so many different ways 
-we got her grade skipped and we got her further skipped in math which was groundbreaking in my 
district 
-she should have been a second grader, but was a third grader taking fourth grade math being bused 
to the middle school 
-the kid that’s in, a 9 year old child is not developmentally ready for non-intellectual reasons to do a 
9th or 10th grade class 
Participant 
Family 8 
(Brown) 
-some of my friends are like you’re in the summer program you’re like really smart. I don’t think I’m 
all that smart -S 
-some of my friends who know I’m in the center program go to that school at like dance are like oh 
you’re really smart. It’s like okay. That’s odd. Whatever. Yeah -S 
-after a while I recorded myself reading some of the books so it was like okay we’re going to listen to 
this one on tape! Mommy on tape! 
Participant 
Family 9 
(Clark) 
-and the root of it too is that they’re five. You put them in a more advanced class and he still doesn’t 
want to pay attention or sit or write God forbid! 
-there are home schoolers who I know who have gifted children who basically introduce themselves 
to me and met me and said she is very gifted this is why we’re doing this 
-we did one class at our park they had outdoor classes and they didn’t want Alexander to move up to 
the next level because he was young but he was bored silly. Just because he’s that age doesn’t mean 
he shouldn’t be with the older kids 
-there have been a few friends who have I have learned where I tell my kids don’t mention what 
you’re reading 
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Participant 
Family 1 
(Williams) 
-I feel like the rigor of her curriculum is at least as rigorous as her Honors classes, but I kind of want 
that on the transcripts 
-I’ll be able to do Honors, I know I can do it, but I just don’t know if it’s just going to be really hard 
for me to do with dance -E 
Participant 
Family 2 
(Anderson) 
-I kind of wanted him to keep doing it, to see what it’s like to make mistakes 
-he would rather calculate things in his head, remembering all those things 
-we did PSSAs in one day, instead of their prescribed three day thing 
-and all the money I make I’ll send to Haiti -J 
-that I have more abilities than other children my age -J 
Participant 
Family 3 
(Jackson) 
-can I tell you Andrea, that you should consider yourself an 11th grader, cause next year you are 
going to have to start looking for colleges, because you need one for 12th grade.  You’ll be like 
Emily, going to um, college and high school at the same time 
-Andrea will be in much the same situation, except Andrea won’t be able to drive yet, legally, and so 
you know, I’ll be ferrying her over the mountains again. 
Participant 
Family 4 
(Garcia) 
-and maybe this is specifically for gifted kids – but maybe that’s part of the solution and maybe these 
kids – grading is not necessarily a good thing, in that they need to look at, or maybe we need to look 
at the connections  
 see how they got their (laugh) answer 
-they miss that step that’s just automatically done in here somewhere so to them it’s not a step. 
Participant 
Family 5 
(Thompson) 
-he was talking when he was like five or six months old and he was very chatty 
-by age one knew the alphabet and I started thinking, something’s going on here 
-when it came time to go to school, we, I mean the Swiss schools, I mean, it’s lovely what they do 
and I really believe in a whole child approach but for a gifted kid it’s kind of late 
-I heard about kids going into the Swiss system, they cubby hole them very early and I knew that 
Scott was gifted 
-had we stayed there they would have been very willing to work with him they had, it was a nice little 
small primary school, it went up to eighth grade and he just tested phenomenally well, you know, 
reading comprehension was, he was five or six at the time, and the reading comprehension was of a 
twenty-nine year old 
-they’re just all so unique and special 
Participant 
Family 6 
(Miller) 
-one’s in eighth grade and just entered the public school and they’re doing extraordinarily well, of 
course they are, and I kept telling her because they’re gifted kids 
-but people don’t look at giftedness, especially in home schooling, you just do what you do, you 
know, you just teach your kid to learn,  and you don’t worry about that 
-I struggled with that, ‘cause when we kept talking about gifted, I kept saying, so what, we’re saying 
our kids are smarter than other people’s kids and it seemed kind of like an arrogant thing –F 
Participant 
Family 7 
(Martin) 
-they need something that’s a little more 9 year oldish even though the content should still be 
rigorous but those books really aren’t out there 
-well he wouldn’t if you would offer appropriate content for his age level – call it something else if 
you want 
-you have a very diverse population of students as a result of the fact that gifted kids that come in 
different flavors 
-you’ve got every style and nature of kid so that means the type of proof each kid would be able to 
provide you of understanding is different 
Participant 
Family 8 
(Brown) 
-I think also the nature of gifted students, our kids would not have been reading at 2 had they not 
insisted that they be read to on a regular basis as a child 
-I learned first grade math when I was four because my brother was playing with me and then he had 
to go do his math and I was really mad at my mom so I said well I’m going to go do math too, then! 
Give me a math workbook! And she was like here you go and I was like, okay then! -S 
-don’t make a big deal about your kid being a gifted kid. If they’re reading at age 3 don’t tell the 
neighbors 
Participant 
Family 9 
(Clark) 
-I have to say that that’s an issue I sometimes worry for my daughter, who’s almost 13, if she was in 
school she would know how smart she was whereas the fact that she’s at home I don’t know she does 
and sometimes she thinks she’s not smart, it’s just a perfectionism issue 
-so if I don’t absolutely know how to do this complicated algebra problem from the first shot at 
looking at it then clearly I’m an idiot and I can’t do anything including I can’t remember how to 
subtract 
-I don’t think she knows there’s this stratification and there is good and bad 
-she does because at a couple points only in the last year or so I said here’s the thing you’re doing 
this and most kids your age are not doing this and don’t read this amount and don’t like 
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Participant 
Family 1 
(Williams) 
-it balances out when you get to the high school, but at a young age, she was so far ahead, we had to 
design something -F 
-second is to try and get at their individual gifts and talents -F 
-this gifted kid also has individual needs 
Participant 
Family 2 
(Anderson) 
-I can do things that other kids probably would not be able to do; I can learn at a faster pace; for 
instance, I can do the addition and subtraction of fractions in my head -J 
-the bully in my class in second grade called me smarty-pants and stuff like that -J 
-my best defense against insults is to agree with them, and if it doesn’t make me mad, what’s the 
point of insulting me at all, so in the long term they stop insulting me -J 
Participant 
Family 3 
(Jackson) 
-but to go to a college is so far away, um, Mount St. Mary’s was willing to take him, but it was such a 
long way to travel 
-you can run out of things for them to do, without finishing all your credits to graduate.  -and it’s 
hard. 
we’re smarter than everyone else.  Well, not everyone else, but smarter than average. –A 
-you’re better at your studies, you know how to study –A 
Participant 
Family 4 
(Garcia) 
-but sometimes we just wish to be normal but other times we’re happy to be special, to be different. –
C 
-I’m one of those people who really likes to be different. I like to think out of the box for many 
different things. I try different ideas for different things –C 
-the other thing that I found interesting is that a lot of homeschoolers, they might like intuitively 
know that their children are gifted but they either one: have no desire to get them tested or two: are 
afraid to find out that they’re gifted 
Participant 
Family 5 
(Thompson) 
-he wrote me this really awful letter that I have, that he said, I, basically he does not believe in 
giftedness or acceleration and that people should be taking things at a certain time 
-there definitely is that attitude, which you get in school too, we have to make everybody feel good, 
right?  And that’s all those private schools who say all our kids are gifted.  It’s a way to discriminate 
against kids 
-so when Scott went into the classes at West Chester, he didn’t tell them, we didn’t tell them that he 
was not just a regular student 
-he wanted me to major in physics because I was doing really well in the class and I said well 
actually I’m not a student I’m home schooled –S 
Participant 
Family 6 
(Miller) 
-then we went to the one gifted workshop you’d gone to and it helped me understand that really when 
you talk about learning disabilities, there’s certain things you need to do to help a child who’s 
struggling in an area in the same way that when you’ve got certain gifted abilities you need to do 
things differently than the sort of mainstream in order to pick up on what those special needs are –F 
-it’s a special need, it’s just a special need, but you can’t do what sort of ordinarily would be done, 
you’ve got to do something different –F 
-you have this whole like Doogie Howser sort of picture in your mind –F 
Participant 
Family 7 
(Martin) 
-“Average students do not catch up with precocious students, in fact research supports our 
observation. The gap between gifted and average children observed during the primary grades only 
gets wider” 
-everyone always thinks that being gifted is wonderful and fun –C 
-it’s a curse. It’s a gift and a curse 
-Cynthia, at age 5, had already reasoned her way out of religion 
-she had her first existential crisis when she was five 
Participant 
Family 8 
(Brown) 
-hide it a little bit 
-and just because your kid is 3 grade levels ahead in math at kindergarten go broad 
-when you have a gifted kid like that your parenting is just by the seat of your pants from the get go 
you’re playing it by ear from the get go and I think that’s what gives you the confidence or the nerve 
or craziness or whatever it is to go with the home schooling. You can’t screw them up too bad, right? 
Participant 
Family 9 
(Clark) 
-but that’s the thing; she doesn’t think of herself that way 
-we joked, she was a late reader, because she wasn’t really reading real chapter books independently 
til more like 5 and we were surprised like “what’s wrong with you?” 
-at 2 we didn’t know how long she could sit to listen to a book because our voices gave out before we 
hit that point and she had all the Dr. Doolittle books memorized by 2 ½ so if you wanted to go to 
sleep because you were tired she called you on it! 
-you don’t need to hide it but you don’t need to put it out there as a label 
-because there’s people out there who struggle or whose kids struggle 
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Participant 
Family 2 
(Anderson) 
-it hurts in the short term, but in the long term they just stop insulting you because they know it’s not 
going to do anything -J 
-she was picking her skin, when she was in school, she got infected sores, because she was so bored 
-her kids are the kind of kids who really can’t do well in public school, there’s just no place for them 
there 
-he is beyond the math that they were giving us; we went through first and second grade math in one 
year 
-we’re doing extra stuff, and we get through work so much faster 
-if he was in the public school and he was supposed to be reading Island of the Blue Dolphins for a 
whole year, you know, he’d be going crazy 
Participant 
Family 3 
(Jackson) 
-yeah, you understand it better –A 
-it was more work, not different work, for her, because the teacher knew she was bored, and she 
wasn’t paying any attention in class 
-the school didn’t like it but what are they supposed to tell my kid, “Don’t do well?” 
Participant 
Family 5 
(Thompson) 
-it’s not that they didn’t know that he was capable, they knew that he was more than capable, and a 
lot smarter than a lot of their kids, their high school kids, and they wouldn’t let him do that 
-the giftedness is definitely discriminated, you just don’t, you don’t say that your kids are gifted, if 
you can avoid, I mean if you want to be accepted in a group 
-sadly I think what’s happened is that you’ve taken some classes and realized that you actually don’t 
have to work that hard 
-at the beginning of last school year, I started approaching things the same way I had approached my 
other couple of school years, seventh, eighth grade, ninth grade, by being very focused, very intense, 
gotta do as much as I possibly could and being, you know, your typical perfectionist just in 
everything –S 
-I’ll be completely honest, it feels slightly awkward to hear people, or especially to talk about myself 
as though I’m like special because I’m interested in all these different things –S 
Participant 
Family 6 
(Miller) 
-how to think like a brilliant kid 
-because she hit her ceilings 
-she’d have a lot of emotions, you know, anything that she couldn’t do, or felt like she couldn’t do, 
she crashes and burns 
-they just don’t exhibit it in the same way as one that’s easily identified 
-it’s all expense, it’s all like, do I really want to spend the money to have my kid be identified and 
what does that get me? 
-to find her holes, I thought there were going to be gaps 
-I couldn’t find any gaps 
-it’s just she has a great passion 
Participant 
Family 7 
(Martin) 
-there are many adults that never hit that understanding 
-they can’t even come up with an IQ for him because his non-verbal is so much higher than his 
processing speed 
-when people come up to me and say things like I’m so proud I just found out my child is gifted I 
say, “I’m so sorry for you!” I wish your child was bright 
-but they’re tormented! They’re treated like – I refer to us as Martians and the people that are 
working with them are Earthlings, are people who have seen the Martians through their spy glasses 
and they assume what’s going on with the Martians and their understanding is based on looking 
through the spy glass but they don’t understand the Martians 
-the Martians try to appear like Earthlings the best they possibly can, but it’s not fun 
-oh he’s gifted and he’s advanced in math but he’s a little slow processing 
Participant 
Family 8 
(Brown) 
-I don’t know I remember I was on the smarter side -S 
-I have a longer attention span than a lot of people and I like more complicated things like I play 
complicated board games with my older brothers and I beat them and I get really excited when I beat 
them but then when I play board games with my friends I’m like let’s play this really complicated 
board game it takes two hours and they’re like can we play Twister -S 
Participant 
Family 9 
(Clark) 
-being gifted is a risk factor for youth anxiety because they, I had to hide the newspaper when he was 
4 because he couldn’t read the newspaper I mean he could read the newspaper at 4 but goodness they 
think about things that they are not ready to put into context yet 
-we had to tell him there was no Santa when he was 2 because strangers sneaking into your house in 
the middle of the night is not a good idea and I thought well that’s true that does make a lot of people 
nervous I’m sorry I suggested it bad idea totally not going to happen! 
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Participant 
Family 5 
(Thompson) 
-I just kind of forgot, it’s a different kind of normal, you know, I would hear about other kids and 
think, really?  I thought all kids were like this 
-when we started hanging out with the other, the gifted co-op, a couple of the other moms and I 
realized we are, we really don’t know what normal is anymore.  Our normal is so different from other 
normals 
-the worst thing that could possibly happen is if you go through your entire young life thinking that 
you’re not normal and that there’s something wrong because you feel different. Like, I’ve never felt 
different. -S 
-not only did they work in a way with the kids that just appreciated each of them individually for 
whatever their gifts were and they never used that word 
-they also instilled that way of thinking and being in the kids, so they would, at the end of the year, 
do these reflections of the year and what they call word gifts to the other kids to each other, and they 
would, they were really kind of hung up in a way on the phraseology that you would use 
-you’ve also figured out how to tell who it’s okay to be you with, like we’ve met people where it’s 
clear, okay, this is a person where you just don’t be a gifted kid 
Participant 
Family 6 
(Miller) 
-she’s got that over excitability, she’s got music intuitiveness 
-she would probably be an ADHD kid.  She’s the one in school that I would be very concerned about 
-I’m sure this has something to do with her giftedness; she has a very hard time going to sleep.  She’s 
always had a hard time going to sleep 
-Nancy is up I know way beyond that as far as she’s restless 
-it’s just not appropriate material for her 
-it doesn’t make me better or worse, it makes me, we usually have some issues, but it makes it just 
different 
-interesting to function as now in a sense a gifted adult where I’ve never thought of myself that way 
-I never entered the world thinking, um, thinking that people just think differently than I do, and I 
think differently, um, and that’s probably been a big discovery for myself 
-you’re going to always be giving her more than she can handle.  Because she needs to learn how to 
not have everything be easy –F 
-she needs to know how to experience something being difficult so give her more than she can handle 
so she has that experience of, I’m lost, I don’t, this is, I can’t do this, and to experience that –F 
-that does become hard because it’s, everything does come so easily and then when it doesn’t, she 
does have the meltdown –F 
Participant 
Family 7 
(Martin) 
-for example what they consider a perfectionistic child like Cynthia, it’s not that she’s perfectionistic 
in that she refuses to write down her answer until it’s perfect in her mind. It’s that she processes 
slowly and thinks and it takes her that long to get it organized and expressed 
-I get frustrated if I don’t it right –C 
-they’re misinterpreting – and I see that in a lot of the gifted kids’ behavior and testing results what 
the educational community or the psychological community interprets that meaning is not very 
accurate in my opinion 
-it will be 5 hours of testing and an hour consultation and you know you’ve got grad students doing 
the testing and it’s being taped for a grade but they are invested in getting a good grade so they want 
to administer a variety of tests anyway so it’s good advantage to get something like that done 
-I requested an evaluation when she was in kindergarten 
-your grade skip worked out really well 
-the main thing I noticed as my mom told you was that all the kids were looking at me as if I was an 
alien. It’s like “oh you’re the kid who’s grade skipped!” –C 
-they are intense. They’re not passive – in terms of – they ask questions – you have to be ready – you 
have to really really understand everything you are offering to them because they are going to ask 
questions about why you’re even offering it to them 
-the speech pathologist told me was doing the basic memorizing at age 2 that kids are typically doing 
in elementary school where it’s like rote memorization where you’re not synthesizing just 
memorizing but she hit the synthesizing stage much earlier 
Participant 
Family 8 
(Brown) 
-I had her identified the end of kindergarten and then 
-no it was the end of first grade -S 
-which they don’t do routinely 
Participant 
Family 9 
(Clark) 
-at the same time I do get annoyed when people say all children have gifts and talents 
-it’s just some of them have different educational needs or different learning needs or whatever is 
what it comes down to there’s no value attached to the gifted label 
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Participant 
Family 5 
(Thompson) 
-so you know in terms of making sure that he’s appropriately challenged and everything and working 
at the rate and place that he needs to be 
-he thinks a lot, he just thinks a lot and talks things through and you know – I think I told you I had 
him meditating from a fairly early age because he was having trouble sleeping so we had meditation 
classes for about a year and he really learned how to calm his mind and relax and stuff like that 
-people say “Oh! Your kid is gifted, what are you complaining about?” 
-I mean, it’s great that he’s gifted. It’s a gift that he’s gifted, to all of us, but boy is the pressure on to 
figure all that out, you know? There’s so much to take care of and so much to deal with and you 
know he’s so much more sensitive and so much more passionate about things you know it’s um – life 
is a little bit more intense 
-when he figured out in his young brain what a black hole was he became so upset and he spent 
probably two weeks planning what are we going to do if a black hole comes and it swallows up earth 
-it was almost like we want to make sure our kids have some extra opportunities above and beyond 
what yours does so that maybe they’ll catch up? 
-here I was, feeling compassion for their situation because I knew exactly what is was like, but being 
on the other side and realizing that my daughter and some of her friends felt uncomfortable with 
Susan being in the group and we had lots of talks about that and about what it’s like having 
somebody younger who’s really smart be around. It was a really interesting twist that my daughter 
had to really think about 
-but she’s had a hard time finding peers for her daughter, and that’s been. I mean I was in a difficult 
position because my daughter and her friends were getting taller and developing and becoming young 
women and her daughter was still a little girl and even though academically they were fine it was 
difficult for the older girls to have her daughter around 
-which is why we never did for the longest time, like never made a big deal out of it 
-to see the passion and drive that they have for stuff 
Participant 
Family 6 
(Miller) 
-she needs to know what that experience is because that’s a life experience –F 
-you do have to find people who you can relate to 
-the more advanced they are, the more gifted they are, the more different they are from another 
student and the more they’ve got their own level of whoooo, experience, you know, to whatever 
degree they’re experiencing 
-my child is really experiencing this in a very deep way, it’s not just, oh stop being annoying 
-I can coach her through that and help her to learn to live with you’re not always going to do well and 
that’s okay, because they’re used to doing well 
-I guess just that you might be able to make a living off of it, on your gifted skills.  –A 
-that’s the thing about gifted stuff, is I always think that, she wrote that, I did not help her write that 
-this is their thing, you know, so I might, if they ask me to read and see, keep count or whatever, 
sometimes you want to but you have to go no, she really wrote all of that when she was six 
-the other thing too is with gifted kids is you do have to watch for the perfectionism thing, and permit 
them to fail, permit them to fail, and permit them to fail, and that doesn’t mean that you have failed 
and that’s something that I have to tell myself all the time, is that if my kids are not doing well, 
performing or doing well, my mantra is mistakes are never bad unless you don’t learn from them 
-I always call Ruth a learning monster and I can’t feed her fast enough 
Participant 
Family 7 
(Martin) 
-she turned out to be – she was the easiest kid to have in the class – she was a teacher-pleasing 
perfectionist! What else do you want? The teacher loved her! 
-you’re different from everyone else and in some ways it’s better and in some ways it’s worse. –C 
-when you’re an adult it’s better because you get a good job and stuff but when you’re a kid people 
are like “you’re not gifted. You’re either weird or you’re simply behind in all these subjects because I 
couldn’t hear anything.” Well that’s not really gifted but it’s still part of it. –C 
-well I just kind of like my brain’s different –C 
-it’s just . . . different. It’s hard to describe –C 
-that’s the thing – I’ve never been a kid like that so I don’t know how to compare it. –C 
-he’s doing above level work but he’s considered a 4th grader so he’s doing 5th grade everything, 6th 
grade math according to the school, but he’s a 4th grader because he’s not ready to take the writing 
PSSA’s. and I don’t want him graduating . . .he’s not going to be emotionally ready to graduate early 
and I want him to be able to do sports with his age mates because he’s small 
-when you’re a gifted kid and you’re always getting it right at school it’s assumed that you are 
perfect and you always have to be perfect or you’re not who you are, right? 
- you wouldn’t teach 9 years olds the way you’d teach the 13 year old so the fact you’ve got the 9 
year old there means you’ve got to change a few things up because they’re just developmentally in a 
different place 
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Participant 
Family 1 
(Williams) 
-with cyber schools, parents can choose which days to take off -E 
-because you don’t have to get up in the morning, and then you can plan out your day better -H 
-it’s nice, because you can give the certain amount of time that you need to to each subject; in school, 
like, it’s harder -E 
-it’s nice, because you can see it all too; in school they don’t tell you your end of year projects; [with 
the cyber] you know every single thing you have to do and when it has to be turned in -E 
Participant 
Family 2 
(Anderson) 
-he actually takes one of the boys every Friday 
-each year we get a box of pencils, a box of crayons, a box of all that stuff 
-I get to keep everything from the beginning 
-but they send us so much technology 
-they actually have online instruction in technology stuff 
Participant 
Family 3 
(Jackson) 
-we’re fortunate that home study/home schooling and the gifted programs have come up.  You know, 
PAVCS does a fantastic job. -F 
-it is much more challenging than what Joseph had to do at the local school 
-they’re so far behind what she can do at PAVCS in terms of what classes they’re offering 
-I feel that the textbooks are more challenging than the local schools.  They’re a much better grade of 
textbooks  
Participant 
Family 4 
(Garcia) 
-oddly enough, the majority of the home school families I have been in contact with, their children 
are very very well behaved, and we usually see a really big difference between how our children act 
and play, and how respectful they are, to kids who go to public school. And sometimes it’s very very 
obvious 
-however, we have one or two families that are just oblivious to what their kids are doing. So even in 
home schooling you still get – you still have that absent parent (laugh). Home schooling, remember 
that the majority of kids have a parent or adult with them 24/7 so any misstep is usually caught and 
corrected right away, and you don’t usually have that in public school 
Participant 
Family 5 
(Thompson) 
-I’m sure very appreciative. –S 
-you’re doing exactly, basically, if the kids are sitting there and have to be quiet and listen to a 
teacher talk all day, that’s not, I mean, my kids are talking to all kinds of people all day 
-the great part of home schooling is that that’s so meaningful [making connections between topics] 
-it’s been brilliant for us, you know, and I can tell you what we did but I can’t tell you how to do it  
-we just really approached it in that unschooling fashion, you know the world is our school 
-so, we kind of took the best of both worlds 
Participant 
Family 6 
(Miller) 
-what I’ve found, and this is what blew me away with that very first home schooling family that I 
met, was the kids, not only how well they could interact with other kids, but also with adults –F 
-home schoolers that don’t know that those barriers exist, so they will  interact with anybody and 
everybody –F 
-they get together with a group and they don’t all sort of segregate to their various grades, they just 
are a group together, and have no problem just interacting with whoever they need to interact with –F 
-different backgrounds and different personalities –F 
Participant 
Family 7 
(Martin) 
-so we’ve done more hands-on science than what we would actually have gotten to do if we had 
stayed there 
-I mean overall we’re glad we do this 
-they are actually accelerated into courses that are challenging to them they don’t have much room in 
their schedule for things outside of that particular 
-it’s fun for me 
-we’re able to meet their learning styles 
Participant 
Family 8 
(Brown) 
-time to pursue their interests 
-and I want to say too, time in which to do child-created projects, like 2 years ago we had 24 children 
over to our house every day over the course of a week and we did – what did we do? – Cinderella. 
We did Cinderella 
-so it’s just like a very empowering kind of experience that is hard to provide in a school setting 
-when they go in having home school experience they have this huge advantage knowing that the 
school environment is not the only world 
Participant 
Family 9 
(Clark) 
-there’s more time to pursue your individual 
-there is no sustained silent reading for hours. And when you get home you have homework and if 
you are in any activities when do you read? My kids read hours and hours . . . 
-he has time to practice and play multiple instruments that if he was in school it would be really hard. 
And he’s also able to do karate he’s a brown belt and Boy Scouts and he couldn’t have multiple 
outside activities if he was in school and also we’ve taken them places. School districts particularly 
ours are cutting funding for the arts 
205 
 
 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-the thing I really liked was being able to pick how many courses you get to do -A 
-a lot of middle school friends think I’m lucky because I home school, because there’s no drama -E 
-after Amanda’s first year of high school she missed some of the rigor of home schooling 
-I like their classical approach 
-I think that cyber school has kept us accountable, it’s fairly rigorous 
Participant 
Family 2 
(Anderson) 
-the school pays for it [internet access] 
-it’s pretty easy to use, it has step by step directions 
-because we use Calvert, he has one [online] class, the German one 
-we went through first and second grade math in one year 
-we’re doing extra stuff, and we get through work so much faster 
Participant 
Family 3 
(Jackson) 
-it doesn’t matter where you live, cause they’ll ship everything to you 
-they would let Andrea, because she had already had German, take the high school level 
-you know at least they were willing to look into the problem and do something about it to get the 
child what she needed. 
-she talked to her friends and hears what they are doing and she’s like, “I did that years ago; why are 
they doing it now?”  
Participant 
Family 4 
(Garcia) 
-we have a couple families that have like 6 kids but the older kids are standing in so the younger kids 
don’t get away with the stuff 
-my kids, we can go to bowling, and they can bowl with a 60-year old man; they can bowl with a 3-
year old and still have a good time and not be, “ugh”, you know? We go to [nursing home]; they 
allow us to once a month provide an activity day where the kids go in and interact with the residents 
-a good majority of homeschoolers are very capable of dealing with any age, be it a little kid or an 
older adult 
-one of the main differences between home schooling and the public school system is home 
schooling is unique and individualized, and if we could get the public school system truly unique and 
individualized, it would work 
Participant 
Family 5 
(Thompson) 
--we just do what we have to do 
- it is really, really diverse, and so many people are really passionate about, not just the home 
schooling, but about something, you know 
- I have a general sense of what I want to get done and today, or the next day, or the next couple of 
days or sometime and just get stuff done as it needs to be done -S 
- I’ve been reading a little less prolifically than I have in the past but only because the stuff I like to 
read is really intense and really thought provoking, so I had to take long breaks –S 
Participant 
Family 6 
(Miller) 
-we’ve encountered people that embrace everybody and anybody, so it doesn’t even occur to them to 
segregate out other people for those kind of reasons –F 
-we just have activities in the evening which has made our family be more able to participate in those 
things while other families, you got to get up for school, so you have to leave now, and when you get 
home you got to go to bed right then 
-it gives them processing time to do, so, it’s worked out fine; I think I wrestle with my own guilt 
about it, but I don’t see any detriment from it 
Participant 
Family 7 
(Martin) 
-he just can sit there, relaxed, suck it in and understand it without any issues 
-based on understanding how best they learn and what they already understand, then I can tailor it 
better than it would have been tailored in that school down the road 
-you can do it in your own time, at your own pace, and basically you can choose any home school in 
Pennsylvania, you don’t have to move –C 
Participant 
Family 8 
(Brown) 
-if you’ve gone to your local public school, to your local neighborhood school your whole life it 
doesn’t occur to you that there’s anything else to life but when you know I am choosing this school 
because of the advantages I will put up with the disadvantages because the advantages are worth it to 
me, that comes from a whole other place 
-that’s a place of empowerment for the kids to know okay, I chose this, this is the right choice for me 
I know what I’m getting out of it. If you talk to my younger son about private school he totally 
understands what he’s gotten from that experience what a privilege it is really for him to have been 
able to have gone to that school 
Participant 
Family 9 
(Clark) 
-we go to Philadelphia every month to see the dance show and we usually take in a museum or the 
zoo and we did tours of different art galleries if there was something we wanted to see nearby and 
we’re like just exposed to stuff and they do a lot more stuff 
-just because he’s that age doesn’t mean he shouldn’t be with the older kids 
-we’re pretty eclectic 
-we kind of went a different way 
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 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-I loved to be able, when I was putting curriculum together, to do more of that, and I think that that is 
really more exciting learning 
-I think more when you are putting your own curriculum together, you are really able to say, ok, this 
is going to be my area this year 
-it was just easier to home school with all of the performing stuff that we did -E 
-it started off because she was so far ahead, we were trying to make it harder than school 
Participant 
Family 2 
(Anderson) 
-he took an enrichment class every semester, since we started, through the virtual classes 
-we did PSSAs in one day, instead of their prescribed three day thing 
-he understands that he’s getting something that other kids are not getting 
-I try to find ways to work with their strengths 
-I get to choose -E 
-do my favorite things first -E 
Participant 
Family 3 
(Jackson) 
-PAVCS used to give us the CDs with all the German lessons, so when the kids were trapped in the 
car, I could bring that CD along and they could play that 
-in a nutshell, as I understand it, these gifted middle schoolers will take the courses as high school 
classes & so get high school credit 
-give you a foreign language in elementary school if you want it 
-but it doesn’t work out for federal programs, you know they don’t cut you any slack  
Participant 
Family 4 
(Garcia) 
-usually at the end of the year I ask our members what their biggest concerns are for their kids and 
for the coming school year. Are there subjects they’re having issues with, and then we take a 
compilation of that and then if we have teachers or someone within our group who is particularly 
handy with that we ask them to do a meeting on it 
-definitely the time we can wake up and the time we can get done. We can wake up, like 9 in the 
morning and get done by lunch. -A 
Participant 
Family 5 
(Thompson) 
-that was nice because they [Keystone National High School] didn’t care what grade he was in 
-they didn’t really care about his age or grade 
-in fact, we called it like, one year it was car schooling 
-but having the freedom to do that is just, it’s wonderful 
-he’s a word guy and he’ll read something and then like be inspired to write a poem 
-by writing about it, but not writing about it in a didactic way, but just free writing about it, or writing 
a poem about it that will encapsulate all of my feelings about something I’ve read, or seen, or heard –
S 
Participant 
Family 6 
(Miller) 
-it’s cool because you get to deal with the stubbornness, you get to deal with the heart, you get to 
shepherd, we get to shepherd their heart in the midst of schooling, so the stuff that schools have to 
deal with all of the time, you know, behavior management in classes, cause you’ve got to get 
everybody to keep moving forward, we can take the time and say, let’s go have a time out together, 
let’s go talk through what you’re experiencing right now –F 
Participant 
Family 7 
(Martin) 
-another thing is you can basically take different courses. I can take advanced courses instead of the 
normal ones –C 
-with homeschooling you can do more work on some days and less on others 
-basically for our school I think it’s the work you get done more than the time you put in, so if you 
can get it done a month early then –C 
Participant 
Family 8 
(Brown) 
-I like that I can like alter my schedule like if I have my recital I don’t have to be really focusing on 
my math homework because I have to organize my costumes to make sure I have them in the right 
order and I have all my hair stuff and everything and I like that I don’t like have to -S 
-we get to meet cool people through home schooling, too. We definitely get to meet a more diverse 
population than we ever would have in our school district much more diverse and get to know them 
in their diversity 
Participant 
Family 9 
(Clark) 
-and as far as academics I mean they can go at their own pace like you don’t have to do a topic for 
days and days if you get it. I know for Alexander my oldest is very mathy and even my daughter who 
thinks she’s not very mathy if she had to do a topic for as long as they cover it in school she would 
tear her hair out. So they advance, they do it they get it we teach it they do it we get it and if it takes 
longer on something we take longer 
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 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-since they home school, they have mostly done a lot of professional shows 
-we spend a lot of time dancing during the day 
-home schooling gives you a lot of flexibility -H 
-my mom could have her do the work on Wednesday, if she didn’t have time to do the work, or she 
could do it on Saturday -E 
Participant 
Family 2 
(Anderson) 
-also we do what we want, when we want -J 
-we try to let them learn how to look up answers, and figure out how to answer their own questions 
-some things we skip, if it was just something for the day we were just thinking about doing 
-they’re pretty flexible 
Participant 
Family 3 
(Jackson) 
- you become asynchronous, so you don’t have to show up for class at all 
-so there are things to do, she used to do violin lessons, well both of them did violin and tae kwan do, 
and they ski, they buy the seasonal passes and start after New Year’s, and ski as long as the skiing’s 
good, so they’re pretty active, they hunt, so…  
Participant 
Family 4 
(Garcia) 
-and that’s one of the big advantages because if we wanted to keep in touch with the kids we used to 
go to school with by the time we get done we can take a walk up and say “hi.” –A 
-we do one probably every other week, sometimes every week we go somewhere and one of the 
things I’ve learned and this is something that maybe the public school system could do – one of the 
things I’ve learned is that they learn a lot more from people who have a passion 
-we have looked at private school and I kind of decided, jeez if I was going to spend that much 
money I’d rather spend the money on getting stuff here and they can go out and if they want build a 
go-cart or if they want to build something (laugh) 
Participant 
Family 5 
(Thompson) 
-we knew that he eventually was going to take college classes early, so we just wanted to [take the 
SATs early] 
-because they have the freedom to work at the pace that they wanted to work at, and because there 
were quite a few of them, they just barreled through stuff so quickly together 
-you have to jump on stuff when they’re into it and kind of see where they’re headed with things and 
anticipate 
- I’ve never had like the whole year planned for us, or you know, sometimes we would start 
something and realize half way through, ieh, we don’t like this.  So, we would change our minds and 
having the freedom to do that is great! Yeah! 
Participant 
Family 6 
(Miller) 
-I think outside of education is just the relationship that they have together, that we all have, you 
know, our family is dynamic 
-there’s just so much discovery and so much that they get to do because they’re not strapped into an 
agenda 
-it’s giving her a chance that she can do her own at this thing –F 
-I am so privileged to do it, that’s probably the biggest thing 
-I don’t know if they were in school, that I would have had that same ability to at least get to it at this 
point, and raise them that way I think in the sense that, you have the ability to do anything, but God’s 
calling you to… 
Participant 
Family 7 
(Martin) 
-you can eat lunch whenever you’re hungry because if you ate a big breakfast you don’t have to do it 
at a specific time –C 
-people don’t look at you like an alien because they’re not in the room –C 
-they don’t know how young she is so when the kids in her class sometimes are talking about getting 
their driver’s licenses she’ll get out of class and she’ll say mom kids in my class they can drive 
Participant 
Family 8 
(Brown) 
-if you have a kid in school who’s whatever their religious beliefs are it doesn’t come up in school 
but in home school if they keep Kosher you have to make an effort to make sure your snacks are 
Kosher and that kind of thing just getting to know people as families and in the context of their 
family and being respectful of whatever their family’s culture is, is very different than the way you 
would meet people in school where they’re very much separated from their family culture 
Participant 
Family 9 
(Clark) 
-he wouldn’t have time to do the other things he had to do if he had to go to school so for him the 
tradeoffs aren’t worth it 
-as far as academics, I mean they can go at their own pace 
-he could come in for just like AP classes if he wanted. They’re very flexible 
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 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-regarding literature: I can get to choose, like they give you a little flexibility, like they would in 
school, you get to choose -E 
-I really think that home schooling is really helpful with other things; sometimes my mom will 
include our other things, like violin practice and our music, so we can cross our music stuff off, so it 
gives you a lot of time to do other things; my sister is really trying to see where dance takes her, and 
she has this really good teacher during the day, so home schooling is really easy, because maybe you 
could like bring your work in the car with, because it also was in the textbooks -H 
Participant 
Family 2 
(Anderson) 
-when he realized that he could do his schoolwork in no time at all and have all the free time in the 
world after that 
-as long as they’ve got their work done before dinner 
-you need to be ready to go with the flow 
Participant 
Family 3 
(Jackson) 
-Andrea’s finding out that she can do more because she’s had more, her classes, like, to go ahead 
-if they’re worried about taking too much in high school, more of the same, if you set it up right, and 
get permission ahead of time, you can do some of your high school work in middle school or 
elementary school  
Participant 
Family 4 
(Garcia) 
-that’s another really great thing about homeschooling is flexibility 
-it was not one of my initial reasons for homeschooling 
-now that I home school it is one of the great benefits and if we get into something and I find it’s 
either too hard or they’re not interested in it we can go on to something else instead of being wrapped 
up into a class we cannot get out of or have to sit through even though we can’t stand the teacher or 
the subject . . . we go on to something else 
Participant 
Family 5 
(Thompson) 
- I’m like, just play, I really don’t care what you do, figure it out [responding to a mother who wanted 
to begin to home school her 3-year old] 
-they’ll figure it out and so will you, at a certain point it becomes evident and important to them 
-so I worry about people who try to be too academic, because we certainly have not 
-ever since seventh or eighth grade I’ve done a lot with lots of different groups of people and less and 
less at home –S 
-I’ve been drifting towards doing some more things on my own and because I’ve become more self 
directed I guess –S 
Participant 
Family 6 
(Miller) 
-I come back I can’t believe what it is that they can do –F 
-just letting them discover that and hopefully not feel the pressure of having to perform something 
but being able to have freedom to really do what it is that they’re called to do –F 
-she’s going to get the point of grades before she ever gets a grade.  As opposed to like I was, driven 
by the grade –F 
-I love watching their love for learning –F 
-our girls show up and just start asking questions about everything under the sun, and the leader’s just 
like, this is great! –F 
-opportunities like that, just because they are engaging and not afraid to engage multiple ages, they’re 
not child oriented, they’re people oriented 
-I don’t care if you do that all in one day, I don’t care if you do one every day 
-the good part of the home schooling aspect of that is that we were able to kind of forgo, lighten up 
on other subjects so that she could focus on this, and learn how to do it, cause you’re studying an 
extraordinary amount of time, it wasn’t the studying necessarily, but learning how to study 
Participant 
Family 7 
(Martin) 
-I get up at whatever time I feel like which could be anywhere from 8:30 to 10 –C 
-better than public school! –K 
-with the difficulties we have faced with her we have now overcome and actually I think with all 
three of them I think we’ve pretty much overcome all the difficulties that we face 
-he’s using Calvert so I can whip through Calvert pretty quickly and then we can go off and do our 
own thing 
-if it’s the first day of snow we go outside the entire day, and if there’s a fun field trip to do we go to 
it, and it’s Friday, 2nd Friday of the month it’s skating party we do it 
Participant 
Family 8 
(Brown) 
-we meet a wider socio-economic variety of people we meet a wider racial variety of people we meet 
a wider, we know more people in the home school world who’ve traveled out of the country or who 
have connections to other countries those kinds of things than most of the people in our school 
district 
-they’ve had a remarkable number of kids who went through their program and then later do the 
science fair again in high school and who do really become top winners of the state science fair 
which is kind of cool 
-we actually found in some ways it was good when Samantha was in that the pull out popped on 
different days because we didn’t miss any one home schooling activity too much 
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 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-or you could bring your laptop with you, or do it in the evening -E 
-she has probably worked every Saturday on school this year because she has the other dance classes 
during the day 
-they’re used to being able to make a list and say ok, if I get this done 
Participant 
Family 2 
(Anderson) 
-don’t be afraid to go back and cover things again 
-when we’re home schooling we don’t need excuses to leave or anything, so we can do what we want 
-J 
-we can have people come over while we’re still schooling and stuff -J 
-it makes it a lot nicer to go places and do stuff without needing to, you know, there’s no schedule -J 
Participant 
Family 3 
(Jackson) 
-but you can get credit toward graduation, what I insist on, I want it in writing and signed, so that 
when it comes time to graduate 
-this spring PAVCS came out with a new program for the gifted kids who are taking these same 
classes as middle schoolers so that they won’t be “short” credits towards high school graduation.   
Participant 
Family 4 
(Garcia) 
-so we hunted through the shelf and found another book and went on from there 
-you have this flexibility to say, “This is where the interest lies or this is where if we’re interested in 
physics then we can go do physics. And if we really like biology then we can go to biology instead of 
having to go with what the school is offering, what classes  - oh no you can’t do that until 10th grade 
because that’s when biology is offered 
Participant 
Family 5 
(Thompson) 
-I’ve never been one of these people who has, who feels like I have to have a schedule or a daily 
planner or something where I say I’ll do this and then that –S 
-I have a general sense of what I want to get done and today, or the next day, or the next couple of 
days or sometime and just get stuff done as it needs to be done 
-then you start to interpret everything that you do in the day in terms of what did you learn 
-so you start to realize that every moment is a learning moment 
-I went through a brief phase of wondering what I was going to do with myself; like okay, I don’t 
have these people I can meet with twice a week to discuss literature with, ah, but that led to more, I 
don’t know how to explain it, led to more, zillions I guess, self motivation –S 
Participant 
Family 6 
(Miller) 
-they just learn to be into it and something they’re into, if they want to ask questions, they want to 
know more about it and they do –F 
-talked to a professor and asked him, what do you notice about home schoolers, and he said, they’re 
the ones that ask the questions and have this love for learning.  They’ve got no problem raising their 
hand and asking a question –F 
-that was good to hear that love for learning and to watch that because I’ve, there’s certain things that 
I loved to learn growing up but the love for learning I didn’t really discover until –F 
-the coolest moment I think this year has been taking Ruth to Grove City because we sit in the 
student center where she’s tutored, so she sits at a table with her tutor and then we are somewhere 
else doing school, but our kids are in the environment of a university and they’re there, just being 
surrounded by it while doing their schoolwork and it has made them ask so many college related 
questions 
-one of the things we really like about home schooling, is as a pastor, we’re able to take vacations, 
sort of, whenever we want to try and organize those, since we’re not stuck on a school schedule, so 
we don’t have to wait until the school vacation –F 
-let’s take that week off, and then we can go places offseason, then we save a ton of money by going 
to places offseason –F 
Participant 
Family 7 
(Martin) 
-If we stayed up late the night before we get up late and that’s okay, but all in all we go to school 
from 9-4 
-if he starts a book I’ll let him read it for 2 days straight and then we’ll do schoolwork at the end of 
the week 
-for him for a couple of years he didn’t do school for more than 2 hours a day ever 
-the last few days I’ve chosen one subject I do that either through half the day or the whole day –C 
Participant 
Family 8 
(Brown) 
-customizing the curriculum specifically to the child what do they already know what’s the next step 
up from that let’s  create a curriculum from scratch often I’ve created a curriculum from scratch 
-some people seem to really do school in a really formal Pledge of Allegiance kind of way 
-I guess we have the luxury of not putting weight on that because they can do it 
-we have friends who school very formally and we have friends who do cyber school and we have 
friends who school very informally so various ways 
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 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-with home schooling, you can choose exactly what you want to take, so that’s what I like about it -A 
-I find actually a lot of kids in the arts do home school, because they take private lessons during the 
day -E 
-when you start running with kids that are doing commercials and film, it’s the kind of stuff you run 
into more home schooling as well 
Participant 
Family 2 
(Anderson) 
-the number one thing is the flexibility 
-exploring all the options 
-that does bother me that lots of times school focuses on everyone having to be able to do everything, 
everybody doesn’t end up doing everything when they grow up 
Participant 
Family 4 
(Garcia) 
-and one of the other great benefits of homeschooling – the last year my kids were in public school 
the gifted teacher said, “We’re not going to be able to do as many field trips this year because they 
put a limit on us. We’re not allowed to do them anymore.” And I said, “Bummer!” because we do 
one probably every other week, sometimes every week we go somewhere 
-I think flexibility, that stuff, I think more than anything that’s the biggest benefit 
Participant 
Family 5 
(Thompson) 
-while it was nice to have a goal of okay, I have to read such and such a book by this day or do a 
certain science lab or something, I don’t actually need that to do things I’m interested in –S 
-there are days when I can’t do anything for more than ten minutes without playing piano for an hour, 
(laughs). –S 
-I’ve been reading a little less prolifically than I have in the past but only because the stuff I like to 
read is really intense and really thought provoking, so I had to take long breaks –S 
- so you start to realize that every moment is a learning moment 
Participant 
Family 6 
(Miller) 
-one of the great things about teaching is how much you learn in teaching –F 
-you get to sleep in –A 
-for my home schooling friends I can sleep over on weekdays because my friends don’t have to go to 
school in the middle of the week –R 
-that’s another good thing about home schooling because when we moved it didn’t make school too 
hard –A 
-we get good meals –A 
-we like to go on vacations when other kids are at school because then it won’t be as crowded –A 
-home schooling, home schooling, we love home schooling; math and grammar, spelling too and 
taking off our shoes.  Home schooling, home schooling, we love home schooling.  Our own sister 
likes to read as we do.  Grammar, math and spelling too, History’s our favorite subject it should be 
yours too.  We learn so much, by being home schooled, it’s so fun to really learn when we are home 
in school.  Oh home schooling, home schooling, we love home schooling.  We had fun creating this 
but now we’re done boo hoo.   (laughter)  (to tune of Jingle Bells) –A,R,N 
Participant 
Family 7 
(Martin) 
-well if I do a subject for half the day then I’ll do another subject for another half the day and 
normally I don’t do more than 3 subjects in a day –C 
-there is learning stuff all over the place; he would choose what he wanted to do the rest of the day, 
sometimes it was learning, other times it was LEGOs, other times it was watching a science movie 
whatever it was for him it was a really good way to spend his time 
-so this allows us the time to go off on our tangents and read other things that are related but are not 
what the school is requiring 
Participant 
Family 8 
(Brown) 
-most days I wake up at 10 or 9 then I do school work til it’s dance time then I go dance and normally 
like make something at some point and then I go home and I watch something like So You Think 
You Can Dance then I go to bed 
-we’re as much outside of the home as we are in it 
-all three of them while home schooled went to the gifted pull out program both at the elementary 
level where it was two hours a week 
-you say look I don’t want to do cyber but I need this one little piece that’s going to make it work for 
me so can you give me the one little piece or do you want me to go the 8k route. And if you put it 
like that 
-I like that I don’t have a certain time I have to wake up. That’s helpful -S 
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 Benefits (continued) 
Participant 
Family 1 
(Williams) 
-wow, you do the same things, in a different sport, and that’s why you’re home schooling -E 
-when I was choosing our curriculum, one kid was using one math curriculum and one child was 
using another, and the third kid was using the third 
-there is less tailoring with this, I think the tailoring comes in that it’s the best solution for what we’re 
trying to do right now 
-there’s not a huge amount of choice with the curriculum, I think the choice came actually in 
choosing to do this one 
Participant 
Family 4 
(Garcia) 
-yeah, we schedule school around our appointments, basically, and if something happens, if we have 
an emergency or not quite an emergency, but a breakdown somewhere it’s not an issue. We do school 
after dinner, or we do school 2 days the next day. We have that flexibility of just “Okay we don’t 
have to do it today” 
-so the kids have gotten a chance to learn some of that and see that, and see how it works and stuff, 
although he is no longer with us, they were still able to witness some of that, some of that great stuff 
that they would have otherwise missed because they were sitting in class somewhere 
-if they do have a problem we can stop and talk through it and I actually kind of stopped grading 
because when they have something wrong we go back and talk about it, and we figure it out, and you 
know sometimes Aaron draws different connections to it’s like “Well, gee, let’s look at his 
connection first before we.”, because I’m learning that sometimes his connection makes just as much 
sense! Because in a regular classroom it would just be a red check and on we go 
Participant 
Family 5 
(Thompson) 
-yeah, writing, creative writing, uh, literature, history, mostly like European history from the 
renaissance, I just love that stuff, uh, theatre, folk plays, Shakespeare mostly, play piano –S 
-so you know I kind of taught him how to teach himself, I guess 
-to show you the extent to which we are thrilled with the way our family has managed this whole 
homeschooling business we’ve also toyed with the idea of just going over there, just me and the kids 
for a couple of months and renting an apartment, and just hanging out in some city in Germany, and 
traveling around 
-well, you know, we’ve done stuff like this before where I was out west when the kids were little and 
he [husband] would come out a couple of times for briefer visits 
- I made myself knowledgeable about some flexible ways of education pretty early on and I read a lot 
and I really believed in childhood learning and I really thought that for Scott he didn’t need 
somebody telling him things. He needed to be discovering things 
Participant 
Family 6 
(Miller) 
-it’s easier because mom can come over in person and explain something you don’t understand, you 
don’t have to raise your hand and have a teacher like explain it like school-wise –A 
-she can tell me about it in her own words and it helps me understand a lot better –R 
-I would love for the kids to be able to hop into a class that’s appropriate, you know, that they’re just 
not going to be able to do at home 
-it just took us awhile to understand you don’t have to do every question on every page just because 
you paid for the book –F 
-they’ll get ahead, in fact there are days where they could have done the entire week’s worth of math 
on Monday, but didn’t get to some of the other subjects –F 
-we’re able to really mix it up as far as we can cover the same topic at different levels 
-our day isn’t like the same every day.  Sometimes it’s changed around –R 
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 Openness to educational possibilities/Alternative educational options 
Participant 
Family 1 
(Williams) 
-we never really believed in home schooling 
-I was kind of anti-home schooling from our experiences in Phoenix, I just didn’t know a lot about it  
-I think we’re at least staying with it for next year 
- we are trying to hedge a little longer before we send her to that next stage with the ballet training, so 
anyway, these two are gonna home school again next year, most likely with the cyber school 
Participant 
Family 2 
(Anderson) 
-Eli did go to a private Christian school, for a year, and it was a really good school 
-they [Christian school] were too rigid; they were very strict [behavior-wise] 
-it was a good fit for kindergarten, because I wanted him to have a real school experience 
-so those were the only options in the area 
Participant 
Family 3 
(Jackson) 
-I don’t want my kids to be limited by the possibilities. 
-it just wasn’t my brand of religion 
so we brought him back home at the end of the year and uh, did the private tutoring, and then sent 
him back for a year of public school, and then he went to Mercersburg Academy for 11th grade, went 
to the charter school 
Participant 
Family 4 
(Garcia) 
-yeah, we considered private school, and I actually talked to a couple of different private schools 
-I wish there was more available. I can’t tell you how – whether it would be worthwhile or not; I 
don’t know if there’s enough home school gifted kids in any one area to make it worthwhile. But I 
would love to see like you know a gifted group in our area of homeschoolers and I do belong to 
another gifted forum but it seems to me that most of them more out towards western Pennsylvania 
and they’re a little bit farther away 
Participant 
Family 5 
(Thompson) 
-we basically have pow-wows a couple of times a year to talk about so what do you think you might 
want to do next year 
- in true home schooling fashion we don’t see linearly, all of this jump around    
- we just really approached it in that unschooling fashion, you know the world is our school.  So, we 
kind of took the best of both worlds 
-I realized really early on that we couldn’t do the unschooling thing because he liked the books, and 
he liked the workbooks and he wanted to have the education, the learning, but not necessarily by a 
curriculum, so we just took the best of all of it 
Participant 
Family 6 
(Miller) 
-we’re also not of the philosophy that everybody should home school, so we’re not trying to convince 
the world that they should home school 
-for us it’s simply a method of education, amongst many ,so it’s not, we’re not opposed to other 
forms of education  
-part of it was the community we were in didn’t have really good options, for education 
-as we were getting closer to school age, we started talking about and trying to discern and pray 
about, um, basically the question we asked was, if we could give our kids any education, what kind 
of education would we want to give them? 
-read lots of stuff, came to classical Christian education, and said, I would, it would be great 
-which is a classical school, which is a phenomenal school 
Participant 
Family 7 
(Martin) 
-before we pulled out the cyber school I actually interviewed 13 school districts locally because we 
were thinking of moving to the best one we could find 
-my youngest, my 9 year old – he spent a token 2 hours in public school as an experiment to see if he 
should be grade skipped when he showed up for 1st grade because he went to Montessori for 
kindergarten and preschool and so we didn’t send him at that point because it wasn’t a good option 
-you could always send them to college but that’s not always going to be comfortable for them or 
appropriate. It’s not the environment, they’re not ready for that 
Participant 
Family 8 
(Brown) 
-just to mix it up a bit. Public, private, home we got it all! 
-we’ve done it all. Not really considered anything else 
-because it’s working. Because the pros and cons of home school versus private school versus public 
school with all the family logistics work out this is the right choice for this child for this year is what 
it comes down to 
-we lived in Florida for a year and he would have been in first grade and I was like this is an 
opportunity to try out school for a year 
-in order to thrive he was going to need a situation where he could be in a classroom with other kids 
who could function at that level and with a teacher who was really passionate about the subject 
Participant 
Family 9 
(Clark) 
-there’s no options near us 
-we considered different private schools but there really isn’t anything close enough to be workable 
and my kids are happy at home 
-he could come in for just like AP classes if he wanted. They’re very flexible 
-the teachers want to teach their subject with a passion so they’re happy to have the talented students 
in it 
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 Openness to educational possibilities/Alternative educational options (continued) 
Participant 
Family 1 
(Williams) 
- It’s just the way it went, it wasn’t in the plan; the plan never works out the way you plan –F 
-take each child where they’re at, and continue to reevaluate your decisions for the next year; as a 
parent you have to be your child’s advocate 
-we know families where one kid’s in public school, one kid’s in private school, and one kid is home 
schooling 
-the more that we cannot cookie cutter what we do for kids, I think they’ll thrive, you know 
-our life has been somewhat non-conformist –F 
Participant 
Family 2 
(Anderson) 
-we’ve been extremely flexible, none of my children has done the same thing 
-I don’t know, I don’t know what’s going to happen 
-always keeping options open for different things we’d like to do 
-we keep talking about high school just because I want them to be able to have a variety of things 
they can choose to do 
-if that would ever change, in a positive way, we’d think about going back too 
Participant 
Family 3 
(Jackson) 
-that was part of the reason we got him into Mercersburg Academy, to try to get him, you know, a 
standardized school score, and I don’t know if that’s changed or not, I haven’t heard that it has… -F 
-because Joseph was finally in a place where Joseph had to work and Joseph had to perform.  Cause 
he was taking AP classes there, and I think it was a shock to Joseph that he finally actually had to 
work, too!  -it wasn’t a cake ride, so…  anyway, so private school isn’t always the best answer, 
either.  At least not at that kind of private school. 
Participant 
Family 4 
(Garcia) 
-one of the main differences between home schooling and the public school system is home 
schooling is unique and individualized, and if we could get the public school system truly unique and 
individualized, it would work 
-I think a lot of gifted families are homeschooling because their needs aren’t being met by the 
districts, and I can think of a lot of kids I would love to see really really excel, either way 
Participant 
Family 5 
(Thompson) 
- he’s got his community of friends that they just learn together, and he does a lot of independent 
stuff, and now taking classes, which of course is quantifiable because there are tests 
- we’ve always tried to make sure that they have a really global perspective on things and politically 
we look at the U.S. from the outside in 
- I made myself knowledgeable about some flexible ways of education pretty early on and I read a lot 
and I really believed in childhood learning and I really thought that for Scott he didn’t need 
somebody telling him things. He needed to be discovering things 
Participant 
Family 6 
(Miller) 
-really as we discovered more about classical Christian education, we thought that would be great, 
but we were in Clearfield County, Pennsylvania 
-every year we reevaluate, and reevaluate each of the girls, where are they at, is this still the best 
option?  What are the other options that are available? -F 
-as they get older, there’s much more structure needed, and there’s much more, the bar is just raised 
that much more, I mean I guess because, we feel responsible that we need to not cut off any options, 
you know we need to be not limiting where they choose to go from here 
-they can choose to go many different directions 
Participant 
Family 7 
(Martin) 
-I don’t know of any private schools that would be a choice option at this time. The average private 
school is meant for above average kids. They will, they don’t meet gifted needs. They can’t, they 
won’t 
-it’s easier for me to show colleges or even in the event they decide to go back to a public school at 
some point if that’s what they want, I will have a very easy way of showing that they have for 
example taken physics in 9th grade or algebra in 4th grade or whatever it was because if it was taken 
at a public school and a cyber school is a public school and they meet the standards they have to 
follow the state of Pennsylvania’s guidelines and that was the main reason 
Participant 
Family 8 
(Brown) 
-I wanted my kids to have some of that before they went to college. I wanted them to have some 
experience with those traditional classes and some little logistics with changing classes 
-each child it was the right time for that particular child to move beyond what I have to for offer 
-don’t have any preconceived ideas about how long we’re going to be doing each thing or whatever 
-tend to use more curriculum because my older kids went to high school and as we ramp up to high 
school making it more school and using more traditional curriculum so that they learn, the schools, 
needed to be able to do school 
Participant 
Family 9 
(Clark) 
-my son goes in for orchestra. He’s a violinist. We didn’t send him in for orchestra he’s way more 
advanced than what they offer until he was old enough to participate in the PMEA festival program 
and it was required that he go into school orchestra to participate so it’s more like purgatory 
-the principal wasn’t happy about it but the music teacher again loved it and was thrilled to have him 
in her orchestra 
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 Openness to educational possibilities/Alternative educational options (continued) 
Participant 
Family 1 
(Williams) 
-I think we’re not afraid to do something different than everyone else is doing 
-trying different things educationally and taking each year as it comes 
- I don’t think charter school is the answer, but I think more and more people are going to choose to 
home school –F 
Participant 
Family 3 
(Jackson) 
-if they continue with this brick and mortar school, but also if they had the cyber school where kids 
would have a chance to go to school to see the people, see their teachers, why not run it out of there?  
You know, it’s just a different way of doing business.   
-because we get very little support from anybody that is not involved in cyber school, whether it be 
physical, or just their concept. –F 
Participant 
Family 4 
(Garcia) 
- I have friends that home school and friends that do the public school thing 
-we actually considered the Christian schools and decided against it only because I wanted them to be 
able to make their own mind up. I wanted them to choose that, not me say “we’ll go here and do what 
they say”. I didn’t want that. -the private schools; we probably could have gotten scholarships, and 
then I kind of just let it go. I just let that one go 
Participant 
Family 5 
(Thompson) 
-we chose not to go into one of the state-wide diploma programs or a couple diploma programs and 
just really never felt like putting ourselves in any of those boxes 
- not like trying to form him, where like some of the people who follow curriculums, they’re trying 
to, I don’t know, somehow they think that by following some sort of method that’s going to be the 
magic key to getting their kid into college.  They want a formula that’s going to get a kid and I just, 
I’m so glad that I was able to escape any um inclination that I might have had to try any of those 
different ways of doing things, because in the end, he’s just been so much happier, we’ve all been, 
my daughter has been so much happier just doing it the way that felt most natural to us 
-they [Keystone National High School] also work with homeschoolers and I think a lot of gifted 
homeschoolers too because they allow that, you can actually do you entire middle school or high 
school through them 
-that was one of the things I was hoping for was to find an IB school here for him, cause I love the IB 
Participant 
Family 6 
(Miller) 
-every year we really are intentional about what are all those options that exist –F 
-coming here meant that there were some new options –F 
-I think one of those questions in all of this too is trying to decide, you know, what do you do school-
wise –F 
-there’s a part of us that keeps saying we want to put them into a school system such that they’re 
getting exposed to all that’s out there –F 
-I really don’t like cyber schools and I’ve never done them so I should really not say that 
-I can see doing them for high school, I could see that where you really have to cover all the topics, 
you have to cover them well 
-there are a number of Christian schools in the area that are a lot more open, and so those are the ones 
that we are always looking at as possibilities, either full time into a Christian school or doing kind of 
the dual enrollment -F 
Participant 
Family 7 
(Martin) 
-if a charter school or our public school would suddenly develop this whole new philosophy that 
would allow them to learn and be required to provide proof that was appropriate for them for their 
learning I would be the first in line to sign them up 
-but when the day comes though, when I can’t tweak the cyber school’s system enough to make 
things bearable enough for my kids then we will leave 
-when we get so fed up, if it gets too stressful for them then we’ll leave 
-it’s open –ended for us – it’s always open-ended 
-school whatever works for you 
Participant 
Family 8 
(Brown) 
-all three of them while home schooled went to the gifted pull out program both at the elementary 
level where it was two hours a week and at the intermediate level where it was every day. Actually 
I’m not sure – I’m sorry – my middle one didn’t go to middle school and both of my older sons went 
to private catholic high school for high school 
Participant 
Family 9 
(Clark) 
-they go to school. Kids go back to school at that age 
-I do know some kids who go to school and the tradeoffs are worth it because she wanted real lab 
sciences she wanted physics and her mom is an artist and so she chose to go to school and she had a 
different perspective on why she’s there 
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 Openness to educational possibilities/Alternative educational options (continued) 
Participant 
Family 1 
(Williams) 
- I would probably home school a different way if they would approve, would accept the fact that you 
actually did the work.  But they don’t.   
- one size does not fit all 
-one day one decision, one day another decision, like, back and forth 
-our decisions with keeping her home schooling will be contingent upon what is necessary if she’s 
continuing to think it’s going to be ballet 
- It will depend how this ballet training goes and how she feels next year (about Emily) 
Participant 
Family 3 
(Jackson) 
-well they were doing that in a charter school in West Chester, and I went and I looked at it with the 
kids, and you had to, um, show up like two or three times a week for science lab, foreign languages, 
they would send you to West Chester University if there was a class there you wanted to take, and 
they were teaching somebody Portuguese, you know, not one of your German, French, Spanish or 
Latin classes, and um, the kids were really gung-ho about it, they wanted to go there 
-and it did have advantages, in getting the kids together and doing science and stuff, but you know, I 
would have liked to have seen my kids. 
-there aren’t any private schools here I can send her to so charter schooling is the next best thing and 
it doesn’t cost me anything. 
Participant 
Family 4 
(Garcia) 
- there is probably not going to be something that works for everyone 
-every year before we start, they do get asked if they want to go back to public school. We do give 
them the option to go back to public school 
- if that was their choice and they wanted to go we would do that; I’d be ready for my gifted fight 
- but like I said the option is always on the table for them. They always have that, if that’s what they 
want to do 
Participant 
Family 5 
(Thompson) 
- had we stayed there they would have been very willing to work with him they had, it was a nice 
little small primary school, it went up to eighth grade 
- most of them were private schools and most of them, the private ones especially said, oh Mrs. 
Thompson, all of our kids are gifted 
-the asynchronous levels, they really weren’t interested and they said basically we don’t have to deal 
with these kinds of, we don’t have to because it’s not the law that private schools have to do anything 
-I said to my husband, let’s just pull him out at the winter break and we’ll keep looking, for probably 
a year I said there’s got to be a school out there for him that will work 
-she tried an online charter school 
-she did not like the online thing 
Participant 
Family 6 
(Miller) 
-we have definitely been talking about, you know, educational options, and which would be best to 
do for next year, and which would best to do for high school; she’s definitely thinking about that, and 
trying to figure out what she wants to do, trying to help her sort through all of the options 
-next year I think she’s still, I think she still wants to be here, but I’m not sure, Doug and I obviously 
are still, you know, just praying about it and trying to figure out the best time for her, in our school 
system, when would be the best time to do that 
-I don’t know, where we’ll end up on that, I think right now she’s thinking of school at some time, 
for high school, but I don’t know what that, what that will look like, whether private or public 
-she wants to do public more, I think, because of the cost issue, she’s extremely aware of the cost, I 
was showing her the college stuff, scholarships and stuff, Grove City stuff, and she said “I don’t want 
to spend my college money on my high school!” 
Participant 
Family 7 
(Martin) 
-every year we look at it, and if mid-year things weren’t working out for us we would leave if it came 
down to that 
-but the rigor part we can again if I can’t meet the needs in the rigor area then we leave and if they 
get punished too much, if they’re not allowed to learn the material they’re ready to learn because of 
other reasons that the school won’t let them learn it or doesn’t offer it then we’ll leave. That’s the 
way it will be 
-so it would be basically we would home school at that point. What we have left. That’s what we 
have left 
-I expect more parents to find [traditional public] high school to work more so than middle school or 
elementary school 
-because I haven’t found any place where they can learn comfortably. That’s the key. Learn 
comfortably 
-I’m all for offering choices in education 
Participant 
Family 8 
(Brown) 
-there may be some things that I’d like that you may be able to give and one of those things was 
access to the library and they said that would be okay 
-we’ve had quite a few private school kids over the years and I was not the first home schooler to, I 
guess my son, I guess he was in 3rd grade and now he’s a senior in college so that’s a ways 
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 Influence of parental educational experiences 
Participant 
Family 1 
(Williams) 
-I went to public school all the way through 
-I was also gifted, found school really easy, skipped second grade 
-they still did tracking back then, as a gifted student I think that is fabulous, because those people 
drove me 
-so for me the tracking system in middle school was fabulous 
-he was highly gifted as well 
Participant 
Family 2 
(Anderson) 
-the reading level thing too; I know when I was in school, the 8th graders were able to take Freshman 
Lit. 
-taking the Algebra early and all that stuff was offered 
-well they were doing this in school when I was in school, why aren’t they doing it now? 
-I was not challenged in math at all, at the elementary level 
-I was identified as gifted in late 3rd grade 
Participant 
Family 3 
(Jackson) 
-he was always pro-education, except they really had no clue how to approach it –F 
-and uh, we’d better bring home good grades, if we wanted to live 
-we had to bring home decent grades, we had to work 
-you got your work done, your school work done around the family business, but it’d better be good 
Participant 
Family 4 
(Garcia) 
-while I didn’t particularly hate school, I didn’t, I was, I was very lazy at it because it was easy 
-there’s a certain percentage of the school day that you were learning and the rest of the time was 
basically spent waiting for everybody else to catch up or waiting for the teacher to be prepared 
Participant 
Family 5 
(Thompson) 
-I always got good grades, I was always in the accelerated math class, or, not that they did it that 
much, where I lived in Arizona, at that time 
-I went to public school and, but I told you, my parents got divorced when I was pretty young, so I 
was also dealing with, you know, moving from parent to parent sometimes and that kind of thing 
-I won the spelling bee in the city and I also played the viola, and was in, you know, composed a 
piece that was performed for the city 
-visited a family, family friends of ours who were on sabbatical in Paris, my mom tried to get me 
exposed to things like that 
-I volunteered, she volunteered me to seat people at the symphony and, you know, so we were always 
doing cultural stuff 
-even though I was in school, I think it was just automatic for her to want to do that with us 
Participant 
Family 6 
(Miller) 
-I had a, was in an open classroom, and it was a brand new open classroom, when I started in 
kindergarten it was a brand new program –F 
-there was lots of parental involvement, it was true open classroom, people with a real passion for it, 
so I had a great childhood education, lots of fun, loved those years –F 
-loved the fact that I could explore to my heart’s content, I loved doing math, especially early on, 
competing with Marissa, I could just keep going through math books as fast as I wanted to and had 
the freedom to do that.  Yeah, I had a great education growing up. –F 
for me it actually segregated me more (laughter), I lost lots of friends who were of different 
ethnicities, and they all went away because other people were supposed to meet them, I guess –F 
-so the school I went to was more segregated through the segregation process –F 
-by the time I’d gotten to high school everybody who’d gone through the open classroom process 
was in all the honor classes all through high school –F 
Participant 
Family 7 
(Martin) 
-I was always the child that got put in the cloakroom because the teacher didn’t know what to do with 
me 
-third grade was good because it was a teacher that was real flexible, wanting to do all kinds of 
interesting things 
Participant 
Family 8 
(Brown) 
-I went to public school k-12 in the same district that I live in now 
-I just read a lot of the time -we went through three 5th grade readers in 5th grade and they still 
would not give us a 6th grade reader. It’s like we did the work you demanded of us, now please let us 
move on! But that would mess you up for the next year so they couldn’t do it 
Participant 
Family 9 
(Clark) 
-I went to public school k-12 not in the same district we are in now 
-no it was not challenging! It was fine most of the time except when it was boring 
-yeah when you finish your work there was stuff to do. All those gifted kid stories, right? Just like 
reading a book when you’re supposed to be doing something else, oh well. It was only a problem 
during the read aloud part when you’d read ahead several pages and you didn’t know where you were 
-so I wonder about that because growing up as a kid I knew I was gifted and sometimes in school 
when there were issues as I suck at sports and I would think yeah but I’m smarter than you and once 
we’re out in the real world I’m going to be fine 
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 Influence of parental educational experiences (continued) 
Participant 
Family 1 
(Williams) 
-my mom was a teacher, so I grew up in a house where education was very important -F 
-my parents were the first on both sides of the family to get their Masters, so education worked for 
them -F 
-because I was a belligerent gifted kid -F 
-school was a game, school was easy -F 
Participant 
Family 2 
(Anderson) 
-they actually had separate reading levels and math levels all through elementary 
-I liked school, I liked tests 
-the gifted program we had at our school was actually pretty good 
-we were the pilot program for computers in our school district 
-I pretty much went to school for that day 
-I took everything early in 8th grade, that I could for high school 
-I did gifted classes for middle school 
Participant 
Family 3 
(Jackson) 
-my father would say, don’t give that teacher any trouble, you know, cause you, it was the time, 
you’d get smacked at school, when you got home you were going to get smacked even harder, so um, 
because you know you just didn’t put the teacher out 
Participant 
Family 4 
(Garcia) 
-so I could go in and not study. I could go in and goof off and still get good grades 
-we don’t spend a whole lot of time on things. Um, and that was one of the things that I remember 
from school was how much of my day was really wasted 
 
Participant 
Family 5 
(Thompson) 
-they were divorced when I was seven, but he was in the Air Force and I was born in France, and my 
mom was a French and Russian major 
-she has this love of language and culture and literature and she’s a writer and, you know, that kind of 
stuff, so that’s how we were brought up 
-we all played musical instruments, we all just read books like crazy, you know, I think after school I 
basically went to the library 
-I lived at the library after school 
-my brothers and I lived with our Dad, and he ended up working overseas in Saudi Arabia and my 
brothers and I were fortunate to go to the American High School in Zurich, Switzerland 
-the education in general was pretty high quality, um, and it was sort of a, at that time anyway 
Participant 
Family 6 
(Miller) 
-I placed out of math requirements for college –F 
-it wasn’t until seminary that I started to read. (laughter) –F 
-then I discovered that there was a lot that I liked about reading –F 
-I was an energetic boy who never sat down long enough to read, I wanted to be outside running 
around –F 
-they had at that time, TAG schools, so the entire school system, it was kind of like a magnet school 
-I was always processing way beyond, you know, what they were 
-that’s when I was tested, in kindergarten, and so I got sent to the magnet school, and um, and it was 
completely kindergarten to 6th grade, all TAG students 
-it was a great school, it was wonderful 
-I had a very similar experience for a year and a half where we were able to excel at our own rate, 
learn cursive in first grade, you know times tables in second grade, you know the teacher was there 
just pushing, pushing, pushing.  You that was, she was always just pushing the envelope 
Participant 
Family 7 
(Martin) 
-yeah 3rd grade there was math and reading grouping but not again until 7th 
-thankfully I picked math and science 
-but if I hadn’t picked math, at that point it meant that you wouldn’t take calculus before you 
graduated 
-the only year in elementary school that I didn’t get in trouble was the year that they ability-grouped 
Participant 
Family 8 
(Brown) 
-I was always the kid in elementary school who you know would read books when they were 
supposed to be doing the spelling worksheet or something. I was always frustrated that they insisted 
on keeping us at whatever grade level we were labeled as 
-it was difficult to, to advocate, to get them to challenge us a little more, they just weren’t set up to do 
that 
Participant 
Family 9 
(Clark) 
-or kids treating you badly. I was raised to know who I was and that later this was all going to work 
out 
-particularly because my husband was reading well before he started school but he just never told 
anybody so he actually went in and the kindergarten teacher told her he can read these books and she 
was like no he can’t he just recognizes the pictures. So she said here read this and he read it and she 
was like “why didn’t you tell me you could read?” “Well you never asked.”  He didn’t talk about 
them he just read them 
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 Influence of parental educational experiences (continued) 
Participant 
Family 1 
(Williams) 
-I wasn’t driven to be perfect, I knew that if I just went to class, I’d get a B, so it wasn’t difficult -F 
-I enjoyed music and math; I was in all of the AP courses –F 
-my school experience was: I kind of went around with different crowds, I was the drum major in the 
band, I had a rock band -F 
-I think we’re not afraid to do something different than everyone else is doing 
-trying different things educationally and taking each year as it comes 
-at age 9 I was singing for various recording things as a kid singer 
Participant 
Family 2 
(Anderson) 
-it [high school gifted] just felt like more work, so I said I didn’t want more work 
-in 9th grade I was in a lot of advanced classes 
-then I started to have personal problems and started flopping in school big time 
-Geometry was first, and I was horrible at Geometry  
-I hated it, so I struggled all the way through that year in math 
-I never took study halls  
-school was not really hard, except for math 
-then I started to think about going to college, but I had my daughter 
Participant 
Family 3 
(Jackson) 
-I really like where they would track, I don’t know, when I was in school I might go to English with 
one group of kids and to History with another, and Science with different kids, but we all moved 
around, and we went to where our skills were.   
-you know, you’ve got a higher level, even though it was all college prep 
Participant 
Family 5 
(Thompson) 
-I mean the high school was a private high school 
-and we had great teachers 
-and, you know, some of my classes were really small.  It was, and there were only a hundred people 
in the school, seventh to twelfth grade, so I had like twenty-six people in my class 
-it’s a little like home schooling 
-it was a really unusual school and if we didn’t have a class we didn’t have to be there and there was 
a lot of, and in Europe when you’re sixteen you’re allowed to do a lot of stuff 
-so we were kind of a little bit more in control of what we were doing 
Participant 
Family 6 
(Miller) 
-we moved, in uh, middle of second grade, Christmas time in second grade, to Maryland, 
Hagerstown, and uh, at that time they didn’t have, they had a pullout program for gifted, but it was 
you know, a couple hours a week 
-so, I ended up being in third grade, I ended up skipping it, so I ended up doing that 
-was in the pullout program for TAG, for um, you know a couple hours a week 
-compared to what it was before, it was not good 
-middle school was kind of blah 
-it was junior high, so 7th through 9th grade, so that was good, in the sense that it allowed me to 
mature a little bit, and it was all, the whole district was in the same school, so the filtering of 
performance levels was there, so I was put into the higher level classes at that point 
-kind of on that track, so it was good, with those kids 
-she tied learning together, what it’s all about, why we learn all these things and how they are 
intertwined together, and I just loved it, that was my ultimate class I’ve ever taken 
Participant 
Family 8 
(Brown) 
-it seems to have changed a little bit in regards to that now but that was the source of the boredom 
and frustration 
-my later school experiences I had a really good science program in elementary school, I had a great 
science program in high school and a very good math program and so once you’ve had a decent 
science program that’s what you want for your kids so in that sense getting a sense of what activities 
and curriculum were useful and what weren’t and wanting my kids to take advantage of that 
Participant 
Family 9 
(Clark) 
-it was actually a conversation with my father-in-law who is a very very intelligent man who was 
recounting his career in elementary school and how incredibly bored he was because there were two 
classes in one room so in 4th grade he learned 4th and 5th grade so in 5th grade you know he had 
nothing to do the next year so he got in trouble or didn’t bother or got you know 
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 Influence of parental educational experiences (continued) 
Participant 
Family 1 
(Williams) 
-our life has been somewhat non-conformist -F 
-we don’t come from wealthy situations -F 
-our kids realize, you don’t get everything, you have to work towards it and deal with rejection -F 
-we’re both products, I mean proud products, of public schools -F 
-I think education is an extremely different animal than when I got into it 20 years ago -F 
Participant 
Family 2 
(Anderson) 
-I think I’m going to take online classes 
-school overall was never challenging, except for math, and when I was challenged I hated it 
-he [my husband] was in an advanced math class, and he hated the way it was done 
-he took two full math courses every single year, because he liked math 
-and it was a good gifted district then 
-I grew up playing in the woods, that’s what I want them to be able to do 
Participant 
Family 5 
(Thompson) 
-my mom was a teacher 
-I grew up doing lots of crafts and things so I was able to take a lot of stuff and just figure out a fun 
way to do it 
-that’s why I’ve started doing some other stuff like taking Arabic and looking into other things I 
might want to be studying 
Participant 
Family 6 
(Miller) 
-I wanted to learn, I was going to college and paying them so that I would learn this stuff that I 
wanted to learn 
-I often had to forgo the learning process in order to do what they wanted me to do for the grade 
-I was very disappointed in college, very disappointed 
-they didn’t have a passion for the life, for the study of it 
-they don’t have it come to life in a way that was really needed 
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 Parental Involvement 
Participant 
Family 1 
(Williams) 
-on K12 site, information is provided for parents so they can find help for the students’ lessons -E 
-mom can set up the schedule here, when she wants us to take off, like for Easter break, which is 
really nice -E 
-you also have teacher’s guides, for my mom, my mom has the answers to the assessments, she has 
all the answers here, so she can help, with challenge problems 
Participant 
Family 2 
(Anderson) 
-weekly schedule 
-Mom does stuff with me by herself -J 
-provide menu of options 
-I usually write it on the next day 
-I go through and say, they know this, they know this, cross things off 
Participant 
Family 3 
(Jackson) 
-if I’m doing something in the kitchen or something quiet then I like her to turn the volume on so I 
can hear what’s being taught.  And uh, so you can add to it. 
-I’ll take her to the library, and show her the work that goes with it 
-we’re probably the biggest interlibrary loan users in the county 
Participant 
Family 4 
(Garcia) 
-so when I kind of looked at what they were offering it’s like well gee I can teach all those things 
-the only downfall of homeschooling is that we always have the same teacher –A 
- the first year wasn’t so bad because I focused more on finding where their holes were 
- it probably wasn’t until my second year into my third year where I actually felt comfortable going 
in different directions and saying “Let’s study this this year.” 
Participant 
Family 5 
(Thompson) 
-I am a compulsive researcher, I absolutely have to know everything about everything and everything 
that’s going on, and I’m constantly telling people about what’s going on 
-so when we decided to push on out of school, I spent probably eighty hours one week just figuring 
out everything and it was not so common at the time actually 
-that’s when I think for about a week’s period I put in about eighty hours of research and actually my 
research was looking at schools here, and we went and visited a few schools 
-we’ve started this gifted education sort of little component of it for our group of kids here and it 
became a little self standing thing 
-my argument is, I am the principal and I am the counselor 
-most parents are the counselor, and from what I hear nationally that’s the way it works 
Participant 
Family 6 
(Miller) 
-she’s been teaching it to our kids, and suddenly, she’s like oh, the language makes sense –F 
-I get to see what their tests are, so; and I correct the tests, they’re at the level where I can go, yeah, 
you got this wrong, and I know what they got wrong and what fooled them, and I know they knew 
the material 
-there are people who home school that aren’t on, whose spouses aren’t on the same page 
-for me it’s getting back into a classroom, which I absolutely love, so that’s always fun.  It reminds 
me that I really love to teach 
- the paperwork and the laws on that are just, yeah extensive, so the amount of work that goes into –F 
-go to these conferences and getting to look at the stuff and go ok, I see now, how you would teach 
this to somebody at home, cause at this point in time home schooling didn’t make any sense to me –F 
Participant 
Family 7 
(Martin) 
-we’re still stuck with that so as a result my husband and I are very active in all of their output. I 
actually have to facilitate on a lot of their output 
-the irony was I was president of the PTO and had one home schooling child at the time because I 
pulled Robert out for a year before we sent him back and then we pulled them all out 
-I was the president of the PTO of the elementary school which was kind of weird coming in to give 
my meetings and bringing the 4th grader in to sit in the back of the room doing his home schooling 
stuff while I did 
-with Calvert I only have to mail in tests once a month, that’s it 
Participant 
Family 8 
(Brown) 
- I knew what the principal said was illegal, and I could spend the time fighting or I could spend my 
time doing it myself 
-we had more books than the classroom did we had more computers than the classroom did we had 
access to the Internet, the classroom teacher did not have things like that 
-at the same time of course I had younger kids and I could only do so much trying to memorize 
chemistry 
-and that’s a lot of what the grownups do to facilitate is to talk about that process 
-because I’m good but I’m not that good 
Participant 
Family 9 
(Clark) 
-because I had never honestly I did not teach him to read. I did not do math, do workbooks with him; 
he just learned stuff 
-we talk about what they read and they’ve had book clubs and we’ve written about what we read and 
we’ve discussed stuff but more often than not everyone in the house ends up reading the same book 
-you’re parenting them and this is something that they have to do 
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 Parental Involvement (continued) 
Participant 
Family 1 
(Williams) 
-Yeah, it has tips to help teaching it -E 
-she has a math tutor, too, additionally, because my mom, it’s hard to remember everything, once a 
month or so -A 
Participant 
Family 2 
(Anderson) 
-I go through and pull out what I think we’re going to use and what we’re not going to use 
-I usually end up putting together each of their lessons, what they’re going to do for the week 
-I’ll go through and write out, after I go through the manuals 
-I said, you’re not going to get a hundred on the pretests with my [spelling] words, buddy, so forget it 
-then I go through and use these, and those are his spelling words 
Participant 
Family 3 
(Jackson) 
-if you’re doing research or you don’t understand something, some librarians of course are better than 
others, some will go out of their way and find you more, and some are like I can’t find it easily and 
will disconnect, it’s like “unnnh”, and you have to go back in to get someone else.  It’s a nice 
program if you have to do a research project or just don’t understand something and want help. [Ask 
a Librarian] 
-she can hang herself if she doesn’t want to listen.  What are you going to do?  It’s part of the 
experience of learning, you know, if you don’t want to listen to someone who knows then figure it 
out for yourself. 
Participant 
Family 4 
(Garcia) 
- I always ask them “What do you want to study this year? Is there something that you really want to 
learn more about? Is there something that has caught your interest that we haven’t talked or learned 
about?” And sometimes they can say, “Oh yeah, let’s do this”, and sometimes they say “whatever 
you want – you do it mom”. 
- I try and keep it not just for school purposes, but also as a way of my kids knowing “this is what we 
did, these were all the places we were at.” 
Participant 
Family 5 
(Thompson) 
-I put together this whole letter, I listed every book and magazine and ding and dong having to do 
with economics just to prove how interested Scott was 
-I had our evaluator who knows him, verify that he’s fully capable  and qualified to do this class 
-he would update them on the internet and they had this interactive forum, it was like a diary –S 
-I think that a lot of home schoolers try to control, and I realize that it looks like I’m controlling what 
he’s doing, but everything that I have here is a reflection of what he’s done 
-you just keep your ears open and find out everything you can 
Participant 
Family 6 
(Miller) 
-you sort of have to have a game plan for all the way through, you know, what are you working 
toward, what are the building blocks, what comes next? -F 
-age thinking is just easier to do what they’re appropriate for when they’re younger in life, so you can 
do a lot more of unschooling type of approach, and live life, but still feel like you are educating your 
children 
-how do we structure each day?  And really, it ends up not being, I mean there’s some sense of the 
day, but it’s what needs to be accomplished for the week, often, is what you kind of got set up –F 
-for us it was sort of determining that educational philosophy, once we had gotten that then it really 
kind of set the course from there –F 
Participant 
Family 7 
(Martin) 
-those are things that cause me to have to deal with own state of mind because looking long term and 
the consequences of what this meant for long term was much more devastating than that broken leg, 
which is perfectly healed now and he’s running on it again 
-I wanted my kids to have the chance to be at the school and to do the activities they set up but we’ve 
done a great job here because last year we probably went on 12 science field trips 
-we buy books every month 
-in the morning I would work with him and in the afternoon I would sit him down in front of the TV 
and he would watch the science channel 
Participant 
Family 8 
(Brown) 
-we don’t have school time 
-when you have a gifted kid like that your parenting is just by the seat of your pants from the get go 
you’re playing it by ear from the get go and I think that’s what gives you the confidence or the nerve 
or craziness or whatever it is to go with the home schooling. You can’t screw them up too bad, right? 
-he had a little cassette player and he’d sit there in headphones and he could read through these books 
by me reading them without me actually having to read to him every single time 
Participant 
Family 9 
(Clark) 
-don’t try so hard to enrich her; this is a frustrating thing, there are some people on the list; I don’t 
even know them because I only know them from the list and they’re very into my first-grader 
academics how do you get them to complete this blah rigorous stuff and I’m like why are you . . .? 
-don’t get so hung up on academics and let your child follow 
-I had a doctor’s appointment or something I wouldn’t tell him it was in the bag and we’d get to the 
waiting room and it’d be like look! It’s a math workbook! 
-I know my kids have anxiety disorders that we deal with 
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 Parental Involvement (continued) 
Participant 
Family 1 
(Williams) 
-and not all lessons, my mom like, can sit down, so most of the time we have to try and do it 
ourselves, it’s sort of like meant for the student to do -H 
-if we get more than two questions wrong, we sort of ask her, so we actually understand it -H 
-I have a harder time in math, and that’s the subject I feel most the need to ask her for help with -E 
Participant 
Family 2 
(Anderson) 
-if I see a concept he’s having a hard time with, we’ll come at it from ten different angles 
-we actually took out a pretty large life insurance policy for me 
-he wanted to at least be able to either hire somebody to help, to watch them during the day so he 
could school at night if he needed to, or hire tutors to come in and help, or pay for a private school 
-going to write up a whole plan for the year based on their curriculum 
Participant 
Family 3 
(Jackson) 
-I think in a cyber school you as a parent really have to make a commitment, and that being that 
you’re going to be there during the day, you’re going to be taking and being responsible for every 
minute, you’re also going to be on call to help resolve issues or help with problems, whatever the 
case may be. –F 
Participant 
Family 4 
(Garcia) 
- the first year just out of curiosity and just because I wasn’t quite sure how I wanted to approach it I 
counted both, and what I found out was is that within 180 days I was so far over – hours were like – 
it’s not even reasonable to count them. 
- and I think that’s part of my thing, too, in that where do you stop – where is it school, and where is 
it family? 
- a basic suggestion is kind of allow your child to dictate which directions to go because when they’re 
interested in something they’re more likely to learn 
Participant 
Family 5 
(Thompson) 
-I guess from the very beginning because of the people that I connected with early on from 
(unschooling) families and some very progressive, I guess, educators, I immediately realized that my 
role was facilitator so I have always thought of myself as the facilitator 
-with Julianne there was certainly some instruction and stuff like that, with the co-ops that I was 
involved in, but with Scott it was you know – I would sit and do the math with him, but he was doing 
the learning 
-it wasn’t teaching. I don’t feel like I ever would, either of them were simply taught. I was facilitating 
the exploration of the things 
Participant 
Family 6 
(Miller) 
-there are so many options, that you have to kind of say what is gonna be the philosophy, what are 
you aiming for? -F 
-the joy of home schooling and the point of home schooling which is what I talk to a lot of parents 
about, because they say I couldn’t teach my own child, that’s the point.  You know, that’s the point: 
is teaching your own child and you’re teaching your child to learn and to live and to think and to 
have a great relationship with you and that’s the point 
Participant 
Family 7 
(Martin) 
-I have him do some stuff online during the day 
-so we always are pulling out other science materials 
-it was really hard for me to keep ahead of him 
-he’s the only one that’s been challenging in that respect and sometimes I wished I had a principal I 
could call on the phone 
-it’s really hard for me to figure out how to make sure he’s covering everything and mastering it 
without ruining his math talent 
Participant 
Family 8 
(Brown) 
-I do have a very unique relationship. I guess my relationship is mostly with the gifted teacher at the 
public school but I’ve had good working relationships with the staff 
-I’ve always been one of those moms who will come and help out with the class and I’ll share 
materials with the teacher and then if I’m doing something with home school students and I know she 
has certain supplies I’ll say hey can I borrow one of your calligraphy pens for a day and she’ll give 
them to me and it’s great 
-I still go in every year I go in and build model airplanes with the kids and then we take them out to a 
gym and we fly them and then she also does a take apart day 
-I would love to see a parents of gifted kids group in our school district but I can’t be the one to 
organize it because I don’t know that I have the legal right to have my kids in those programs. It’s 
through the grace of the school district so it’s not really good for me to stick my head above the water 
Participant 
Family 9 
(Clark) 
-I started a home school scout troop and by and large it was all gifted girls. My daughter, which was 
fabulous because they’d talk about different things than adolescent girls talk about in school 
-there are times my daughter does not like the academic assignments I give and I point out to her in 
school kids do not negotiate for a different assignment or can they do it this way or that way they just 
do what they are told 
-I have more issues with her over academics than we do when we’re not doing academics 
-it is a different relationship inherent with being with your kids all the time and I don’t think every 
home schooling family has it the same way or they didn’t make the switch the same way 
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 Parental Involvement (continued) 
Participant 
Family 3 
(Jackson) 
-because Joseph won’t listen to his parents because obviously we don’t know anything even though 
we went through graduate school; he’s listening to this jerk that’s counseling him to get out 
-but it comes down to really you’d better know what you are doing as a parent 
Participant 
Family 4 
(Garcia) 
-I think the most important advice I can give to someone that home schools is to trust their instincts 
as far as their children are concerned. I think parents really are in tune to what their children know 
and how fast they grasp things 
-parents have a tendency to know, like I said, how their children learn. How they learn and if they’re 
grasping a concept. Most parents have an idea that “Yeah, okay, he’s getting that concept; he 
understands it, and we can go on to something else.” They still have to trust that instinct in 
themselves 
Participant 
Family 5 
(Thompson) 
-I’ve never been confused about it and they’ve never been confused about it 
-I’ve just always said, “I’m here to make your education possible.” 
-I know people that do it very – they really take off that hat and they say, “okay! I’m mom now! I’m 
going to go make dinner! Your class work is done!” 
-is it because I was open to it? I do see still lots of parents who are very controlling of – and I don’t 
mean this in a bad way, because you will hear that for every homeschooling family there’s a different 
way of doing it. There is no one way 
-when he comes across something I’m the one he comes to and we talk about music; we talk – I have 
said from the beginning I learn so much every day from my kids 
Participant 
Family 6 
(Miller) 
-that’s just the subtext, that’s just the subject matter in which you’re learning to live.  So we’re 
learning to live here 
-I’ve done it differently probably every single year, um, and I put so much time and energy into that 
stupid log. 
-that is the bane of my existence 
-I research things out to the hilt, like I, and I know that’s my personality, like I will examine 
something, every angle of it and I will do it well in advance 
-it’s really coaching, and to me that’s the point of home schooling, is really coaching your child how 
to live 
Participant 
Family 7 
(Martin) 
-I spent part of today trying to figure out what we have – they have left – I consider it we because it’s 
a family effort – what we have left to do to meet the requirements for end of the semester on Jan. 21 
and a lot of it is in all of their areas of weakness that they were accelerated in a subject that the school 
doesn’t accommodate them in the area of weakness 
-you go back feeling fed, you go back ready to do what you are doing again until the next conference 
-I’m so involved with the cyber school’s board as well as some of what I do with [a gifted parent 
organization], just the fact that I’ve got 3 children I don’t really have a thirst for the community 
-this binder right here that says “Robert, 10/11”, that’s all my supporting materials for all the classes 
Robert is taking this year so that I can keep up with what he’s doing and before any kid enters a test 
because their tests again are high stakes tests; they have a quiz every day 
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 Home Schooling Environment/Instructional Space 
Participant 
Family 1 
(Williams) 
-send you all the books, art supplies, microscopes, science supplies, rock kit, clay, goggles, whatever 
they need you to do –E 
-cyber school provides outings to meet other home schoolers, such as herb farm, park, amusement 
park 
-they worked at HersheyPark the last three years, that’s at Christmas Candylane at Hershey, which is 
neat, because you see people from all over come at Christmastime 
Participant 
Family 2 
(Anderson) 
-even building the classroom, I almost wish we hadn’t 
-it turned into doing school at home instead of home schooling 
-you want it to be part of your lifestyle 
Participant 
Family 3 
(Jackson) 
-we were going to do it in the library here, um, but we didn’t have a phone jack so that we could get 
the internet connection and Scott was still working on getting the shelves up and it just turned out to 
be easier there, and we could see what they were doing, I want to know what website they’re on, if 
the website suddenly flicks as I go by, there’s a problem (laughter).  It shouldn’t! 
Participant 
Family 4 
(Garcia) 
-in the process we tried doing some stuff in the kitchen and we ended up with butter on our workbook 
pages 
-actually what happened was this was the computer room, so a lot of if we do stuff on the Internet or 
computer-software-based it was on the big computer. So as we branched and got the laptops, we 
added the desks in here and it’s still just kind of the computer room 
Participant 
Family 5 
(Thompson) 
-it was just all about books everywhere, and games and toys and stuff, basically 
-I went through the catalogs and just had everything that we could possibly need.  We just played 
with it all day, and read constantly 
-we had more than most classrooms; we always had lots and lots of books in the house 
-I have big, like, as in literally big books of maps that I would just look at, and the National 
geographic atlas of the world was my friend –S 
-the basement or up to his room so that you could see the spaces that we’ve always spent time in 
because we don’t usually sit in the living room and do homeschooling 
Participant 
Family 6 
(Miller) 
-until she was in fifth grade we had one room.  And we would still spread out in the sense that 
-it was really a small room 
-it was school room, it had the computer in it, it had desks in it, um, it had all our stuff in it 
-here it’s all over the, it’s all over the place.  We’re in every single room of this house 
-now cause they’re really doing three different things they kind of go where they can go –F 
-they go wherever they need to go –F 
Participant 
Family 7 
(Martin) 
-each person has their own workspace out there in what used to be a formal dining room and living 
room 
-more school is here because we found out it’s best for him to have school wherever I am and not 
near Robert 
-school’s in the kitchen and then goes wherever he wants and then he sneaks away and hides as soon 
as anyone comes. I’ll find him up in his room playing with Imaginex. Can you blame him? 
-yes it’s school wherever they want. Why not? 
Participant 
Family 8 
(Brown) 
-I would say a park is very representative of our home school space 
-we just have the house [not one dedicated home schooling space] 
-we have a lot of books 
-I used the couch to do my schoolwork -S 
-yeah kitchen table, dining room table 
-the LEGO room is in the basement –S 
-we have a lot of craft supplies we have a sewing machine we have yards of fabric. We have wires 
and pliers and tools. We have costumes out the wazoo 
-I have a lot of making things supplies 
-I have a friend who has a pretty big home we go to her home if we need sort of big spaces or 
multiple spaces at once. There’s a youth center in Kennett Square, we’ve used a church, we go roller-
skating, we go to park days, we go to Penn, we go to Annenberg all the time; we’re all over the place 
Participant 
Family 9 
(Clark) 
-we use the kitchen table 
-I have a little set of bookshelves there and they each have a bin they’re supposed to put their 
academicky stuff in so it doesn’t get lost 
-the LEGO room is an important feature in the academic household 
-our elementary school had a preschool story time program and we went in and he was four and it 
was a K-3 program and she said, “he’s used up all the books here you’ll have to take him over to the 
intermediate school” 
-Scouts, we use scouts a lot 
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 Home Schooling Environment/Instructional Space (continued) 
Participant 
Family 1 
(Williams) 
-we did home school groups, where you got to meet a lot of home school kids, and went to classes 
with them 
-it’s like a hundred voice choir, and they actually do social things like square dances and trips to New 
York to see a show, and they have picnics and a lot of extra kinds of things 
-because maybe you could bring your work in the car with, because it also was in the textbooks –H 
-or you could bring your laptop with you, or do it in the evening –E 
-we like to scrapbook, but instead of books, we like to do these posters, kind of like 16 x 20 
Participant 
Family 2 
(Anderson) 
-I have other friends who just use their kitchen table 
-whose kids are just sitting on the floor in another room 
-it just depends on what works for you 
-I thought that having a separate room would make it feel like this is school time 
-it doesn’t work like I thought it would 
Participant 
Family 3 
(Jackson) 
-well there’s lots of light there, there’s lots of air, she can look out the windows sometimes, it’s not 
like she’s cooped up.  Would you rather be in the closet? 
-I can see her and I can see she’s working, and her brother too, so, and it was near an outlet and it had 
a phone jack. 
Participant 
Family 4 
(Garcia) 
-so be prepared for it to be different than a regular classroom and you don’t always have to do things 
at the computer, or at the kitchen table. You can do them on a couch, or outside on top of a rock, or 
you know sitting in the car. We’ve done a lot of schooling in the car. We’ve even done schooling at 
the Planter Center where my father was getting chemotherapy. Some of our best school days were 
sitting at the Cancer Center! 
- what we mainly do is go over there [retirement community] for musical entertainment -A 
- Sometimes I play the piano that’s over there; sometimes I try and do a little bit of a comedy skit -A 
Participant 
Family 5 
(Thompson) 
-we had the whole basement set up with tables and books and bookshelves and I’ve scaled it down 
and I’ve actually gotten rid of 70% of all of our stuff over the years because we stopped needing it 
-“No wonder he wants to be here; you have better stuff here than any classroom I’ve ever seen!” So 
we just figure if we’re going to do this we’re going to have all the materials here and that’s what I felt 
my job always was, to have . . . to make available everything that they needed to stay curious and 
interested and have fun 
-Scott is in his room usually; he does his classes on his computer. He hangs out in there. He hangs 
out on the sofa and reads and stuff, but he’s got all of his books on a bunch of shelves in his room 
Participant 
Family 6 
(Miller) 
-like subjects, I would say they would identify possibly, to a room 
-so this is the feeling about the Challenge program, is that that is really what is done, that broader 
thinking, teaching them to really be well-spoken, and not just read it and regurgitate, but really 
develop their ability to use their logic, that’s exciting to me 
-we love making movies with our video camera. We love acting downstairs and putting on shows. –A 
Participant 
Family 7 
(Martin) 
-if we didn’t have the room it would be challenging but fortunately I have a wonderful husband who 
doesn’t mind that we’re not doing typical things. Like most people might wish they had living room 
furniture in their living room 
-he has YouTube on but the computer has to be to the side, and the books all in front of him, and he 
has to get 4-5 lessons done each day 
-the work is given to you at the table and then you can take it wherever you want, right? [to Kevin] 
-nobody, however, can be in Robert’s space 
Participant 
Family 8 
(Brown) 
-I’ve been teaching math classes out of my home now for a couple of years and doing some tutoring 
so I do try to keep my dining room table cleared off and my computer’s there and I have a kid’s easel 
I put a whiteboard on and I have a couple different whiteboards. I have that for the kids and they’ll 
write and present and the easel and I also have my computer and a webcam and microphone because 
one of my math students lives in France so she Skypes into the class so we kind of have that there 
-one time I saw people at dance wearing cool earrings so I went home and tried to make them at 
midnight and so I came back the next day and was like look what I made and they were like how do 
you get all this stuff and I was like well I have this in my basement I have this in my kitchen I have 
this in my bedroom I have all these beads in my bedroom and I have some embroidery thread and 
they were like wow it’s kind of scary that you can make something and you have everything from 
your bedroom –S 
-we’re as much outside of the home as we are in it 
Participant 
Family 9 
(Clark) 
-you know just having the materials and the environment where you do stuff 
-we did one class at our park they had outdoor classes 
-the music teacher again loved it and was thrilled to have him in her orchestra 
-my kids didn’t run it but friends of ours put together one of those for 3 summers running they did 
summer theater that they ran and we participated in 
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 Home Schooling Environment/Instructional Space (continued) 
Participant 
Family 1 
(Williams) 
- you should show him your wall, our wall 
-the room where the curriculum is 
-even building the classroom, I almost wish we hadn’t 
-it turned into doing school at home instead of home schooling 
-you want it to be part of your lifestyle 
-I have other friends who just use their kitchen table 
-whose kids are just sitting on the floor in another room 
-I thought that having a separate room would make it feel like this is school time 
-it doesn’t work like I thought it would 
Participant 
Family 4 
(Garcia) 
- and even my dad had left home school projects for them 
- we go to Santo De Manor (nursing home); It’s a nursing home right in Saratoga; they allow us to 
once a month provide an activity day where the kids go in and interact with the residents 
-not unusual for him to be watching a movie and playing guitar at the same time; he learns that way 
-home schooling is not public schooling. Most times people’s first year because we were all public 
schooled we have a tendency to try and model our home school after the public school system 
Participant 
Family 5 
(Thompson) 
-his computer is in there in his room and his books are there. He just is very comfortable in that space 
but he also craves people around so he’ll read in the living room or he’ll come in the kitchen when 
I’m in there and he’ll sit and read 
-he listens to a lot of music, a lot of classical music, and he plays around with composing on his 
computer, so he spends a good amount of time on his computer doing different things 
-I wanted a place where Scott and Julianne could be together, we had a table and there was a 
computer down there, that was the one computer in the house and then obviously over the years 
everybody’s got their own, but we had a computer there and sometimes they’d play computer games 
or do some research 
-it was just a place to keep all the, Cuisenaire rods and all the books and things so I would have a 
couple of shelves of things that were Julianne’s level and then I’d have shelves that were things that 
Scott was doing and then I’d have all the dictionaries and thesaurus and all the kids’ encyclopedias 
-it was just a good place to keep things, especially when you’ve got the craft stuff, and all the things 
you do with kids, and you know, if you’re building a model planetary system or working on a life-
size drawing of the human body or just  for our own sanity, it was better to keep it all in one space 
-just have, if you can, have lots of stuff available 
Participant 
Family 6 
(Miller) 
-Alyssa is doing a class online through Veritas press, an omnibus class, and it’s just a great resource, 
and what they’re able to do with her that is aimed toward home schooling families is just fantastic –F 
-she’s got a tutor up at Grove City 
-we just joined a classical conversations group that started like two weeks ago 
-they will get on twenty minutes before class, an open mic basically, and they’re allowed to just talk 
-your best friend can never live next door to you, and still be your best friend, because you could 
Skype each other, you could email each other, you could visit each other real time 
-fun thing is that some of the people we know go to the bug fair thing from where we used to live –A 
Participant 
Family 7 
(Martin) 
-most people don’t identify with us. My house is a little bit tiny unusual. What we do is unusual. Like 
I said, this is as neat as it gets because usually there’s stuff everywhere 
-when Cynthia’s learning it means she’s laying on the couch in the sun room 
-she reads a lot; loves the sun room; brings her computer out there and a pillow and she lays down 
-it’s sunny in there [sunroom] 
-we have a lot of this stuff [building and design toys] laying around the house 
-have  a lot of LEGOs and building things; we’re always building stuff 
Participant 
Family 8 
(Brown) 
-that’s my son’s favorite memory of math class as a home schooler sitting on a blanket in 
somebody’s yard with chickens. We’re having a serious rigorous algebra class and these chickens 
keep wandering 
-very much about families too there’s always babies there’s always nursing mommas there’s always 
people often someone with special needs is part of what we’re doing you know we try to be really 
inclusive in that 
-I think it can be hard sometimes to provide that environment if you don’t know what that 
environment looks like from personal experience 
Participant 
Family 9 
(Clark) 
-we participate now in a co-op and that has been great so he can have his lab sciences and he’s taking 
chemistry which he really loved and my others, also my daughter took sign language and my others 
took some other classes and from our home school group 
-we go to Philadelphia every month to see the dance show and we usually take in a museum or the 
zoo and we did tours of different art galleries if there was something we wanted to see nearby and 
we’re like just exposed to stuff and they do a lot more stuff 
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 Interactions with other home schoolers/similar learners 
Participant 
Family 1 
(Williams) 
-cyber school provides outings to meet other home schoolers, such as herb farm, park, amusement 
park -E 
-chat rooms -E 
-students can speak into microphone -E 
-see classmates at PSSAs -E 
-that’s at Christmas Candylane at Hershey, which is neat, because you see people from all over come 
at Christmastime 
Participant 
Family 2 
(Anderson) 
-that’s why it’s great to have Lisa, because she goes out and finds all this stuff for me  
-I have a friend who lives in California, she has three kids and they’re gifted 
-In kindergarten -I met him, and he home schooled after that, and he made the best paper airplanes -J 
-there are all sorts of home schoolers, there’s Steve up the road -J 
-he communicates on Skype once in a while  
Participant 
Family 3 
(Jackson) 
-so what if she’s in classes with older kids? Who cares? 
-there isn’t really a lot to do; like usually it’s just 11th and 12th graders get told all this college stuff, 
and I usually just sit there –A 
-they do their science fair there, they do the LEGO competition, they do the art show, all the teachers 
have different booths, and there’ll be a theme 
Participant 
Family 4 
(Garcia) 
-as far as homeschooling support we do belong to [local] area homeschoolers, and we do go out and 
get together with kids of all ages and all you know – we have handicapped kids, we have – a lot of 
times they end up with younger kids – we have a few older kids 
-we do sports days, field days, we take bus trips to Philadelphia. We try and do a lot of local field 
trips. We’ve hit most – this area is fabulous for history 
Participant 
Family 5 
(Thompson) 
-when we started hanging out with the other, the gifted co-op, a couple of the other moms and I 
realized we are, we really don’t know what normal is anymore.  Our normal is so different from other 
normals 
-when we started home schooling I joined it because I thought I should, but realized soon that that 
wasn’t where we were coming from, so we kind of got sort of activity information from them, but 
weren’t really active with them or anything 
-I ran a little girl’s co-op here we had six or seven little girls and I did U.S. History with them 
-she had two really brilliant gifted kids who she wanted to build a community for 
-but for awhile it was tough, we basically did the whatever was out there home school activities like 
the bowling and things like that 
-the kids really built their own thing into what they did, they became a really wonderful community 
Participant 
Family 6 
(Miller) 
-she’s going to be able to have that opportunity, that we would not be able to do on our own, but 
being able to get her into that community of people that are doing that class together has really been 
great –LF8,32 
I mean it is a full, full school day, full of, full day, morning to afternoon, all kinds of different classes 
you can enroll in 
-we had really helped to build the home school network that was there –F 
-we had a great group of friends there 
-this year they’ve started a co-op where they were meeting every other week at the library 
Participant 
Family 7 
(Martin) 
-I have found no home schoolers that are academically a good fit with what’s going on in my house 
-even the field trips have been a disaster for us 
-the ones that we go to with the cyber school we go to the high school field trips and my youngest 
Kevin has proven that he belongs with them by answering the hardest questions that the high 
schoolers can’t even answer 
-it’s so funny watching all their faces when like a little kid talks -C 
-with the local homeschooling group, the kids ruined it! Oh my gosh they were totally disrespectful, 
unmanageable not even of the level that could have been beneficial 
Participant 
Family 8 
(Brown) 
-I guess we’ve done a lot of things over the years. We’ve been at this a long time my oldest is 21 so 
we’re currently doing a very schooly co-op that meets once a week and you take classes and they 
give assignments for the rest of the week. We’ve also been at the other end of the spectrum where it’s 
kind of like come hang out with the hippies at this youth hang-outy kind of thing and it’s like let’s do 
wet-felting and play music and that kind of thing 
-back in the day I belonged to a lot of larger groups where they’d have “moms’ meetings” and things 
like that. That seems to not exist so much anymore now that everybody’s got the Internet 
Participant 
Family 9 
(Clark) 
-our group was not really academic in any way and that sort of helps, I know I hear from other people 
with gifted kid homeschoolers that have issues. My son has never had those kinds of social issues 
because when he got together with his friends there were never academic comparisons 
-we got together for strictly non-academic things every other week and that was for years 
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 Interactions with other home schoolers/similar learners (continued) 
Participant 
Family 1 
(Williams) 
-I still get to do social stuff because I dance and stuff -E 
-we did home school groups, where you got to meet a lot of home school kids, and went to classes 
with them -E 
-do home school choir, so I will be with other home school kids -E 
Participant 
Family 2 
(Anderson) 
-the McCoy’s are home schooled too  
-but if you can find someone who’s already doing it, they can usually steer you in the right direction  
-I’ve used a lot of things from people’s blogs  
Participant 
Family 3 
(Jackson) 
-there is this thing called Quizilla, we can write stories, quizzes, poems, whatever you want, I post 
and people say, “Wow, this is really good”, or “You can improve on this”, um, I’ve helped her with 
her stories on that, so it’s pretty fun. –A 
Participant 
Family 4 
(Garcia) 
-I’m more on the Internet because you can pretty much talk to anybody on the Internet. –C 
-every week – at least every week if not more often. We usually – there’s usually something going on 
[field trips] 
-since you know we did kind of, had been in public school and we are now home schooling and 
because we’re part of a group and I see new homeschoolers coming in I kind of know what’s 
happening with them 
Participant 
Family 5 
(Thompson) 
-In the meantime, he’s developed other interests and has other communities that are intense acting, 
and people interested in philosophy and so he’s got the communities he needs now that he’s a little 
older they’re a little more specific 
-she didn’t like the isolation of learning without a community and so we went back to home 
schooling a couple years ago 
-when we found a couple of people who weren’t homeschooling for religious reasons, we realize, oh, 
you know, the learning might not be the same level or whatever, but we can do some fun field trips 
-what they actually were, you know, wasn’t as important as the fact that we had somebody, that I had 
somebody to talk to, and that he had some kids to hang out with on a regular basis, and for my 
daughter it was also really important 
-this past year several of the people from that cast decided we were going to do Hamlet, but we 
weren’t going to have a director, it was seven of us, and we cast ourselves, we cut the script, because 
it’s a four hour play we cut it into two hours, um, and we cut the script over the summer, we built our 
set, like a backdrop with curtains and everything, and, um, we did everything, we found the venues –
S 
Participant 
Family 6 
(Miller) 
-they are friends with a lot of not just home schoolers 
-they do now know home schoolers, and have good friends who are 
-there’s days that she just wants to play with the little kids and other times she wants to be sort of 
grown up which is what you do with this age, um, but she’s got no problem going back and forth –F 
-where we used to live there was a huge group and we knew a lot of people there –A 
Participant 
Family 7 
(Martin) 
-when we showed up with the cyber school group the department of DEP people that worked there 
were in shock at both how respectful and mannerly and smart this group of cyber kids were because 
they were able to cover content that they didn’t think they’d be able to based on what they weren’t 
able to cover with the home schooling group 
-so we can’t really work with our local home schooling group. It’s mostly the local home schooling 
groups around here are largely very worried, very concerned about how providing Christian values 
-it’s very Christian which that’s not a problem for me, but it’s blindly Christian without any real 
consideration about academic excellence or rigor 
Participant 
Family 8 
(Brown) 
-we still go roller-skating with a group in Delaware called Un Schoolers and others that’s been going 
ever since I remember and stuff like that 
-I organize field trips every year to 7 or 8 dance shows at the Annenberg in Philadelphia, 2 
Shakespeare shows from the Philly Shakespeare festival, a couple of ballet dress rehearsals of the 
Pennsylvania ballet 
-I guess we dance 
-I have dance class 5 days a week so I have a lot of friends at dance. They all go to school but they all 
go to different schools so it’s not like I’m -S 
Participant 
Family 9 
(Clark) 
-we participate now in a co-op and that has been great so he can have his lab sciences and he’s taking 
chemistry which he really loved and my others, also my daughter took sign language and my others 
took some other classes and from our home school group we have a fair number of friends 
-it’s like Jackie said who we’ve chosen to interact with it hasn’t I haven’t felt discriminated I don’t 
think my kids have but I don’t think they walk around identifying themselves as gifted so much 
-he’s in a home school choir that has over a 100 kids in it it’s phenomenal 
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 Interactions with other home schoolers/similar learners (continued) 
Participant 
Family 1 
(Williams) 
-it’s like a hundred voice choir, and they actually do social things like square dances and trips to New 
York to see a show, and they have picnics and a lot of extra kinds of things 
-for my personality I need to kind of be forced to be out there -A 
- she’s doing Phantom now, and there’s all these different ages 
-they sing, and spend a lot of time with ballet; she is doing American Ballet Theater this summer for 
8 weeks and she’s at Joffrey and she’s in Phantom at the Fulton Opera House 
Participant 
Family 2 
(Anderson) 
-It’s nice to have that knowledge that you’re not the only one out there  
-And now we’re -friends on Facebook and we stay up late chatting all the time  
-so I have a broad network of people that are my support group  
-but they’re so far away, I don’t have a whole lot of close by people 
Participant 
Family 3 
(Jackson) 
-so there are things to do, she used to do violin lessons, well both of them did violin and tae kwan do, 
and they ski, they buy the seasonal passes and start after New Year’s, and ski as long as the skiing’s 
good, so they’re pretty active, they hunt, so… 
-the original reason for having it, the librarian thought for when she started it, the teen advisory 
board, the teens would pick out what they wanted, rather than her as an adult deciding what books 
and movies or tapes, or CDs to get 
Participant 
Family 4 
(Garcia) 
-oddly enough, the majority of the home school families I have been in contact with, their children 
are very very well behaved, and we usually see a really big difference between how our children act 
and play, and how respectful they are, to kids who go to public school. And sometimes it’s very very 
obvious 
-a good majority of homeschoolers are very capable of dealing with any age, be it a little kid or an 
older adult 
Participant 
Family 5 
(Thompson) 
-since we didn’t have a director, we would critique each other, ones who weren’t in the scene would 
watch and we all felt comfortable enough with our theatre intuition, I guess, that we felt like we 
would know what we were talking about.  And I realized recently, like a couple weeks ago, that is 
everything that anyone at any college is looking for, like that kind of motivation and it’s Hamlet, 
(laughter) –S 
-there’s a nice group of homeschoolers that are, that have been doing Shakespeare plays for about 
four or five years, the group was started by a home schooler who did it as her senior project, she did a 
play and this little community formed, and it’s just like whoever wants to do it and keep it going 
-yeah, that’s true, it’s not all home schoolers 
-there were times when I’d hear about people in school and they’d see each other every day, I’d have 
to tell myself, okay, they’re seeing people every day but it’s not the right context at all in which I 
want to see my friends –S 
Participant 
Family 6 
(Miller) 
-there’s an amusement park that our home school group goes to each summer –A 
-we talk to each other on the computer and in my online class there’s a bunch of people like who talk 
to me with that –A 
-they will get on twenty minutes before class, an open mic basically, and they’re allowed to just talk 
-her best friends are two other home schooled girls that are never going to live near her 
Participant 
Family 7 
(Martin) 
-that’s not even part of their equation. It’s purely about avoiding peer influence and providing the 
Christian background that they want 
-around here it’s really kind of fundamental Christian home schoolers 
-we go roller-skating with them the 2nd Tuesday of every month 
-that’s the only activity that I’ve found worthwhile so far 
Participant 
Family 8 
(Brown) 
-we used to do board game parties once a month where we’d just basically invite everyone in the 
universe and people would come over and we’d play board games like Dungeons and Dragons and 
all that kind of geeky stuff 
-it was good because there were quite a few kids who came over the years who weren’t necessarily 
very social or didn’t have social skills or whatever and they could kind of come and have a scripted 
interaction like a board game provides or hang out on the periphery and play a Game Boy while 
everyone else was doing it and still feel like they’d gotten their social needs met  
- I guess is what we’re wanting from other people. I’m not wanting validation of what we’re doing or 
even programs that are going to and if I need a program that’s going to challenge my kid I’m going to 
do that part; I’m looking for the social piece so maybe we’re taking a class in the community and it’s 
not like we’re there for the content you know what I mean? 
Participant 
Family 9 
(Clark) 
-I started a home school scout troop and by and large it was all gifted girls. My daughter, which was 
fabulous because they’d talk about different things than adolescent girls talk about in school. And I 
have musicians and there’s youth orchestras that they’ve participated in which is a much more 
advanced level than the school district provides 
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 Interactions with other home schoolers/similar learners (continued) 
Participant 
Family 4 
(Garcia) 
- we do sports days, field days, we take bus trips to Philadelphia. We try and do a lot of local field 
trips. We’ve hit most – this area is fabulous for history 
- every week – at least every week if not more often. We usually – there’s usually something going 
on [field trips].   
Participant 
Family 5 
(Thompson) 
-I have several friends who are also interested in writing poetry, some even more so than me and I 
like to have them read it and just tell me what they think. –S 
-I have a very solid core group of friends –S 
-Facebook messages, I wrote a line and sent it to her and she wrote a line, and we just put it all in a 
draft –S 
-There’s no point in slowing down and because it’s either him on his own or him working with 
friends that he’s chosen to be working with and who are similar to him, you know, they pretty much 
always choose to barrel through stuff 
-I think he misses his good friends this year; he’s a little bit lonelier than he has been, but it’s not 
because of his personality or anything, it’s simply that his friends are all older than he is and they’re 
all going off to college or moving away 
-if you can, gosh, find a community. It’s hard with gifted kids to find intellectual peers 
-it’s difficult when they’re in school; when you’re home schooling it’s isolating 
-I know that they must have known that we would have been interested because a couple of times my 
feelings were really hurt, and that was obvious. But I kind of sensed that when opportunities arose to 
go on a field trip or get this person to do a little tutoring session with the kids, that Scott often got left 
out. And I don’t know if it was because they thought that he didn’t need it? Or that they wanted their 
kids to have an opportunity – to do something that – and he wouldn’t have that opportunity? 
-it actually is what pushed me – what pushed us as a family – out of Open Connections after a while, 
was that we were not being included in things 
-I know other people who have experienced this and there are people who – I mean we all as 
homeschoolers we make our own opportunities 
-I just don’t understand people who don’t – who are so close-fisted about information about stuff like 
that 
-it’s easier as a home schooler with a gifted kid because academically we can do whatever we want. 
Socially, it’s still pretty hard, you know, unless you find your “peeps”, so to speak 
-I have a couple of really good friends with you know who had sons just like Scott and we clung to 
each other for five years and then you know gradually drifted into different states and moved away 
and some of them – boys went to high school 
Participant 
Family 6 
(Miller) 
-one of the things for me that was hard to wrestle through was the fact that friendships are very 
different in this era than they were in our era 
-your best friend can never live next door to you, and still be your best friend, because you could 
Skype each other, you could email each other, you could visit each other real time –LM52,32 
fun thing is that some of the people we know go to the bug fair thing from where we used to live –A 
Participant 
Family 7 
(Martin) 
-apparently the only reason I go [to Sunday School] is so I can meet other kids -C 
-there’s some she’s met in person, some she’s only talked to in e-mail or being present in live lessons 
-I know a bunch of kids those are the kids I went to the skating party with it’s basically the same 
except they’re more homeschooled -C 
-I just don’t know that many kids from Connections Academy around here -C 
-normally it’s a high school science lab sort of thing because sometimes we go out and do labs and 
we now have a mobile lab which is like a truck thing we can go out in -C 
Participant 
Family 8 
(Brown) 
-I’ve always known a ton of people with gifted kids or home schoolers with gifted kids and like that’s 
always been my community like for me so I don’t I’ve had that if I guess I was isolated from that that 
might be different or if I had some sort of self-esteem need to live through my kids 
-yeah most people I know are gifted 
-I don’t go to public school so I don’t meet people who aren’t in the gifted program so I only get to 
know people in the gifted program -S 
-I meet people through dance and a lot of people are in dance because you get more pickup skills in 
dance because you have to learn combinations and you have to really think about a lot of things at 
once and so I guess it helps you in school so most of my friends are pretty smart -S 
-well I see them once a week for the thing and then I go to friend’s houses maybe once twice a 
week…I don’t have that much trouble with not finding friends or with not being with other people. 
And texting and calling other people, well not actually calling but I text them a lot -S 
-we do Skype with one of our friends one of our math students lives in France 
-the group of home schoolers that she goes to if you take science they require you to do the science 
fair 
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 Continuing to home school/Planning for the future 
Participant 
Family 1 
(Williams) 
-we are trying to hedge a little longer before we send her to that next stage with the ballet training 
-these two are going to home school again next year, most likely with the cyber school 
-I think we’re at least staying with it for next year 
-it will depend how this ballet training goes and how she feels next year 
Participant 
Family 2 
(Anderson) 
-if I lived in your district, maybe I wouldn’t have pulled my kids out of school 
-just because he remembers what it was like being in school and didn’t like it 
-more personalized education 
-at the elementary level, there wouldn’t be a whole lot they could do at this point to convince me 
Participant 
Family 3 
(Jackson) 
-really just the thought of going to public school just gags us, because it’s just, they’re terrible 
-I don’t want my kids to be limited by the possibilities. 
-Andrea doesn’t need the  credits;  what she needs is more time to do something she’s interested in 
anyway, 
-so private school isn’t always the best answer, either.  At least not at that kind of private school. 
Participant 
Family 4 
(Garcia) 
-every year before we start, they do get asked if they want to go back to public school. We do give 
them the option to go back to public school 
-that actually drove funding for their gifted program and all their special ed programs because we 
have so many people that come and go that it affects their funding and in the long term affects the 
benefits that they get out of the school system. So again, so in a long story short it still affects my 
homeschooling decision 
Participant 
Family 5 
(Thompson) 
-but she just got impatient, and a bunch of her friends moved away or went to school the past couple 
years and so she got tired of being the one still home schooling.  (laughs) 
-so she never had any school experience before –S 
-he always would say, oh you don’t want to go to school, believe me; you don’t want to go to school 
- we’ve talked about going to college early and he really doesn’t want to and isn’t – he’s ready for the 
classes, but he’s not ready to go to college, if you know what I mean. He has not felt that he’s 
actually ready to just go away 
-we basically have pow-wows a couple of times a year to talk about so what do you think you might 
want to do next year 
Participant 
Family 6 
(Miller) 
-was a huge summer for us to go back and do the conferences again, to spend time with Veritas and 
kind of discern again what are the possibilities.  Um, so every year we reengage and kind of ask all 
the same questions we did, you know, years ago –F 
-it’s getting harder, it was easier to say we’re home schooling and just drive the train 
-it’s not harder to home school, it’s harder to decide 
-I think there’s more options, I think it’s a little easier, there’s different challenges when they’re little 
-we definitely include the kids in that decision making, you know, we’re not making that for them 
-we just tell them, here are the other options, here are the ways in which you could be doing your 
schooling right now –F 
Participant 
Family 7 
(Martin) 
-if a charter school or our public school would suddenly develop this whole new philosophy that 
would allow them to learn and be required to provide proof that was appropriate for them for their 
learning I would be the first in line to sign them up 
-but when the day comes though, when I can’t tweak the cyber school’s system enough to make 
things bearable enough for my kids then we will leave 
-when we get so fed up, if it gets too stressful for them then we’ll leave 
-we’re also going to run out of classes so I don’t know what we’re going  to do in the next couple of 
years especially my son is going to run out of science and math next year in 10th grade 
Participant 
Family 8 
(Brown) 
-the thing is once you’re home for one you might as well be home for the rest, you know what I 
mean? 
-my oldest in particular is a lit kid and I’m just not going to talk about that weird literature stuff 
metaphors and stuff involved in the story and in order to thrive he was going to need a situation 
where he could be in a classroom with other kids who could function at that level and with a teacher 
who was really passionate about the subject 
-kids either go back to school or they’re not very academic and they follow their path whatever it is if 
they’re dancing they start dancing 12 hours a day or whatever 
-at the same time of course I had younger kids and I could only do so much trying to memorize 
chemistry 
Participant 
Family 9 
(Clark) 
-they go to school. Kids go back to school at that age 
-I do plan on keeping mine through 12th grade if they want and so far they want -I can see my 
youngest wanting to go to school 
-getting into college is a contest, unfortunately 
-you can learn how to take the SAT’s 
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 Continuing to home school/Planning for the future (continued) 
Participant 
Family 1 
(Williams) 
-and we are going to take advantage of some of these great private dance classes 
-Hannah is kind of swung along with the decision that’s happening for Elizabeth 
-we have stayed with the cyber school because of [school district] 
-so I need to stay with the public charter school so that if she decides to go back to [school district] as 
a junior 
Participant 
Family 2 
(Anderson) 
-even what I have seen in other districts, the majority of the time, it looks like it’s just working with 
enrichment instead of really appropriate curriculum to start with 
-I don’t want to say, oh yeah, he does a lot of fun things in enrichment class, that’s not what I’m 
looking for here 
Participant 
Family 3 
(Jackson) 
-but when you talk to her friends in school and you find out, and Andrea wanted to go back to school, 
and now she doesn’t because she sees that, isn’t that true, Andrea, that they’re so far behind what she 
can do at PAVCS in terms of what classes they’re offering, right? 
-she can get a high school diploma from, the charter schools are public schools, so it should be just 
like anybody else’s diploma 
-we aren’t really going into colleges and everything yet, so they aren’t really focusing on us –A 
-well I needed two more credits to graduate but I ran out of classes at PAVCS-A 
Participant 
Family 4 
(Garcia) 
-I don’t know that there is really anything they could do to attract us back 
-unless they decide otherwise we’re going to continue, and like I said I do give them that option; 
every year we discuss it, and really if any time they came to me and were like, “Mom I really want to 
go back to public school” I’d be like “oh okay let’s go” 
-if that was their choice and they wanted to go we would do that.  And I’d be ready for my gifted 
fight. (laugh) 
-well, we got in a rut. –A 
Participant 
Family 5 
(Thompson) 
-he obviously is a really smart, academically oriented, but also does a whole lot of other stuff like 
acting, and piano, and the language, and reading, and philosophy, and all these interests, which make 
it really difficult to figure out what you want to do with the rest of your life, you know 
-I have actually considered going back to school to get my teaching credentials so that I could make 
gifted curriculum, for people 
-I’ve been drifting towards doing some more things on my own and because I’ve become more self 
directed I guess -S 
-we’ve also toyed with the idea of just going over there, just me and the kids for a couple of months 
and renting an apartment, and just hanging out in some city in Germany, and traveling around 
Participant 
Family 6 
(Miller) 
-we are just continuing to evaluate that that’s the, you know, what it was that we initially set out to do 
is what it is that we’re able to do –F 
-that still is the best option –F 
-I wish there was a public school for home schooled kids that you could see what public school was 
like.  Like, go to public school for a day and see what it’s like. –R 
-I’ve always wanted to be home schooled –A 
-I think 7th grade is a great year for her to be, kind of, grappling with that, and where she wants to, 
how she wants to end up 
Participant 
Family 7 
(Martin) 
-it’s open –ended for us – it’s always open-ended 
-every year we look at it, if mid-year things weren’t working out for us we would leave if it came 
down to it 
-but the rigor part, again if I can’t meet the needs in the rigor area then we leave and if they get 
punished too much, if they’re not allowed to learn the material they’re ready to learn because of other 
reasons that the school won’t let them learn it or doesn’t offer it then we’ll leave. 
-basically we would home school at that point. What we have left. That’s what we have left 
Participant 
Family 8 
(Brown) 
-I had read a book that was very influential to me that was called something like “How I home 
schooled my African-American sons into the Ivy League” or something, and basically she did an 
amazing job of school at the k-12 level and they went into Ivy League school and they tanked 
because there are some skills that you know okay you have to be able to talk to the teacher hey I have 
this trip coming up so I can’t study for the test or do the essay that’s due tomorrow and blah blah so 
can we change that or there’s just a lot of like school skills and I wanted my kids to have some of that 
before they went to college. 
-and also like meeting new people at the beginning of the day like you’re not going to have a parent 
introduce you to new people -S 
Participant 
Family 9 
(Clark) 
-he could come in for just like AP classes if he wanted 
-I know my kids have anxiety disorders that we deal with 
-my kids are happy at home 
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 Continuing to home school/Planning for the future (continued) 
Participant 
Family 2 
(Anderson) 
-they probably learned three times more today than they would have in public school for two days 
-I did the pros and cons thing with James and he really had sounded like he wanted to stick with 
cyber 
-if it [cyber] gets too rigid, then there’s no way I’d want to do it 
-and that’s another reason, at the high school level, sticking with a cyber might be a good idea  
Participant 
Family 3 
(Jackson) 
-can I tell you Andrea, that you should consider yourself an 11th grader, cause next year you are 
going to have to start looking for colleges, because you need one for 12th grade 
-Andrea will be in much the same situation, except Andrea won’t be able to drive yet, legally, and so 
you know, I’ll be ferrying her over the mountains again. 
-you can run out of things for them to do, without finishing all your credits to graduate; it’s hard. 
Participant 
Family 4 
(Garcia) 
-I’m really not sure if I want to go back or not because even though I had friends there I’m sort of 
worried about what will end up happening. . . –C 
-the other thing there like Aaron said we’re in a rut, and if we do go back to public school that means 
you’d have to be up at 7 in the morning to catch the bus in order to be at school by 8 o’clock, and you 
might not get home until 3 in the afternoon; while that may sound like a normal work day for you 
-but like I said the option is always on the table for them. They always have that, if that’s what they 
want to do. That’s our homeschooling 
Participant 
Family 5 
(Thompson) 
-one of the things I have really tried to point out to Scott is to point out that I hope he doesn’t have to 
choose one thing in life, because he’s not a one thing person 
-hoping that wherever Scott ends up, it’s a place where he can, find the intersection of some things 
-I’ve never, never suffered under the illusion that anything that I’m doing is getting him into college, 
he is going to get himself into college 
-because you have to have certain samples, essays that he’s written, um, things like that we may 
have, because now the classes actually count for going to college 
-It’s what the colleges need to see, especially if you’re going to shoot for a good college 
-it is a huge concern because colleges do come back to a lot of home schoolers and say there are too 
many, what they call, mommy grades here, they want the outside evaluation 
-he has the potential to go to a really good college and to do some really cool things and I don’t want 
to mess that up by not just doing the right thing in terms of the homeschooling law and stuff like that  
Participant 
Family 6 
(Miller) 
-I want you to make a decision, first of all, based on what really is going to suit you best, 
educationally, and then we’ll, we’ll pray the Lord provides and you make sure that our answers are in 
sync with each other 
-every kid is a little different, so that’s the other thing, how do you do one for one kid, and provide 
what the other kid needs 
-I don’t know how environment-wise, you know, she’ll like it or not, no idea, so I can’t say, I think 
it’s going to be the same way it is now, we’ll evaluate each year and not cast any ideas aside 
-It’s just mourning that she is, she’s doing exactly what she’s supposed to do, but she’s moving away 
-they’re a unit and there will be coming a time not too long where she will be definitely separating 
herself out 
-I pray that the time that we’ve built together that that will be very unifying for them no matter where 
she is or where they are or what choices we make, that that will keep them in a tight relationship 
-I don’t know what the future will hold for us, I think it will be interesting to see where we end up, 
and, you know I think it helps that we’re in a large school system, so if we ended up at a public 
school, she would certainly have the resources available to her  
Participant 
Family 7 
(Martin) 
-I expect more parents to find [traditional public] high school to work more so than middle school or 
elementary school 
-I’m not sure if he’s physically ready to go to a community college or college I don’t know if he’s 
organizationally, I don’t know if he’s organizationally ready to even handle college classes 
independently so we’ll have to come up with some system that will allow him to – what was my 
term? Comfortably learn, right? 
-able to make it work, so – I’m always looking ahead, definitely, and my plan right now is to actually 
decelerate my 9th grader, Robert, who you did not speak with.  He is taking pre-calculus this year 
and I intend for him if the school will allow I want him to do an independent study and perhaps study 
numerical methods and some other branches of math and then not take calculus until 11th grade.  
-that’s my plan for him for that and we’ll see how that goes otherwise I’ll be looking into cyber 
options for school for him for college, cyber college options 
Participant 
Family 8 
(Brown) 
-each child it was the right time for that particular child to move beyond what I have to offer 
-we also used to take a look at it each year what’s right each year what’s the best setting you know 
and I don’t have any preconceived ideas about how long we’re going to be doing each thing or 
whatever 
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Description of Themes 
Starting Home Schooling 
 Each family participating in this study shared different reasons for embarking on 
the home schooling journey.  The Williams girls, for example, participated in a variety of 
performing arts including dance and theater, which made traditional schooling 
increasingly challenging as they became more involved in these activities.  Others, such 
as the Jacksons, felt that they “had to do something other than the school system” in their 
rural community due to the “lack of education at the local school”, which contrasted with 
the multitude of opportunities and rigorous curriculum they had utilized in their previous 
district near Washington, DC.  Many of the families expressed concerns regarding the 
physical and emotional toll that time in the public schools had inflicted on their children.  
This was manifested in a variety of ways including picking skin, chewing holes in 
sleeves, extreme agitation, and appearing to be a mute autistic child. Additionally, several 
of the families shared that they felt their children were being punished in the public 
schools for being gifted; they received extra work instead of different work, they were 
made to sit and wait until the other children caught up, and they were not allowed to skip 
over material they had already mastered. 
There were some additional similarities in their motivations for choosing this 
alternative form of education.  Most of the families had a highly gifted child whose 
learning needs were not being met in the current educational environment.  The families 
tried to work with their local school districts to meet their children’s needs, but ended up 
frustrated and disappointed in the districts’ responses.  Few of the families set out with 
home schooling as a goal; indeed most of them did not initially view home schooling as 
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an option.  However, like all of the other families in this study, they eventually arrived at 
home schooling as the best possible solution to meet the unique learning needs of their 
children.   
The parents whose children were in the local public schools grew weary of the 
constant struggle to advocate for their children and eventually realized that rather than 
spend the time fighting the system, they could use the time to educate their children 
themselves.  Even when they eventually settled on the choice of home schooling, several 
of them resisted the idea for several months.  They determined that they were not 
satisfied with allowing their children to remain static academically, but wanted their 
children to continue to be able to move ahead at an appropriate pace.  Additionally, the 
educational experiences of the parents as gifted students impacted their educational 
choices for their children, which will be explored in subsequent sections of this study. 
Frustrations With the School District and School System 
 The families in this pilot study expressed frustration with their local school 
district, which is a common theme among families who opt to home school for 
educational, rather than ideological reasons.  They attempted to work with the school 
districts; in several situations one or more of the children attended the public school for a 
period of time.  The level of frustration and the willingness of the school district to work 
with each family differed, however. 
 The Williams family initially attempted to work with their local school district to 
grade skip Allison, without success.  At that point they decided to enroll her in a local 
private school that was willing to individualize instruction for her learning needs.  This 
proved to be helpful, but it was not entirely satisfactory; due to this factor and the 
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migraines that she began to experience, coupled with her performance schedule, her 
parents chose to home school her and eventually her two younger sisters.  They noted that 
they were not alone in their frustration with the school district’s seemingly inflexible 
approach to educating their gifted students, as is evidenced by the other families in their 
neighborhood who moved to a more accommodating district nearby, pulled their children 
out of the district and enrolled them in private schools, or even hired private tutors.  
When the Williams family chose to have Allison enrolled in the local school district for 
high school, they discovered that the district would not accept her gifted diagnosis from 
when she first began her education.  The family was required to have her retested, along 
with having her take math and reading placement tests.  They would not honor most of 
the work she had done as a traditional home schooler.  Because of this issue, they decided 
to end the traditional home schooling of their two younger girls and enroll them in a 
cyber school.  They felt that it was the only way to have the district honor the work that 
the girls had completed and to place them in the appropriately challenging courses if and 
when they decided to attend the high school.  The Williams family shared that they had 
been communicating with the recently hired assistant superintendent and that he was 
trying to work with them to change the district’s treatment and matriculation of home 
schooled students.  They felt, however, that the district had not thoroughly figured out 
how they would treat incoming students who had formerly home schooled, and therefore 
would need to remain in the cyber school until the district administration revamped their 
policy. 
 The Andersons’ interaction and frustration with their local school district was 
even less positive than the Williams’.  Their older son struggled with the slow pace and 
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inappropriate curriculum during kindergarten.  The Andersons approached the district 
about grade-skipping their son, and were told “We don’t do that.”  They asked the school 
board if they would make a special exception and were rebuffed.  Mrs. Anderson shared 
that she argued with the superintendent about it at a meeting, but to no avail.  They 
finally had a lawyer write a letter to the district, which resulted in a grade skip for James.  
The grade skip did not solve all of his problems, however, and the Andersons attempted 
to work with James’ teacher to differentiate his instruction.  Unsuccessful in this attempt, 
the Andersons decided that their only option was to pull him out of school and begin to 
home school him.  They chose to cyber school rather than utilize a traditional home 
schooling curriculum, because they feared that the district administration would not 
approve their sons’ portfolios. 
Both the Williams and the Andersons commented on the apparent foolishness of 
the school districts’ positions.  They recognized that if the school districts worked with 
them to address their concerns, they would be more likely to undertake traditional home 
schooling.  If they did so, the districts would not need to pay the cyber school tuition and 
fees.  They felt that the districts are costing themselves money because they are unwilling 
to adequately compromise with the parents. 
 The Jacksons’ frustration with their rural school district was exacerbated by the 
contrast between it and the options available near their former home just outside 
Washington, DC.  They had grown accustomed to the numerous options presented by the 
excellent schools in both the public and parochial settings.  They view the local 
educational landscape as having too many drawbacks to be viable options.  They feel like 
the school district just puts all of the students together and teaches to the lowest standard.  
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The school district administration is resistant to academic acceleration, especially whole-
grade, and the Mrs. Jackson feels that the school district really has no gifted program.  
Their children were given more work, which they felt was a punishment, rather than 
different and more rigorous and appropriate work.  Mrs. Jackson shared that over 30% of 
the students do not finish high school, since they plan to work on the family farm.  She 
also noted that she heard from other parents in the area that many of the students who did 
manage to graduate high school and go to college failed out of college, since they 
“haven’t learned to study, they were never pushed here.”  The educational paradigm of 
the local school system was summed up by the comments of one of the school board 
members, who responded to their concerns by stating, “If you don’t like our schools, you 
shouldn’t have moved here.” 
 The Garcias’ concerns regarding their school district stemmed from the lack of fit 
of the school environment to her sons’ needs.  She noted that there was a certain 
percentage of the school day that the kids were learning and the rest of the time was 
“basically spent waiting for everybody else to catch up or waiting for the teacher to be 
prepared.”  She expressed concern that in public school her sons would have come out 
average like everybody else does, since they were not being challenged; she wanted them 
to come out better than average and not have to deal with what she termed “the nonsense” 
in between to get there.  She stated that she does not want them to fit in a box; she wants 
them to be out of the box. 
 Another reason that they decided to home school the boys were the social issues 
that surfaced during the elementary years.  She noted that bullying issues were a primary 
concern, and her older son was a target of bullying.  Her apprehensions about her sons’ 
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physical and emotional safety were reinforced by a friend who was a middle school 
teacher in the district who had known the boys since they were toddlers.  She told her that 
the system was not going to work for them, stating that it would probably be a good idea 
to find something different for them. 
A related reason for Mrs. Garcia’s decision was that she gradually realized that 
her older son was being punished for being gifted.  One day a week he was pulled out, 
but then was required to make up all of the other work.  The problem, according to Mrs. 
Garcia, was that the extra work was busywork; it was work that he already knew.  She 
shared that the social issues were intertwined with this issue; her son was getting picked 
on by several other students and his parents soon realized that he was intentionally not 
doing work so that he could stay in at recess and avoid the bullying.  He also was 
diagnosed with ADHD and he “would have just been swallowed up by the whole 
system.” 
 The younger son, Aaron, has experienced some difficulties with patterning and 
sequencing, and Mrs. Garcia felt that it would become an issue in most of his classes at 
some point.  She also noted that he has a unique way of making connections between 
ideas and objects, and that his way of thinking does not mesh particularly well with 
multiple choice standardized assessments.  She felt that she could help him explain and 
understand his thinking better than in a large classroom of students, since she would be 
able to provide him with individualized attention. 
Mrs. Garcia did feel that they were very fortunate to have the gifted support 
teacher as an advocate for her son, because “otherwise he would have been totally lost to 
the system.”  She said that they just got tired of fighting every battle.  She has seen this 
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occur with other families who have pulled their children out of public schools, noting that 
“they just got tired of fighting for the accommodations.” 
The Thompsons’ international experiences and their son’s accelerated intellectual 
development strongly influenced their perspective on the public school system in the U.S. 
and on their local school district.  Although they appreciated many aspects of the Swiss 
school system, the Thompsons had some concerns about their approach to meeting the 
cognitive needs of advanced learners.  The family looked at other options and decided to 
put their son into an international school. 
When the family moved to the United States at the conclusion of Scott’s 
kindergarten year they enrolled him in the public school for first grade.  Mrs. Thompson 
shared that the experience was not a positive one for him: his behavior was changing, he 
was constantly biting his nails, and he was sneaking in books to read in school.  She 
asked the school district to test him for the gifted program, and they said, “oh, we usually 
only do that for second graders, but okay, if you insist, we’ll do it.”  The testing 
experience, however, was not a positive one. She had initially planned to wait for the 
results but she shared that her son “just was so not happy there.” 
Mrs. Thompson decided to visit Scott’s school for volunteer day and was eating 
lunch with him when a little girl sitting across the table from them said “you know what 
we call Scott, we call him the brain.”  Mrs. Thompson recalled thinking that eventually 
that name becomes a different word and then he will be paired with struggling kids and 
used as a reading tutor.  She shared that at this point she said to herself, “Enough. I 
cannot be bothered to deal with people in education because they’re not doing what I 
need them to do for us.”  So, she went home and put in approximately 80 hours of 
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research into other area schools, most of which were private schools.  She noted that most 
of them said that all of their students were gifted; they were not interested in addressing 
his asynchronous development and they basically said that they do not need follow the 
law regarding gifted because they are a private school.  They decided to pull him out of 
school at the winter break and then kept looking for other options, ultimately deciding 
that home schooling was the best option. 
The Millers shared that one of their primary reasons for home schooling was that 
the area where they lived when they moved to Pennsylvania did not have what they 
considered to be very good options. They felt that the local schools did not communicate 
well with the families; they also felt that there are school districts “who do the letter of 
the law, and they’re not going to bend one iota.”  Their decision to home school was 
further validated, to their surprise, by some of the teachers they encountered in the 
community.  Mr. Miller recalled that when they spoke to teachers in the community about 
home schooling, the teachers shared that they would do the same for their children if they 
could.  
The Martins were very involved in their children’s schools and tried to advocate 
for their children within the system.  Mrs. Martin shared that the tipping point came, 
however, when she was in the middle of due process with Cynthia and she was already 
aware that things were spiraling downward for Robert.  He had essentially had a nervous 
breakdown and it had gotten to the point where he appeared to be a mute autistic child.  
She noted that she knew what they needed to do at that point but it wasn’t what they had 
intended to do, and that she still felt that she wanted to make the school district 
administrators do their job.  She was able to have her daughter grade skipped as well as 
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receive additional acceleration in math, which she described as groundbreaking in her 
district.  She shared that this was still not enough, so when asked what else could she 
possibly want, she told them that she wanted them to simply teach her daughter some 
math.  Mrs. Martin shared that she decided to purchase and analyze the curriculum they 
were using.  She discovered that there was a 60% overlap from year to year due to 
spiraling, which caused her to seriously reconsider their options.  She told her husband 
that there was no point in continuing this particular fight, sharing that they finally decided 
to home school, using the cyber school option. 
 She shared that prior to this final decision, they had pulled Robert out for 4
th
 
grade to try to address some of his learning needs, but sent him back for 5
th
 grade after 
she spoke with one of the school board members and had him evaluated for gifted 
support.  However, even though the Gifted Written Report indicated that he was 
functioning on a very high level in math, they would not provide him with math 
advancement.  She had the board member speak with the superintendent again, who in 
turn contacted the Special Services Director, and the district agreed to provide Robert 
with online algebra instruction.  Mrs. Martin indicated that this was problematic, 
however, sharing that it was being monitored by a teacher who did not understand the 
math and stressed out her son.   
Robert also struggled with organizational skills, prompting his gifted support 
teacher to tell Mrs. Martin that he did not belong in her class.  Mrs. Martin wanted to 
focus on the academic piece, however, the teacher felt he did not belong there unless he 
came equipped with the skills.  She also found fault with the gifted program when 
Cynthia was receiving the services.  She told the teacher that any child would be lucky to 
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have the program, but she wanted her daughter to be challenged and to be taught, not just 
have fun. 
 Another frustration the Martins had with the school was the impact that the public 
school was having on the two older children’s motivation and emotional state; they were 
not being challenged which was causing them to lose motivation.  She shared that her 
older son did not know how to try, since the school had “effectively taught him to check 
out completely, to sit in a chair for six hours and not do a thing.”  She also expressed 
concern regarding the bullying that was negatively affecting her son. 
 The pressures on Cynthia manifested themselves differently, resulting in some 
anxiety issues.  Mrs. Martin noted that they found out that her daughter had been self-
mutilating at school out of frustration and had developed perfectionistic tendencies.  She 
shared that once they began home schooling her, their goal was to try to help her let go of 
her anxiety and perfectionism by making sure that she was being challenged.  She wanted 
her to learn from her mistakes and to realize that she did not need to be perfect.  She felt 
that she was able to help her children unlearn these negative perspectives and views 
through schooling at home. 
 The Martins felt that the district’s size and tradition limited what the schools were 
able and willing to offer.  Mrs. Martin shared that the district did not offer many 
advanced classes due to the district’s relatively small student population.  She also noted 
that their mission statement reads “To make productive members of society”; it mentions 
nothing about excellence or maximizing learning potential.  She feels that this statement 
accurately reflects the district’s educational outlook and lack of rigor.  Her concerns with 
the school district also reflect her concerns with the wider trends in public education, 
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questioning what she perceived to be a “one size fits all” mentality.  Additionally, she 
expressed her frustration with the ongoing emphasis on grouping children by age rather 
than by readiness levels. 
Similar to most of the other families in this study, the Brown children were early 
readers.  Mrs. Brown shared that her older son learned to read before he turned two; she 
felt that she needed to give him what he needed intellectually until he was able to start 
school.  When he was ready to go to kindergarten she spoke to the principal and asked 
how they could meet her son’s needs, considering his advanced reading level.  The 
principal essentially told her that they could do nothing extra for her son.  Mrs. Brown 
shared that she knew that they were required to try to meet her son’s needs, but she 
believed that she would be better off meeting his needs on her own than trying to fight 
the district. 
The Browns have a unique relationship with their local school district, which 
allows their children to utilize the Gifted Support Services.  Despite this positive 
interaction with her district, Mrs. Brown expressed frustration with some of the systemic 
issues in public education.  As the founder and director of a popular online destination 
and resource for home schooling families, she has the opportunity to learn firsthand about 
educational issues both in Pennsylvania and around the country.  She summarized her 
thoughts on how public schools could improve and the challenges they face, noting, “it 
would be nice if there were a way for public schools to be more flexible about creating 
more sort of personalized approaches for each kid, but it’s tricky because they have to 
work within the rules that are there.” 
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The Clarks were the only family in this study whose children have not attended 
public schools.  Mrs. Clark initially decided to home school because her oldest son was 
reading chapter books by the age of three.  He participated in the local elementary 
school’s preschool story time program, but by the time he was four the director told her 
that he had exhausted all of the books in the program (it was for K-3) and she would need 
to take him to the intermediate school.  She wondered what they would be able to do for 
him when he would be at the elementary school for kindergarten and would have to stay 
for four years.  She also was concerned about how little time her children would have in 
school that was designated for reading, since her children read for hours each day at 
home and are busy with many other activities.  Her children are voracious readers and 
utilize the extensive library resources, so they use much of their time at home to read, 
something they would not be able to do if they were attending the public schools. 
Curriculum/Resources 
 Most of the families in this study have chosen to home school because they were 
frustrated with their school districts’ approach to the design and delivery of the 
curriculum to their gifted children.  They felt that they would be able to better address 
their children’s learning needs by selecting a curriculum and approach that was more 
appropriate for their children.  Many of the families also shared that they possessed more 
and varied resources than most classrooms.  Therefore, it is not surprising that the 
families mentioned curriculum as central to their evaluation of the different home 
schooling options.  Several of the families that utilized cyber schooling noted that they 
liked the classical approach taken by the cyber schools and felt that even though there 
were a few weak areas in the curriculum, it was more rigorous than what they had 
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experienced in their local public schools.  The Jacksons, for example, shared that their 
daughter had expressed interest in returning to the local public school, but after 
discovering how far behind the cyber curriculum her friends were in their curriculum, she 
decided to stay with the cyber school.  Interestingly, several participants shared that the 
rigorous curriculum and large amount of work actually restricted the amount of choice 
within the cyber schools’ curricula.  They also expressed regret that they felt there was 
not enough time to incorporate some of the enrichment activities and supplemental 
resources that tend to be a part of more traditional home schooling.  However, many of 
the cyber school families were able to replace or supplement some of the courses and 
resources with more rigorous and developmentally appropriate resources of their own 
choosing.  
 The families that follow a traditional home schooling format tended to design and 
build their own curricula rather than purchasing a pre-made program.  The Garcias, for 
example, do not utilize one particular home schooling program or curriculum, but rather 
have developed their own approach through using a wide variety of online and paper-
based resources.  They have purchased some online curricula including My Access, 
Thinkwell, and Dave Ramsey’s financial literacy resources.  They also have purchased an 
assortment of the Great Courses (The Teaching Company) DVDs and accompanying 
books to supplement their learning.  They are also planning to enroll their older son in the 
local community college so that he can take a music class, due to his strong background 
in music. 
 The Thompsons are similar to the Garcias in their usage of a variety of curricula 
and in their ownership of a vast amount of supplementary resources.  When the children 
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were younger the family used the finished basement as their primary home schooling 
space.  The basement was set up with tables, books, posters, computers, and bookshelves.  
Mrs. Thompson wanted to have an area where her children could be together and share 
materials and ideas, so it was better to keep it all in one space.  She experienced success 
using the Singapore Math series and utilized the Cuisenaire rods to help her children 
learn elementary math skills.  Mrs. Thompson did not adhere to any single curriculum or 
schooling approach but rather utilized a wide variety of resources, customizing it based 
on her children’s needs.  She shared that when they were still in Switzerland the school 
that Scott attended was being certified for IB.  She became very interested in the 
approach, so when she started home schooling she went online and researched what they 
were doing and has tried to integrate the philosophy into what she does with her children. 
 The Millers, similar to most of the other families in this study, utilize local 
resources as part of their home schooling curriculum.  They recently enrolled their two 
younger daughters in a Classical Conversations center, which uses the Socratic method of 
linking all of the subjects together via the trivium.  They also have tapped into a local 
college campus for tutoring for one of their daughters.  They shared the importance of 
identifying the educational philosophy behind the decision to home school, which should 
in turn inform the selection of the appropriate curriculum, noting that “the ‘how’ you’re 
schooling has to agree with the ‘why’ you’re schooling.” 
 The Browns’ unique relationship with their local public school district allows 
them to access the Gifted Support Services during the elementary and middle school 
years.  Mrs. Brown volunteers in the school, and is allowed to use and borrow materials 
and resources from the school for her home schooling sessions.  The Clarks also utilize 
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their local school system, but at this point only for musical purposes through participation 
in the school orchestra. 
 Several of the families mentioned the availability of local home schooling co-ops.  
The families utilize them to supplement their curricula in different ways and for different 
reasons: some for purely social purposes, some for academic enrichment, and some for 
access to specific resources, materials, or programs.  One resource that the Thompsons 
used extensively for many years was a local alternative learning center that served the 
local home schooling community.  Mrs. Thompson described the center as a holistic and 
nurturing community that “worked in a way with the kids that just appreciated each of 
them individually for whatever their gifts were.” 
 One resource mentioned by all of the families was the public library system.  
They were profuse in their praise for this oft-used resource, mentioning the flexibility of 
the librarians and their willingness to lend multiple books and to provide special services 
and programs to home schoolers.  Since all of the children in this study are avid readers, 
they were frequent users of the interlibrary loan system and were adept at using it both 
online and in person at the local libraries.  Most of the families felt that the library system 
is one of the most vital services and resources available to the home schooling 
population, and several mentioned that they consider themselves to be its biggest 
supporters. 
 Another widely used resource mentioned by the families is technology, primarily 
the internet and other digital resources.  In addition to cyber school and stand-alone 
tuition-based and free online college courses, the families also utilize digital resources 
such as iTunesU, BrainPop, game design software, The Teaching Company videos, and 
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educational programming online and via cable/satellite television.  Many of the families 
also use the internet and digital communication to interact with other home schoolers 
from around the state and across the country.  Several of the families mentioned that this 
has largely replaced the need for the face-to-face groups and home schooling support 
groups that proliferated during the last two or three decades of the 20
th
 century.  From 
their perspective, technology has enabled home schooling for pedagogical reasons to 
become a viable option and to flourish. 
Dealing With Giftedness 
 Gifted children, by definition, learn differently than the majority of their age-
peers.  These learning differences present unique challenges in modern classrooms for 
students, teachers, administrators, and parents.  The perceived lack of fit between their 
children’s learning needs and the instruction in the public school classroom led the 
families in this study to search for alternatives.  Nearly all of the children in this study 
were early readers; their parents soon began to recognize that their children were not 
going to function well in the typical public school  classroom without intervention.  Most 
of the parents were interested in having some accommodations made for their children 
and attempted to work with the school districts to make the changes they felt were 
necessary to meet their children’s needs.  The parents felt that the school districts were 
not willing or were not equipped to appropriately differentiate instruction and 
programming for their gifted children.  Dissatisfied with the response, they looked 
elsewhere to address their advanced learning needs.  Each family’s entry into home 
schooling took a different path, with some moving initially from private school to 
traditional home schooling, some from public school to cyber school or traditional home 
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schooling, one family (The Clarks) foregoing private/public school altogether, and others 
with some variation of the above.    
When the Williams’ oldest daughter enrolled in the local public high school, the 
district required her to be reevaluated before they would provide her with gifted services.  
Even then, she found the Honors curriculum to be less rigorous than her younger sister’s 
cyber school coursework.  She felt that she had to wait until she took some Advanced 
Placement courses her sophomore year for her to feel sufficiently challenged.  Like many 
other gifted students, she was interested in taking more courses than she could fit into her 
schedule.  Since she dances 27 hours a week, her parents requested that she be exempted 
from the Physical Education requirement so that she could take an engineering course or 
AP Statistics.  They were told “no”, because it was not taught by a certified Physical 
Education teacher.  She and her parents gave serious consideration to withdrawing her 
and reenrolling her in the cyber school, since she would be able to more easily double up 
on courses, although they ultimately decided to keep her in the local public school. 
 James, the Andersons’ older son, also struggled with his giftedness in the local 
public school.  He was not only frustrated by the slow pace of the instruction and the lack 
of flexibility in the programming options, but also by the comments of some of his 
classmates.  Mrs. Thompson expressed similar concerns when she visited her son’s 
elementary school and one of his classmates said that they called Scott “The Brain”.  The 
Garcia boys experienced emotional stress during their public school years due to bullying 
from peers and a lack of understanding from their teachers.  Carson reflected on some of 
the social issues he had in school, sharing that he likes to “think outside of the box for 
many things.”  This approach to learning sometimes caused conflict between him and his 
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age-peers and between him and his teachers, even though his Gifted Support teacher did 
serve as an advocate for him and attempted to intercede. 
 The Thompsons shared that even among home schoolers they sometimes felt that 
gifted children were discriminated against.  They had experienced it in the public school, 
had encountered it when they looked at private schools, but did not expect it from the 
home schooling community where diversity and individualized approaches to learning 
are encouraged and embraced.  This concern was one of the reasons that Mrs. Thompson 
partnered with a friend to create a gifted co-op, where their children could feel free to 
express themselves and feel “normal”. 
 The Millers reflected on the similarities between the needs of gifted learners and 
students with learning disabilities, and how those needs should be met.  They also 
observed that many gifted children need to be challenged and pushed beyond what they 
think they are capable of mastering or achieving, so that they can experience success and 
appreciate the value of hard work.  Other families in this study echoed this concern, with 
several noting that their children’s time in public school made them realize that they 
didn’t have to work very hard to achieve excellent grades, with several emotionally and 
cognitively shutting down from the lack of challenge and lack of engagement. Then, 
when they faced more challenging work, they were not equipped with the skills to handle 
it.  This can lead to issues of perfectionism and underachievement. 
 Several of the parents in this study commented on the misconception that 
parenting a gifted child is an easy task and is a blessing.  Mrs. Martin shared that being 
gifted is like being a Martian, and other people are Earthlings who think that they 
understand the Martians.  She shared, “the Martians try to appear like Earthlings the best 
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they possibly can, but it’s not fun.”  Mrs. Brown described the challenges and 
unpredictability of parenting a gifted child as “by the seat of your pants.”  Mrs. Clark 
addressed this issue by noting that being gifted is a risk factor for youth anxiety, due to 
the earlier onset of higher level reasoning skills of gifted children. 
Benefits 
 The participants in this study chose to home school their children because they 
felt that the advantages of doing so were greater than the benefits of other approaches that 
they tried or considered.  The benefits they identified were varied and many, but several 
were mentioned by most or all of the participant families.  Flexibility was the most 
commonly cited benefit mentioned by the participants, reflecting the richness and 
complexity in their philosophies and approaches to home schooling. 
Lack of flexibility on the part of the school districts appears to be at the core of 
the frustration for most of the families in this study.  Conversely, one of the most 
attractive elements of home schooling is its inherent flexibility.  The families mentioned 
the ability to work around their daily schedules as a major advantage of home schooling.  
They are able to complete school assignments at different times of the day, and can work 
on the weekend if weekdays are too busy.  If they are cyber schooling, they can work on 
their laptops while sitting backstage at a practice or performance, sitting outside in the 
backyard, or anywhere else there is internet access.  In the higher grades they have the 
option of being able to choose from a wide variety of courses and can double up on 
courses since they can be taken asynchronously, an option that is not always available in 
the local public school due to scheduling issues.  The families also mentioned that they 
are able to move through the curriculum at a pace that is appropriate for them and do not 
253 
 
have to wait for their classmates to catch up.  The Andersons were able to have their 
sons’ Gifted Individualized Education Plan (GIEP) state that they could complete and 
send in their tests for his cyber school classes as soon as they were ready for them, rather 
than waiting until the scheduled date.  The Jacksons appreciated the flexibility provided 
to them through their cyber school, which allowed their daughter to take courses years 
earlier than she would have been able to in her local school, along with receiving high 
school credit for the upper level courses taken during middle school.  The asynchronous 
courses allowed her to make time for her music and martial arts lessons during the day, 
and to take time off for skiing and hunting during their respective seasons. 
The Williams did note, however, that with their cyber school there was less 
flexibility within the curriculum of each course, which they attributed to the school’s 
need for accountability.  Overall, however, they echo Mrs. Anderson’s sentiment that, 
“The number one thing is the flexibility.” 
Mrs. Garcia noted that although it was not one of her initial reasons for home 
schooling, she discovered that the flexibility inherent in home schooling is one of the 
greatest advantages.  She shared that her boys do not need to spend a lot of time on 
subjects or topics that they have already mastered and can move at a pace that reflects 
their readiness levels and rates of acquisition.  This freedom allows them to spend more 
time pursuing activities that they enjoy such as working on the computer.  Another 
benefit is being able to discard a book or resource if they determine that it is not suitable 
for them.   Mrs. Clark mentioned a similar appreciation when discussing how she can 
modify her approach to educating her children.  In particular, she appreciates being able 
to meet the individual needs of her children while eliminating or compacting the areas 
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that require less emphasis, allowing them to move at their own pace.  Mrs. Clark also 
shared that her school district would allow her children to take some of the AP courses at 
the high school, without requiring them to enroll fulltime in the school. 
 Another advantage related to being able to take courses whenever they desire is 
the option to take certain courses or topics that might not be offered in the public school.  
The Garcias have emphasized the importance of financial literacy, noting that the topic is 
not broadly offered in public schools and is a topic that young people need to master.  
They also provide the boys with field trip opportunities that are not typically available to 
public school students, especially during times of lean budgets.  The Garcias participate 
in the local home schooling group which provides them with numerous opportunities to 
travel and learn in the local and regional area, with a special focus on historic sites.  Mrs. 
Garcia shared that they are able to spend long periods of time at the different venues and 
can “learn so much more from people who have a passion for their interests.” 
 Another practical example of the benefits of flexibility pertains to scheduling 
activities and appointments during the day, allowing the parents to schedule their 
schooling around these appointments.  Each of the children that participated in this study 
shared that they appreciate having the opportunity to sleep in each day and to end the 
“school day” earlier than they would be able to if they attended their local public schools.  
The Martins also specifically mentioned their appreciation for the fluid schedule.  
Cynthia appreciates being able to get up when she wants, rather than having to get up 
early for the bus.  She has also found that her cyber school emphasizes the amount of 
work completed rather than the time put in, so she can end her school year earlier if she 
completes her work ahead of schedule. 
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Mrs. Brown shared that home schoolers have the flexibility and time to pursue 
their interests.  They are not beholden to a rigid bell schedule or to a tightly defined 
curriculum.  They can immerse themselves in a project for days or even weeks, as was 
demonstrated in Samantha’s work during the movie camp that she ran.  Samantha 
appreciates that she can change her schedule if needed, allowing her to work around her 
performance and recital schedule.  She also likes that she does not have to get up at a 
certain time each day.  Another facet of the flexibility is the way that home schooling is 
integrated into the family’s daily life.  There is less of a distinction between school time 
and family time than there would be if Samantha had continued to attend the local school.  
Mrs. Brown reflected on this concept by noting “it’s not like school is a whole lot 
different than life, really.” 
Another advantage identified by Mrs. Thompson is the freedom they have to try a 
curriculum, program, or approach and if halfway through they decide that it is not 
working for them they can change their minds.  She shared that she has never had the 
whole year planned, but rather she responds to Scott’s learning needs.  The Thompsons 
tend to dislike attaching labels to themselves or to what they do, so they shy away from 
more formal programs and curricula.  This is one of the reasons that they do not 
participate in a diploma program, as she noted when she stated that they “just really never 
felt like putting ourselves in any of those boxes.” 
This emphasis on freedom and flexibility is reflected in their approach to home 
schooling in general.  Scott shared that he usually has a general sense of what he wants to 
accomplish during a given day or week, but he has never felt that he needs to have a set 
schedule or daily planner.   Mrs. Thompson added to this by noting that he doesn’t need 
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to have a goal or a deadline, but rather he will do something simply because he finds it 
interesting.  She continued by saying “but that’s the beauty of homeschooling, you get as 
far as you can go, and if you’ve done it with all your heart, you’ve done a lot.”  The 
Thompsons have identified being able to embrace this flexible approach as one of the 
most significant advantages of home schooling; they are able to match the program to the 
child rather than having to match the child to a program. 
Mr. Miller shared that the flexibility of home schooling correlated nicely with his 
schedule as a pastor, allowing them to plan their vacation schedule around his work 
schedule without needing to concern themselves with accommodating a school schedule.  
They are also able to plan vacations during the offseason, providing them with financial 
benefits as well.  Additionally, the girls are also better able to participate in evening 
activities since they do not have a set time to get up for school the next day. 
Mrs. Martin appreciates the amount of flexibility they are able to achieve in how 
they meet their children’s learning needs.  They are able to compact the curriculum and 
disregard the areas that they feel are a waste of time.  Mrs. Martin mentioned middle 
school in particular, noting they try to skip the entire middle school curriculum if they 
can, totally eliminating middle school math and science.  Mrs. Martin shared that she is 
looking for mastery and understanding, so she is able to immerse her children in topics 
and subjects.  She is actually planning to decelerate Robert’s math coursework, noting 
that she is not in a rush to have him take Calculus.  Rather than have him take Calculus as 
a 10
th
 grader, she is hoping that he can conduct an independent study and perhaps study 
numerical methods and some other branches of mathematics and then take Calculus in 
11
th
 grade.   
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Mrs. Martin also has a great deal of flexibility with the Calvert curriculum that 
she is using with Kevin.  She noted that with the program she only needs to mail in tests 
once a month, so they are able to move at a pace that works for him.  Cynthia echoed this 
advantage and shared that “you can do it in your own time, at your own pace.”  She also 
values that she has the ability to take more advanced coursework.  Since she is younger 
than most of her classmates, she appreciates that they cannot see how old she is.  She 
contrasted her experiences in the cyber school with those she had when she had attended 
the local public school, sharing that with home schooling she can do more work on some 
days and less work on others. 
The second most reported benefit was the ability to individualize instruction 
based on each child’s unique learning needs and interests.  Mrs. Garcia shared that when 
they conduct their many field trips each year they are able to spend long periods of time 
at the different venues and can learn directly from the people who “have a passion for 
their interests.”  She noted that her sons learn more be being “hands-on”; she feels that 
home schooling allows her boys to immerse themselves in situations and environments 
and to learn to think for themselves.  This benefit was also mentioned by several of the 
other participants.   
 A related aspect of individualized instruction is being able to instill and support a 
passion for learning in their children.  Mrs. Clark stated that there is more time for her 
children to pursue their individual interests and to go more in depth in their studies.  She 
shared that Alexander “wouldn’t have time to do the other things he had to do if he had to 
go to school, so for him the tradeoffs aren’t worth it.”  The oldest and youngest Williams 
girls enjoy creative writing, and both have written a book.  Allison, the oldest daughter, 
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not only enjoys the process of writing, but also loves to edit her work.  She was excited to 
have received some books on editing the previous summer, and was looking forward to 
doing some more editing on her book before she had it bound.  The middle daughter has a 
strong interest in science; dance is her first love, but science is a close second.  The 
Anderson boys are both ravenous readers who consume books.  They enjoy fiction and 
nonfiction, especially books about science.  They devote many hours to exploring outside 
and supplement their book knowledge with experiments and scientific inquiry.  Eli’s 
science interests favor mechanical creations and aeronautics, while James has a love for 
insects and other arthropods.  Eli has told his mother that math is his favorite subject; 
James noted that he enjoys creative writing, especially poetry.  The Jacksons shared that 
Andrea stays busy through an upward bound regional math and science program, 
farming, skiing in the winter, hunting, Science Fairs, an assortment of school clubs, local 
library programs for teens, Girl Scouts, and LEGO Robotics competitions.  
 Another commonly cited benefit is the close relationship the parents were able to 
develop with their children.  Mrs. Miller shared that the joy of home schooling is 
teaching your own children, helping them learn to live, not just learning facts.  Several of 
the participants echoed thissentiment, noting that they are able to integrate schooling into 
their family life.  Mr. Miller linked this philosophical advantage back to the academic 
aspects by noting that it is a joy to watch his daughters learn, explore, and grow. 
 One of the distinguishing characteristics of gifted children is their ability to move 
through material at a more rapid pace than their age peers.  Being able to match the 
pacing needs of their children was another commonly cited benefit of home schooling.  
Mrs. Anderson shared that they went through first and second grade math in one year and 
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are able to move through material so much faster than her children did in the local public 
school.  Many of the parents shared that they do not focus on speed at the expense of 
depth, however, but rather they vary their pacing so that they can also expand how their 
children think, not just what they are thinking.  Mrs. Miller appreciates having the 
freedom to take what they are learning and make it richer and deeper, which Mr. Miller 
attributes to helping his daughters develop a love for learning. 
A different but related benefit to home schooling is the ability to focus 
extensively on areas of weakness.  Mrs. Thompson shared that one of the things she 
discovered about her son early on was that he had some perception challenges and vision 
issues that were interfering with his learning.  She was able to set aside the emphasis on 
academics and devote almost an entire year to addressing his needs.  Scott also took 
karate and eventually earned his second degree black belt.  Mrs. Thompson reflected on 
these choices by noting that she did not focus on these concerns in isolation, but rather 
she integrated the interventions into their daily lives and emphasized every moment as a 
learning moment. 
Some of the tasks that Mrs. Martin has the children do are targeting specific 
learning issues.  She shared that even though Kevin knows how to spell, she has him do 
two pages out of every unit to help him deal with his dysgraphia.  He can spell a word 
correctly out loud but will often misspell the word when he writes it in cursive.  Cynthia 
is preparing to begin a special spelling series to help address her “stealth” dyslexia, which 
Mrs. Martin attributes in part to her auditory processing problems. 
Finding like-minded home schooling families was another positive aspect 
regarding some of the family’s home schooling experiences.  The co-op that the 
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Thompsons and their friend formed allowed them to develop a nurturing community 
where they could delve much more deeply into topics and subjects of interest.  They were 
able to tap into local experts and participate in numerous field trips and on-site immersive 
learning experiences.  She shared that her children had the freedom to work at an 
appropriate pace and that “there was just no holding them back.” 
An additional advantage commonly cited by others in this study was identified by 
Mrs. Miller early in her exploration of home schooling.  She shared that she noticed that 
home schooled children were able to not only interact well with other children, but also 
with adults.  She felt that her children were not aware of the barriers between different 
ages so they did not segregate themselves into age groups and were able to interact with 
“anybody and everybody.”  Mrs. Brown noted that her children are able to meet a much 
more diverse population through home schooling.  She shared that they are able to see 
people as families and in the context of their families and learn to be respectful of each 
family’s culture, noting that it is different than how her children would perceive others in 
school where they are separated from their family culture.  Mrs. Garcia emphasized the 
value of home schooled students’ exposure to a broad age-range and shared that she 
noticed it in the first year after she pulled her boys out of school.  Unlike public school 
students who are usually subject to age-bound instruction, according to Mrs. Garcia, “a 
good majority of homeschoolers are very capable of dealing with any age, be it a little kid 
or an older adult.”  The Thompsons have cultivated a global perspective and Mrs. 
Thompson noted that politically they look at the United States from the outside, noting 
that the world is their school.  This perspective has encouraged their children to interact 
with a wide variety of individuals and age groups. 
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Mrs. Martin shared that her children have the opportunity to take field trips and to 
visit more places than they would be able to if they were enrolled in a traditional school.  
They can spend time at different sites, immersed in the learning alongside passionate 
experts.  This exposure to a range of individuals of varying ages and diverse backgrounds 
has helped her children to be able to interact well with a wide variety of people. 
Openness to Educational Options/Alternative Educational Possibilities 
 Another theme common to all of the participant families is their willingness to 
consider and utilize a variety of educational options for their children.  All of the parents 
in this study were educated in public schools, and most felt that they received a good 
education.  Despite this factor, or perhaps because of it, they all shared similar sentiments 
regarding keeping their options open for their children’s education.  The Williams noted 
that their lives have been somewhat nonconformist, shared “One size does not fit all”, 
and stated “I think we’re not afraid to do something different than everyone else is 
doing.”  Mrs. Williams expressed her educational philosophy as, “Take each child where 
they’re at, and continue to reevaluate your decisions for the next year; as a parent you 
have to be your child’s advocate.”  Mrs. Anderson echoed this perspective by noting, 
“We’ve been extremely flexible, none of my children has done the same thing.”  She 
went on to say that she was, “Always keeping options open for different things we’d like 
to do.”  As evidence of this perspective, Mrs. Anderson notified this researcher after the 
interviews were completed that she had decided to withdraw her sons from the cyber 
school, face the prospect of having to work with her local school district, and would 
begin to home school her sons using a traditional approach. 
262 
 
 The Jacksons have also explored and utilized a variety of options for educating 
their children, including private schools.  Although each option had some advantages, 
they feel that the cyber school is presently their best choice for their daughter’s 
education.  The school provides the curriculum, rigor, and flexibility that she currently 
needs, while providing them with the opportunity to supplement her learning with their 
own knowledge and resources.  They view the local options as having too many 
drawbacks to be viable options.  They briefly sent their children to the small local 
Protestant Christian school, but withdrew them after deciding that the religious views 
presented by the school did not mesh well with their own beliefs.  Their daughter had 
also attended the Tuscarora Blended Learning Charter School (TBLCS) sponsored by the 
local Intermediate Unit, where she was able to take high school German as a middle 
school student.  They eventually withdrew Andrea from TBLCS because there was 
virtually no support or feedback from the teaching staff, who were also classroom 
teachers in traditional brick and mortar schools. 
 The Garcia boys attended public schools for several of their elementary years and 
have been home schooled for the past few years.  Their parents had considered private 
schools and some Christian private schools, but decided against the Christian schools 
because they wanted their sons to be able to make up their own minds about what schools 
they would attend.  She considered some of the pricier private schools in the area but 
decided against enrolling her sons after seeing what they offered and determining that she 
could teach her boys the same things at little or no cost. 
 The Thompson children had a varied educational background, partly due to where 
they were living (the family lived in Switzerland during the first six years of Scott’s life) 
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and partly due to parental choices based on the children’s learning needs.  Scott talked at 
a very early age (six months) and by the age of one knew the alphabet.  He was reading 
by the age of 3 ½, so when it came time for him to attend school his parents were 
concerned that he would be too far ahead in the Swiss system.  Therefore, they enrolled 
Scott in an international school where the headmaster had a gifted son; the headmaster of 
the school advised them to approach Scott’s education with the philosophy of going 
broad with his studies and activities, avoiding having him focus on just one or two areas 
at the expense of all others.  When Scott was in kindergarten at the school they let him 
borrow books from the middle school library because the books written for younger 
children held little interest for him.  The family was pleased with the international school 
and the school administration was very willing to work with the family had they stayed 
there.  However, Mr. Thompson had a job transfer so the family moved to the United 
States.   
 The family moved to the Philadelphia suburbs, where they enrolled Scott in the 
local elementary school for 1
st
 grade.  Mrs. Thompson described his experience there as 
“torture” and shared that he would come home at the end of the day where his behavior 
took on a very negative tone.  She realized that the school was not the best placement for 
Scott, so she researched and visited other mostly private schools in the area.  None of 
these schools seemed willing to meet her son’s needs, so they decided to home school 
him while looking at other options.  They eventually began to home school the younger 
child, Julianne, who had attended a Montessori pre-school.  She decided that she wanted 
to be schooled at home starting in kindergarten because she saw “all of the fun we were 
having, we were going to all of the museums…”  Julianne tried a cyber charter for 5th 
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grade, but didn’t like the isolation of learning without a community so she went back to 
home schooling for 6
th
 & 7
th
 grade.  For 8
th
 grade she attended the local public school, 
because according to Mrs. Thompson she missed her friends who had moved away and 
she grew tired of being the only one still home schooling.  Scott, however, had no desire 
to go back to the local public school.  He has taken some online courses and did take one 
year in a cyber charter, but he has mostly remained a traditional home schooler.  He has 
also taken two courses on-site at a local university. 
 One of the Millers’ primary reasons for home schooling was that the area where 
they lived when they moved to Pennsylvania did not have what they considered to be 
very good options.  Mrs. Miller shared that as their children were approaching school 
age, she and her husband began to discuss what kind of education they wanted their 
children to have.  Mr. Miller noted that they researched and read a wide variety of 
literature on the subject and eventually decided on classical Christian education.  
However, there were no schools nearby that followed this approach.  Theyeventually 
determined that they were at a stage in life where they could provide this type of 
education to their daughters at home.  All three girls have been home schooled up to this 
point, with some supplemental education via local opportunities and private tutoring.  
They have recently begun to add online coursework to Alyssa’s schooling, and have also 
joined the Classical Conversations group in a trial run to supplement the learning for the 
two younger girls. 
 The Martins’ two older children have attended traditional public schools and have 
been cyber schooled, while Kevin has been home schooled for his entire educational 
career.  The family uses cyber schools as the primary method of educational delivery and 
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supplements the children’s learning in multiple ways.  When asked what other options 
she has considered, Mrs. Martin shared that every couple of years she talks to the local 
public school administrators, but she feels they are not able or willing to do what they 
need to do to meet her children’s learning needs.  They looked at private schools, but 
concluded that the average private school is meant for above average children and is not 
equipped to meet the needs of gifted children.  When asked why they selected cyber 
schooling rather than traditional home schooling, she indicated that they wanted to 
provide a very accountable method for her children’s acceleration.  She feels that this will 
allow her to more easily show colleges what her children have done, and it would also 
provide a smoother transition back to the local public school if at some point they decide 
to take that route. 
 The Browns’oldest son went to public school for 3rd and 4th grade, the younger 
son went to public school for kindergarten and 1
st
 grade, and the daughter also went to 
public school for kindergarten and 1
st
 grade.  All three of them, while being home 
schooled, participated in the gifted pullout program at the elementary level for two hours 
per week.  The older son and the daughter participated in the pullout program during 
middle school, which met every day.  Both boys went to a Catholic boys’ school for high 
school.  Mrs. Brown shared that they continue to home school because at this time for 
this child (her daughter) it is currently the best solution. 
 All four of the Clark children have received their education through home 
schooling and have not attended private or public schools.  The family considered private 
schools but felt that there weren’t any private schools “close enough to be workable” and 
Mrs. Clark shared that her children are currently happy at home.  She explored other 
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options in her area but determined that there were no viable options other than home 
schooling.  She already had some sisters who were home schooling their children, so it 
was not a new concept for her.  She shared that she knew a lot of people who were home 
schooling their children and that as advanced as her son was, it would be the best fit for 
him. 
Influence of Parental Educational Experiences 
 As described earlier, most of the parents in this study were educated as gifted 
students in public schools.  Their own school experiences shaped their perspectives on 
education and impacted how they responded to their children’s educational experiences.  
The parents experienced positives and negatives during their time in school, and they 
hoped that their children would be able to benefit from the programs and policies that had 
provided them with strong educational foundations.  Many of them remembered the 
different options that their schools had given them, most notably subject and grade level 
acceleration.  They shared about how much they benefited from being able to be in 
leveled classes that matched their pace of learning and rate of acquisition.  They fondly 
recalled how much they looked forward to participating in the gifted classes and how the 
courses served as highlights of their school experiences.  These positive remembrances 
contrasted sharply with the gifted services being offered to their children in the local 
public schools. 
Math seemed to have a particularly strong influence on the collective memories of 
many of the parents, usually as a positive force.  They found school to be relatively easy, 
with the one exception being high school math for Mrs. Anderson.  Like the other 
parents, she felt that she was never really challenged in elementary math.  She shared that 
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she believed this set her up to struggle in high school when she encountered Geometry, a 
subject she felt unprepared for and lacked the study skills to master on her own.  These 
struggles combined with the personal problems she began to experience at that time, 
causing her to begin to really struggle in school.  She shared that when she saw James not 
being challenged at all, she told herself that she would not let him end up as she had.  She 
did not want him to repeat the mistakes and live through the same difficult times that she 
had endured as a high school student. 
The Jacksons shared that their own parents’ educational philosophies strongly 
influenced their desires and expectations for their children’s schooling.  Mr. Jackson 
noted that neither of his parents finished high school, yet they understood the value of 
education.  He described them as “strongly pro-education, except they really had no clue 
how to approach it.”  He stated that as a kid he had no motivation, but that now as an 
adult he certainly understand the importance of motivation.  He had fun in school, but 
didn’t take advantage of some of the opportunities available to him.  This reflection on 
his own educational journey has impacted his desires for his children’s educational 
opportunities. 
Mrs. Jackson shared that her parents also valued education, stating that the 
expectation was that they would bring home good grades.  She shared that she was 
required to complete her schoolwork while helping with the family business, but it still 
needed to be good quality.  Her father would warn her not to give her teachers any 
trouble; she knew that if she caused trouble at school when she got home she would have 
even greater consequences.  Mrs. Jackson stated that this is why she will not teach now, 
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because if she stands in front of the classroom she expects to be in charge, not having 
students tell her what she can and cannot do. 
Mrs. Jackson’s personal school experiences also shaped her expectations for her 
children’s education.  She shared that when she was in school she benefited from ability 
grouping in different subject areas.  She is frustrated that they no longer seem to group by 
ability and expressed concern about having everyone do the same thing.  She continued 
by noting that other students would remember the student who slowed them down rather 
than focus on what he was good at doing in school; she noted that they are not playing to 
students’ strengths by forcing them into the “lockstep thing.”  She felt that this was 
demonstrated in the local district when she was told that since her daughter was the 
youngest in her class, they could not do anything for her. 
Mrs. Garcia’s personal educational experiences influenced her desires and 
expectations for her sons’ schooling.  She shared that although she did not dislike school, 
she became somewhat unmotivated and “lazy” because it was easy.  She noted that this 
had affected her choice to home school her boysbecause she knew that they were smart 
and that they would get bored rather easily.  She did not want them to develop a negative 
attitude toward learning or develop poor study and work habits.  She wanted them to be 
able to pursue their passions and discover the joy of learning.  She also stated that she had 
a few social issues in school and knew the pain and frustration associated with these 
negative experiences. 
Mrs. Thompson’s educational as well as unique cultural experiences influenced 
her desires and expectations for Scott’s schooling.  She was born in France to an Air 
Force father and a mother who was a French and Russian major, who instilled in her a 
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love of learning.  When asked about her experiences as a child, she shared that she 
consistently earned good grades and was in the accelerated math class.  Her parents 
divorced when she was young, so she was shuttled back and forth between them.  She 
noted that she won the spelling bee in the city, played the viola, and composed a musical 
piece that was performed for the city.  Her parents provided her with a rich variety of 
educational experiences.  Her mother volunteered her to seat people at the symphony and 
had her engage in other cultural pursuits.  She inherited her mother’s love of language, 
culture and literature, and noted that when she was young she “lived at the library after 
school.”  When she was in high school she went to Saudi Arabia to live with her father 
and attended the American High School in Zurich, Switzerland, where the education was 
rigorous and challenging.  She felt that she had great teachers there and that she benefited 
from the small class sizes and individualized attention.  She shared that it was a little like 
home schooling in that if they didn’t have a class they didn’t have to be there; since it 
was in Europe she also had many more freedoms than she would have had in the United 
States. 
Mr. and Mrs. Miller’s educational experiences also influenced their goals and 
expectations for their children’s schooling.  Mr. Miller shared that he had a really 
enjoyable childhood.  He explained that he was in an open classroom just outside Detroit 
which started when he was in kindergarten; the program involved extensive parental 
involvement, he could deeply explore areas of interest, and he could move at his own 
pace.  
He continued, noting that the diversity of students in his school was an advantage, 
but that a significant change occurred when he went into 5
th
 grade, due to desegregation.  
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He felt that through the desegregation process he lost a lot of his friends from other ethnic 
groups, causing his school to actually become more segregated.  He shared that he had 
little interest in reading when he was younger, and that it wasn’t until seminary that he 
started to read.  It was then that he first discovered there was a lot that he liked about 
reading, recalling that as a child he “was an energetic boy who never sat down long 
enough to read.” 
 Mrs. Miller shared that she started her schooling in northeastern Pennsylvania in a 
district that had a Talented and Gifted (TAG) magnet school, which she tested into in 
kindergarten.  She described the TAG school, which enrolled students from kindergarten 
through 6
th
 grade, as “a great school, it was wonderful.”  She explained that they were 
able to move at their own pace, learned material at an earlier age, and that their teacher 
really pushed them to excel.  Her family moved partway through her 2
nd
 grade year to 
Maryland, where the school system had a pullout program for the gifted students for 
several hours each week.  She noted that they placed her into a 2
nd
/3
rd
 grade split class, 
based on her readiness levels, and she ended up being in third grade.  She shared that 
despite the acceleration, when compared to her previous school, the gifted support did not 
adequately meet her needs due to it only being a pullout program.   
Her family moved to Michigan when she was in 7
th
 grade and she enrolled in a 
junior high school, where she noted that she was able to take some of the higher level 
classes.  She shared that in high school she took a humanities class that she described as 
amazing, in which the teacher took a holistic and integrative approach to the subject, 
which she described as the “ultimate course” she has taken.  She noted that compared to 
this course, college was mostly a disappointment.  She felt that most of the professors did 
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not have a passion for the study of the subject and did not make the classes come to life.  
She did share, however, that the last class she took in college was different.  It was a post 
modern art class which involved deep discussions and higher level thinking.  She 
reflected further on this and how it impacted her hopes for her daughters’ education, 
expressing that when she was a student she most enjoyed when teachers drew out the 
conversations and had the students think and defend their positions. 
Mrs. Martin shared about the ups and downs of her educational experiences as a 
child.  She shared that she was often put in the cloakroom because they teacher did not 
know what to do with her.  When asked what she did in the cloakroom, she replied “It 
didn’t matter because I wasn’t bothering her there.”  She felt that 3rd grade was a positive 
experience because she had a flexible teacher who introduced the children to “all kinds of 
interesting things.”  In 3rd grade there was math and reading ability grouping, which did 
not return until 7
th
 grade.  She felt that the only year in elementary school that she did not 
get in trouble was the year that they ability-grouped. 
Mrs. Brown shared that she went to public school K-12 in the same district in 
which she currently lives.  While in school she “just read a lot of the time.”  She reflected 
on this further, noting that when she was in 5
th
 grade she was not allowed to progress to 
the 6
th
 grade reader because the teachers thought that it would “mess her up for the next 
year.”  She was frustrated that students were kept at grade level in her school and it was 
difficult for her to advocate for them to challenge her more.  She identified the lack of 
acceleration as the source of much of her boredom in school.  As noted earlier, she felt 
that she had a quality science program in elementary school and an excellent science 
272 
 
program in high school, along with a very good math program.  These experiences 
strongly influenced her perspective and expectations for her children’s science education. 
Mrs. Clark’s educational experiences were similar in many ways to those of the 
other parents in this study.  She shared that she attended public schools for her K-12 
education, then earned her undergraduate and masters degrees at the University of 
Pennsylvania.  She did not feel that her education was challenging; she thought that it 
was fine most of the time, “except when it was boring.”  She recognized as a child that 
she was gifted and shared that when there were issues in school she would tell herself 
once she was out in the “real world” that she would be fine and it was all going to work 
out.  She shared that if her older daughter was in public school she would know how 
smart she is, “whereas the fact that she is at home she sometimes thinks she’s not smart.”  
She doesn’t think that her daughter knows that there is a stratification of intelligence, 
which she acknowledges as both positive and negative.  Her daughter doesn’t think of 
herself as being gifted, even though she is significantly ahead of her age-peers. 
Parental Involvement 
 The parents in this study have all been actively involved in their children’s 
education throughout their educational careers.  Most of them have worked with the local 
schools to try to meet their children’s needs, have evaluated the different educational 
options, and have remained engaged and focused on providing their children with an 
education that best meets their needs.  The cyber schools are designed to provide the 
home schooled students with scaffolding throughout the curriculum, in contrast with 
traditional home schooling where the parents provide nearly all of the direct instruction.  
Some of the cyber schools even provide synchronous options where the children can 
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virtually attend classes and “raise” their hands to ask questions or respond with answers, 
interact with other students, and even see the teacher via the webcam.  However, even 
when using the cyber schools there are still a variety of ways that the home schooling 
parents in this study work with their children throughout the home schooling process.  All 
of the cyber schooling parents set up the schedule for their children and access the 
teacher’s guides to help with their children’s courses.  The level of autonomy for the 
children varies based on their ages, the curriculum being used, the structure of the home 
schooling time, and the availability of supplemental resources and programs in the local 
area.  The Williams girls, Andrea, and the Martin children appear to have more autonomy 
than the Anderson boys, most likely due to their ages and to the structure of their cyber 
school curriculum.  Unlike the Williams, the Andersons are primarily using the Calvert 
paper-based curriculum, which requires more focused hands-on attention from the home 
schooling parents.  The Martins are using two different cyber schools for their children’s 
schooling, with Kevin’s curriculum needing more parental involvement.  Mrs. Anderson 
works through the manual and then spends more time on her sons’ curriculum, selecting 
specific subjects and lessons for her boys.  Additionally, she creates daily and weekly 
checklists, develops spelling lists, and provides a menu of options. 
 The Jacksons selected the desk and computer location based on its proximity to 
the kitchen area so that they could hear what was being taught via Andrea’s cyber school, 
could help answer her questions, and could generally remain involved in her schooling 
while attending to other responsibilities.  Andrea’s parents utilize the local library for 
both its print resources and its programs, and have her enrolled in other supplemental 
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programs.  They also actively evaluate her coursework and supplement using their old 
college textbooks and other resources. 
 Mrs. Garcia is also actively involved in her sons’ schooling; she plans out the 
tasks, activities, and schedules for each day, week, and month.  At the beginning of each 
year she asks them what they want to study and where they want to focus their energies.  
She bases her plans on both the feedback that she receives from her boys and on where 
she wants them to ultimately end up.  She shared that she looks “for the important stuff 
that they absolutely must know” and recommends to other parents that they follow their 
children’s passions.  She also tells other parents to change things up as much as possible 
to help their children make connections to their learning.  Her active involvement with 
her boys’ education allows her to quickly and effectively respond to their learning needs. 
 Mrs. Thompson shared that when her son was younger, she was much more 
actively involved in planning and structuring his learning.  As he has gotten older, he has 
taken on more of the responsibility for his learning.  However, even when he was 
younger she viewed her role as being more of a facilitator and less as a teacher or 
instructor.  She shared that she never really felt as if she was teaching, but rather was 
facilitating the exploration of knowledge and learning.  She acknowledged that this 
approach worked well for her and her son, but noted that for every home schooling 
family there is a different way of doing it and there is no one way.  
 The notion that there is no one way of conducting home schooling reflects the 
philosophy of all of the parents in this study.  Mrs. Miller, for example, shared that home 
schooling her daughters reminds her that she really loves to teach.  She is able to tap into 
her training and her love for learning as she teaches her girls.  The Millers’ educational 
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and parental philosophies strongly influence how they approach home schooling.  They 
believe that one of the most important roles as a parent is to be responsible for your 
children’s education, regardless of how it is delivered.  They feel that home schooling is a 
part of their family’s life and is not a separate, isolated thing that they do.   
The Martins, as noted above, have developed a hybrid model of home schooling 
based on the cyber schools that they use.  They bypass parts of the curriculum that they 
feel are worthless (middle school science, for example) and compact other parts so that 
they can focus on addressing each child’s specific learning needs.  Even though they have 
established a schedule, they have built quite a bit of flexibility into their daily routine.  
Mrs. Martin reflected on her own philosophy of education and noted that as a parent one 
needs to look at the big picture and determine whether what you are doing is worthwhile.  
She also recognizes that education is not a race to get finished and therefore emphasizes 
the journey rather than the destination.  She has been decelerating her children’s math 
and science so that they can explore the subjects in greater depth, because she wants them 
to “really, really understand it.”  Her goal is to make sure that her children have 
meaningful learning, which she recognizes takes much more work on her part. 
The Browns’ unique relationship with their local school district means that Mrs. 
Brown’s involvement in home schooling sometimes looks a little different than that of 
the other parents in this study.  She continues to go into the elementary school to present 
lessons to the students in the gifted pull-out program and accesses school resources to 
conduct activities with her home schooling groups. 
Mrs. Clark’s children, like the others in this study, learned to read at an early age.  
She shared that she did not teach her older son to read or do math, but rather “he just 
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learned stuff.”  Her philosophy mirrors that of some of the other parents in this study: 
“Don’t get so hung up on academics and let your child follow.”  She noted that her 
younger son says that he does not learn many subjects while being home schooled 
because he thinks everything else is just for fun.  She provides the materials and 
environment and allows her children to create some of their own learning.  However, she 
shared that there are still times when her one daughter does not like the academic 
assignments that she gives and she reminds her that in the public schools the students do 
not negotiate for different assignments but must do what they are assigned.  Overall, 
however, she has found this approach to work well for her children.  
Home Schooling Environment/Instructional Space 
 An integral part of the learning context is provided by the home schooling setting.  
Each of the families in this study has provided a nurturing home schooling environment 
with a defined instructional space.  For some of the families the space is one room; for 
others it is multiple rooms or spaces within the home.  All of the families noted that the 
home schooling environment has evolved over time and that schooling often takes place 
outside of the home, often in parks and other outdoor spaces. 
The Williams’ home is in an established suburban neighborhood of tree-lined 
streets.  It is a pleasant and roomy traditional brick and vinyl two-story with a dedicated 
space for home schooling.  The majority of the Williams family’s home schooling 
instruction, when provided at home, takes place in the living room located off the front 
entry.  The home schooling room contains a fireplace, an aquarium, a loveseat, folding 
chairs, two desks, a glass-topped round sidetable, and two cabinets that the children 
jokingly described as an attempt to be lockers.  The cabinets contain their textbooks, 
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curriculum, science and art supplies, and the teacher’s editions.  The cyber school also 
supplies the girls with computer systems that include laptops, printers, and the required 
software. 
Due to the girls’ busy practice and performance schedules, the two younger girls 
often find themselves completing work at night and on weekends, sometimes while 
traveling to and from shows or even working backstage.  Elizabeth noted that this is fairly 
common in the arts, because many of her performing peers take private lessons during the 
day.  Mrs. Williams echoed this observation by noting that many of the children involved 
in commercials and films home school due to their busy schedules. 
The Andersons’ home is located on a scenic country road in a rural setting, 
flanked by farmland and within view of several other homes.  Mrs. Anderson noted that 
they chose the home due to its location on a seldom traveled road where the boys could 
freely and safely spend time outside.   Because the lot slopes down away from the road, 
the house is a ranch style with a walkout basement in the rear.  When the family first 
decided to home school their oldest son, they built an addition on to the rear of the home.  
The majority of the Anderson family’s home schooling instruction takes place in and 
around the bottom floor of this addition.  The home schooling “classroom”, built off the 
basement library, consists of one main room with an ancillary space used primarily as a 
closet for storage of the many home schooling books and materials gathered and 
purchased by Mrs. Anderson.  The main room is an active area that houses a desk for 
each child, a whiteboard, shelves, textbooks, resource books, binders, manipulatives, a 
teacher desk, toys, games, and projects and assignments produced by the boys.   
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Windows provide ample light for the room and an exterior pass door provides immediate 
access to the outdoors. 
 James and Eli spend hours playing and exploring outdoors; both boys have a 
strong interest in science, utilizing the meadows and woods near their home as an 
extension of their home schooling classroom.  Mrs. Anderson shared that she views 
playing outside as being part of their home schooling time, building on their natural love 
for learning.  James has developed a passion for entomology; he discussed his interest in 
eating insects, a practice that he was first introduced to during a university-sponsored 
Saturday science program for gifted students the previous year.  He noted that he 
particularly likes the saltiness of the insect exoskeletons.  The Andersons have chosen not 
to subscribe to a cable or satellite television service, providing their sons with the 
freedom to spend much of their non-instructional time creating, building, and imagining.  
Their technology usage is not confined to cyber schooling, however, as they enjoy 
playing RockBand and other video games on their large screen television.  Additionally, 
their older sister and her husband frequently visit in the evenings for family strategy and 
role-playing games in the basement recreation room. 
 The Jacksons’ home is in a rural area of southwestern Pennsylvania near the 
border with Maryland and West Virginia.  The area is characterized by rolling hills, 
extensive farms, and large swaths of wooded land interwoven by streams and small 
rivers.  The home is a rustic and expansive stone and wood farmhouse, designed and built 
by the homeowners.  It is situated on top of rolling hills, offering panoramic views in all 
directions of the breathtaking natural scenery.  The home schooling area is in the wood-
paneled family room in front of a bank of windows that provide a wide view of the 
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surrounding countryside.  There is a large desk that holds a desktop computer and 
associated equipment used by Andrea and her parents.  There is evidence of many 
resource books in the general area and a stack of boxed supplies nearby in the main 
hallway.  The family room is open to the large kitchen, complete with two double-bowl 
sinks and dual ranges, accompanied by a huge double-wide refrigerator/freezer combo.  
A separate library can be entered off the kitchen, which houses a wide assortment of 
books and other resources.  The majority of the home schooling instruction takes place at 
the desktop computer. 
 The Garcias’ home is on a quiet street in an established neighborhood of middle 
class houses in the suburbs of Philadelphia.  Like many home schoolers, the boys’ home 
schooling takes place in a wide variety of locations and situations, from a local dairy farm 
to museums.  They have conducted their schooling outside sitting on rocks, while 
traveling in the car, and even at the cancer center while their grandfather was receiving 
chemotherapy.  However, there is a dedicated space in their home that is used primarily 
for home schooling when they are at home.  This cozy room has a wide assortment of 
books, materials, electronic devices, and musical instruments that the boys use on a daily 
basis.  A whiteboard on the wall highlights the tasks and content to be covered for each 
day and for the week.  Mrs. Garcia shared that they had originally tried doing their work 
in the kitchen but they ended up with butter on their workbook pages.  She noted that the 
current home schooling room was the computer room, which eventually evolved into the 
home schooling room.  She also shared that it is not unusual for one of the boys to go into 
the living room and read or use a laptop.  They have not totally abandoned the kitchen, 
however, noting that they used the table surface for chemistry experiments.  They are 
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currently remodeling another home; once they move there they plan to use the dining 
room table in the new house as their primary home schooling space. 
 The Thompsons’ home is in a small suburban development of closely-clustered 
homes outside Philadelphia.  The home is approached via a welcoming front porch.  A 
box with a wooden dinosaur kit sits on the front walk, waiting for a new home with a new 
family.  The small backyard holds a raised bed garden being readied for the winter.  The 
interior of the home presents an open and welcoming feeling, with a four-square style 
consisting of (clockwise) a large entrance foyer with semi-open stairway and ½ bath, the 
kitchen, the dining room, and the family room (with an open entrance to the finished 
basement located in the wall of the family room, adjacent to the dining room).  Although 
having a relatively small footprint, the spaces seem larger due to 10-foot ceilings and 
vibrant wall colors.  The home appears to be an active place, with abundant artwork 
adorning the walls, a piano taking center-stage against the wall in the foyer, and an easel 
in the family room containing sketches and watercolor pieces. 
 When the children were younger the family used the finished basement as their 
primary home schooling space.  The basement was set up with tables, books, posters, 
computers, and bookshelves.  There were so many resources in the space that a friend of 
Mrs. Thompson’s who was a teacher commented “No wonder he wants to be here; you 
have better stuff here than in any classroom I’ve ever seen!”  Mrs. Thompson explained 
that she felt that if they were going to home school they might as well have all of the 
materials that they needed to help their children remain curious and interested.  She 
wanted to have an area where her children could be together and share materials and 
ideas.  Mrs. Thompson shared that having a finished basement was one of the criteria 
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when they were looking for a home.  As Scott became more self-directed in his learning 
he gradually moved to using his bedroom for most of his home schooling, which houses 
his computer and books, along with other resources that he uses.   
 The Thompsons utilize a wide variety of resources and facilities outside of their 
home.  One resource that they used extensively for many years was a local alternative 
learning center that served the local home schooling community.  Mrs. Thompson and a 
friend also started a co-op for gifted home schooled students which the children built into 
a “really wonderful community.”  Like many other home schoolers, the Thompsons view 
the broader world as their “school”.  Mrs. Thompson mentioned this perspective when 
she noted that one year much of their schooling took place in the car as they were 
traveling from location to another.  Another time they spent the winter in Arizona with 
her family, which allowed her children to extensively explore the Sonoran Desert.  
Additionally, the family hiked the Grand Canyon, visited Hawk Mountain, and 
participates in the fall Splash program at MIT. 
 The Millers’ home is in a small suburban development of homes built in recent 
decades, tucked in amongst the rolling hills of western Pennsylvania.  The house is 
pleasant and welcoming, with evidence of active learning both inside and outside the 
home.  The interior of the home presents a semi-open concept consisting of a two-story 
entryway, living room, mudroom area, dining room, and eat-in kitchen.  The girls also 
spend a lot time in the finished basement, where they can lounge and watch educational 
videos.  The Millers noted that their home is a “lived in” home, and not a showplace.  
Since they do everything at home, they utilize all of the spaces in the process of living 
and learning.  Mr. Miller shared that they live there and they go to school there, so they 
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have books and materials throughout the house; he admitted that it took him a while to 
“really be ok with it.”  Mrs. Miller shared that when they lived in their former home they 
had one primary home schooling room that contained a computer, desks, and all of their 
“stuff” in it.  In their current home “it’s all over the place.  We’re in every single room of 
this house.”   
Mr. Miller shared that because the girls are doing three different things, they tend 
to spread out, with each girl going wherever she needs to go.  Mrs. Miller added that they 
choose the space to work in based partly on the subject they are studying.  She also 
shared that Alyssa does a lot of her schoolwork at night, when she prefers to do the bulk 
of her reading.   
 The Martins’ home is located on a large lot in a wooded area in western 
Pennsylvania on a winding road that contains other similar stately homes, mostly of brick 
construction.  The house is pleasant and welcoming, with evidence of active learning 
throughout the first floor of the home.  The home is entered through a two-story foyer, 
which leads to a formal living room area, a powder room, and a kitchen.  The kitchen 
adjoins the family room on one side, the dining room on the other, and the sunroom that 
extends off the back of the house overlooking the woods.  Both the living room and the 
dining room contain desks, computers, large collections of books, artwork, and other 
evidence of creative output.  Mrs. Martin shared that their home is indeed a place of 
constant activity.  She felt that most people do not identify with them because their house 
is a bit unusual and not particularly neat due to the books, materials, and supplies that are 
found throughout the home. 
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They frequently order science and problem solving kits, which their children 
literally tear into the moment the packages arrive, the results of which are prominently 
displayed throughout the living room, dining room, and kitchen.  Each child has his or 
her own workspace in the dining room and living room.  These two areas are the primary 
home schooling spaces, along with the kitchen and the sunroom, which is a preferred 
reading and lounging spot.  Mrs. Martin noted that Cynthia loves to read in the sunroom, 
where she brings her computer and a pillow and lies down and does her work.  Kevin 
likes studying in the sunroom because “it’s sunny in there.”  Mrs. Martin shared that 
when Kevin is learning he is usually in constant motion and does not remain in one place.  
She also noted that she has found it best if Kevin has school where she is and away from 
Robert, who uses a headset to help block out the auditory distractions that tend to exist in 
an active home.  She shared that although they tend to have designated schooling areas, 
they conduct their work and studies wherever they feel most comfortable. 
The Brown interview took part in a park in the Philadelphia suburbs, which Mrs. 
Brown described as a typical learning environment for her daughter, noting that “a park is 
very representative of our home schooling space.”  Their home is full of books, which is 
typical for the home schooling families in this study.  They also have lots of LEGO 
bricks, which Samantha noted are housed in the basement “LEGO room.”  Mrs. Brown 
noted that they have a large supply of craft materials, a sewing machine, yards of fabric, 
tools, and numerous costumes.  Samantha shared that she tends to use the couch to do her 
schoolwork, to which her mother added the kitchen and dining room tables.  Mrs. Brown 
shared that she has been teaching math classes out of her home and tutoring for several 
years, so she tries to keep the dining room table cleared for working with her students.  
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The computer is also in the room, along with an assortment of whiteboards.  She uses her 
computer, webcam, and microphone when Skyping with her math student who lives in 
France.   
Unique in this study, the Browns’ local school district allows home schoolers to 
access the gifted programming provided by the district.  Therefore, the local public 
school serves as part of the home schooling setting.  Mrs. Brown has volunteered in the 
gifted support classroom for many years, helping to plan and teach activities and projects.  
She also lends materials to the program and borrows materials for her home schooling 
groups.   
Mrs. Brown shared that they are as much outside the home as they are in it.  They 
have a friend with a large home, so they use her house if they need more expansive 
spaces or multiple spaces at one time.  They use other area resources such as a local 
youth center, church, roller-skating rink, parks, the University of Pennsylvania, and the 
Annenberg Center.  She shared that her son’s favorite memory of math class as a home 
schooler is sitting on a blanket in somebody’s yard having a serious and rigorous algebra 
class while chickens were wandering around.  She described the diversity in the home 
schooling groups, noting that they are an inclusive community. 
The Clark interview took part in a park in the Philadelphia suburbs, which reflects 
the type of environment often utilized by the Clark family.  Home schooling can take 
place almost anywhere, as was reflected in Mrs. Clark’s comment that all it requires is 
“just having the materials and the environment where you do stuff.”  Since they are avid 
readers, they have a house full of books and magazines.  They also have a large LEGO 
collection, which is housed in the LEGO room upstairs.  They primarily use the kitchen 
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table for schoolwork, and have a small set of bookshelves nearby where each child has a 
bin for their home school related items. 
Interactions With Other Home Schoolers/Similar Learners 
 Today’s home schoolers have numerous opportunities to communicate and meet 
with their age peers and with other home schooled children.  As noted above, computer 
technology, and especially the internet, have provided ways for families from 
geographically separated areas to network and build relationships.  The families in this 
study take advantage of these and other opportunities to provide both the parents and the 
children with resources and activities to interact and connect with both children and 
adults.  As noted earlier, most of the participants in this study mentioned the ability of 
their children and other home schooled children to interact comfortably with people from 
a wide age range as one of the more important benefits of home schooling. 
The Williams girls take advantage of their cyber school’s planned outings to 
places such as herb farms, parks, and amusement parks.  Due to their more flexible home 
schooling schedules, the girls are heavily involved in the performance arts including 
acting, dance, and singing.  Their participation in these and other professional and 
amateur pursuits regularly brings them into close contact with others who are home 
schooled as well as with those who are educated via other ways. 
 The Anderson boys interact with other children (both home schooled and those 
enrolled in brick and mortar schools) via Skype or face-to-face at weekend and summer 
science gatherings.  Their home schooling schedule allows them to make regular visits to 
their grandfather’s home and to host friends during the day, at any time of year.  Mrs. 
Anderson noted that she has a broad network of people who serve as her support group, 
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even though they live far away.  She interacts online with a variety of home schooling 
parents who live across the state and even across the country, sharing knowledge and 
providing advice to each other.  They occasionally arrange day trips to visit with some of 
the far-flung families, strengthening their relationships with each other. 
 The Jacksons provide opportunities for their daughter Andrea to interact with 
other children both virtually through her cyber school and face to face through other 
activities during the year.  Her cyber school hosts regional gatherings throughout the 
school year where the students come together for a Science Fair, LEGO Robotics 
competition, and art show.  Online, Andrea enjoys using Quizilla to write and share 
stories, quizzes, and poems and to provide feedback to her friends.  She takes violin 
lessons, practices tae kwan do, skis throughout the ski season, and is an avid hunter.  
Additionally, she serves on the local library’s teen advisory board and participates in their 
activities with other teens from the area. 
 The Garcias participate in the local home schoolers’ group where the boys interact 
with a broad and diverse age group.  Through this group they have sports days, field 
days, bus trips to Philadelphia and other local destinations.  Mrs. Garcia shared that they 
have a field trip every week, and sometimes more than once a week.  Each month the 
boys visit a local retirement community where they provide the musical entertainment or 
comedic entertainment. 
 The Thompson family was able to find a rich and varied assortment of 
opportunities for their children due to their location outside Philadelphia.  Their children 
spent many years being involved with Open Connections, the local community resource 
center for alternative learners.  The co-op that the Thompsons and their friend formed 
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allowed them to develop a nurturing community where they could delve much more 
deeply into topics and subjects of interest.  They were able to tap into local experts and 
participate in numerous field trips and on-site immersive learning experiences.  Mrs. 
Thompson shared that twice a week they would go to her friend’s house and immerse 
themselves in a variety of topics and subjects.  Scott was able to find a local student-run 
theater group that helped to stretch him and helped him become more introspective.  He 
had struggled with negative perfectionism, and being immersed in a theatrical 
environment with people of similar interest but who approached life a bit differently 
proved to be a valuable experience for him.  It helped him to moderate some of his 
perfectionistic tendencies. 
 The Miller girls are provided with opportunities to interact with other similar 
learners virtually via the older daughter’s online course and face to face during Classical 
Connections for the two younger girls.  They participate in the local home schoolers 
group and maintain contact with their friends from across the country digitally via email, 
Skype, and social media.  Every year they participate in The Great Insect Fair at Penn 
State where they catch up with old friends and form new friendships.  They also enjoy 
interacting with the college students at a local college where the middle daughter is being 
tutored for the Spelling Bee competition.   
 Mrs. Martin shared that she has not been able to find a home schoolers group in 
her area that is academically a good fit with how she is home schooling her children.  She 
feels that even the field trips have been a disaster for them.  She noted that the field trips 
that they go on with the cyber school are much more appropriate and that the cyber 
school children are more respectful and mannerly than those from the local home 
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schooling group.  As noted earlier, she feels that the home schooling group’s focus is 
blindly Christian without any real consideration about academic excellence or rigor.  She 
shared that the only activity they participate in with the group that they have found to be 
worthwhile is the monthly roller skating activity. 
 The Browns interact with a wide variety of children through their home schooling 
groups and activities.  Mrs. Brown shared that they used to have board game parties once 
a month, where they would invite large numbers of people over and they would play 
board games like Dungeons and Dragons and “all that kind of geeky stuff.”  They no 
longer host the large board game parties, but they still enjoy playing what Samantha 
called “complicated games”, such as Dominion, Pandemic, PowerGrid, Settlers of Catan, 
Flux, Set, and Mille Bornes.  Last year and this year Mrs. Brown helped out the class of 
gifted 4
th
 graders when they had their “take apart day”, where they would disassemble 
small appliances and use the parts to make robots and other mechanical beings. 
 Another creative outlet that Samantha enjoys is participating in the performing 
arts.  Mrs. Brown shared that two years ago they had 24 children at their house every day 
over the course of a week to plan and present a performance of Cinderella.  Samantha 
wrote the script, cast her friends in the different roles, and gave them all assignments 
such as being trained in dance, acting, or as stage crew.  When the week was over, they 
proceeded to the next step, which was to record and then edit the performance. 
 Samantha currently participates in what Mrs. Brown described as “a very schooly 
co-op” that meets once a week.  They take classes and receive assignments to complete 
for the rest of the week.  Students in the co-op who are taking science are required to 
participate in the science fair, which Samantha mentioned as something that she enjoyed.  
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She shared that they have also been at the other end of the spectrum where they interacted 
with groups that were much more unschooling in their approach.  In addition to the co-
op, they periodically get together at her friend’s large home for more informal gatherings 
where they participate in a variety of activities including building catapults and talking 
about the Constitution.  She shared that they still go roller skating with an unschooling 
group and she organizes field trips each year to seven or eight dance shows at the 
Annenberg, two Shakespeare shows from the Philly Shakespeare Festival, and some 
dress rehearsals from the Pennsylvania Ballet.  Additionally, Samantha stays busy with 
her dance classes five days a week. 
Mrs. Clark shared that her older son Alexander is an accomplished violinist who 
goes in to the local public school to participate in the orchestra.  He also participates in a 
home school choir that has over 100 members, which Mrs. Clark described as 
“phenomenal.”  His musical interests extend to composing, which he has done for a 
chamber group that he formed with some of his friends from the orchestra. 
The Clarks recently joined an academically oriented co-op which provides their 
children with lab sciences, sign language, and other course options.  They participate in 
the local home schooling group’s field trips and are active in Girl Scouts.  Mrs. Clark 
formed a home school scout troop that is comprised mostly of gifted girls, which she 
described as “fabulous” because it provides her daughter and the other girls with the 
opportunity to talk about topics that are different than adolescent girls typically talk about 
in school.  The family also participates in a home schooling youth orchestra, which she 
described as being at a much more advanced level than the one the school district 
provides. 
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Continuing to Home School/Planning for the Future 
All of the families plan to continue home schooling one or more of their children 
for the foreseeable future.  However, as noted above, most of the families continue to 
evaluate their options and remain open to considering other possibilities.  All of the 
families also include their children in the discussions and decision-making regarding their 
future education. 
The Williams shared that they have not seen enough movement on the part of 
their school district to fully allay their concerns, so they will stay with the cyber school so 
that they know their daughters would be able to be properly placed if they decided to 
return to the local school.  Part of the Williams’ considerations also relates to their 
daughters’ ballet training, especially Elizabeth’s.  They have evaluated her options and 
have discussed sending her to a specialized ballet boarding school where she could 
receive expert training to move her to the next level.  They are not quite ready to send her 
off on her own, so they feel that with the cyber school they can compromise and still have 
her take private dance lessons from a renowned instructor; she will be able to receive 
specialized training during the day and will still be able to live at home and pursue her 
education through the cyber school.  The younger daughter will also continue to cyber 
school, since at this point she is somewhat connected to the decisions regarding what is 
happening with Elizabeth. 
Although the Andersons still have concerns about dealing with their local school 
district, they recently planned to move from cyber schooling to a more traditional home 
schooling format.  Mrs. Anderson decided that her desire to provide her sons with a rich 
and varied curriculum, infused with hands-on activities and inquiry-based learning, 
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outweighed her fears about needing to submit reports and portfolios to her local school 
district.  She feels that this approach will enable her to be able to provide an even more 
personalized and appropriate education for her two gifted sons. 
As noted above, the Jacksons have explored a variety of options for educating 
their children.  Although each option had some advantages, they currently feel that the 
cyber school is the best choice for their daughter’s education.  The school provides the 
curriculum, rigor, and flexibility that she currently needs, while providing them with the 
opportunity to supplement her learning with their own knowledge and resources.   Mr. 
Jackson shared that they are currently satisfied with their cyber school.  He noted that 
when they run into problems it may take a while to resolve them, but they normally do 
get resolved.  While not perfect, PAVCS seems to currently meet most of their criteria for 
maximizing their daughter’s education.  Mrs. Jackson noted that Andrea can get a high 
school diploma that will be “just like anybody else’s diploma”, since the cyber school is a 
public school.  They also shared that they are beginning to focus on colleges for Andrea 
and anticipate that she will be dual-enrolled in the cyber school and college for her senior 
year. 
As noted above, the Garcia family did not start out thinking that they would home 
school their boys.  They feel that at this point it is working well for them, but they are 
keeping their options open for the future.  She asks them each year if they want to return 
to the public school.  Carson usually says ‘no’, Aaron usually says ‘well, maybe’.”  She 
shared that unless they decide otherwise, she will continue home schooling them.  If they 
decide to return to the public school, then she indicated that she would be ready for her 
gifted fight. 
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Mrs. Thompson expressed that they are keeping their options open for the future 
regarding her son Scott’s schooling.  She shared that they discuss several times a year 
what he might want to do the following year.  Scott is planning to attend college, so the 
Thompsons are increasingly adding more structured courses to his plan of study.  Mrs. 
Thompson noted that since they are now doing high school and they want to have a good 
transcript, there are more hoops to jump through.  She wants to completely comply with 
the home schooling law so that she does not hurt his chances for getting into college. 
The Millers are keeping their options open for the future regarding their 
daughters’ schooling.  Mr. Miller volunteered that one of the first questions people ask 
them is whether they plan to home school all they way through 12
th
 grade.  His answer is 
that they have a game plan and continue to work toward the next stage or phase.  He 
continued, sharing that every year they reevaluate with each of the girls regarding where 
they are and whether this is still the best option.  He noted that they have given some 
thought to putting their girls in a school system so that they are exposed to “all that’s out 
there” adding that they are continuinig to evaluate what they set out to do and what they 
are able to do.   
Mrs. Miller shared that as the girls get older it is more difficult to decide how to 
home school and even if they should home school, since there are so many different 
options available.  They felt that when the girls were younger they could utilize more of 
an unschooling approach; now that they are older they want to add more structure and 
continue to raise the bar so that they do not limit the girls’ future options.  Mr. Miller 
discussed some of the options that are available, including the online course that Alyssa 
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is taking, noting that “there are just so many great resources and things out there.”  He 
also mentioned that as the girls are getting older he is thinking about how best to prepare 
them for college.  Mrs. Miller noted that they will likely use the 7
th
 and 8
th
 grade years as 
cushion years, “in the sense that we really don’t have to make that decision yet.”  Mr. 
Miller added that for each of the girls he thinks that it will be different.  Mrs. Miller 
echoed this statement and explained that Ruth, the middle child, is the one who should 
probably be home schooled the most since she is well above grade level, yet she loves 
people and would find school to be her social playground.   
One of the options that they continue to explore is enrolling one or more of the 
girls in a local Christian school, which they described as being “a lot more open”, noting 
that they could provide the possibility of dual enrollment.  Mrs. Miller noted that 
regardless of the options under consideration, they include their daughters in the decision 
making.  Mr. Miller explained that they tell their daughters what the different options are 
and discuss how they could currently be conducting their home schooling.  Mrs. Miller 
noted that they have been having more discussions recently with Alyssa, the oldest 
daughter, regarding her educational future and what would be best to do for her high 
school years.  They seem inclined to have her attend school at some point, but are unsure 
when that would be and whether it would be public or private school. 
The Martins are also keeping their options open for the future regarding their 
children’s schooling.  When asked why they selected cyber schooling rather than 
traditional home schooling, she indicated that they wanted to provide a very accountable 
method for her children’s acceleration.  She feels that it is easier for her to show colleges 
what courses her children have taken through the cyber school.  She is not completely 
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satisfied with the cyber school, however, noting that “when the day comes though, when 
I can’t tweak the cyber school’s system enough to make things bearable enough for my 
kids, then we will leave.”  She noted that it is sometimes difficult to make the cyber 
schooling work smoothly, especially with trying to meet the requirements for the end of a 
semester or having the school make accommodations in her children’s areas of weakness.  
She added that she is keeping her decision open-ended, so that if it gets too stressful for 
them, they would leave the cyber school. 
 When asked what other options she has considered, she shared that the public 
school is not an optionbecause they are not able and not willing to do what she would 
need them to do.  She feels that they do not have educators who would be able to modify 
the output expectations.  They looked at private schools, but concluded that they do not 
know of any private schools that would be a viable option at this time.  She indicated they 
would be left with traditional home schooling as their only remaining option. 
One of their ultimate goals in educating their children is to prepare their children 
so that at the end of high school they are ready to go to college on every level, including 
emotionally.  Mrs. Martin feels that her older son Robert is nearing that point, but he still 
has some growing to do.  She shared that they are going to have exhausted the math and 
science courses after the next year and she is not sure whether he is organizationally 
ready to handle college classes independently.  She would be willing to consider cyber 
college options for him if they determine that is not prepared. 
The Browns are also keeping their options open for the future of Samantha’s 
schooling.  Mrs. Brown shared that since her older children went to high school she had 
increased the structure of the curriculum and used a more traditional curriculum to ease 
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the transition to the formal schooling.  She wanted them to “learn the skills needed to be 
able to do school” and wanted them to have them in place before they went to college.  
She felt that “for each child it was the right time for that particular child to move beyond 
what I have to offer.”  She and Samantha have been discussing her educational future and 
she noted that Samantha commented the other day that she was going to attend private 
high school; Samantha thought this would happen because her brothers had gone to a 
private high school.  Mrs. Brown sent them to a private high school because the school 
offered rigorous math and other coursework that the local public school did not offer. 
Mrs. Brown shared that with her sons she would evaluate their options each year 
and did not have any preconceived ideas regarding how long they would attend each 
school or which approaches they would continue to use.  They are planning to take a 
similar approach to Samantha’s schooling.  Presently, however, home schooling seems to 
be the best option for them.  Mrs. Brown noted that they continue to home school 
Samantha “because it’s working.”  They continue to gradually add other components to 
her education, including the co-op, which they view as a way to transition to high school 
where “she’ll be doing all of her work for other people.” 
Mrs. Clark shared that she had explored other options in her area but determined 
that there were no viable options for her children’s education other than schooling at 
home.  She plans to home school her children through grade 12, but only if they want to 
continue being home schooled.  She shared that so far they want to continue home 
schooling and they seem to be happy at home.  She did note that she expects that her 
youngest will attend public school at some point, based on her personality and interests. 
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Table 3: Summary of Findings 
Major Research 
Questions  
Themes That Answer the 
Question 
 
Major Strands or Reasons 
From the Discussion 
1: What reasons do the 
parents give for choosing 
to home school their 
gifted children? 
 
 (A) Starting Home 
Schooling 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (B) Frustrations With the 
School District/System 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (1A) Providing time for 
other activities 
 (1A) Subpar education at 
local school district 
 (1A) Physical and 
emotional toll local 
schools had on children 
 (1A) Feeling of being 
punished for being gifted 
 (1A) Highly gifted child 
whose learning needs 
were not being met 
 (1A) Most did not 
initially view home 
schooling as an option 
 (1A) All eventually 
arrived at home 
schooling as best option 
 (1A) Weary of constant 
struggle/fight for 
accommodations 
 (1B) Decided to enroll in 
private school due to 
willingness to 
accommodate learning 
needs 
 (1B) Local school 
district would not honor 
most of the home 
schooling work 
 (1B) Local school 
district reluctant to 
accelerate 
 (1B) Chose cyber due to 
concerns about working 
with local school district 
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 (C) Benefits 
 
 
 
 
 
 
 
 (1B) Lack of options in 
local school district 
 (1B) Teaching to the 
lowest standard 
 (1B) Children given 
more work, not rigorous 
and appropriate work 
 (1B) No competition in 
area to improve local 
district 
 (1B) Lack of fit of 
school environment to 
child’s needs 
 (1B) Pacing in 
curriculum too slow 
 (1B) Social issues 
 (1B) Feeling of being 
punished for being gifted 
 (1B) Children needed 
more individualized 
attention 
 (1B) Tired of fighting 
battles 
 (1B) Child used as tutor 
for other children 
 (1B) Lack of 
understanding of 
children’s asynchrony 
 (1B) Negative impact on 
motivation and 
emotional state 
 (1B) Educational 
malpractice 
 (1B) One size fits all 
disenfranchises some 
 (1B) Emphasis on age-
grouping, not on 
readiness levels 
 (1C) Ability to 
individualize instruction 
 (1C) Learn to think for 
themselves 
 (1C) Instill and support a 
passion for learning 
 (1C) Close relationship 
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with parents 
 (1C) Able to match 
pacing needs 
 (1C) Ability to focus 
extensively on areas of 
weakness 
 (1C) Targeting specific 
learning issues 
 (1C) Finding like-
minded home schooling 
families 
 (1C) Children able to 
interact equally well 
with children and adults 
of varying ages 
 (1C) Exposure to a more 
diverse population 
 (1C) Cultivate a global 
perspective 
 (1C) “The world is our 
school” 
 (1C) Not put themselves 
in a box 
 (1C) Opportunity to take 
more field trips and visit 
more places 
 (1C) Natural learning 
helps the children 
become more self-
guided and confident 
learners 
 (1C) Ability to work 
around daily schedule 
 (1C) Can double up on 
courses 
 (1C) Move through 
curriculum at an 
appropriate pace 
 (1C) Take courses 
earlier than age-peers 
 (1C) More time to 
pursue other activities 
 (1C) Able to discard 
unsuitable resources 
 (1C) Eliminate or 
compact units/courses 
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 (D) Openness to 
Alternative Educational 
Opportunities 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (E) Influence of Parental 
Educational Experiences 
 
 
 (1C) Customize order of 
courses within subject 
areas 
 (1C) Study 
courses/topics not 
available in local school 
 (1C) Able to spend long 
periods of time at 
different venues 
 (1C) Opportunity to 
customize schedule 
(fluid and responsive) 
 (1C) Immerse 
themselves in projects 
for extended periods of 
time 
 (1C) Less of distinction 
between school time and 
family time 
 (1C) Able to match 
program to child instead 
of child to program 
 (1D) Talk with children 
each year about options 
 (1D) Willingness to 
consider and utilize a 
variety of educational 
options 
 (1D) “One size does not 
fit all” 
 (1D) Keeping options 
open for different things 
they would like to do 
 (1D) Considered private 
schools 
 (1D) Supplemental 
education via local 
opportunities and private 
tutoring 
 (1D) Online coursework 
 (1D) Participated in the 
gifted pullout program 
 (1E) Most of the parents 
were educated as gifted 
students in public 
schools 
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 (F) Continuing to Home 
School/Planning for the 
Future 
 
 
 
 
 (1E) Hoped that their 
children would be able 
to benefit from services 
similar to what they had 
 (1E) Subject and grade 
acceleration 
 (1E) Leveled classes that 
matched their pace of 
learning and rate of 
acquisition 
 (1E) Gifted services 
were highlights of their 
school experiences 
 (1E) Math experiences 
were usually a positive 
influence 
 (1E) Did not want their 
children to repeat their 
mistakes 
 (1E) Did not want their 
children to develop a 
negative attitude toward 
learning or develop poor 
study and work habits 
 (1E) Social issues 
 (1E) Passionate teachers 
 (1E) Ability grouping 
was a huge benefit; not 
practiced as often today 
 (1E) Strong science 
programs 
 (1F) Continue to 
evaluate options and 
remain open to other 
possibilities 
 (1F) Include children in 
the discussions and 
decision-making 
 (1F) Cyber schoolers 
tend to stick with cyber 
so that they are properly 
placed if returning to 
local school 
 (1F) Beginning to focus 
on college 
 (1F) Possible dual-
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enrollment 
 (1F) At this point, 
current situation is 
working 
 (1F) Increasingly add 
more structure to prepare 
for college 
 (1F) Have a game plan 
for all the way through 
 (1F) As children get 
older, it can be more 
difficult to decide 
 (1F) “Be interesting to 
see where we end up” 
 (1F) “It’s always open-
ended for us” 
 (1F) Getting them ready 
to go to college on every 
level, including 
emotionally 
 (1F) Ease the transition 
to formal schooling 
 (1F) “Because it’s 
working” 
 (1F) Gradually add other 
components to the 
education 
2: What is the nature of 
the parents’ home 
schooling lived 
experience? 
 
 (A) Curriculum/Resources 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (2A) Frustration with 
school district approach 
to curriculum 
design/delivery 
 (2A) Families possess 
more and varied 
resources than many 
classrooms 
 (2A) Curriculum is 
central to parents’ 
evaluations of home 
schooling options 
 (2A) Home schooling 
curriculum more 
rigorous than school 
districts’ 
 (2A) Able to replace or 
supplement some of the 
courses/resources with 
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 (B) Parental Role in Home 
Schooling 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
more rigorous and 
developmentally 
appropriate ones 
 (2A) Design and build 
own curriculum 
 (2A) Vast amount of 
supplementary resources 
 (2A) Technology has 
vastly improved access 
and opportunities 
 (2A) Do not adhere to 
any single curriculum or 
schooling approach 
 (2A) Utilize local 
resources 
 (2A) Educational 
philosophy drives 
selection of curriculum 
 (2A) Use and borrow 
resources from local 
school system 
 (2A) Home schooling 
co-ops 
 (2A) Alternative 
learning center 
 (2A) Public library 
system 
 (2B) Consistently 
actively involved in their 
children’s education 
 (2B) Most have worked 
with the local districts to 
try to meet children’s 
needs 
 (2B) Consistently 
evaluating educational 
options 
 (2B) Engaged and 
focused on providing 
their children with an 
education that best meets 
their needs 
 (2B) Even when cyber 
schooling, they still 
adapt and supplement 
 (2B) Children are 
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 (C) Home Schooling 
Environment/Instructional 
Space 
 
 
 
 
provided with higher 
level of autonomy than 
they would have in local 
public schools 
 (2B) Plan out tasks, 
activities, and schedules 
 (2B) Follow their 
children’s passions 
 (2B) Present learning in 
variety of ways to meet 
learning styles and 
preferences 
 (2B) Trust their instincts 
 (2B) Function more as 
facilitator, less as 
teacher or instructor 
 (2B) No one way of 
conducting home 
schooling 
 (2B) Educational and 
parenting philosophies 
strongly influence home 
schooling approach 
 (2B) One of the most 
important roles as a 
parent is responsibility 
for children’s education 
 (2B) Home schooling is 
a part of the family’s life 
 (2B) “Look at the big 
picture and what you are 
doing” 
 (2B) Education is not a 
race to be finished 
 (2B) Provide the 
materials and 
environment and let 
them create some of 
their own learning 
 (2C) Nurturing home 
schooling environment 
with a defined 
instructional space 
 (2C) Home schooling 
space has evolved over 
time 
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 (D) Benefits 
 
 
 
 
 
 
 
 
 
 
 (2C) Often takes place 
outside of the home, 
often in parks and other 
outdoor spaces 
 (2C) Traveling  
 (2C) Home is an active 
place 
 (2C) Wide variety of 
resources facilities 
outside of the home 
 (2C) View the broader 
world as their school 
 (2C) “Lived in” home, 
not a showplace 
 (2C) Abundant evidence 
of creative output 
 (2C) Place of constant 
activity 
 (2C) School wherever 
they want 
 (2C) Diversity and 
inclusion 
 (2D) Ability to 
individualize instruction 
 (2D) Instill and support 
a passion for learning 
 (2D) Close relationship 
with children 
 (2D) Finding like-
minded home schooling 
families 
 (2D) Ability to work 
around daily schedule 
 (2D) More time to 
pursue other activities 
 (2D) Able to discard 
unsuitable resources 
 (2D) Less of distinction 
between school time and 
family time 
 (2D) Able to match 
program to child instead 
of child to program 
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3: What is the nature of 
the students’ home 
schooling lived 
experience? 
 
 (A) Dealing With 
Giftedness 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (3A) Lack of fit between 
learning needs and 
school district classroom 
 (3A) Districts not 
willing/able to 
differentiate instruction 
and programming for 
gifted 
 (3A) Frustrated by slow 
pace of instruction and 
lack of flexibility in 
programming options in 
local school 
 (3A) More work rather 
than different 
 (3A) Lack of 
understanding by 
teachers 
 (3A) Children desire to 
think outside of the box 
 (3A) Even among home 
schoolers gifted children 
are discriminated against 
 (3A) “Our normal is so 
different from other 
normals” 
 (3A) Similarities 
between needs of gifted 
learners and students 
with learning disabilities 
 (3A) Gifted children 
need to be challenged 
and pushed beyond what 
they think they are 
capable of mastering or 
achieving 
 (3A) Emotionally and 
cognitively shut down 
from lack of challenge 
and lack of engagement 
 (3A) Being gifted is 
“like being a Martian” 
 (3A) When you have a 
gifted child your 
parenting is by the seat 
of your pants 
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 (B) Interactions With Other 
Home Schoolers/Similar 
Learners 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (3A) Being gifted is a 
risk factor for youth 
anxiety 
 (3B) Numerous 
opportunities to 
communicate with and 
meet age-peers and other 
home schoolers 
 (3B) Computer 
technology provides 
ways for families from 
geographically separated 
areas to network and 
build relationships, 
including email, Skype, 
and social media 
 (3B) Online courses 
 (3B) Resources and 
activities to interact with 
both children and adults 
 (3B) Planned 
outings/field trips 
 (3B) Weekend and 
summer science 
gatherings 
 (3B) Visits with 
extended family 
 (3B) Cyber school 
regional gatherings 
 (3B) Online peer 
submission and review 
sites 
 (3B) Music, sports 
lessons and competitions 
 (3B) Local home 
schoolers’ groups 
 (3B) Rich and varied 
assortment of 
opportunities 
 (3B) Co-ops 
 (3B) Scouts 
 (3B) Local experts and 
immersive learning 
experiences 
 (3B) College courses 
 (3B) Library groups 
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 (C) Curriculum/Resources 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (D) Home Schooling 
Environment/Instructional 
Space 
 
 
 
 
 
 
 
 
 
 
 
 (3B) Board game parties 
 (3B) Performing arts 
including dance, theater, 
orchestra, band, and 
chorus 
 (3C) Families possess 
more and varied 
resources than many 
classrooms 
 (3C) Home schooling 
curriculum more 
rigorous than school 
districts’ 
 (3C) Able to replace or 
supplement some of the 
courses/resources with 
more rigorous and 
developmentally 
appropriate ones 
 (3C) Vast amount of 
supplementary resources 
 (3C) Technology has 
vastly improved access 
and opportunities 
 (3C) Utilize local 
resources 
 (3C) Home schooling 
co-ops 
 (3C) Alternative 
learning center 
 (3C) Public library 
system 
 (3D) Nurturing home 
schooling environment 
with a defined 
instructional space 
 (3D) Spend hours 
playing and exploring 
outdoors 
 (3D) Outdoors is 
extension of the home 
schooling classroom 
 (3D) Plentiful books and 
materials 
 (3D) Traveling  
 (3D) Home is an active 
308 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 (E) Benefits 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
place 
 (3D) Wide variety of 
resources facilities 
outside of the home 
 (3D) View the broader 
world as their school 
 (3D) “Lived in” home, 
not a showplace 
 (3D) Abundant evidence 
of creative output 
 (3D) Place of constant 
activity 
 (3D) School wherever 
they want 
 (3D) LEGOs 
 (3D) Diversity and 
inclusion 
 (3E) Ability to 
individualize instruction 
 (3E) Learn to think for 
themselves 
 (3E) Instill and support a 
passion for learning 
 (3E) Close relationship 
with parents 
 (3E) Able to match 
pacing needs 
 (3E) Ability to focus 
extensively on areas of 
weakness 
 (3E) Targeting specific 
learning issues 
 (3E) Children able to 
interact equally well 
with children and adults 
of varying ages 
 (3E) Exposure to a more 
diverse population 
 (3E) Cultivate a global 
perspective 
 (3E) “The world is our 
school” 
 (3E) Not put themselves 
in a box 
 (3E) Opportunity to take 
more field trips and visit 
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more places 
 (3E) Natural learning 
helps the children 
become more self-
guided and confident 
learners 
 (3E) Ability to work 
around daily schedule 
 (3E) Can double up on 
courses 
 (3E) Move through 
curriculum at an 
appropriate pace 
 (3E) Take courses earlier 
than age-peers 
 (3E) More time to 
pursue other activities 
 (3E) Eliminate or 
compact units/courses 
 (3E) Customize order of 
courses within subject 
areas 
 (3E) Study 
courses/topics not 
available in local school 
 (3E) Able to spend long 
periods of time at 
different venues 
 (3E) Opportunity to 
customize schedule 
(sleep in and/or end 
early) 
 (3E) Immerse 
themselves in projects 
for extended periods of 
time 
 (3E) Able to match 
program to child instead 
of child to program 
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Chapter Four Summary 
 Chapter 4 of this qualitative research study has documented the perspectives and 
lived experiences of nine families of home schooling gifted children and their parents.  
The path the participants traveled to reach this point has varied, as have their motivations 
for selecting home schooling and how they view their children’s educational future.  The 
geographical location of their homes and the quality of their local school districts also 
vary, with each factor playing a significant role in their decision-making processes.  The 
similarities in their experiences, however, far outweigh the differences. 
 Despite the unique experiences of each participant family, common threads and 
clusters of meaning emerged from the voluminous data.  The results of this qualitative 
study were systematically analyzed and organized around eleven common themes.  This 
study provides us with a deeper understanding of the lived experiences of home 
schooling gifted children and their families.  The results and themes enable us to have a 
clearer picture of the reasons why the parents in this study chose to home school their 
gifted children and how they are planning for the future.  The findings illustrate the 
benefits the parents and children receive from home schooling, their motivation for 
beginning and continuing to home school, the resources they use, and the level of 
involvement the parents have taken to maximize their children’s learning.  These results 
have also helped to uncover the changes that school districts and policymakers could 
implement to address some of the concerns cited by the participants.  These conclusions 
as well as recommendations for future study are detailed in Chapter 5. 
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Chapter 5: Discussion and Implications 
Introduction 
 The final chapter of this research study is organized into the six sections 
recommended by Moustakas (1994) and Creswell (2007). The first section, Summary of 
the Study, will revisit the research questions and the methods used to conduct this 
qualitative study.  This section contains the responses to the research questions.  The 
second section, How the Findings Differ From the Findings in the Literature Review, will 
highlight the significance of the study and the unique contribution that it makes to the 
field of gifted education.  The third section, Delimitations and Limitations, will examine 
the limits of this study’s research methodology and findings. 
 The fourth section, Implications, will describe the inferences drawn from this 
phenomenological study and will explore how the findings of this study are relevant to 
educators, policymakers, parents, and gifted children.  The fifth section, 
Recommendations for Future Studies, will provide suggestions for researchers in this 
field based on the findings in this study.  The sixth and final section, Closure, will speak 
to the essence of the study and its inspiration to the researcher in terms of the value of the 
knowledge and the future directions of the researcher’s professional and personal life 
(Moustakas, 1994). 
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Summary of the Study 
Purpose and Methods 
 This qualitative research study is entitled “A Phenomenological Investigation Into 
the Perspectives of Home Schooled Gifted Children and Their Families.”  As described 
in Chapters 1 and 2, there is a lack of knowledge and understanding regarding the 
perspectives and individual experiences of home schooled gifted children and their 
families.  Parents of gifted children are increasingly expressing concern about what they 
perceive to be a decrease in services and programming geared toward higher ability 
students in America’s public schools.  Many of these parents are exploring alternatives 
for meeting their children’s unique learning needs including private schools, cyber 
schools, specialized charter schools, and home schooling.  The number of families in the 
United States who have chosen to home school their children has increased significantly 
over the past two decades, with a significant proportion choosing home schooling for 
academic reasons.  This study revealed the experiences and perspectives of families in the 
commonwealth of Pennsylvania who home school one or more of their gifted children. 
 The research methods utilized in this phenomenological study were documented 
in Chapter 3.  Using a phenomenological design, data were collected from parents and 
children in individual home schooling households across Pennsylvania.  In-depth 
interviews provided the primary data for analysis, supported by archived data collected 
and this researcher’s observations and field notes.  This study collected data from 
purposefully selected participants (using purposive sampling and snowball sampling) 
identified through Pennsylvania gifted and home schooling networks.  The inclusion of 
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multiple sites and multiple participants enhanced the generalizability of the research and 
provided some diversity to generate a broader range for the research findings.  Internal 
validity was enhanced by triangulation of the interview data with the archived data 
collected and the researcher’s field notes; by member-checking; by the use of rich, thick 
data; and by effective and detailed data collection and organization methods.  Transcripts 
of the in-depth interviews with the home schooled students and their parents, along with 
field notes and artifacts, were analyzed.  The themes that emerged were used to answer 
the research questions of this study. 
 A phenomenological approach was the best design for this research since 
phenomenological studies explore and describe the meaning of a specific concept or 
experience in a natural setting.  Phenomenology is a holistic approach that can be defined 
as the study of lived experiences and the ways those experiences are understood to 
develop a worldview.  It emphasizes the careful description of phenomena from the 
perspective of those experiencing the phenomena.  This approach arises from an 
assumption that there is a structure and essence to shared experiences that can be 
described by developing patterns and relationships of meaning (Creswell, 2003; Marshall 
& Rossman, 1999; Wiersma, 2000). 
The purpose of this study was to discover and describe the home schooling 
experiences of parents and their gifted children in Pennsylvania.  This study delved into 
their respective experiences to obtain comprehensive descriptions of the essence of their 
experiences and examined the viability of this alternative approach to education.   A 
focus of this phenomenological study was to gain a better understanding of the reasons 
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why parents of home schooled gifted children have chosen to home school by 
determining what these experiences mean for both the parents and their children.   
 This study sought to understand why some parents of the gifted have chosen to 
home school their children, and having made the choice, what was the nature of their 
experience.  The following questions guided this research. 
1. What reasons do the parents give for choosing to home school their gifted 
children? 
2. What is the nature of the parents’ home schooling lived experience? 
3. What is the nature of the students’ home schooling lived experience? 
Responses to Research Questions 
The lived experiences of home schooled gifted children and their families 
represent a unique and complicated relationship.  In home schooling, learning does not 
end when the official “school day” is over.  Learning is integrated into all of the child’s 
experiences, whether learning alone or in social groups with siblings and peers. Home 
schoolers understand and embrace the value of the social context of learning.  There is a 
considerable amount of connectedness and continuity between the learning tasks 
facilitated by the parents and the life experiences undergone by the child.  The lines are 
blurred between the school day and the rest of the day, which necessitates a holistic view 
of the child’s and parents’ lived experiences. 
 Rivero (2002) notes that home schooling “truly encompasses the whole child and 
whole family, an education in which subject and self are joyfully integrated” (p. 202).  
She adds that when home schooling gifted children, “One learns quickly in home 
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schooling a gifted child that the shortest distance between two points may not be a short 
line” (p. 197).  Thus, when exploring the lived experiences of home schooled gifted 
children and their families, the researcher must approach the research study with the 
understanding that these experiences cannot be confined to the “school day”, but must 
encompass the entirety of the child’s and parents’ learning experiences.  Home schooling 
parents embrace this realization and use a wide variety of opportunities and activities to 
integrate their children’s learning experiences into their daily lives.  In the broadest sense, 
home schooling parents define the home schooling experience as the moments that their 
children are engaged in learning, whether during structured or unstructured time. 
 Each family participating in this study shared different reasons for embarking on 
and continuing the home schooling journey, but they all also shared many similarities in 
their motivations for choosing this alternative form of education.  The common themes 
that emerged from the study provide insight into the perspectives of the families and help 
to frame the essence of their lived experiences as home schooling parents and gifted 
children.  The findings shared in Chapter 4 displayed the depth and richness of their 
experiences through the identification and exploration of the eleven themes that emerged 
from the narrative.  In response to the research questions, the findings indicate a complex 
relationship between parent and child, family and community, and past, present, and 
future.  The eleven themes are interwoven among these relationships and characterize the 
perspectives and experiences of the participants. 
 How each family arrived at the point where they were starting home schooling 
was an important thread for this research study.  All of the families participating in this 
study shared their reasons for embarking on the home schooling journey.  One of the 
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families chose this option due to their daughters’ increasingly busy performance 
schedule.  Another family felt that they had no choice due to the “lack of education” in 
their local school district.  Many of the families expressed concerns regarding the 
physical and emotional toll that time in the public schools had inflicted on their children.  
This negative impact was exhibited in a variety of ways including picking skin, chewing 
holes in sleeves, extreme agitation, and appearing to be a mute autistic child. 
Additionally, another perspective that several of the families shared was that they felt 
their children were being punished in the public schools for being gifted; they received 
extra work instead of different work, they were made to sit and wait until the other 
children caught up, and they were not allowed to skip over material they had already 
mastered. 
There were some other similarities in their motivations for choosing this 
alternative form of education.  Most of the families had a highly gifted child whose 
learning needs were not being met in their current educational placement.  The families 
tried to work with their local school systems to meet their children’s needs, but ended up 
frustrated and disappointed in the districts’ responses.  Most of the families did not set 
out with home schooling as a goal; indeed few of them initially viewed home schooling 
as a viable option.  Most of the parent participants at the outset had fairly strong 
prejudices against home schooling and discounted it as a way to educate their children.  
However, like all of the other families in this study, they eventually arrived at home 
schooling as the best possible solution to meet the unique learning needs of their children.  
They grew weary of the constant struggle to advocate for their children and saw little 
positive momentum toward having their needs met, so they determined that it was up to 
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them to provide the appropriate nurturing environment in which their children could best 
grow and develop. 
A second theme that emerged from this study was frustration with the school 
district and school system, which is a common theme among families who opt to home 
school for educational, rather than ideological reasons.  The participants in this study 
attempted to work with their local school districts; in several of the families one or more 
children attended the public school for an extended period of time.  All of the parents 
shared that they eventually tired of fighting the battles and felt compelled to make the 
choice to leave the public schools due to the increasingly negative impact the lack of fit 
the school environment was having on their children’s motivation and emotional states.  
When reflecting on her children’s time in the public schools, one parent described it as 
“educational malpractice.” 
One of the common experiences shared by the participants who tried to work with 
the school districts was the inflexible approach to educating gifted students.  Many of the 
participants cited the lack of options in their local districts, as well as little or no 
competition in the area to improve the districts, as reasons for their frustrations.  The 
parents felt that gifted education in their school districts seemed to be primarily 
enrichment rather than meaningfully challenging curricula provided an appropriate pace.  
They expressed concerns that their children were feeling punished for being gifted 
because they were often given more work rather than rigorous and developmentally 
appropriate work, and they were being used as tutors for other children.  The parents 
were also frustrated by public schools’ emphasis on age-grouping rather than on 
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readiness levels, which some of the parents described as “teaching to the lowest standard” 
and “one size fits all disenfranchises some.”   
Other issues mentioned by theparents involved a lack of understanding regarding 
gifted children’s asynchronous development; their children needed more individualized 
attention and support for their areas of relative weakness so that they could be successful 
learners.  Several of theparents shared that the districts did not have formal acceleration 
policies and were resistant to both subject-level and whole grade acceleration.  Another 
concern for some of the families involved the inconsistency in the districts’ policies 
regarding matriculation of previously home schooled students and how they would be 
credited for the work they had accomplished while being home schooled.  Several of the 
parents noted that they felt compelled to utilize the cyber charter schools due to concerns 
about the districts’ interpretation and acceptance of traditional home schooling 
coursework. 
Curriculum and other resources played a significant role in the home schooling 
experiences of the parents and children in this study.  As noted above, most of the 
families in this study have chosen to home school because they were frustrated with their 
school districts’ approach to the design and delivery of the curriculum to their gifted 
children.  The parents felt that they would be able to better address their children’s 
learning needs by selecting a curriculum, resources, and approach to learning that were 
more appropriate for their children.  Many of the families shared that they possessed 
more and varied resources than most classrooms when they made the decision to home 
school.  Therefore, it is not surprising that the families mentioned curriculum as central to 
their evaluation of the different home schooling options.  Several of the families that 
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utilized cyber schooling noted that they liked the classical approach taken by the cyber 
schools and felt that even though there were a few weak areas in the curriculum, it was 
more rigorous than what they had experienced in their local public schools.  Interestingly, 
several participants shared that the rigorous curriculum and large amount of work 
actually restricted the amount of choice within the cyber schools’ curricula.  They also 
expressed regret that they felt there was not enough time to incorporate some of the 
enrichment activities and supplemental resources that tend to be a part of more traditional 
home schooling.  However, many of the cyber school families were able to replace or 
supplement some of the courses and resources with more rigorous and developmentally 
appropriate resources of their own choosing.  
 The families that followed a traditional home schooling format tended to design 
and build their own curricula rather than purchasing a stand-alone program.  The parents 
do not utilize one particular home schooling program or curriculum, but rather have 
developed their own hybrid approach through using a wide variety of online and paper-
based resources.  Several of the parents noted that they tend to be obsessive researchers 
and spend numerous hours online ferreting out useful curricula and resources to deepen 
and extend their children’s learning. 
All of the participants frequently utilize local resources as part of their home 
schooling curriculum.  For example, some of the children attend local colleges for one or 
more courses; the families have found the colleges to be receptive to their children’s 
participation and the professors have expressed how pleased they have been with the 
home schooling gifted children’s performance and level of engagement in the classes.  
Several of the families also mentioned the availability of local home schooling co-ops.  
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The families utilize them to supplement their curricula in different ways and for different 
reasons: some for purely social purposes, some for academic enrichment, and some for 
access to specific resources, materials, or programs.  One resource that the Thompsons 
used extensively for many years was a local alternative learning center that served the 
local home schooling community.  Mrs. Thompson described the center as “a nice 
community to go to because it was all about hands-on, holistic, very Piaget-like stuff; 
very nurturing and real tools, real work, really nice stuff.  They worked in a way with the 
kids that just appreciated each of them individually for whatever their gifts were.”  This 
approach closely matched her educational philosophy and served as an effective 
supplemental resource for many years.  Similarly, the Miller family found a local 
education center in their area that matched their preference for a classical curriculum.  
They used the Classical Conversations center’s Socratic approach to enrich and extend 
their daughters’ learning.   
Regardless of which approach they used, several of the families discussed the 
relationship between educational philosophy and curricular decisions.  They shared the 
importance of identifying the educational philosophy behind the decision to home school, 
which should in turn inform the selection of the appropriate curriculum.  Mrs. Miller 
expressed this idea by noting, “you have to start with the educational philosophy, because 
if you don’t know why you’re doing what you’re doing, it doesn’t matter what 
curriculum you use…the ‘how’ you’re schooling has to agree with the ‘why’ you’re 
schooling.” 
 One resource mentioned by all of the families was the public library system.  
They were profuse in their praise for this oft-used resource, mentioning the flexibility of 
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the librarians and their willingness to lend multiple books and to provide special services 
and programs to home schoolers.  Since all of the children in this study are avid readers, 
they were frequent users of the interlibrary loan system and were skilled at using it both 
online and in person at the local libraries.  Most of the families felt that the library system 
is one of the most vital services and resources available to the home schooling 
population, and several mentioned that they consider themselves to be its biggest 
supporters. 
Another widely used resource mentioned by the families is technology, primarily 
the internet and other digital resources.  In addition to cyber school and stand-alone 
tuition-based and free online college courses, the families also utilize digital resources 
such as iTunesU, BrainPop, game design software, The Teaching Company videos, and 
educational programming online and via cable/satellite television.  Many of the families 
also use the internet and digital communication to interact with other home schoolers 
from around the state and across the country.  Several of the families mentioned that this 
has largely replaced the need for the face-to-face groups and home schooling support 
groups that proliferated during the last two or three decades of the 20
th
 century.  From 
their perspective, technology has enabled home schooling for pedagogical reasons to 
become a viable option and to flourish; for this reason technology has become an integral 
part of the home schooling experience. 
Dealing with giftedness plays a significant role in the lived experiences of gifted 
children.  By definition, gifted children learn differently than the majority of their age-
peers.  These learning differences present unique challenges in modern classrooms for 
students, teachers, administrators, and parents.  The perceived lack of fit between their 
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children’s learning needs and the instruction in the public schools led the families in this 
study to search for alternatives.   Nearly all of the children in this study were early 
readers; their parents soon began to recognize that their children were not going to 
function well in the typical public school classroom without intervention.  Most of the 
parents were interested in having some accommodations made for their children and 
attempted to work with the school districts to make the changes they felt were necessary 
to meet their children’s needs.  The parents felt that the school districts were not willing 
or were not equipped to appropriately differentiate instruction and programming for their 
gifted children.   
 Social and emotional issues are not uncommon among gifted children, especially 
with those who attend public schools.  The students are not only frustrated by the slow 
pace of the instruction and the lack of flexibility in the programming options, but also by 
the comments and behavior of some of their classmates.  Several of the children in this 
study reported being bullied when they were in school and singled out in a negative way 
by their peers for being different.  Even well-intentioned comments and actions by their 
peers and teachers can have harmful effects on their self-esteem, motivation, and work 
ethic.  For example, the Garcia boys experienced emotional stress during their public 
school years due to bullying from peers and a lack of understanding from their teachers.  
Carson, when reflecting on some of the social issues he had in school, stated, “sometimes 
we just wish to be normal, but other times we’re happy to be special, to be different.  I’m 
one of those people who really likes to be different.  I like to think out of the box for 
many different things.  I try different ideas for different things.”  This approach to 
learning sometimes caused conflict between him and his age-peers and between him and 
323 
 
his teachers, even though his Gifted Support teacher did serve as an advocate for him and 
attempted to intercede. 
 Some of these issues are not confined to the public school setting, however.  
Several of the parents shared that even among home schoolers they sometimes felt that 
gifted children were discriminated against.  They had experienced it in the public school, 
had encountered it when they looked at private schools, but they did not expect it from 
the home schooling community where diversity and individualized approaches to 
learning are encouraged and embraced.  This concern was one of the reasons that Mrs. 
Thompson partnered with a friend to create a gifted co-op, where their children could feel 
free to express themselves and feel “normal”.  She noted, “when we started hanging out 
with the other, the gifted co-op, a couple of the other moms and I realized we are, we 
really don’t know what normal is anymore.  Our normal is so different from other 
normals.”  This approach helped her son during his developmental years, as evidenced by 
his statement, “the worst thing that could possibly happen is if you, you know, go through 
your entire young life thinking that you’re not normal and that there’s something wrong 
because you feel different.  Like, I’ve never felt different.” 
 Several of the families also reflected on the similarities between the needs of 
gifted learners and students with learning disabilities, and how those needs should be 
met.  They noted that just as there are interventions that are successful with children who 
are struggling in certain areas, when working with gifted learners there are specific 
interventions and accommodations that need to be made to help them be successful.  
They observed that many gifted children need to be challenged and pushed beyond what 
they think they are capable of mastering or achieving, so that they can experience success 
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and appreciate the value of hard work.  They need to understand that not everything will 
always come easily to them.  Some of the participants expressed concern that their 
children’s time in public school made them realize that they didn’t have to work very 
hard to achieve excellent grades, with several emotionally and cognitively shutting down 
from the lack of challenge and lack of engagement. Then, when they faced more 
challenging work, they were not equipped with the skills to handle it.  This can lead to 
issues of perfectionism and underachievement. 
 Several of the parents in this study commented on the misconception that 
parenting a gifted child is an easy task and is a blessing.  Mrs. Martin shared that being 
gifted is like being a Martian, and other people are Earthlings who think that they 
understand the Martians.  She stated, “I refer to us as Martians and the people that are 
working with them are Earthlings, are people who have seen the Martians through their 
spy glasses and they assume what’s going on with the Martians and their understanding is 
based on looking through the spy glass but they don’t understand the Martians.  The 
Martians try to appear like Earthlings the best they possibly can, but it’s not fun.”  Mrs. 
Brown noted, “when you have a gifted kid like that your parenting is just by the seat of 
your pants from the get go; you’re playing it by ear from the get go and I think that’s 
what gives you the confidence or the nerve or craziness or whatever it is to go with the 
home schooling. You can’t screw them up too bad, right?”  Mrs. Clark addressed this 
issue by describing several instances involving one of her sons: “Being gifted is a risk 
factor for youth anxiety because they, I had to hide the newspaper when he was 4 because 
he couldn’t read the newspaper, I mean he could read the newspaper at 4, but goodness 
they think about things that they are not ready to put into context yet.”  She added, “We 
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had to tell him there was no Santa when he was 2, because strangers sneaking into your 
house in the middle of the night is not a good idea and I thought ‘well that’s true, that 
does make a lot of people nervous I’m sorry I suggested it bad idea totally not going to 
happen!’”  The asynchronous development of gifted children adds another layer of 
complexity to the challenge of educating gifted children at home. 
 The participants in this study chose to home school their children because they 
felt that the advantages of doing so were greater than the benefits of other approaches that 
they tried or considered.  The benefits they identified were varied and many, but several 
were mentioned by most or all of the participant families, with flexibility topping the list.   
Lack of flexibility on the part of the school districts appears to be at the core of 
the frustration for most of the families in this study.  Conversely, one of the most 
attractive elements of home schooling is its inherent flexibility.  The families mentioned 
the ability to work around their daily schedules as a major advantage of home schooling.  
They are able to complete school assignments at different times of the day and can work 
on the weekend if weekdays are too busy.  If they are cyber schooling, the children can 
work on their laptops while sitting backstage at a practice or performance, sitting outside 
in the backyard, or anywhere else there is internet access.  In the higher grades they have 
the option of being able to choose from a wide variety of courses and can double up on 
courses since they can be taken asynchronously, an option that is not always available in 
the local public school due to scheduling issues.  The families also mentioned that they 
are able to move through the curriculum at an accelerated pace that is appropriate for 
them and do not have to wait for their classmates to catch up.  A related benefit is that the 
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children can take courses and study subjects earlier than their age-peers in the public 
schools. 
The participants shared that their children do not need to spend a lot of time on 
subjects or topics that they have already mastered and can move at a pace that reflects 
their readiness levels and rates of acquisition.  This freedom allows them to spend more 
time pursuing activities that they enjoy.  Another benefit is being able to discard a book 
or resource if they determine that it is not suitable for them.   They appreciate being able 
to meet the individual needs of their children while eliminating or compacting the areas 
that require less emphasis. 
Another example of flexibility in home schooling involves the order of courses 
within given subject areas.  Home schooling students are not restricted by prerequisites 
and are able to tailor their curricular scope and sequence based on their individual 
knowledge, interests, and strengths.  Another advantage related to being able to take 
courses whenever they desire is the option to take certain courses or study topics that 
might not be offered in the public school.  The parents are also able to provide their 
children with field trip opportunities that are not typically available to public school 
students, especially during times of lean budgets.  The families who participate in the 
local home schooling groups or cyber school excursions are provided with numerous 
opportunities to travel and learn in the local and regional area.  As shared by Mrs. Garcia, 
they are able to spend long periods of time at the different venues and can “learn so much 
more from people who have a passion for their interests.” 
 Another practical example of the benefits of flexibility pertains to scheduling 
activities and appointments during the day.  The families are able to schedule their 
327 
 
schooling around their other commitments, rather than having to squeeze in appointments 
around the children’s school schedule.  Each of the children that participated in this study 
shared that they enjoy the fluid schedule and appreciate having the opportunity to sleep in 
each day, to eat when they are hungry, and to end the “school day” earlier than they 
would be able to if they attended their local public schools. 
The participants also shared that home schoolers have the flexibility and time to 
pursue their interests.  They are not beholden to a rigid bell schedule or to a tightly 
defined curriculum.  They can immerse themselves in a project for days or even weeks, 
taking the time to delve deeply into activities and pursue their passions wherever they 
may lead them.  Another facet of the flexibility is the way that home schooling is 
integrated into each family’s daily life.  There is less of a distinction between school time 
and family time than there would be if the children attended the local school.  The 
families feel that school and life are intertwined and there is no artificial separation of the 
two. 
Another advantage related to flexibility that was identified by some of the parents 
is the freedom they have to try a curriculum, program, or approach and if halfway 
through they decide that it is not working for them they can change their minds.  The 
parents prefer to be responsive to their children’s needs and let the children lead, while 
providing the scaffolding necessary for them to be successful.  Most of the families tend 
to dislike attaching labels to themselves or to what they do, so they shy away from more 
formal programs and curricula and avoid putting themselves into boxes.  This emphasis 
on freedom and flexibility is reflected in their approach to home schooling in general; 
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they are able to match the program to the child rather than having to match the child to a 
program. 
The second most commonly reported benefit was the ability to individualize 
instruction based on each child’s unique learning needs and interests.  The parents are 
able to target their children’s learning styles and preferred modes of instructional 
delivery.  Home schooling allows the children to immerse themselves in situations and 
environments and to learn to think for themselves.  The parents credit this approach with 
helping to instill and support a passion for learning in their children.  They note that there 
is increased time for their children to pursue their individual interests and to go more in 
depth in their studies.  This natural learning helps the children become more self-guided 
and confident learners. 
 Another commonly cited benefit is the close relationship the parents were able to 
develop with their children.  Mrs. Miller described it as “the joy of home schooling and 
the point of home schooling is teaching your own child; you’re teaching your child to 
learn and to live and to think and to have a great relationship with you and that’s the 
point.  The point isn’t that they learn their multiplication facts, that’s just the subtext, 
that’s just the subject matter in which you’re learning to live.  So we’re learning to live 
here, we’re not learning our multiplication facts.”  The shared lived experiences have 
helped the children and their parents to form close bonds with each other and with their 
extended families.  Several of the participants highlighted the importance of the 
interactions of their children with the grandparents and other members of the family. 
 One of the distinguishing characteristics of gifted children is their ability to move 
through material at a more rapid pace than their age peers.  Being able to match the 
329 
 
pacing needs of their children was another commonly cited benefit of home schooling.  
The parents noted that they can go through two years or more of material in one year; 
Mrs. Miller expressed that “we can really just educate them as fast as they can learn.”  
She and several of the other parents shared that they do not focus on speed at the expense 
of depth, however, but rather they vary their pacing so that they can also expand how 
their children think, not just what they are thinking.  They have the freedom to take what 
they are learning and make it richer and deeper; allowing for the natural process of 
discovery while developing a love for learning. 
A different but related benefit of home schooling is the opportunity to focus 
extensively on areas of weakness.  Several of the parents shared that their children had 
learning issues that were interfering with their children’s ability to maximize their 
learning.  The parents were able to integrate supports and interventions for their children 
to help them address some of the physical, cognitive, and emotional challenges that the 
children were struggling with at home.  Some of the interventions were seamlessly 
integrated into the learning, while others were focused on for extended periods of time. 
Finding like-minded home schooling families was another positive aspect 
regarding some of the families’ home schooling experiences.  The co-op that the 
Thompsons and their friend formed allowed them to develop a nurturing community 
where they could delve much more deeply into topics and subjects of interest.  They were 
able to tap into local experts and participate in numerous field trips and on-site immersive 
learning experiences.  Other families in this study participated regularly but less formally 
in activities with other home schooling families. 
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 An additional advantage commonly cited by others in this study was the 
opportunity for their children to interact with people from a diverse range of ages and 
cultures.  They shared how their children learned to positively interact with not only kids 
their own age, but also with children of varying age groups.  Their children were not 
aware of or simply ignored age barriers and were comfortable with and respectful to 
adults.   Mrs. Brown noted that “We get to meet cool people through home schooling, 
too.  We definitely get to meet a more diverse population than we ever would have in our 
school district, much more diverse, and get to know them in their diversity.”  She 
explained that they are able to see people as families and in the context of their families 
and learn to be respectful of each family’s culture, noting that it “is very different than 
the way you would meet people in school where they’re very much separated from their 
family culture.”  They also “meet a wider socio-economic variety of people, we meet a 
wider racial variety of people, we meet a wider, we know more people in the home 
school world who’ve traveled out of the country or who have connections to other 
countries, those kinds of things than most of the people in our school district.”  The 
Thompsons have cultivated a global perspective and Mrs. Thompson noted that 
politically they look at the United States from the outside.  She stated that “we’ve always 
encouraged that kind of thinking”, noting that “the world is our school.” 
Mrs. Martin shared that her children have the opportunity to take field trips and to 
visit more places than they would be able to if they were enrolled in a traditional school.  
They can spend time at different sites, immersed in the learning alongside passionate 
experts.  This exposure to a range of individuals of varying ages and diverse backgrounds 
has helped her children to be able to interact well with a wide variety of people.  Mrs. 
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Martin reflected on this, noting “That’s the one that gets me about socialization, it’s like 
oh my gosh instead of allowing my kid only to speak with people his age, which is a 
really strange environment, which is a really strange environment to put anybody in, I let 
him speak to people of all ages, okay?” 
Another theme common to all of the participant families is their openness to 
educational options and alternative educational possibilities for their children.  All of the 
parents in this study were educated in public schools, and most felt that they received a 
good education.  Despite this factor, or perhaps because of it, they all shared similar 
sentiments regarding keeping their options open for their children’s education.  The 
families expressed varying levels of resistance to conformity and disliked the idea of 
being confined by labels or having to fit into a metaphorical box.  They noted that they 
talk with their children each year about their educational options and expressed a 
willingness to consider and utilize a variety of educational options.   
 Several of the families sent their children to private schools and found them to be 
more flexible and open to accommodating their children’s learning needs.  However, the 
parents eventually determined that even this option was not sufficient, so they felt they 
were left with home schooling as their only option.  The families who chose to cyber 
school shared that they were relatively satisfied with their selection and felt that cyber 
school was presently their best choice for their children’s education.  The schools provide 
the curriculum, rigor, and flexibility that they currently need, while providing them with 
the opportunity to supplement their children’s learning with their own knowledge and 
resources.  They view the local schools (both public and private) as having too many 
drawbacks to be viable options. 
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 The participants in this study consistently expressed the philosophy that “one size 
does not fit all”, which is reflected in their educational choices.  The families recognized 
that each of their children were unique and had differenct educational needs and interests.  
They felt that each of their children would follow different educational pathways, which 
could include public school, private school, private tutoring, online courses, college 
courses, and combinations of the different options.  The participants included their 
children in the conversation and periodically checked in with the children to gauge how 
they were feeling and where they were heading.  The parents felt that they would take 
each year as it comes and not discard potential educational opportunities.  This 
philosophy was summed up by Mrs. Brown when she shared that they have chosen to 
home school “because the pros and cons of home school versus private school versus 
public school with all the family logistics work out, this is the right choice for this child 
for this year, is what it comes down to.” 
 Another common theme that emerged from this study was the influence of 
parental educational experiences on their decision to ultimately home school their 
children.  Most of the parents in this study were educated as gifted students in public 
schools.  Their own school experiences shaped their perspectives on education and 
impacted how they responded to their children’s educational experiences.  The parents 
experienced positives and negatives during their time in school, and they hoped that their 
children would be able to benefit from the programs and policies that had provided them 
with strong educational foundations.  Many of them remembered the different options 
that their schools had given them, most notably subject and grade level acceleration.  
They shared about how much they benefited from being able to be in leveled classes that 
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matched their pace of learning and rate of acquisition.  They fondly recalled how much 
they looked forward to participating in the gifted classes and how the courses served as 
highlights of their school experiences.  These positive remembrances contrasted sharply 
with the gifted services being offered to their children in the local public schools. 
 Math seemed to have a particularly strong influence on the collective memories of 
many of the parents, usually as a positive force.  They found school to be relatively easy, 
with the one exception being high school math for Mrs. Anderson.  Like the other 
parents, she felt that she was never really challenged in elementary math.  She shared that 
she believed this set her up to struggle in high school when she encountered Geometry, a 
subject she felt unprepared for and lacked the study skills to master on her own.  These 
struggles combined with the personal problems she began to experience at that time, 
causing her to begin “flopping in school big time.”  She shared that when she saw her 
older son not being challenged at all, she told herself, “There is no way we’re doing this 
again, I’m not going to let him end up like that.”  She did not want him to repeat the 
mistakes and live through the same difficult times that she had endured as a high school 
student. 
 Some of the other parents described how their own parents’ views and 
expectations regarding education influenced their perspectives, wishes, and desires for 
their children’s education.  They noted that their parents were pro-education and expected 
them to work hard, achieve, and respect their teachers.  Mrs. Jackson stated that this is 
why she will not teach now, because if she stands in front of the classroom she expects to 
be in charge, not having students tell her what she can and cannot do. 
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 The parents in this study also recalled how they didn’t have to work very hard in 
school and were still able to earn decent grades.  They expressed the concern that they 
did not want their children to develop a negative attitude toward learning or develop poor 
study and work habits because they were not being appropriately challenged.  Several of 
the participants recalled that they were the children who would sneak a book into class 
and would read whenever they had the opportunity.  Some of them also shared that the 
only times they did not get into trouble in school were when they were in a class with 
other similar learners and were able to move at an appropriate pace.  Based on their 
experiences, they wanted their own children to be able to pursue their passions and 
discover the joy of learning in a nurturing and supportive environment.  Several of them 
also shared that they had a few social issues in school and they knew the pain and 
frustration associated with these negative experiences, experiences that they did not want 
their children to endure. 
 Additionally, several of the parents described the diverse cultural and educational 
experiences they had as children and commented on how they hoped that their children 
would benefit from similar opportunities.  As children they were exposed to a wide 
variety of settings, resources, and people that profoundly impacted how they viewed the 
world and how they viewed education.  They felt that home schooling would expose their 
children to these opportunities and to individuals who had a passion for their topics and a 
heart for instructing and learning. 
 When the participants in this study made the decision to home school their 
children, they recognized the importance of parental involvement in home schooling.  
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The parents in this study have all been actively involved in their children’s education 
throughout their educational careers.  Most of them have worked with the local schools to 
try to meet their children’s needs, have evaluated the different educational options, and 
have remained engaged and focused on providing their children with an education that 
best meets their needs.  The cyber schools are designed to provide the home schooled 
students with scaffolding throughout the curriculum, in contrast with traditional home 
schooling where the parents provide nearly all of the direct instruction.  Some of the 
cyber schools even provide synchronous options where the children can virtually attend 
classes and “raise” their hands to ask questions or respond with answers, interact with 
other students, and even see the teacher via the webcam.  However, even when using the 
cyber schools there are still a variety of ways that the home schooling parents in this 
study work with their children throughout the home schooling process.  All of the cyber 
schooling parents set up the schedule for their children and access the teacher’s guides to 
help with their children’s courses.  They utilize the library system for books and other 
resources, continually evaluate their children’s coursework, compact or eliminate areas of 
the curriculum that they deem unnecessary, and supplement the instruction using their old 
textbooks and other resources.  The level of autonomy for the children varies based on 
their ages (as the children mature, they are provided with more autonomy), the 
curriculum being used, the structure of the home schooling time, and the availability of 
supplemental resources and programs in the local area.  However, all of the children are 
provided with a higher level of autonomy than they would have experienced in the local 
public schools. 
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 The parents in this study consistently plan the tasks, activities, and schedules for 
their children’s schooling, while providing flexibility for their children to follow their 
own passions and interests.  They consistently mentioned that they function more as 
facilitators and less as formal teachers or instructors; this is accomplished by providing 
the materials and environment and letting the children create much of their own learning.  
The parents design their lessons and activities to address their children’s learning styles 
by presenting opportunities for learning in a variety of ways to meet their individual 
learning styles and preferences. 
 The educational and parenting philosophies strongly influenced the home 
schooling approaches of the families in this study.  A common perspective that emerged 
from the study is that there is no one way to conduct home schooling, however, the 
parents consistently expressed that home schooling is a part of the family’s life, parents 
should trust their instincts when it comes to their children and their learning needs, and 
one of the most important roles as a parent is responsibility for your children’s education 
(regardless of how the education is provided).  Two additional parental and educational 
philosophies common to the participants are “look at the big picture and what you are 
doing” and education is not a race to be finished, but rather it is a journey to be explored. 
 An integral part of the learning context is provided by the home schooling 
environment and instructional space.  Each of the families in this study has provided a 
nurturing home schooling environment that incorporates a defined instructional space.  
For some of the families the space is one room; for others it is comprised of multiple 
rooms or spaces within the home, with the selection of the space often dependent on the 
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task or activity taking place.  All of the homes that were visited in this study were active 
places full of constant activity with abundant evidence of creative output.  Artwork and 
other artifacts adorned the walls; bookshelves were piled with books, supplies, kits, and 
other materials; LEGO bricks and other creative play toys were in abundant supply; 
musical instruments were easily accessible; whiteboards and chalkboards contained 
scheduling and task completion notes; and computers and associated technology reflected 
their prominent role by having their own dedicated spaces in many of the homes.  Several 
of the families noted that they spend significantly more time in their homes than families 
with children who attend brick and mortar schools, therefore their houses are “lived in” 
homes and are not showplaces.   
All of the families noted that the home schooling environment has evolved over 
time; they view the broader world as their school and schooling often takes place outside 
of the home: while traveling, at friends’ homes, in libraries, at colleges and other school 
campuses, in co-ops and other learning centers, museums, in hospitals, in parks, and in 
other outdoor spaces both near and far from the home.  They interact with a diverse and 
inclusive mix of adults and children, adding richness and depth to their experiences. 
Another theme that emerged from the study concerned the frequency and quality 
of interactions with other home schoolers and age peers.  Today’s home schoolers have 
numerous opportunities to communicate and meet with their age peers and with other 
home schooled children representing diverse backgrounds and learning needs via co-ops, 
library groups, Scouts, weekend and summer science gatherings, and local experts and 
immersive learning experiences.  Computer technology, and especially the internet, have 
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significantly increased the possibilities for families from geographically separated areas 
to network and build relationships via email, Skype, online courses, interactive peer 
submission and review websites, and various social media.  The participants in this study 
take advantage of these and other opportunities to provide both the parents and the 
children with resources and activities to interact and connect with both children and 
adults.  As noted earlier, most of the participants in this study mentioned the ability of 
their children and other home schooled children to interact comfortably with people from 
a wide age range as one of the more important benefits of home schooling. 
The cyber schools plan numerous field trips, regional gatherings, and other 
outings for the cyber schoolers throughout the year.  The students also have the 
opportunity to communicate with other students via the cyber school interface both 
synchronously and asynchronously.  All of the children in this study took advantage of 
the flexibility in their schedules to participate in group outings to places such as zoos, 
museums, retirement homes, roller skating rinks, theatrical and dance performances, 
board game parties, sporting venues, outdoor recreation areas, historical sites, and many 
other cultural, educational, and social locations.  Some of the children took courses on 
local college campuses and at alternative learning centers that provided them with 
opportunities to develop deep and lasting relationships with other similar learners.  Most 
of the children also participated in organized sports, dance, chorus, orchestra, band, and 
other physical and creative outlets.  Additionally, the children spent meaningful time with 
extended family, including their grandparents, providing them with additional multi-
generational interaction. 
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The final common theme that emerged from this study was the participants’ 
perspective on continuing to home school and planning for the future.  All of the families 
plan to continue home schooling one or more of their children for the foreseeable future.  
However, they continue to evaluate their options and remain open to considering other 
possibilities.  All of the families also include their children in the discussions and 
decision-making regarding their future education.  The participants shared that at the time 
of the interviews, their current situation was working, but they were keeping their options 
open-ended regarding their plans for the future.  All of the parents also noted that they 
have a “game plan” for all the way through, but felt that as their children get older it can 
be more difficult to decide how to proceed.  They also expressed concern that they did 
not want to limit their children’s options since they could choose to go in so many 
different directions.  The families that have older children are beginning to focus on 
college and are increasingly adding structure to prepare themselves and their children for 
college, including the possibility of dual-enrollment during the high school years.   
Several of the families that are cyber schooling mentioned that will likely remain 
with the cyber schools due to their desire to have objective data to provide to the local 
public schools if their children return to the local school and/or as a way to ease the 
transition to formal schooling.  Some of the parents also noted that they are documenting 
more of their children’s progress and are adding more structured work to make sure that 
they completely comply with state law so that their children will be prepared for college. 
All of the families shared that they will gradually add other components to their 
children’s education to prepare them for the future.  Reflecting their holistic approach to 
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education, several of the parents noted that they are focusing on getting their children 
ready for college on every level, including emotionally.  Gifted children might be 
academically ready for college several years earlier than their public school counterparts 
but not prepared emotionally, due to their asynchronous development.     
Summary of Responses to Research Questions 
To summarize this section: the research questions posed in this study were to 
explore the reasons provided by the parents regarding why they chose to home school 
their gifted children and once that decision was made, to uncover the nature of the 
parents’ and the students’ home schooling lived experiences.  The themes that emerged 
from this study to answer the question regarding why the parents chose to home school 
were: starting home schooling, frustrations with the school district and larger school 
system, the benefits of home schooling, openness to alternative educational opportunities, 
the influence of parental educational experiences, and continuing to home school and 
planning for the future.  These themes reflected the participants’ perspectives on why 
they originally made the decision to home school and why they continued to home school 
their gifted children.  The nature of the parents’ home schooling lived experience was 
most clearly expressed in the themes of selection and use of curriculum and resources, 
the parental role in home schooling, the home schooling environment and instructional 
space, and the benefits of home schooling.  The nature of the students’ home schooling 
lived experience was characterized by the following themes: dealing with giftedness, 
interactions with other home schoolers and similar learners, use of curriculum and 
resources, the home schooling environment and instructional space, and the benefits of 
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home schooling.  Much as learning and daily life are intertwined for home schoolers, the 
themes that emerged from this study are interwoven with each other and work together to 
present a clear view of the perspectives and experiences of the participants in this study. 
How the Findings Differ From the Findings in the Literature Review 
 This study provides a unique contribution to the field of education by exploring 
and describing the lived experiences of home schooled gifted children and their families.  
This study builds upon previous research conducted on the topics of gifted education and 
home schooling.  The significance of the qualitative research conducted in this study 
demonstrates the complex and diverse perspectives of home schooled gifted children and 
their families.  This study provides an accurate, clear, and articulate description of the 
lived experiences of the participants (Creswell, 2007) and illustrates the richness and 
depth of their experiences that will contribute to a deeper understanding of the home 
school phenomenon.  This phenomenological study has uncovered findings that could 
lead to new discoveries or improvements in how schools interact with home schooling 
families and how the educational needs of gifted learners are addressed. 
 Prior studies chronicled the evolution of gifted education and highlighted the 
significance of the post-Sputnik era’s renewed emphasis on excellence and rigor in public 
schools, described as a “total talent mobilization” (Davis & Rimm, 1989; Feldhusen, 
1998; Gallagher & Gallagher, 1994; Tannenbaum, 1979; Zimmerman, 1997).  During 
this period of time schools introduced and/or utilized curriculum compaction, dual-
enrollment, foreign language in elementary school, increased emphasis on math and 
science, acceleration and ability grouping, and an overall new awareness of and focus on 
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high scholastic standards.  The momentum from this era waned toward the end of the 
1960s but reemerged during the 1970s and continued in various forms through the 1980s: 
the time period when most of the parents in this study attended school.  The findings 
from this qualitative study not only supported these findings, but also identified the 
perspectives of the participants through their own words and described the lived 
experiences of the parents and children in this study. 
The parents in this study shared how their personal educational experiences 
shaped their hopes and desires for their own children’s education.  They described how 
they benefited from programs and services such as leveled classes that matched their rate 
of acquisition, challenging math and science coursework, meaningful gifted support 
services, whole-grade and subject-level acceleration, and ability grouping in specific 
subject areas.  They contrasted their experiences with what was offered to their children 
and expressed frustration with the lack of flexibility on the part of the public school 
districts.  They tried to work within the system, but eventually tired of the struggle and 
felt powerless to work within the system, so they looked outside the system for 
alternatives for their children’s education. 
 The unique characteristics of gifted learners described in Chapter 2 (LoGiudice, 
1996; Paul, 2002; Taylor, 1983; Vallerand et al., 1994) and further explored in Appendix 
A were reflected in the findings from this study.  The participants identified these 
characteristics and the resulting lack of fit with the school environment as one of their 
primary reasons for choosing home schooling.  The participants expressed concern that as 
schools continue to focus on standardized tests and devote most of their resources and 
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energy to helping non-proficient students become proficient, the needs of the proficient 
and advanced students are increasingly being overlooked.  Interestingly, this concern 
regarding standardization of schools is not a new phenomenon.  Grubb (1998) noted that 
in the early 1900s there were criticisms of “lockstep teaching, rote memorization, passive 
students and an irrelevant curriculum”, complaints that were echoed by the participants in 
this study in comments such as “teaching to the lowest standard”, “children needed more 
individualized attention”, “one size fits all disenfranchises some”, and “children given 
more work, not rigorous and appropriate work.” 
 The experiences of the participants in this study also mirrored those of the early 
pioneers in the modern home schooling movement from the 1970s, especially those of 
John Holt and other pedagogues.  These individuals initially worked within the school 
system and attempted to create reform from within.  They gradually became disillusioned 
by the system and felt that they could not enact the necessary changes from within the 
system (Grubb, 1998; Luebke, 1999).  As noted above, the study participants also worked 
within the system to enact change, but eventually tired of the fight and decided to look 
outside the system for solutions.  They share Holt’s belief that children learn best through 
unstructured real life experiences within the nurturing home environment and that the 
innate curiosity of children should drive the learning, with an emphasis on understanding 
rather than on rote memorization.  They reflect the gradual shift in the home schooling 
population away from ideology toward an emphasis on academic rigor. 
 Although the participants in this study shared some beliefs with Dr. Moore and 
the other ideologues who were responsible for most of the growth in the home schooling 
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ranks during the 1980s and early 1990s (Grubb, 1998; Knowles, Marlow, & Muchmore, 
1992; Luebke, 1999; Romanowski, 2006), including a disapproval of the over-emphasis 
and dependence on peers, they did not choose to home school based on an objection to 
the perceived secular humanistic curriculum in the public schools.  Ideologues tend to 
emphasize the curriculum as the focal point of their home schooling, whereas the study 
participants stated their selection of curriculum was secondary to their educational 
philosophy and none of them held a strong allegiance to any one curricular approach.  
The participants consistently noted that they tended to pick parts of various curricula, 
used a wide assortment of resources, and remained remarkably flexible in their approach 
to home schooling their children.  They routinely evaluated the success of their 
approaches to schooling and were quick to abandon current resources in favor of new 
ones they deemed superior.  This approach reflects the recent trend where parents have 
chosen to home school in order to improve the educational achievement of their children 
while avoiding what they perceive to be problem-ridden schools (Fager & Brewster, 
2000; Kunzman, 2012; Raja, 2012; Ray, 2006). 
 Earlier studies highlighted the accessibility of resources as one of the reasons that 
home schoolers were able to meet their children’s learning needs (Anthony & Burroughs, 
2012; Dansby-Giles, 2002; Princiotta & Bielick, 2006; Stevenson, 2006).  The 
participants in this study discussed the vast assortment of resources they utilize as one of 
the strengths of modern home schooling.  Two resources that were noted in the prior 
research that were consistently emphasized by the participants in this study were the 
library system and technology.  The families consistently shared how vital the libraries 
are to their home schooling experiences.  They noted that they checked out large numbers 
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of books and took advantage of other library resources.  Several parents mentioned 
during the interviews that they realized they sounded like commercials for the library 
system because they described their usage of the libraries in such glowing and passionate 
terms.  The other major resource, the one that is potentially most supportive of the growth 
in home schooling, is technology.  Although it is only mentioned in passing in the prior 
research, all of the participants in this study used technology on a daily basis for activities 
such as accessing resources, taking classes, communicating with other children and 
adults, creating projects, and pursuing other learning tasks.  Several of the participants 
noted that they increasingly relied more on digital communication than face to face 
communication among home schoolers, lessening the need for the more traditional local 
home schooling support groups.  Access to geographically separated people and 
resources also allowed some of the families to live in more rural areas and still maintain 
connections to their network of family and friends. 
 One finding in this study that appears to reflect a gradual trend away from the 
findings in the prior research is the increasing acceptance of home schooling among the 
public and specifically among educators.  As noted by Hadderman, 2002; Knowles, 
Marlow, & Muchmore, 1992; and Lines, 1995, the educational community has been slow 
to embrace the emergence of home schooling.  Educators have historically questioned the 
ability of parents to adequately educate their children and have expressed concern 
regarding a lack of socialization among home schooling children.  However, several of 
the participants in this study shared that they were surprised to learn that when they 
discussed home schooling with educators in their communities, many of them expressed 
support for the idea and indicated that they wished they could home school their own 
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children.  Others informed the home schooling parents that they believed home schooling 
would be the best solution for meeting their gifted children’s learning needs, when 
compared to the education they would receive in the public schools. 
 As noted in Chapter 2, no studies were available to indicate that prior researchers 
have attempted to go into the home schooled gifted homes to explore and describe the 
lived experiences of the children and parents, to generate meaning by understanding the 
essence of their experiences, or to gauge their satisfaction with their educational 
decisions.  However, an extensive database search revealed several phenomenological 
studies that involved a broader population of home schoolers that were not identified as 
gifted learners.  These studies looked at specific aspects of the home schooling 
experience including socialization of middle school children, mothers’ experiences of 
pulling their children out of school, and adolescents transitioning from conventional 
school to home schooling.   
Naughton (2007) explored and described the perceptions of home schooling 
parents regarding the socialization of their middle school children.  The parents in her 
study tended to home school for ideological reasons; they felt that biblical principles and 
family centeredness were essential factors to produce children who find productive roles 
in society.  The parents also felt that they could more readily transfer their beliefs and 
values to their children via home schooling than if they were in traditional schools.  Some 
of the themes that emerged from her study included educate the whole child, have a 
voice, character building, church interaction, exposed to different people, environmental 
awareness, independent learning, and values/biblical. Although some of these themes 
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differed from the current study, there were some similarities that emerged.  The themes of 
parents emphasizing the education of the whole child, the children being exposed to 
different people, and independent learning paralleled some of the findings of the current 
study through the themes of benefits of home schooling and interactions with other home 
schoolers/similar learners.    
 Knutson (2007) explored mothers’ lived experiences of struggling with schools, 
choosing home schooling, and making the transition from school to home.  She examined 
the themes of school as a place where the child must go, the mothers’ sensing that 
something is not right, expressing voice to taking action, and transitioning to home 
schooling.  The researcher found that the mothers originally worked with the districts, 
eventually sensed that something was wrong, and finally took action by withdrawing 
their children and educating them at home.  Similar themes emerged in this current study 
through the themes of starting home schooling, frustration with the school district and 
system, openness to educational possibilities, and parental involvement.   
Klamm (2012) explored the lived experiences of recently graduated adolescents’ 
transition from conventional schooling to home-based online education.  He examined 
the themes of decision, descriptive school design, positive experiential distinctives, 
negative experiential disturbances, and impact of school change on their destiny 
encountered when the participants changed from conventional schooling to home-based 
online school.  Similar themes emerged from the findings of this current study through 
the themes of starting home schooling, frustrations with the school district and system, 
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curriculum and resources, benefits of home schooling, home schooling environment and 
instructional space, and interactions with other home schoolers/similar learners. 
Although some themes that emerged from this study were similar to those found 
in the three studies noted above, there were some differences in the themes as well as in 
the perspectives and lived experiences shared by the participants.  This current study was 
broader in the scope of the questions explored yet at the same time more focused in the 
population being studied, resulting in a unique exploration of the lived experiences of the 
gifted home schooling children and their families. 
Overall, the participants in this study shared that they were home schooling 
because they had eventually arrived at home schooling as currently being the best option 
for them and their children.  Most of them did not initially view home schooling as an 
option, in fact several of them expressed that they had inappropriate prejudices against 
the concept of home schooling.  However, they all expressed that at this point in time, for 
their children, their current situation is working.  All of the participants also noted that 
they are leaving their options open and continue to evaluate their options and remain 
open to other possibilities. 
 The findings in this qualitative study enhance the prior research and add new 
perspectives on the lived experiences of home schooled gifted children and their families.  
This study narrows the focus from the broader home schooling population to the 
perspectives and experiences of gifted home schoolers.  It contributes new perspectives to 
the educational knowledge base and describes a specific point of view of this rapidly 
expanding group.  The findings from this phenomenological study enhance and 
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strengthen the prior research by providing insight into the lived experiences of home 
schooled gifted children and their families.  This study has also revealed several themes 
and implications that may help educators and policymakers understand the factors that 
are motivating parents to choose home schooling.  With this knowledge, those involved 
in planning and delivering public education can more effectively address the factors that 
motivate parents to choose and continue to home school.  The descriptions of the benefits 
as well as challenges of home schooling gifted children also provide useful information 
for parents of gifted children who are considering alternatives for their children’s 
education. 
Delimitations and Limitations 
 A delimitation that narrowed the scope of this study was that it was confined to a 
specific phenomenon, participants, and sites by interviewing and analyzing home 
schooled gifted children and their families.  The primary sources of information consisted 
of parents and their home schooled gifted children. 
 A potential limitation of this study is that qualitative research is subject to the 
perspective and interpretation of the researcher.  This researcher explored his role and 
biases in Chapter Three and implemented a variety of steps to control possible threats to 
valid description by triangulating the findings using different data sources, such as audio 
taping, transcribing the interviews, review of artifacts, and the use of field notes.  He also 
used member-checking to determine the accuracy of the research findings (Creswell, 
2003). 
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 Also, based on the two points noted above, another potential limitation due to the 
exploratory and qualitative nature of this study is that the findings are specific to the lived 
experiences of the participants and therefore cannot be generalized to the entire home 
schooling population of Pennsylvania or to the entire home schooling gifted population of 
the United States.  Additionally, the sample population was selected from home 
schooling parents who volunteered to be interviewed for this study, so they may not be 
representative of the larger gifted home schooling population in the state.  Although the 
findings of this study cannot be generalized to other groups, the perspectives have 
provided insight for educators and parents of gifted children. 
Implications 
 Based on the rich and thick descriptions that uncovered the perspectives of the 
home schooled gifted children and their parents, several implications have been identified 
by this researcher.  The implications presented in this section are derived from the 
findings shared in Chapter 4 and will offer important suggestions and recommendations 
for the stakeholders involved in the education of gifted children. 
Implications for Educators and Policymakers 
The education of gifted children is at a critical time in its history.  Public schools 
are being asked to teach an increasingly diverse and needy population of students, while 
being subject to restrictive regulations, increased standards, and limited funds.  Far too 
often, the needs of high ability students are being overshadowed by the focus on having 
all students achieve proficiency on standardized assessments.  School districts are faced 
with punitive sanctions if they do not demonstrate adequate yearly progress, based on 
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multiple measures.  Consequently, the unique needs of the gifted and talented students in 
American schools do not receive as high a priority as they deserve or are entitled to 
(Delisle, 1999; Kepner, 2007; Winner & von Karolyi, 1998).  Parents of gifted students 
have expressed alarm at the loss of funding and programming geared for high ability 
students in public schools.  The parents in this study cited these concerns and others as 
their reasons for choosing to home school their gifted children.  The findings from this 
study may help those involved in planning and delivering public education to more 
effectively work with the parents of gifted children and address the factors that motivate 
parents to choose home schooling. 
A surprising finding from this study was that nearly all of the parents in this study 
were initially resistant to the idea of home schooling.  In fact, several of the parents 
mentioned that they had inappropriate prejudices against the concept of home schooling 
and were not even considering it as an option.  Each of the families took a different route 
to home schooling, but all of them eventually arrived at home schooling as the best 
solution for meeting their children’s learning needs.  They are all leaving their options 
open for the future, however, so it is important for school district personnel to make 
efforts to communicate with home schooling families and to work with them to address 
their concerns. 
One of the reasons the parents in this study chose to leave the public schools was 
their concern with the lack of effective gifted services for their children.  They shared that 
they wanted their children to benefit from gifted support by receiving instruction at an 
appropriate level that would consistently match their pace of learning and would be 
intellectually rigorous and challenging.  The parents expressed a desire for their children 
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to be pushed beyond what they thought they were capable of mastering or achieving so 
that through the struggle they would learn how to study and to overcome a challenge.  
They should be provided with an appropriate curriculum, not just fun activities or extra 
work.  Some of the participants in this study felt that the children were being punished for 
being gifted by being given more work instead of different work.  Educators and 
policymakers need to understand that gifted children have legitimate learning needs, just 
like students with learning disabilities.  Their asynchronous development can manifest 
itself in a variety of disruptive ways, exacerbating the lack of fit between the gifted child 
and the learning environment.  Gifted services need to address the whole child, and 
educators should be trained in how to support these students and meet their unique 
learning needs. 
Several parents shared that they fought to have an appropriate GIEP developed, 
but even after an acceptable GIEP was written, the school districts still did not honor it.  
This added to their frustration and feeling of powerlessness and encouraged them to look 
elsewhere to meet their children’s learning needs.  School district personnel should work 
with parents to develop and appropriately implement the GIEP. 
Parents in this study also expressed concern regarding the quality of the 
curriculum in the public schools, being especially critical of what they perceived to be a 
one-size-fits-all approach.  The parents suggested that schools should eliminate much of 
the spiraling of curriculum (especially in math), significantly improve the depth of 
science (most notably in middle school), and should offer world languages in the 
elementary grades (as some of the cybers allow).  The parents also noted that their 
children would have benefited from some of the structure and interventions that existed 
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when they were children, including leveled courses, flexible grouping, and accelerated 
pacing.  Additionally, several parents shared that they battled with the districts to have 
their children accelerated, noting that they experienced significant resistance from the 
districts to acceleration.  The parents expressed frustration and bewilderment with this 
stance, since acceleration costs very little to implement and there is a wealth of research 
supporting its efficacy. 
Another surprising finding from this study relates to how school district 
administrative decisions regarding home schoolers could be costing districts significant 
amounts of money.  Several of the parents in this study shared that they personally 
preferred traditional home schooling but had enrolled their children in cyber school due 
to their concerns with the districts’ policies for handling home schooling families and an 
overall distrust of the school districts based on their past experiences.  Local school 
districts pay for students in Pennsylvania who attend cyber charter schools; children who 
are traditionally home schooled do not cost the local districts any money.  School district 
administrators can begin to address some of these concerns by developing written 
policies outlining the process of handling home schooling portfolios including who will 
approve them, what criteria will be used, and what is expected of the parents.  
Administrators should also examine their policies regarding matriculation of home 
schooling students and should develop objective criteria for honoring coursework so that 
home schooling parents do not feel forced into using cyber schools so that their children’s 
classes will be honored by the districts.  Other suggestions made by parents include 
providing greater access to district resources and inviting home schooling children to 
participate in extracurricular activities (as some districts currently do); one of the children 
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recommended that schools provide a day for home schooling students to visit the school 
so that they can experience what it is like to attend the local public school. 
Implications for Parents 
The participants in this study chose to home school their gifted children because 
they felt that the advantages of doing so were greater than the benefits of other 
approaches that they tried or considered.  Even though many of them tried private schools 
and appreciated the greater flexibility some of them provided along with their willingness 
to work with the families, the parents were not satisfied with the schools’ limitations and 
ultimately decided that schooling their children at home would best meet their learning 
needs.  Their perspectives on their lived experiences have provided insight into the 
phenomenon of home schooling of gifted children and may be informative and 
enlightening to other parents of gifted children who are currently home schooling or are 
considering taking the next step. 
Most of the participant families serve as resources for other families interested in 
home schooling their children.  Some of the parents in this study share their experiences 
formally via websites, blogs, and home schooling organizations; all of them expressed a 
willingness to share their perspectives and resources informally with prospective home 
schoolers.  The participants’ advice to other parents reflected several common themes: 
trust your instincts as a parent (you know your children better than anyone else does); 
home schooling is not for everyone (you need to be willing to devote time and energy to 
it and it will require some significant financial sacrifices); there is no magic formula 
(there is no one best curriculum or one correct way to home school); support networks 
are important, especially in the early stages of home schooling; you should provide 
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instruction in a variety of ways to meet different learning styles and preferences; you 
should function as a facilitator, less as a teacher or instructor; and you should plan out 
tasks, activities, and schedules, but allow for flexibility and responsiveness in your 
children’s learning.  Several of the parents provided additional advice, noting that there is 
so much information available today to home schooling parents that it can be 
overwhelming, so take time to sort through it and always begin by identifying your 
educational philosophy and then viewing the information and resources through that lens.  
Acknowledging that home schooling can be a difficult transition, one of the parents 
recommended that new home schooling parents tell themselves that they will not even 
consider giving up during the first month, but should commit for a defined time period to 
sticking with their commitment to educating their children at home. 
As noted earlier, technology plays an increasingly prominent role in 
contemporary home schooling.  The parents in this study shared the importance of 
utilizing computers and the internet in forming and maintaining virtual networks with 
other home schooling families.  They are able to connect and build relationships with 
geographically separated home schoolers from across the country and around the world 
through email, Skype, message boards, online communities, social media, and other 
digital platforms that are increasingly supplementing and in some cases replacing the 
more traditional face-to-face home schooling co-ops and local groups.  The participants 
also heavily rely on curriculum and other resources available at little or no cost on the 
internet.  Several of the families mentioned that their children are taking advantage of the 
explosive growth in free online college courses provided by leading universities through 
MOOCs (Massive Open Online Course) and other platforms.  Additionally, the families 
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who have children enrolled in a cyber charter school shared that they typically modify the 
cyber curriculum to better meet their children’s needs. 
The parents in this study also modified the other resources and curricula used in 
home schooling their children.  All of them designed and built their own curriculum 
structure and did not adhere to any one specific curriculum or approach.  They advocated 
following your child’s passion and eliminating unnecessary parts of the curriculum, 
letting your child lead.  Several parents expressed the notion that finding the right person 
to serve as a resource, someone who is passionate about what they do, is just as important 
as finding the right materials or curricular resources.  They also advocated using local 
resources such as the library, colleges, and even the public schools to supplement and 
enrich home schooled children’s learning.  The parents used these and other strategies to 
help meet the unique learning needs of their gifted children. 
These unique learning needs served as the catalyst for each family’s initial search 
for alternative ways to educate their gifted children.  The parents in this study discussed 
the challenges they have faced in both parenting and educating their gifted children.  
Several of the parents noted that parenting (and sometimes educating) a gifted child is 
often “by the seat of your pants.”  The asynchronous development, along with some other 
learning and emotional issues, added to the complexity of home schooling gifted 
children.  Nearly all of the parents shared that they recognized that education is not a race 
to be completed, so they have intentionally decelerated their children and have 
emphasized depth and breadth rather than speeding toward the finish line.  Several 
parents also shared that even among modern home schoolers, who tend to be more 
inclusive and accepting of different kinds of learners, their gifted children have faced 
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discrimination.  They noted that sometimes they felt compelled to hide their giftedness in 
order to fit in, to be accepted, and to be included in activities.  They also shared that they 
have been approached by other home schooling parents who have asked them how they 
“made” their children the way they are and how could they make their own children that 
way. 
The study participants expressed some consistent themes regarding how they 
approached the home schooling of their gifted children.  They stressed the importance of 
not trying to mimic public school, but rather following your child’s passion and 
emphasizing the whole learner.  This holistic approach is reflected in the idea that 
schooling and life flow together, incorporating natural and responsive learning.  The 
learning is not forced, life and the world are your school, and every moment is a learning 
moment.  The focus is on expanding how their children are thinking, not just on what 
they are thinking.  They make their own opportunities and provide materials and the 
instructional space needed to provide a nurturing home environment where the children 
can create their own learning.  Most of the parents noted that due to this approach, 
combined with the fact that much of their time is actively spent in the home, their homes 
are lived in and are not showplaces.  They have learned to accept this perspective and 
noted that it is important to have both parents on board with this decision. 
Although there are some challenges and consequences associated with the 
decision to home school, the parents in this study feel that the trade-offs are worth it.  
They highlighted numerous benefits that they have experienced through home schooling 
their gifted children.  They have been able to individualize the instruction and learning 
for their children, more closely matching the rate of acquisition and learning styles of 
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their children.  They have been able to address the emotional and learning issues, while 
still providing the intellectual rigor and challenge their children craved.  Several of the 
parents expressed concern with the effects that their children’s time in the public schools 
had on their self-perceptions; the parents were able to gradually overcome the 
perfectionism, underachievement, and self-destructive behaviors, allowing their children 
to grow and develop and more fully realize their potential.  Many of the parents shared 
that they observed that home schooling children, especially those who home schooled for 
pedagogical reasons, tended to be better behaved in public and were much more 
comfortable interacting with a wide variety of ages than their public school peers.  
Several also noted that college professors had told them that home schoolers tended to 
exhibit a love for learning and were not afraid to ask questions.  Additionally, some of the 
parents noted that their children who had been home schooled who later enrolled in 
public or private schools had a different perspective on why they were there and had a 
better appreciation for what they were receiving (they knew that traditional schooling was 
not the only educational world).  Lastly, several parents shared that they appreciated the 
close relationship they were able to develop with their children and treasured the 
opportunity to watch their children grow and develop. 
The participants shared several additional pieces of advice for home schooling 
families as they prepare for the future.  They stressed the importance of regularly 
evaluating your options and consulting with your children, including them in the 
decision-making.  They noted that parents should know the Pennsylvania home schooling 
law and need to be aware of college requirements.  They also advocated increasingly 
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adding structure to your home schooling approach as your children age, preparing them 
for more formal schooling. 
Implications for Gifted Children 
 The children involved in this study shared their perspectives on their experiences 
as home schooled gifted children.  They seemed to have a well-developed understanding 
and appreciation for how this educational decision impacted them and their families.  
Many of them, especially the older ones, expressed appreciation for the sacrifices their 
parents made in providing them with their education at home.  The children who had 
attended public schools shared their thoughts regarding the contrasts between their 
experiences in the schools and their experiences as home schoolers.  They reflected on 
these differences as they shared their perspectives on the benefits they derived from being 
schooled at home. 
 Similar to their parents, the children noted that the flexibility inherent in home 
schooling was the primary advantage of home schooling.  This was manifested in many 
ways, but they seemed to especially enjoy the flexibility they had in scheduling and 
structuring their “school” day.  Several of the children shared that they liked being able to 
stay up later at night and sleep in during the day.  This seemed to match their natural 
sleep cycles, providing them with more energy and lower stress loads than their age-peers 
who attended school with traditional school hours.  The flexible time schedule also 
allowed them to pursue their passions at a level that is not typically accessible to children 
who attend public schools, enabling them to participate in daytime theatrical, dance, 
music, and other performance arts.  The Williams family in particular highlighted the 
advantages of this flexibility, noting that the girls were able to immerse themselves in 
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their film, stage, and dance programs while still being provided with their education.  
Other participants shared that they were able to focus for extended periods of time on 
areas of interest and could spend hours playing and exploring outside.  The Garcia boys 
were thankful for the opportunity to work alongside their grandfather as he taught them 
various trades including auto mechanics, electrical, plumbing, and carpentry.  They 
frequently apply these skills to their home schooling projects, as was evident in the 
electric guitar being built from scratch by the older son.  Some of the other children also 
shared that they spent large amounts of time interacting with and learning from their 
extended family and multiple generations. 
 This exposure to individuals from a broad range of ages, along with consistent 
interaction with families from other cultures, encouraged the children in this study to 
learn to think for themselves and to not feel comfortable putting themselves “in a box.”  
Several of them expressed the philosophy that they tend to think outside the box and do 
not confine themselves to thinking or acting in one prescribed way.  They have developed 
a broader global perspective and have become more self-guided and confident learners 
who are not intimidated by ambiguity, since they are provided with a higher level of 
autonomy than more structured schooling allows.  They enjoy being able to go on 
frequent field trips and to participate in immersive learning environments which provide 
for more individualized attention, which enables them to target their learning styles and 
preferences as well as address any learning or developmental deficits. 
Summary of Implications 
 There are many complex factors that impacted the lived experiences of the home 
schooled gifted children and their families in this study.  The parents’ educational 
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experiences, their initial perspective regarding home schooling, dealing with giftedness, 
their frustrations with the school districts, their exploration of alternative educational 
options, their selection of curriculum and resources, and their approach to home 
schooling all contributed to the richness and depth of their experiences.  All of the 
participants, while recognizing its limitations, emphasized the myriad benefits of home 
schooling and felt that they were able to more closely match their gifted children’s 
learning needs by providing a nurturing environment where their children could fully 
realize their potential. 
Recommendations for Future Studies 
This qualitative study has uncovered the perspectives and lived experiences of 
home schooled gifted children and their families.  Many useful insights and suggestions 
have emerged from the rich and thick descriptions provided by the participants.  
However, the findings of this study have uncovered several additional areas of research 
and questions that could extend this research and provide additional understanding of this 
phenomenon to educators, policymakers, parents, and gifted children. 
Although administrators and teachers from the public schools were mentioned in 
this study, they were referenced only through the perspectives of the study participants.  
The participants explored their frustrations with their local districts and noted that they 
had encountered support from some educators while facing resistance from others.  A 
useful extension of this study would be to conduct further research in the area of home 
schooling by interviewing and/or surveying school administrators and educators to elicit 
their perspectives on home schooling (of both gifted and general education students) and 
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to examine their policies regarding home schoolers.  Related studies might also include 
cyber charter schools and private schools, both of which may choose to provide support 
services to gifted learners but are not required by law to do so. 
Another focus of future research could be a study of libraries and library systems 
to determine to what extent they have formal programs and policies regarding home 
schoolers and home schooling groups.  Most of the participants in this study mentioned 
libraries as an important resource, for both books and facilities.  Some of the libraries 
provided enrichment opportunities for home schoolers and allowed nearly unlimited 
numbers of books to be checked out, while others were resistant to having the children 
check out more than a few books at a time.  It would be interesting to survey libraries 
from around the state or even from surrounding states to determine if and how they have 
developed their policies incorporating home schoolers. 
A third area of potential future research that emerged from this study was 
reflected in the reluctance of many of the school districts to accelerate the children that 
participated in this study.  Several of the families reported that their struggle to achieve 
appropriate whole-grade and/or subject level acceleration was one of the reasons they 
began to search for alternative options for educating their gifted children.  Pennsylvania 
does not provide statewide guidance regarding academic acceleration, unlike some 
neighboring states (such as Ohio) that have developed a framework for districts to follow.  
It is left up to the individual districts to determine how they will accelerate students, and 
the most recent data indicate that only 30% (Maguire, 2008) have developed formal 
policies regarding this intervention.  It would be informative to conduct a study to 
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determine how many districts have formal acceleration policies as well as determine how 
districts (with or without written policies) are implementing the practice. 
A fourth area of research could be to survey parents whose children participate in 
cyber charter schools to ascertain why they have chosen to have their children attend 
cyber school.  It would be interesting to discover whether their choice of attending a 
cyber school was based on preference for cyber schooling or whether they actually prefer 
traditional home schooling but have selected cyber schooling based on concerns with 
how their local district would handle future enrollment (whether they would honor the 
home schooling coursework) or with how objective the district would be regarding their 
home schooling portfolio (both of these concerns were shared by participants in this 
study as reasons why they chose cyber schooling).  This research might prove 
challenging to carry out, however, due to the difficulty of identifying potential study 
participants.  These suggestionsfor future research have significant bearing not only for 
academic understanding, but also for educators, policymakers, and families who are 
interested in success for all learners. 
Closure 
 The focus of this phenomenological study has been an exploration of the 
perspectives of home schooled gifted children and their families.  During the interviews, 
observations, analysis, and writing, the researcher attempted to set aside his own 
prejudgments, biases, and preconceived ideas, which allowed him to take a fresh 
perspective toward the phenomenon of home schooling gifted children.  The final section 
of this chapter will speak to the essence of the study and will explore and describe the 
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lived experiences of the researcher, his motivations, and his inspirations (Moustakas, 
1994). 
Qualitative inquiry views the researcher as the instrument who engages in the 
setting and makes sense of it.  Qualitative research is conducted in natural settings where 
the researcher observes what is happening as it naturally occurs.  There is no 
manipulation of variables, simulation, or externally imposed structure on the situation 
(Wiersma, 2000).  The researcher becomes a part of the study by engaging and 
interacting with the participants of the study, however, the researcher must recognize that 
the resulting meaning is to some degree a function of the participants’ interaction with the 
researcher (Maxwell, 2005; Seidman, 2006). 
The role of the researcher in qualitative research also involves both inward and 
outward reflection.  During this research study, it was important to understand and 
explain the effects of reflexivity on any interactions.  According to Maxwell (2005), the 
fact that the researcher is part of the world he or she studies is a powerful and inescapable 
influence, and the researcher must recognize the reactions and reflective thoughts as the 
study is conducted.  During this phenomenological study the researcher was a participant-
observer, but he was also an insider due to his own experiences as a gifted learner who 
was educated outside of the public school setting.  According to Marshall & Rossman 
(1999), one of the advantages of phenomenological research is that it encourages an 
explicit focus on the researcher’s personal experiences combined with those of the 
participants.  This added understanding enabled the researcher to develop deeper insights 
into the lived experiences of the study participants. 
The researcher was born and raised in a small town in the suburbs of Philadelphia.  
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He lived with his family on a large partially wooded lot surrounded by hundreds of acres 
of forests, providing him with opportunities to explore and learn in a natural setting.  He 
did not attend formal daycare or preschool, but instead learned informally alongside his 
two sisters from his mother, a former educator.  He learned at a young age how to create 
his own learning and was able to pursue his passions for extended periods of time.  The 
researcher was a very verbal child who entered kindergarten as one of the youngest in the 
class.  He struggled with handwriting and organization during much of his early years in 
school, but found that the academics came fairly easily to him.   
By the time he entered middle school the researcher exhibited many of the classic 
underachievement behaviors, frustrating his parents and teachers (and in retrospect, 
himself), but he managed to earn decent grades and scored well on standardized 
assessments.  He appreciated the flexibility provided by his private schools and especially 
enjoyed the opportunity to participate in the higher level classes from elementary school 
through high school.  He also treasured the personal connections that many of his 
teachers made with him throughout his educational career.  He enjoyed learning new 
things and was a ravenous reader, immersing himself for hours in books, games, projects, 
and other activities that held his interest.  The researcher has retained his love for learning 
into adulthood and continues to seek out new information and new ways of learning and 
acquiring information.  As a teacher of gifted children in a public school and also as a 
parent of a gifted child, he is able to observe firsthand the joys and challenges of 
educating and parenting gifted children.  His experiences as a gifted learner, his daily 
interactions with gifted children, and his interest in alternative educational options 
prompted him to undertake this research study.  He is encouraged by the increased 
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emphasis on meeting the needs of all learners in public schools but is disheartened by the 
apparent overall lack of progress in adequately addressing the learning needs of gifted 
and talented students. 
The researcher was struck by the contrast many of the parents in this study made 
between their education and the education their children had been receiving in the public 
schools.  They could not seem to understand why programs, classroom structures, 
policies, and pedagogical approaches that worked so well for them as advanced learners 
were no longer being offered to their children.  They recalled the challenges and the joys 
they faced in school, and they wanted their children to have the same opportunities to 
grow, develop, and discover who they were as individuals.  Although most of them 
initially harbored prejudice against home schooling, they all gradually began to realize 
that their misunderstandings regarding home schooling were more stereotypes than truth.  
They recognized the freedom their children would have to explore their passions and to 
take the lead in charting their own learning.  The parents also knew that the journey 
would not be an easy one, that they would need to make sacrifices in their lifestyle and 
that they would all need to work together to make it work.  The researcher was inspired 
by the motivation and dedication these parents exhibited in their pursuit of an appropriate 
education for their gifted children and also by the appreciation the children displayed for 
being provided with this opportunity.  He is energized by what he has learned and plans 
to incorporate the findings from this study into his work with gifted children and in his 
ongoing advocacy for gifted learners.  These findings have also provided the researcher 
with insight into his own educational journey as a gifted learner, shedding light on the 
struggles and triumphs he experienced along the way. 
367 
 
As many of the parents noted, this educational choice is not for everyone and they 
recognized that their particular situations were unique in enabling them to take this 
journey as a family.  However, the perspectives and experiences shared by the 
participants will serve as a guide for those who follow.  Many of the parents are glad to 
help other families who are interested in learning from their experiences, and their 
recommendations and advice may help others take the first step toward helping their 
gifted children receive an appropriately challenging and rewarding education.  The 
researcher hopes that the commonalities that emerged from this study will help to shape 
the future of gifted education and will inform educational policy; he also hopes that they 
will inspire gifted children and their parents to “think outside the box” and to explore all 
the opportunities that are available to help educate the whole child. 
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Appendix A: Characteristics of a Gifted Child 
 
 
 
 
What are the characteristics of a gifted child? (LoGiudice 1996, Nordby 2002, Paul 
2002, Taylor 1983, & Vallerand et al.) 
Gifted students may possess one or more of the following characteristics: 
1. Longer attention span. 
2. Learns rapidly, easily, and with less repetition while easily retaining what is 
learned (which may cause the student to get bored with routine tasks). 
3. Learns to read sooner and continues to read at a consistently more advanced 
level (also continues to read avidly). 
4. Produces superior written work or has a large vocabulary. 
5. More mature in the ability to express him/herself through the various 
communicative skills. 
6. Reaches higher levels of attentiveness to his/her environment (the student may 
be highly sensitive to environmental stimuli such as lights and noise). 
7. Observes keenly and is responsive to new ideas. 
8. Asks more questions and really wants to know the causes and reasons for 
things (which may cause the student to resist moving on from interesting 
topics or activities). 
9. Likes to study some subjects that are difficult because he/she enjoys the 
learning. 
10. Spends time beyond the ordinary assignments or schedule on things that are of 
interest to him/her (shows persistent intellectual curiosity). 
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11.  Knows about many things of which other children are unaware (may be 
manifested in the student vocally disagreeing with others, and arguing with 
the teacher). 
12. Is able to adapt learning to various situations somewhat unrelated in 
orientation. 
13. Reasons out more problems since he/she recognizes relationships and 
comprehends meanings. 
14. Quickly analyzes mechanical problems, puzzles, and trick questions. 
15. Grasps mathematical or scientific concepts readily. 
16. Shows initiative, originality, or flexibility in thinking; considers problems 
from a number of viewpoints. 
17. Possesses one or more special talents. 
18. Perceives him/herself to be more intrinsically motivated than age-peers. 
19. Has a wide range of interests, develops one or more interests to considerable 
depth. 
20. Shows creative ability or imaginative expression in the arts. 
21. Is more adept in analyzing his/her own abilities, limitations, and problems. 
22. Sets high standards for self (this could be manifested in the student being 
overly critical of self and others, impatient with failure, or perfectionistic). 
23. Performs with more poise and can take charge of the situation; possesses an 
ability to communicate with adults in a mature way. 
24. Evaluates facts and arguments critically. 
25. Sees the gray rather than black and white. 
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26. Has more emotional stability. 
27. Shows an alert and subtle sense of humor. 
28. Can judge the abilities of others. 
29. Has diverse, spontaneous, and frequently self-directed interests. 
30. Shows unusual ability to dramatize feelings and experiences. 
31. Feels that neatness is not always relevant. 
32. Tests well even if class work was not done. 
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Appendix B: Clusters of Meaning for the Participant Families 
 
 
B1: Participant Family 1: Williams Family 
B2: Participant Family 2: Anderson Family 
B3: Participant Family 3: Jackson Family 
B4: Participant Family 4: Garcia Family 
B5: Participant Family 5: Thompson Family 
B6: Participant Family 6: Miller Family 
B7: Participant Family 7: Martin Family 
B8: Participant Family 8: Brown Family 
B9: Participant Family 9: Clark Family 
  
379 
 
Appendix B1 
 
 
 
 
Participant 1: Williams Family 
Selected Clusters for Participant 1 
Clusters are attributed to Mrs. Williams, unless otherwise indicated, using this key: 
Father: (F), Allison: (A), Elizabeth: (E), Hannah: (H) 
 
Differences between cyber school and brick and mortar public school 
 With cyber schools, parents can choose which days to take off -E 
 Because you don’t have to get up in the morning, and then you can plan out your 
day better -H 
 It’s nice, because you can give the certain amount of time that you need to each 
subject; in school, like, it’s harder-E 
 It’s nice, because you can see it all too, because in school they don’t tell you your 
end of year projects; [with the cyber] you know every single thing you have to do 
and when it has to be turned in-E 
 The thing I really liked was being able to pick how many courses you get to do-A 
 A lot of middle school friends think I’m lucky because I home school, because 
there’s no drama-E 
 Some of the downsides are you don’t get to see kids every single day, I guess -E 
 Sometimes you think you are missing stuff, but it’s really fine -E 
 Elizabeth would be the first to say that she wished she could have lunch with 20 
people 
 So in a way, they do more work than she has, and that’s a 10th grade Honors 
student 
 I still have two hours of homework every night, but that’s just because the time at 
school isn’t used very efficiently -A 
 In every single class, you can guarantee yourself at least five to ten minutes of 
down time -A 
 She liked being with Honors and gifted kids during the day, rather than with little 
sisters 
 Hannah thrives on the rigor of the K12 curriculum 
 
Differences between cyber schooling and traditional home schooling 
 If you didn’t do a cyberschool, then you would have to go out and buy the 
curriculum -A 
 We switched to the cyber school because we were home schooling under the 
private tutor option; it’s technically a public school, they will have all of this data 
going into 9
th
 grade 
 I think that cyber school has kept us accountable, it’s fairly rigorous 
380 
 
 It’s actually hard with this curriculum to do doubles, because it takes so long to 
do 
 I told you the reasons why we went with the cyber school, and that’s because we 
had definite intents on heading back into the public school 
 The verbiage, and being prepared to take the standardized tests 
 I loved to be able, when I was putting curriculum together, to do more of that, and 
I think that that is really more exciting learning 
 I think more when you are putting your own curriculum together, you are really 
able to say, ok, this is going to be my area this year 
 Cyber school is sometimes harder than [traditional] home schooling can be -E 
 That can be a little frustrating because they [unschoolers] do have a lot of time to 
just sort of do the fun things; and if you go, you’re so behind on your work 
 So our unschooled friends are different than us because they don’t do the same 
amount of work -E 
 I wish we were reading more books -H 
 I’d rather have the schedule so then I can actually know what I’m doing and get it 
done -H 
 They’re [cyber school] just a little assessment happy  
 It doesn’t give you enough time to sort of do some of the enrichment and 
supplemental stuff that we had enjoyed doing as [traditional] home schoolers 
 
Parental role in home schooling 
 On K12 site, information is provided for parents so they can find help for the 
students’ lessons -E 
 Mom can set up the schedule here, when she wants us to take off, like for Easter 
break, which is really nice -E 
 You also have teacher’s guides, for my mom, my mom has the answers to the 
assessments, she has all the answers here, so she can help, with challenge 
problems 
 Yeah, it has tips to help teaching it -E 
 She has a math tutor, too, additionally, because my mom, it’s hard to remember 
everything, once a month or so -A 
 And not all lessons, my mom like, can sit down, so most of the time we have to try 
and do it ourselves, it’s sort of like meant for the student to do -H 
 If we get more than two questions wrong, we sort of ask her, so we actually 
understand it -H 
 I have a harder time in math, and that’s the subject I feel most the need to ask her 
for help with -E 
 
Starting home schooling 
 She started having severe migraines, all three of them have really serious 
migraines 
 I really didn’t see her, she was in school all day, I taught until 9:00 PM 
 So we started it then, and then they started to get more involved in some of the 
performing arts things, where you would have a matinee in the middle of the day 
 It was just easier to home school with all of the performing stuff that we did -E 
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 It started off because she was so far ahead, we were trying to make it harder than 
school 
 We never really believed in home schooling 
 I was kind of anti-home schooling from our experiences in Phoenix, I just didn’t 
know a lot about it 
 I don’t think we ever home schooled them as a means of sheltering 
 It’s just the way it went, it wasn’t in the plan; the plan never works out the way 
you plan -F 
 It was to control the curriculum more than to control it for religious purposes -F 
 I don’t think charter school is the answer, but I think more and more people are 
going to choose to home school -F 
 If we who run school districts don’t develop a relationship with home schooled 
groups and communities, they’re going to keep growing and public schools are 
going to continue to shrink -F 
 Once the choice is made to home school, there are a lot of choices, are you going 
to cyber school, are you going to choose a curriculum? 
 
Continuing home schooling 
 We are trying to hedge a little longer before we send her to that next stage with 
the ballet training, so anyway, needless to say, these two are going to home 
school again next year, most likely with the cyber school 
 It will depend how this ballet training goes and how she feels next year 
 And we are going to take advantage of some of these great private dance classes 
 Hannah is kind of swung along with the decision that’s happening for Elizabeth 
 We have stayed with the cyber school because of [school district] 
 So I need to stay with the public charter school so that if she decides to go back to 
[school district] as a junior 
 
Home Schooling Environment 
 Send us computers for cyber school –E 
 Send you all the books, art supplies, microscopes, science supplies, rock kit, clay, 
goggles, whatever they need you to do –E 
 They worked at HersheyPark the last three years, that’s at Christmas Candylane 
at Hershey, which is neat, because you see people from all over come at 
Christmastime 
 It’s like a hundred voice choir, and they actually do social things like square 
dances and trips to New York to see a show, and they have picnics and a lot of 
extra kinds of things 
 Because maybe you could like bring your work in the car with, because it also 
was in the textbooks –H 
 Or you could bring your laptop with you, or do it in the evening –E 
 We like to scrapbook, but instead of books, we like to do these posters, kind of like 
16 x 20 
 You should show him your wall, our wall 
 The room where the curriculum is 
 Even building the classroom, I almost wish we hadn’t 
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 It turned into doing school at home instead of home schooling 
 You want it to be part of your lifestyle 
 I have other friends who just use their kitchen table 
 It just depends on what works for you 
 I thought that having a separate room would make it feel like this is school time 
 It doesn’t work like I thought it would 
 They’re not on the same level in anything 
 Interactions with age peers 
 Cyber school provides outings to meet other home schoolers, such as herb farm, 
park, amusement park -E 
 Chat rooms -E 
 Students can speak into microphone -E 
 See classmates at PSSAs -E 
 I still get to do social stuff because I dance and stuff -E 
 We did home school groups, where you got to meet a lot of home school kids, and 
went to classes with them -E 
 Do home school choir, so I will be with other home school kids -E 
 
Interactions with adults 
 Teachers have microphones -E 
 You can virtually “raise” your hand -E 
 You can type, the teacher can respond -E 
 Students can speak into microphone -E 
 Students can draw -H 
 She’s going to be doing some commuting by herself, even, when she does 
American Ballet Theater again this summer 
 She’s doing Phantom now, and there’s all these different ages 
 [She’s] done a lot of shows where she was the only child 
 They say your kids end up being a little more a part of your life as adults 
 
Benefits 
 With cyber schools, parents can choose which days to take off -E 
 Because you don’t have to get up in the morning, and then you can plan out your 
day better -H 
 It’s nice, because you can give the certain amount of time that you need to to each 
subject; in school, like, it’s harder –E 
 It’s nice, because you can see it all too, because in school they don’t tell you your 
end of year projects; [with the cyber] you know every single thing you have to do 
and when it has to be turned in -E 
 The thing I really liked was being able to pick how many courses you get to do -A 
 A lot of middle school friends think I’m lucky because I home school, because 
there’s no drama -E 
 After Amanda’s first year of high school she missed some of the rigor of home 
schooling 
 I like their classical approach 
 I think that cyber school has kept us accountable, it’s fairly rigorous 
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 I think more when you are putting your own curriculum together, you are really 
able to say, ok, this is going to be my area this year 
 It was just easier to home school with all of the performing stuff that we did -E 
 It started off because she was so far ahead, we were trying to make it harder than 
school 
 Since they home school, they have mostly done a lot of professional shows 
 We spend a lot of time dancing during the day 
 
Flexibility 
 Home schooling gives you a lot of flexibility -H 
 My mom could have her do the work on Wednesday, if she didn’t have time to do 
the work, or she could do it on Saturday -E 
 Regarding literature: I can get to choose, like they give you a little flexibility, like 
they would in school, you get to choose -E 
 I really think that home schooling is really helpful with other things; sometimes 
my mom will include our other things, like violin practice and our music, so we 
can cross our music stuff off, so it gives you a lot of time to do other things; my 
sister is really trying to see where dance takes her, and she has this really good 
teacher during the day, so home schooling is really easy, because maybe you 
could like bring your work in the car with, because it also was in the textbooks -H 
 Or you could bring your laptop with you, or do it in the evening -E 
 The home schooling gives us the opportunity that some kids in public school 
might not have a chance to do because they are at school during the day -E 
 She has probably worked every Saturday on school this year because she has the 
other dance classes during the day 
 They’re used to being able to make a list and say ok, if I get this done 
 With home schooling, you can choose exactly what you want to take, so that’s 
what I like about it -A 
 I find actually a lot of kids in the arts do home school, because they take private 
lessons during the day -E 
 When you start running with kids that are doing commercials and film, it’s the 
kind of stuff you run into more home schooling as well 
 Wow, you do the same things, in a different sport, and that’s why you’re home 
schooling -E 
 When I was choosing our curriculum, one kid was using one math curriculum and 
one child was using another, and the third kid was using the third 
 There is less tailoring with this, I think the tailoring comes in that it’s the best 
solution for what we’re trying to do right now 
 She did have a lot of say in her course choices for high school 
 There’s not a huge amount of choice with the curriculum, I think the choice came 
actually in choosing to do this one 
 
Interactions with the local public school 
 They have been asked to do a few things over at [school district], like the dance 
theater she was in 
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 For many, many years they would not acknowledge if you took Physics with a 
professor as an independent study 
 They weren’t going to put her in an honors class, so she had to take math tests, 
and reading tests, and redo the gifted, the whole thing 
 She’ll be allowed to go to homecoming, she’ll be allowed to be in the variety show 
at the high school 
 They [school district] haven’t thought it through exactly 
 I feel a little stuck because of [school district] 
 I feel it needs to be a public charter school or they might not count it 
 Because [school district] is not really certain that they will accept what you do as 
a home schooler as work 
 People have moved out of [school district] to [another district] because of their 
gifted program 
 The one moved to [another district], one got private tutors, and the other literally 
pulled their kids from [school district], because [school district] did nothing for 
gifted kids 
 They won’t do it (grade skip), because we tried with Allison 
 They won’t choose it, and here she is, this is a brilliant kid, she wants to take 
engineering 
 I would probably home school a different way if they would approve, would 
accept the fact that you actually did the work.  But they don’t. 
 They left me, kind of not an option if I’m going to home school 
 They just haven’t been able to revamp their policy enough 
 
Frustrations with the school district 
 For many, many years they would not acknowledge if you took Physics with a 
professor as an independent study 
 They weren’t going to put her in an honors class, so she had to take math tests, 
and reading tests, and redo the gifted, the whole thing 
 They [school district] haven’t thought it through exactly 
 I feel a little stuck because of [school district] 
 I feel it needs to be a public charter school or they might not count it 
 because [school district] is not really certain that they will accept what you do as 
a home schooler as work 
 People have moved out of [school district] to [another district] because of their 
gifted program 
 They would literally just put kids in the hall with a book 
 The one moved to [another district], one got private tutors, and the other literally 
pulled their kids from [school district], because [school district] did nothing for 
gifted kids 
 They won’t do it (grade skip), because we tried with Allison 
 They won’t choose it, and here she is, this is a brilliant kid, she wants to take 
engineering 
 I would probably home school a different way if they would approve, would 
accept the fact that you actually did the work.  But they don’t. 
 They left me, kind of not an option if I’m going to home school 
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 They just haven’t been able to revamp their policy enough 
 If you haven’t had this figured out we just need to stay with the cyber school until 
you do.  
 I think he sees what you just said, he sees almost the silliness that, ok, now we’re 
paying for you to do this because we won’t accept something else 
 I’m left with no other choice but looking at the curriculums of the different cyber 
schools 
 
Dealing with giftedness 
 They were all reading really young, I mean chapter books 
 I didn’t realize this, she was my first 
 I guess at that age you don’t use three syllable words 
 Then it becomes less noticeable, because by the time kids are three, they’re all 
talking well 
 But you just didn’t think that was unusual 
 I feel like the rigor of her curriculum is at least as rigorous as her Honors 
classes, but I kind of want that on the transcripts 
 I’ll be able to do Honors, I know I can do it, but I just don’t know if it’s just going 
to be really hard for me to do with dance -E 
 It balances out when you get to the high school, but at a young age, she was so far 
ahead, we had to design something -F 
 Second is to try and get at their individual gifts and talents -F 
 This gifted kid also has individual needs 
 
Parents’ educational experiences 
 I went to public school all the way through 
 I was also gifted, found school really easy, skipped second grade 
 They still did tracking back then, as a gifted student I think that is fabulous, 
because those people drove me 
 So for me the tracking system in middle school was fabulous 
 He was highly gifted as well 
 My mom was a teacher, so I grew up in a house where education was very 
important -F 
 My parents were the first on both sides of the family to get their Masters, so 
education worked for them -F 
 Because I was a belligerent gifted kid -F 
 School was a game, school was easy -F 
 I wasn’t driven to be perfect, I knew that if I just went to class, I’d get a B, so it 
wasn’t difficult -F 
 I enjoyed music and math; I was in all of the AP courses -F 
 My school experience was: I kind of went around with different crowds, I was the 
drum major in the band, I had a rock band -F 
 At age 9 I was singing for various recording things as a kid singer 
 Our life has been somewhat non-conformist -F 
 We don’t come from wealthy situations -F 
 We’re both products, I mean proud products, of public schools -F 
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 I think education is an extremely different animal than when I got into it 20 years 
ago -F 
  
Curriculum 
 It’s nice, because you can see it all too, because in school they don’t tell you your 
end of year projects; [with the cyber] you know every single thing you have to do 
and when it has to be turned in -E 
 Hannah thrives on the rigor of the K12 curriculum 
 Is able to do a more rigorous curriculum than what we are able to do in a public 
situation (quoting school district administrator) 
 I like their classical approach 
 If you didn’t do a cyber school, then you would have to go out and buy the 
curriculum -A 
 It’s actually hard with this curriculum to do doubles, because it takes so long to 
do 
 I loved to be able, when I was putting curriculum together, to do more of that, and 
I think that that is really more exciting learning 
 I think more when you are putting your own curriculum together, you are really 
able to say, ok, this is going to be my area this year 
 It doesn’t give you enough time to sort of do some of the enrichment and 
supplemental stuff that we had enjoyed doing as home schoolers 
 I would go here and see what I have to do today, tells me what I have to do, you 
could look at your student guide, but this is a little easier, it says the exact same 
thing there -E 
 It was to control the curriculum more than to control it for religious purposes -F 
 Once the choice is made to home school, there are a lot of choices, are you going 
to cyber school, are you going to choose a curriculum? 
 When I was choosing our curriculum, one kid was using one math curriculum and 
one child was using another, and the third kid was using the third 
 There’s not a huge amount of choice with the curriculum, I think the choice came 
actually in choosing to do this one 
 
Alternative educational options 
 We never really believed in home schooling 
 I was kind of anti-home schooling from our experiences in Phoenix, I just didn’t 
know a lot about it  
 I think we’re at least staying with it for next year 
 We are trying to hedge a little longer before we send her to that next stage with 
the ballet training, so anyway, needless to say, these two are gonna home school 
again next year, most likely with the cyber school 
 It will depend how this ballet training goes and how she feels next year (about 
Emily) 
 It’s just the way it went, it wasn’t in the plan; the plan never works out the way 
you plan –F 
 Take each child where they’re at, and continue to reevaluate your decisions for 
the next year; as a parent you have to be your child’s advocate 
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 We know families where one kid’s in public school, one kid’s in private school, 
and one kid is home schooling 
 The more that we cannot cookie cutter what we do for kids, I think they’ll thrive, 
you know 
 Our life has been somewhat non-conformist –F 
 I think we’re not afraid to do something different than everyone else is doing 
 Trying different things educationally and taking each year as it comes 
 I don’t think charter school is the answer, but I think more and more people are 
going to choose to home school –F 
 One size does not fit all 
 One day one decision, one day another decision, like, back and forth 
 Our decisions with keeping her home schooling will be contingent upon what is 
necessary if she’s continuing to think it’s going to be ballet 
 
Feeling constrained 
 For many, many years they would not acknowledge if you took Physics with a 
professor as an independent study 
 I feel a little stuck because of [school district] 
 I feel it needs to be a public charter school or they might not count it 
 Because [school district] is not really certain that they will accept what you do as 
a home schooler as work 
 I would probably home school a different way if they would approve, would 
accept the fact that you actually did the work.  But they don’t. 
 They left me, kind of not an option if I’m going to home school 
 They just haven’t been able to revamp their policy enough 
 If you haven’t had this figured out we just need to stay with the cyber school until 
you do 
 They haven’t thought it through 
 I think he sees what you just said, he sees almost the silliness that, ok, now we’re 
paying for you to do this because we won’t accept something else 
 I’m left with no other choice but looking at the curriculums of the different cyber 
schools 
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Participant 2: Anderson Family 
Selected Clusters for Participant 2 
Phrases are attributed to Mrs. Anderson, unless otherwise indicated, using this key:  
James: (J), Eli: (E) 
 
Interactions with school district 
 That’s why when we got James to school, I thought, well they’ll let him take stuff 
ahead of time, and they didn’t, and I couldn’t understand it  
 They don’t typically check [for giftedness] until 3rd grade 
 I knew there were other kids, there were other kids that were trying to get 
identified 
 Ask the school board if they would make a special exception, they said no 
 Then I was fighting with the superintendent at the meeting 
 We needed the teeth there to look like we had a lawyer, that helped with our 
district 
 We were the only kid that grade skipped in seven years, or something like that 
 I tried to help the teacher 
 Maybe he was offended that I was trying to help 
 I was not really being pushy 
 They’re tired of annoying parents, too, just like I was tired of annoying teachers 
 James did Odyssey of the Mind this year 
 They have to let me use their textbooks if we home school, that’s required  
 And talk to the people who don’t really like me and find out what they think  
 So it just depends a lot on the district and what they’re going to allow  
 All of our funding goes to our cyber school, so I could see why they wouldn’t feel 
obligated to do that either  
 The district, you know, was really against him helping me out  
 They say things like, “We don’t do that here”  
 I wanted in his GIEP that he would meet with the guidance counselor once a week 
in the beginning to really talk about if anything was going on  
 I’ve heard examples of other things, completely unrelated, where they’re just as 
rigid 
 They’re not going to listen to any of the arguments or anything that’s going on  
 It didn’t change, because the principal found out and she didn’t let him do it  
 Because the principal’s very vindictive  
 We’ve got a big control issue in our district, for one thing, at least the principal at 
the elementary level is a very controlling person  
 It has a lot to do with the administration in this district  
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Interactions with other HS families 
 That’s why it’s great to have Lisa, because she goes out and finds all this stuff for 
me  
 I have a friend who lives in California, she has three kids and they’re gifted 
 In kindergarten I met him, and he home schooled after that, and he made the best 
paper airplanes -J 
 There are all sorts of home schoolers, there’s Steve up the road -J 
 He communicates on Skype once in a while  
 The McCoys are home schooled too  
 But if you can find someone who’s already doing it, they can usually steer you in 
the right direction  
 I’ve used a lot of things from people’s blogs  
 It’s nice to have that knowledge that you’re not the only one out there  
 And now we’re friends on Facebook and we stay up late chatting all the time  
 So I have a broad network of people that are my support group  
 But they’re so far away, I don’t have a whole lot of close by people  
 
Response of friends and family 
 Most have been supportive  
 They [my parents] thought it was great  
 He actually takes one of the boys every Friday  
 My sister was not as supportive, she’s kind of negative about the whole thing  
 My daughter has now decided when she has kids she’s home schooling, so that 
was kind of nice  
 I do have one friend who does not approve, but she’s a teacher, and her son is a 
very, very gifted kid  
 
Supplies/services provided by cyber school 
 BrainPOP educational website  
 They send us lesson manuals for each grade  
 [Calvert] is a private brick and mortar school that sells out their curriculum 
 I’ve almost got them agreeing to pay for Rosetta Stone now 
 They sent me a huge box of science stuff, too 
 Each year we get a box of pencils, a box of crayons, a box of all that stuff 
 I get to keep everything from the beginning 
 But they send us so much technology 
 They actually have online instruction in technology stuff 
 The school pays for it [internet access] 
 
Supplemental resources 
 I keep buying tons and tons of stuff 
 I was trying to get him in the CareerLink place nearby 
 The English root cards that I’m in love with 
 But I learned about them from Confessions of a Pioneer Woman 
 I use EasyTestMaker 
 Life of Fred books 
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 They do science and rocket building 
 He watches all sorts of videos with them 
 He downloads stuff on his computer to do with them 
 He’ll do math with them lots of times too 
 Saturday science thing we go to 
 Old textbooks 
 Summer science group 
 Online spelling bee 
 Pauline’s Home Schooling site 
 Quarks and Quirks blog  
 
Learning tasks 
 Spelling tasks 
 Manipulatives 
 Tangrams 
 Flashcard work 
 Matching games 
 Learn by reading 
 Watch videos 
 BrainPop 
 Websites, quiz sites 
 MindStorms, they like hands-on kits like that 
 Videos that were documentaries and stuff 
 Kids play outside 
 If they play outside, that’s school to me 
 They’re learning and they do the funniest things when they’re out there 
 They’re exploring and learning  
 Model structures 
 I want to build that sand pyramid that we were going to do -J 
 We made a mummy out of a hot dog, using baking soda -J 
 Journal 
 I’ve been working on writing poems -J 
 
Parents’ educational experiences 
 The reading level thing too; I know when I was in school, the 8th graders were 
able to take Freshman Lit. 
 Taking the Algebra early and all that stuff was offered 
 Well they were doing this in school when I was in school, why aren’t they doing it 
now? 
 I took a, I think it was called Word Power in high school 
 I was not challenged in math at all, at the elementary level 
 I was identified as gifted in late 3rd grade 
 They actually had separate reading levels and math levels all through elementary 
 I liked school, I liked tests 
 The gifted program we had at our school was actually pretty good 
 We were the pilot program for computers in our school district 
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 I pretty much went to school for that day 
 I took everything early in 8th grade, that I could for high school 
 I did gifted classes for middle school 
 It [high school gifted] just felt like more work, so I said I didn’t want more work 
 In 9th grade I was in a lot of advanced classes 
 Then I started to have personal problems and started flopping in school big time 
 Geometry was first, and I was horrible at Geometry  
 I hated it, so I struggled all the way through that year in math 
 I never took study halls  
 Then I started to think about going to college, but I had my daughter 
 I think I’m going to take online classes 
 School overall was never challenging, except for math, and when I was 
challenged I hated it 
 He [my husband] was in an advanced math class, and he hated the way it was 
done 
 He took two full math courses every single year, because he liked math 
 And it was a good gifted district then 
 I grew up playing in the woods, that’s what I want them to be able to do 
 
Reasons for starting home schooling 
 The purpose of doing this was so that they could move ahead, and get what they 
needed 
 That was when I realized that doing this would be easier than going to school 
meetings 
 I was just tired of it, it wasn’t doing any good, it wasn’t changing what he was 
doing in class 
 I said there is no way we’re doing this again, I’m not going to let him end up like 
that 
 Lack of challenge 
 Frustration 
 His chewed up shirt 
 He would be mad when he came home from school, he would get really, really 
mean to everybody for a couple of hours after school 
 It was just the frustration with school 
 Because the school wouldn’t give us what we needed, the school wouldn’t do what 
I needed to keep going -J 
 
Reasons for continuing home schooling 
 I was like, wow, I want to live in that district 
 If I lived in your district, maybe I wouldn’t have pulled my kids out of school 
 Just because he remembers what it was like being in school and didn’t like it 
 More personalized education 
 At the elementary level, there wouldn’t be a whole lot they could do at this point 
to convince me 
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 Even what I have seen in other districts, the majority of the time, it looks like it’s 
just working with enrichment instead of really appropriate curriculum to start 
with 
 I don’t want to say, oh yeah, he does a lot of fun things in enrichment class, that’s 
not what I’m looking for here 
 Well, they probably learned three times more today than they would have in 
public school for two days 
 
Home schooling space 
 They actually have online instruction in technology stuff 
 Even building the classroom, I almost wish we hadn’t 
 It turned into doing school at home instead of home schooling 
 You want it to be part of your lifestyle 
 I have other friends who just use their kitchen table 
 Whose kids are just sitting on the floor in another room 
 It just depends on what works for you 
 I thought that having a separate room would make it feel like this is school time 
 It doesn’t work like I thought it would 
 
Cyber vs. traditional home schooling 
 This is the best fit that I can tweak compared to the public school, compared to 
being home schooling on my own, where I have to worry about reporting, because 
I have to deal with my district 
 Because we use Calvert, he has one [online] class, the German one 
 Every year I throw it around again 
 That’s another reason we chose PACyber, they don’t require us to document our 
hours 
 With traditional home schooling, you have access to textbooks 
 I did the pros and cons thing with James and he really had sounded like he 
wanted to stick with cyber 
 If it [cyber] gets too rigid, then there’s no way I’d want to do it 
 And that’s another reason, at the high school level, sticking with a cyber might be 
a good idea 
 But they were more traditional home schoolers, and they were actually working 
together to do some classes 
 If you’re traditional home schooling, there’s actually a lot of co-ops out there 
where they get together and share some of the responsibility 
 Now in Pennsylvania, technically, it’s supposed to be the parents delivering [the 
instruction] 
 
Motivation 
 Once I waited five hours, I didn’t do anything, I just sat in here for five hours -J 
 After five hours of stalling, it took 15 minutes to write the assignment 
 I waited for three months without doing computer, and eventually I cracked, 
though -J 
 I can tell them to do something and it takes them forever to do it 
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 I’m not going to stay in here and watch you do nothing  
 That’s when I’m feeling really motivated 
 He doesn’t like being challenged and not knowing how to do it 
 Now that he sees that there is a purpose for that, he’s motivated a little bit more  
 I don’t know if it’s just lack of motivation, or what it is 
 I’ve tried typing a story, I got bored with that -J 
 
Schedule 
 He agreed to it, and the first day I brought it out he said I don’t want to do this 
 We don’t really have a schedule at all -J 
 Well, we come down here by a certain time, usually 
 We do as much as we can each day, and then the next day -J 
 So that’s when we started to have six weeks on and one week off 
 He doesn’t like being overscheduled 
 And every day they tell you what you need to do for each subject 
 Eli likes having a list 
 Their textbooks don’t match with the times of the year for the science to be at the 
same time 
 Allow time for the fun things 
 
Physical/medical/emotional issues 
 I hate the cursive, because if I write for too long of a time, my wrist starts aching -
J 
 He just actually went to occupational therapy 
 Eli has some sensitivity issues 
 Eli is actually going to an audiologist for an auditory processing evaluation  
 Emotional intensity really bothers him 
 We actually have a referral for an ADHD evaluation 
 
Pacing 
 He is beyond the math that they were giving us; we went through first and second 
grade math in one year 
 That sometimes gets hard because I can’t decide if I’m skipping through too fast 
sometimes 
 We usually fly through a lot of the Calvert, towards the beginning of the year 
 We’re doing extra stuff, and we get through work so much faster 
 If he was in the public school and he was supposed to be reading Island of the 
Blue Dolphins for a whole year, you know, he’d be going crazy 
 They’re still moving ahead every year 
 And some days their pace is very slow 
 
GIEP (Gifted Individualized Education Plan) 
 We can send in tests as often as we want, because we have the GIEP 
 It’s in our GIEP that we can send in as many tests as we want 
 In a public school, the GIEP was such a big deal 
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 All you need to have in your GIEP is he’s allowed to send in tests as fast as he 
wants, and you’re good 
 I don’t care about the GIEP anymore 
 All that time I spent learning how to write a GIEP with people; now I just say, ok, 
whatever, that’s great, you’re so nice to us! 
 
Testing 
 PSSA prep consisted of going to Study Island long enough to just make sure he 
knew all the basic concepts they were going to have on the tests 
 He learned how to use a calculator, that was the other step 
 I asked the cyber school if they could provide something for him to practice the 
bubble sheets 
 They hadn’t even thought of that as a possible problem 
 When the public schools don’t do well on the PSSAs, they have a little more room 
to have made mistakes 
 Cybers are under the spotlight all the time 
 The fact that we’re doing as well as we are, because we’re statewide, having our 
test scores, you know, I think it’s a good sign for the cyber schools 
 
Dealing with giftedness 
 In kindergarten he’s reading The Hobbit 
 Up here, if you say your kid’s gifted, they’re like, oh really, you have a wonderful 
kid 
 We did the Iowa Acceleration Scale, and he was the perfect candidate to skip 
 And I wouldn’t have done it [acceleration], if everything didn’t point to it 
 He took an enrichment class every semester, since we started, through the virtual 
classes 
 I kind of wanted him to keep doing it, to see what it’s like to make mistakes 
 He would rather calculate things in his head, remembering all those things 
 We did PSSAs in one day, instead of their prescribed three day thing 
 And all the money I make I’ll send to Haiti -J 
 That I have more abilities than other children my age -J 
 I can do things that other kids probably would not be able to do; I can learn at a 
faster pace; for instance, I can do the addition and subtraction of fractions in my 
head -J 
 The bully in my class in second grade called me smarty-pants and stuff like that -J 
 My best defense against insults is to agree with them, and if it doesn’t make me 
mad, what’s the point of insulting me at all, so in the long term they stop insulting 
me -J 
 It hurts in the short term, but in the long term they just stop insulting you because 
they know it’s not going to do anything -J 
 
Frustrating aspects 
 We have to get all the work done first, but there’s not enough fun stuff mixed in 
 PACyber is not the best at grading their tests 
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 That was one of the reasons why I was on the fence, should we stay with them or 
not? 
 I usually feel bad for the boys, because I have a hard time staying in here all day 
if they’re working on stuff 
 I can’t sit here all day and waste time 
 If I didn’t want to be like the public schools but I’m using all this typical public 
school spiraling annoying curriculum, what’s the point? 
 He’ll answer things in ways that are the right answers, but aren’t the right 
answers for them 
 They said he was too young (for CareerLink courses) 
 The hard part is sticking with and having the motivation to keep doing it 
 
Academic passions 
 You read all the time (referring to James) 
 You’re the one who says that math is your favorite subject (speaking to Eli) 
 With James, he’d have to read the stuff, and then he’d want to read other things 
 I get to read a lot -J 
 I like other airplanes too -E 
 I can do adding and subtracting faster in my head -J 
 In the science area -J 
 Entomology -J 
 I like writing things, but sometimes it takes a little longer -J 
 Yep, it’s fun; that’s the first poem I did -J 
 
Allegiance to home schooling 
 Eli did go to a private Christian school, for a year, and it was a really good 
school 
 They [Christian school] were too rigid; they were very strict [behavior-wise] 
 It was a good fit for kindergarten, because I wanted him to have a real school 
experience 
 So those were the only options in the area 
 We’ve been extremely flexible, none of my children has done the same thing 
 I don’t know, I don’t know what’s going to happen 
 Always keeping options open for different things we’d like to do 
 We keep talking about high school just because I want them to be able to have a 
variety of things they can choose to do 
 If that would ever change, in a positive way, we’d think about going back too 
 
Individualized 
 Has a lot of visual, so they worked really well for Eli 
 Now I don’t think Eli liked them, because Eli is not as reading strong as James is 
 Even with just the two of them I recognize it is hard to individualize education 
 There’s a big difference, even in their test results 
 James’s fluid reasoning is through the roof 
 Eli it’s all visual-spatial through the roof 
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 He’s not going to be interested in this kind of learning, there’s no point in keeping 
it 
 I try to find ways to work with their strengths 
 I found out if I wrote stuff up on the board, he was so thrilled to be able to check 
them off 
 I’m not going to beat him down if he’s not as good at writing as everybody else 
 I get to choose -E 
 Do my favorite things first -E 
 Also we do what we want, when we want -J 
 
Parental role in home schooling 
 Weekly schedule 
 Mom does stuff with me by herself -J 
 Provides menu of options 
 I usually write it on the next day 
 I go through and say, they know this, they know this, cross things off 
 I go through and pull out what I think we’re going to use and what we’re not 
going to use 
 I usually end up putting together each of their lessons, what they’re going to do 
for the week 
 I said, you’re not going to get a hundred on the pretests with my [spelling] words, 
buddy, so forget it 
 Then I go through and use these, and those are his spelling words 
 If I see a concept he’s having a hard time with, we’ll come at it from ten different 
angles 
 We actually took out a pretty large life insurance policy for me 
 He wanted to at least be able to either hire somebody to help, to watch them 
during the day so he could school at night if he needed to, or hire tutors to come 
in and help, or pay for a private school 
 Going to write up a whole plan for the year based on their curriculum 
 
Benefits of home schooling 
 he actually takes one of the boys every Friday 
 each year we get a box of pencils, a box of crayons, a box of all that stuff 
 I get to keep everything from the beginning 
 but they send us so much technology 
 they actually have online instruction in technology stuff 
 the school pays for it [internet access] 
 it’s pretty easy to use, it has step by step directions 
 because we use Calvert, he has one [online] class, the German one 
 we went through first and second grade math in one year 
 we’re doing extra stuff, and we get through work so much faster 
 he took an enrichment class every semester, since we started, through the virtual 
classes 
 we did PSSAs in one day, instead of their prescribed three day thing 
 he understands that he’s getting something that other kids are not getting 
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 I try to find ways to work with their strengths 
 I get to choose -E 
 do my favorite things first -E 
 also we do what we want, when we want -J 
 we try to let them learn how to look up answers, and figure out how to answer 
their own questions 
 
Flexibility 
 Some things we skip, if it was just something for the day we were just thinking 
about doing 
 But then we ran into a problem because the tests are spread out 
 They’re pretty flexible 
 When he realized that he could do his schoolwork in no time at all and have all 
the free time in the world after that 
 As long as they’ve got their work done before dinner 
 You need to be ready to go with the flow 
 Don’t be afraid to go back and cover things again 
 We can let out any time we want, just depends on how fast we do our work -J 
 When we’re home schooling we don’t need excuses to leave or anything, so we 
can do what we want -J 
 We can have people come over while we’re still schooling and stuff -J 
 It makes it a lot nicer to go places and do stuff without needing to, you know, 
there’s no schedule -J 
 The number one thing is the flexibility 
 Exploring all the options 
 
Curriculum 
 Their curriculum is kind of like a classic curriculum, so it’s really, for gifted or 
people who really want a rigorous study for their kids 
 I like some of their material, but some of it’s not really well designed 
 The science text is like touring the Grand Canyon by airplane; there’s not a huge 
amount of depth 
 Now that I’ve got the curriculum I could just use it for next year 
 Calvert is funny about reselling their material 
 There isn’t a huge amount of stuff to pass the tests; there’s memorization 
 
Philosophy of education 
 We try to let them learn how to look up answers, and figure out how to answer 
their own questions 
 That does bother me that lots of times school focuses on everyone having to be 
able to do everything, everybody doesn’t end up doing the everything when they 
grow up 
 Ours, we’re looking at the big picture at the end 
 
Feeling Constrained 
 Ask the school board if they would make a special exception, they said no 
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 So it just depends a lot on the district and what they’re going to allow 
 They say things like, “We don’t do that here” 
 They’re not going to listen to any of the arguments or anything that’s going on 
 this is the best fit that I can tweak compared to the public school, compared to 
being home schooling on my own, where I have to worry about reporting, because 
I have to deal with my district 
 that’s why I’m scared of home schooling, because they don’t like me already, and 
if I go in there and say we’re home schooling, here’s my stuff, and they would just 
want to give me a hard time 
 And that’s another reason, at the high school level, sticking with a cyber might be 
a good idea 
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Appendix B3 
 
Participant 3: Jackson Family 
Selected Clusters for Participant 3 
Clusters are attributed to Mrs. Jackson, unless otherwise indicated, using this key: 
Father: (F), Andrea: (A) 
 
Starting home schooling 
 the lack of education at the local school, and I did sit down there one day, you 
know they used to let the parents come in there during the school day, and was 
one day at the elementary school and another day at the high school, so if you 
had kids in both schools you could go.   
 and, to sit there and just watch Joseph draw, and the teacher had put him in, she 
said she had three reading groups, she had like three kids in the one group, she 
had a bunch in the lowest, and then you know the majority were in the middle.  
But she put Joseph in the lowest one, I’m thinking, why? 
 we had to do something other than the school system, you know, sending him to a 
private school was out of the question, there is no private school here really –F 
 moving here from Arlington, where you have numerous options, private and 
public, you know, and you can evaluate the schools, you can talk to people, 
everybody, most of the schools seem like they’re actually doing something to 
attract students, and they have programs, they have wonderful programs –F 
 
Frustrations with school district 
 we can’t do anything for your child, because she’s the youngest in her class 
 I said that’s fine, I have a Pennsylvania teaching certificate, I will private tutor 
my child 
 I don’t need to go back to this hassle 
 well all the parents protested 
 all summer we fought, and he wouldn’t do it 
 the answer from a member of the school board was: well, if you don’t like our 
schools, you shouldn’t have moved here! 
 my question when I came here, shouldn’t have been “How many kids go to 
college, it should have been how many kids dropout?” 
 you hear about all the kids that have managed to get to college and fail out, 
because they haven’t learned to study, they were never pushed here 
 teacher told the students that she hadn’t taught this class in forever, and she was 
just going to read a chapter ahead 
 because I’m his mother and I wanna see what he’s doing! 
 there really wasn’t much point in even going because it was more a social thing 
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 she would sit in kindergarten and first grade, and read Beatle Bailey comics, and 
like, pay no attention to the class 
 he gave her more work to do, but what he gave her, you know, math and reading, 
was in addition to the homework that everybody else had to do, so she was in 
tears, cause it was a punishment to do more 
 it’s just a disservice to the children 
 it was just more work again, it wasn’t giving her the next grade or anything, and 
uh, just more of the same 
 all that money that you’re really just piddling away, you could use that, combine 
into one school district 
 they have no gifted program; their idea of gifted was, you got the same study hall, 
oh, woopty-doo, but no instruction, sometimes they could play chess, ok, chess is 
a challenging thing, it’s not a game I play, I don’t play too many games, but it’s, 
it’s not like giving you a harder textbook, or teaching you at a faster pace, higher 
level, you know or letting you have physics, they don’t even know what physics is 
down there or calculus 
 the biggest problem is they, I can’t knock the school, it’s the way they do it, they 
take everybody and put them in the same pot, and they’re teaching to the lowest 
standard. –F 
 The school here is not used to being threatened, or being questioned, you know, 
she mentioned earlier, even the school board is status quo, and if you walk in with 
anything new and you try to get some satisfaction, it’s like well it’s the way we do 
it, you know. –F 
 but when you put everybody together like that and you’re teaching to the lowest 
standard, and the kid really doesn’t care, or you know, he’s only going to go to 
school for a certain period of time and then leave, or whatever the case may be –
F 
 but here there is no competition and if you’re different, they just don’t give a 
damn, it’s like we’re not going to support you. –F 
 then they should improve their school and more people would send their kids 
there is my thing, so I say don’t home school, go to the charter schools, force the 
local school to pay for your child to be properly educated, and then you know, 
maybe they’ll change, cause the money’s going to be winging out… 
 I’m sitting in class getting bored, it’s like we have 15 minutes to complete a 
worksheet, most kids would have it done in like five minutes, and the rest of the 
time we’d just sit there being bored out of our minds. –A 
 that was part of the problem with the local schools; they said well we can’t 
advance your kid, even though he can do the work, because you know, he’ll be in 
high school and everyone else will be dating girls and he’ll still want to play with 
Tonka trucks 
 the problem with getting textbooks and stuff like that from the local school 
 They are just so behind, there are no gifted programs, there’s nothing to 
challenge the kids and it’s like so why be there? 
 because you know, I’m sure there’s bright kids there, but you know if you don’t 
challenge them what do they have to look forward to, why should they put 
themselves out? 
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 even though she tested as gifted in first grade, they wouldn’t do anything for her, 
because she was already the youngest in her class 
 I think that sets up a bad precedent, too, because you have no respect for the 
teacher, because “I already know this stuff; why should I be listening?” you 
know, and not learning to pay attention, not learning to take notes, not having to 
take notes – it’s not good. 
 really just the thought of going to public school just gags us, you know, because 
it’s just, they’re terrible 
 
Educational philosophy 
 And part of the problem is, you know the parents have dropped out of school, and 
they don’t want, you know, my child should not be more educated than me, you 
know, because he’s not going to look down on me cause I never finished school, 
that kind of a mentality 
 we make her go anyway, because there is some value in having a teacher go over 
the work, and learning how that teacher thinks and what they’re going to expect, 
and that worked out pretty well 
 if you don’t like it, you have the right to go ahead and fail.  That’s your decision. 
 she tries to be too independent, though, we give her advice –F 
 you have the right to question them, just ask them, you know, ahead of time, call 
them and say “is my work ok?”  what can I do?  You know, why didn’t I get an A? 
–F 
 talk to your teacher if you don’t understand why you got it wrong 
 but they don’t do that anymore, and it’s like, well you know, everybody is good at 
something, and by putting them all in the same thing and they go in lockstep 
 Johnny may be excellent in baseball, but everyone’s going to remember Johnny 
because he slowed everybody down, not because he was good at something, you 
know you’re not playing to people’s strengths by forcing them into that lockstep 
thing.  And so they would never move the kids over, so it’s like I said, she was the 
youngest in her class so they couldn’t do anything for her. 
 you have to change the entire idea of the way you went to school, so say cyber 
school, and most people just can’t see through that: well how does she talk to 
anybody, how can she go to school without books, how can you sit there and make 
notes?  They don’t understand because they’ve never seen the new system, they 
probably never will because they’ll never go on the net and try to see it. –F 
 But, it is hard to change the way you grew up and the way you were taught.  Even 
for me it’s difficult sometimes, but I can live with it.  And I think the schools, we 
have gone to some of the Harrisburg things, where the brick and mortar school 
system is really fighting, and they’re trying to get their own proposal, their 
ultimate proposal is we don’t have to support those kids anymore, the state 
doesn’t go along with it, the cyber schools are saying no you have to, but, I mean 
it is a real big terrible fight.  They’ve got their senators and everything lined up. –
F 
 If the school, and I think the school is starting to, they’re starting to sit back and 
saying this is not going to go away, we are not going to get the funding we want, 
but if we change our curriculum and we have a split system, utilize the same 
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people, you teach History in the classroom, you’re going to teach History on the 
internet.  You know, that’s just the way it is, and so you can still use the brick and 
mortar school base, still use that educational system, you’re not losing the money 
to the cyber schools, but you have both. –F 
 just think of the excitement and the challenge if you were put in charge of that; 
there would be headaches, but there are so many options.  Like gymnasium, ok a 
kid doesn’t get credit for being in cyber school you know, and gymnasium, no, we 
want you to come to gym, we’ll send a bus, you know, get all the kids together for 
gym, get all the kids together for band, you know, senior project stuff, make them 
come to school at a certain time on a certain day. –F 
 if you’re the type of parent who likes to put your kid on the bus in the morning 
and then have the day to yourself that’s an entirely different environment.  And 
that’s fine if you like that type of environment, but you can’t have that in a cyber 
school.  At least I can’t see it working that way, cause you just can’t sit your kid 
in the corner and say, ok, you’re responsible for yourself. –F 
 So what if she’s in classes with older kids? Who cares? 
 I think one of the best things they could do here is get rid of the three school 
districts in this county and combine them 
 Have one set of superintendents and staff and you can cut out all the extra 
principals and stuff; spend money on educational material and teachers and that 
kind of stuff. 
 I don’t want my kids to be limited by the possibilities. 
 Andrea doesn’t need the  credits;  what she needs is more time to do something 
she’s interested in 
 
Parents’ childhood educational experiences 
 he was always pro-education, except they really had no clue how to approach it –
F 
 And uh, we’d better bring home good grades, if we wanted to live 
 we had to bring home decent grades, we had to work 
 you got your work done, your school work done around the family business, but 
it’d better be good 
 my father would say, don’t give that teacher any trouble, you know, cause you, it 
was the time, you’d get smacked at school, when you got home you were going to 
get smacked even harder, so um, because you know you just didn’t put the teacher 
out 
 I really like where they would track, I don’t know, when I was in school I might 
go to English with one group of kids and to History with another, and Science 
with different kids, but we all moved around, and we went to where our skills 
were.  You know, you’ve got a higher level, even though it was all college prep 
 
Private school 
 it just wasn’t my brand of religion 
 so we brought him back home at the end of the year and uh, did the private 
tutoring, and then sent him back for a year of public school, and then he went to 
Mercersburg Academy for 11
th
 grade, went to the charter school 
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 that was part of the reason we got him into Mercersburg Academy, to try to get 
him, you know, a standardized school score, and I don’t know if that’s changed or 
not, I haven’t heard that it has… -F 
 the guy Joseph had told him if he only had enough to either pay for Mercersburg 
for another year or to go to college, he might as well go back to the regular local 
school because a public college would accept a diploma from anybody. 
 because Joseph was finally in a place where Joseph had to work and Joseph had 
to perform.  Cause he was taking AP classes there, and I think it was a shock to 
Joseph that he finally actually had to work, too!  It wasn’t a cake ride, so…  
anyway, so private school isn’t always the best answer, either.  At least not at that 
kind of private school. 
 
Cyber schooling 
 he was old enough that a lot of the charter schools, hadn’t, you know, where they 
were adding a grade a year 
 but there was nothing that he really needed at [the local high school], I mean he 
had to fill in credits, but they weren’t offering, no AP 
 we’re fortunate that home study/home schooling and the gifted programs have 
come up.  You know, PAVCS does a fantastic job. –F 
 need some more challenges, so when they started this high school program, they 
said the kids are all going to have to do a project, and it’s much like doing your 
senior project 
 it is much more challenging than what Joseph had to do at the local school 
 if she’s having a problem with you know, any problem, if either one of us walks 
over it’s like, uh oh, you’re going to tell me what to do? No. –F 
 but when you talk to her friends in school and you find out, and Andrea wanted to 
go back to school, and now she doesn’t because she sees that, isn’t that true, 
Andrea, that they’re so far behind what she can do at PAVCS in terms of what 
classes they’re offering, right? 
 we do our pictures and we talk to our teachers in office hours, so I usually just 
give my teacher my pictures there, like scan them in, ask how I’m doing.  But then 
for the midterm and the final we just send them to him through the mail, so he can 
see them in real life. -A 
 I feel that the textbooks are more challenging than the local schools.  They’re a 
much better grade of textbooks.  Some of their stuff is online, history comes with a 
textbook. 
 she can get a high school diploma from, the charter schools are public schools, so 
it should be just like anybody else’s diploma 
 it’s not an old system –F 
 it doesn’t matter where you live, cause they’ll ship everything to you 
 when you think about it logically, I think that the cyber schools should be back 
into the school system. –F 
 if they continue with this brick and mortar school, but also if they had the cyber 
school where kids would have a chance to go to school to see the people, see their 
teachers, why not run it out of there?  You know, it’s just a different way of doing 
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business.  Because we get very little support from anybody that is not involved in 
cyber school, whether it be physical, or just their concept. –F 
 it would allow the kids to do German in uh, they start their foreign languages in 
elementary school, and they would let Andrea, because she had already had 
German, take the high school level, even though she was going into, we joined 
there, fifth grade 
 I think this school with the support staff they have, with the teachers they have, 
with the curriculum they have, it was much more supportive than the cyber 
school, the Tuscarora Blended Charter School that we were in before that.  That 
one, there was  almost no support, Joseph had a problem with math or with 
whatever he was doing, if I didn’t know the answer, then it was like who do we 
call, you had to call a math teacher down at the school and say we have a 
problem with this.  –F 
 You know at least they were willing to look into the problem and do something 
about it to get the child what she needed. 
 She talked to her friends and hears what they are doing and she’s like, “I did that 
years ago; why are they doing it now?” 
 
Issues with cyberschooling 
 there isn’t really a lot to do; like usually it’s just 11th and 12th graders get told all 
this college stuff, and I usually just sit there –A 
 we aren’t really going into colleges and everything yet, so they aren’t really 
focusing on us –A 
 well I needed two more credits to graduate but I ran out of classes at PAVCS-A 
 you need more teacher participation in the foreign languages, it needs to be every 
day and it needs to be across the year 
 The capper was when they [Tuscarora Blended] said, I complained about the lack 
of spelling, and they said, oh don’t worry about it, they have spellcheck.  That is 
not the thing to tell me! 
 the only one that they haven’t listened to is like I said, with you don’t need to give 
the gifted kids more projects, I think that will resolve itself, it won’t help Andrea 
 I think as the gifted teachers’ children get older and they see what all is involved 
at a parent level instead of at a teacher level where, it’s different, and I think that 
that will resolve itself, but like I said, it will be too late for us. 
 even though they are a public school, they fall into this gray area, where they 
don’t need a GIEP 
 because she had one they automatically put her into the gifted program, because 
she was two years ahead in school, that also kept her there, but because they 
don’t have to have a GIEP, they choose not to, because then they don’t have to do 
anything for your kid, you know what I mean?  And, frankly that’s wrong, it’s a 
public school, you should have all the advantages of a public school. 
 I mean, it’s better than the local public school, where I could have the GIEP for 
her, but what’s the point if they’re not going to honor it and say, well, she’s more 
advanced, well she didn’t get the GIEP there, she got it at Tuscarora Blended, 
and uh, and it’s wrong to give people loopholes.  I’ll play what I can, but that one 
I couldn’t do anything about, except that they were above their age level for their 
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grade, I could make them, they could have opportunities that otherwise they 
wouldn’t have. 
 
Cyberschool non-cyber aspects 
 they do their science fair there, they do the LEGO competition, they do the art 
show, all the teachers have different booths, and there’ll be a theme 
 for the classes they send us the stuff, like I have boxes over there with all like 
chemicals, like the model chemicals and everything, but for the experiments we 
don’t really get anything. 
 PAVCS used to give us the CDs with all the German lessons, so when the kids 
were trapped in the car, I could bring that CD along and they could play that. 
 
Alternatives to the public school 
 it’s [the blended school] almost completely home schooling, you have a teacher, 
but she never gives you a class, it’s, here’s your stuff, you know, send me the test 
and stuff back when you’re done 
 I believe the IU set up TBLCS to keep from paying out money to the various 
charter schools. 
 she told me that [the local school district] had more kids in charter schools than 
any other school in the state 
 because so many people were leaving [the local school district], [the local school 
district] started their own charter school 
 they didn’t hire anybody new or anything, it was just other duties as assigned, so 
these kids were like at the end of the day, and I’m sure it was much like TBLCS, 
you know, where you just check their work and you gave them no real instruction 
 originally the charter schools, the superintendents didn’t oppose them because 
they didn’t think they would be that popular.  Now they are, and they’re opposing 
them 
 then they eventually started their own charter school, I think it’s more in the 
realm of what I discussed earlier, before this whole thing started, that it kind of 
gives them some legitimacy to have this type of program –F 
 because the other thing was that when Andrea, after she got the highest grade in 
her class in German, they didn’t let her back in the school the next year to take 
that German class 
 project-based learning, and I’m like, no, this is not college prep, and no, I am not 
going to base all her education on like, you know, what she was going to do about 
the Mayan Indians and bring in science and history and math, and I mean, you 
know, it’s, as a single project, fine, but that was not going to be her whole thing 
for that year 
 all of a sudden it started blossoming, and the school system said, oh shit, all these 
kids are leaving and we still have to give them this money and we’re not getting 
any more money. –F 
 well they were doing that in a charter school in West Chester, and I went and I 
looked at it with the kids, and you had to, um, show up like two or three times a 
week for science lab, foreign languages, they would send you to West Chester 
University if there was a class there you wanted to take, and they were teaching 
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somebody Portuguese, you know, not one of your German, French, Spanish or 
Latin classes, and um, the kids were really gung-ho about it, they wanted to go 
there, and I’m like, guys, you know you’d have to show up here twice a week; we 
can live with [their uncle], cause [their uncle] lives five blocks away; don’t you 
think Dad and I would miss you!  That’s ok, I mean they were ready to go!  Uh 
no! 
 And it did have advantages, in getting the kids together and doing science and 
stuff, but you know, I would have liked to have seen my kids. 
 
Interactions with age peers 
 so what if she’s in classes with older kids? Who cares? 
 they do their science fair there, they do the LEGO competition, they do the art 
show, all the teachers have different booths, and there’ll be a theme 
 there is this thing called Quizilla, we can write stories, quizzes, poems, whatever 
you want, I post and people say, “Wow, this is really good”, or “You can improve 
on this”, um, I’ve helped her with her stories on that, so it’s pretty fun. –A 
 so there are things to do, she used to do violin lessons, well both of them did 
violin and tae kwan do, and they ski, they buy the seasonal passes and start after 
New Year’s, and ski as long as the skiing’s good, so they’re pretty active, they 
hunt, so… 
 the original reason for having it, the librarian thought for when she started it, the 
teen advisory board, the teens would pick out what they wanted, rather than her 
as an adult deciding what books and movies or tapes, or CDs to get 
 
Continuing to home school 
 really just the thought of going to public school just gags us, you know, because 
it’s just, they’re terrible 
 I don’t want my kids to be limited by the possibilities. 
 Andrea doesn’t need the  credits;  what she needs is more time to do something 
she’s interested in 
 so private school isn’t always the best answer, either.  At least not at that kind of 
private school. 
 but when you talk to her friends in school and you find out, and Andrea wanted to 
go back to school, and now she doesn’t because she sees that, isn’t that true, 
Andrea, that they’re so far behind what she can do at PAVCS in terms of what 
classes they’re offering, right? 
 she can get a high school diploma from, the charter schools are public schools, so 
it should be just like anybody else’s diploma 
 well I needed two more credits to graduate but I ran out of classes at PAVCS-A 
 can I tell you Andrea, that you should consider yourself an 11th grader, cause 
next year you are going to have to start looking for colleges, because you need 
one for 12th grade. You’ll be like Sandra, going to um, college and high school at 
the same time 
 Andrea will be in much the same situation, except Andrea won’t be able to drive 
yet, legally, and so you know, I’ll be ferrying her over the mountains again 
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 you can run out of things for them to do, without finishing all your credits to 
graduate.  And it’s hard 
 
Perspectives on other home schoolers 
 a lot of people home school, and part of that’s for religion 
 I don’t know how you draw the line, they were home schooled, their parents 
didn’t have an education, but they were home schooled.  They were really 
working a trade, you know, hay buyer, a farmer, whatever –F 
 Apparently they just didn’t like the whole school environment with bullying and 
having to look a certain way in clothes and stuff, and I said go and look at the 
charter schools, because it will save you a lot of time in trying to develop your 
own curriculum, you don’t have to do that, they have a teacher 
 some people are really rabid about they want to home school, nothing else will 
do. 
 
Interactions with the public school 
 The first year the school provided us all kinds of support.  They provided Joseph 
transportation, they would let him sit into particular classes, there at the school, 
they let us into the library, he could go to the gym.  The next year, it changed.  
Now the school is saying, no no, we’re not going to pay for him to come down 
here, we’re not going to pay for him to go to…  the third year it was we don’t 
even want him here, we don’t want him going to the library, we don’t want these 
things. –F 
 That’s why I think they were so in favor of Joseph leaving school to go in to the 
cyber school, it’s like they were out of the way, and they agreed to pay the money 
the first year, and then it started the second year, it’s like no, no, no, we’re going 
to cut back on some of these services  –F 
 
Dealing with giftedness 
 But I think it raised waves that a second grader, she did second and third grade 
together that year, um, just you know, she could work it fast enough 
 just because you’re gifted doesn’t mean you need more work! 
 she doesn’t need more, she needs, just make them more challenging  
 Andrea will be in much the same situation, except Andrea won’t be able to drive 
yet, legally, and so you know, I’ll be ferrying her over the mountains again. 
 you can run out of things for them to do, without finishing all your credits to 
graduate.  And it’s hard. 
 we’re smarter than everyone else.  Well, not everyone else, but smarter than 
average. –A 
 you’re better at your studies, you know how to study –A 
 yeah, you understand it better –A 
 it was more work, not different work, for her, because the teacher knew she was 
bored, and she wasn’t paying any attention in class 
 the school didn’t like it but what are they supposed to tell my kid, “Don’t do 
well?” 
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Benefits 
 we’re fortunate that home study/home schooling and the gifted programs have 
come up.  You know, PAVCS does a fantastic job. -F 
 it is much more challenging than what Joseph had to do at the local school 
 they’re so far behind what she can do at PAVCS in terms of what classes they’re 
offering 
 I feel that the textbooks are more challenging than the local schools.  They’re a 
much better grade of textbooks 
 it doesn’t matter where you live, cause they’ll ship everything to you 
 they would let Andrea, because she had already had German, take the high school 
level 
 you know at least they were willing to look into the problem and do something 
about it to get the child what she needed. 
 she talked to her friends and hears what they are doing and she’s like, “I did that 
years ago; why are they doing it now?” 
 PAVCS used to give us the CDs with all the German lessons, so when the kids 
were trapped in the car, I could bring that CD along and they could play that 
 in a nutshell, as I understand it, these gifted middle schoolers will take the 
courses as high school classes & so get high school credit 
 give you a foreign language in elementary school if you want it 
 
Flexibility 
 you become asynchronous, so you don’t have to show up for class at all 
 so there are things to do, she used to do violin lessons, well both of them did 
violin and tae kwan do, and they ski, they buy the seasonal passes and start after 
New Year’s, and ski as long as the skiing’s good, so they’re pretty active, they 
hunt, so… 
 Andrea’s finding out that she can do more because she’s had more, her classes, 
like, to go ahead 
 if they’re worried about taking too much in high school, more of the same, if you 
set it up right, and get permission ahead of time, you can do some of your high 
school work in middle school or elementary school 
 but you can get credit toward graduation, what I insist on, I want it in writing and 
signed, so that when it comes time to graduate 
 This spring PAVCS came out with a new program for the gifted kids who are 
taking these same classes as middle schoolers so that they won’t be “short” 
credits towards high school graduation.  In a nutshell, as I understand it, these 
gifted middle schoolers will take the courses as high school classes & so get high 
school credit. 
 
Pressured into making decisions 
 I have two concerns about home schooling, one, it started with Joseph when he 
was in school, we talked to the counselors or whatever, you know we’re going 
back four years ago now, but the problem the colleges were having was that the 
home schooling wasn’t ranked like the standard school system, i.e, if you were a 
home schooled child coming in, and you provided your transcripts and everything 
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and said, you know, I’m applying to your school, a lot of schools had no clue as to 
how to rank these home schooling people –F 
 another problem I see is something you almost can’t teach without experiencing 
it, and that is you sit in a classroom, and there’s other people around, and 
somebody’s lecturing, and you’re required to take notes and come back the next 
day and take an exam, or for any reason, alright, and study groups –F 
 There aren’t any private schools here I can send her to so charter schooling is the 
next best thing and it doesn’t cost me anything. 
 
Choices 
 the original reason for having it, the librarian thought for when she started it, the 
teen advisory board, the teens would pick out what they wanted, rather than her 
as an adult deciding what books and movies or tapes, or CDs to get 
 it’s not that we can’t be there, we choose not to be there. 
 you know not all the charter schools are created equal.  It’s really a case of buyer 
beware, and but look at them, because you could force the schools to change if 
you hit them in the pocketbook, and that’s truly my feeling about it, you know 
that’s where you need to go 
 PAVCS met more of my requirements than the other cyber schools I interviewed. 
 The charter school’s a case of buyer beware. Some are better than others, but I 
really like the charter school. 
 Because they give you everything you need. And they give you a foreign – this 
school, at least, will give you a foreign language in elementary school if you want 
it, and I think that’s a fallback, a fallacy of American schools. Why the heck wait 
til high school when their brain doesn’t process languages like you do when 
you’re a baby. You know the older you get the harder it is? 
 
Parental involvement 
 if I’m doing something in the kitchen or something quiet then I like her to turn the 
volume on so I can hear what’s being taught.  And uh, so you can add to it. 
 I’ll take her to the library, and show her the work that goes with it 
 we’re probably the biggest interlibrary loan users in the county 
 if you’re doing research or you don’t understand something, some librarians of 
course are better than others, some will go out of their way and find you more, 
and some are like I can’t find it easily and will disconnect, it’s like “unnnh”, and 
you have to go back in to get someone else.   
 It’s a nice program if you have to do a research project or just don’t understand 
something and want help. [Ask a Librarian] 
 she can hang herself if she doesn’t want to listen.  What are you going to do?  It’s 
part of the experience of learning, you know, if you don’t want to listen to 
someone who knows then figure it out for yourself. 
 I think in a cyber school you as a parent really have to make a commitment, and 
that being that you’re going to be there during the day, you’re going to be taking 
and being responsible for every minute, you’re also going to be on call to help 
resolve issues or help with problems, whatever the case may be. –F 
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 because Joseph won’t listen to his parents because obviously we don’t know 
anything even though we went through graduate school; he’s listening to this jerk 
that’s counseling him to get out 
 But it comes down to really you’d better know what you are doing as a parent 
 
Curriculum 
 they use the K-12 curriculum 
 if we change our curriculum 
 will save you a lot of time in trying to develop your own curriculum 
 with the curriculum they have 
 no AP, no, one Honors course (at local school district) 
 they’re teaching to the lowest standard 
 
Instructional space 
 We were going to do it in the library here, um, but we didn’t have a phone jack so 
that we could get the internet connection and Scott was still working on getting 
the shelves up and it just turned out to be easier there, and we could see what they 
were doing, I want to know what website they’re on, if the website suddenly flicks 
as I go by, there’s a problem (laughter).  It shouldn’t! 
 well there’s lots of light there, there’s lots of air, she can look out the windows 
sometimes, it’s not like she’s cooped up.  Would you rather be in the closet? 
 I can see her and I can see she’s working, and her brother too, so, and it was near 
an outlet and it had a phone jack. 
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Appendix B4 
 
Participant 4: Garcia Family 
 
Selected Clusters for Participant 4 
 
Clusters are attributed to Mrs. Garcia, unless otherwise indicated, using this key: Carson 
(C), Aaron: (A) 
 
Starting home schooling 
 you’re right a lot of people do it for religious reasons.  And we actually, that is 
actually not one of our reasons 
 And nothing compared to what I’ve seen in today’s public school system. Um but 
I guess that’s probably common. It’s a different era, you know? 
 it has affected uh my choice to home school in the respect that um I did not feel  I 
knew my kids were smart I know that they get bored very easily. I know that I get 
bored very easily. Um I know that, um, they when they grasp something quickly 
that it’s frustrating for them to keep going over the same thing again and again 
and again 
 When I look at that and I looked at the opportunities for my kids of course now 
they have more opportunity to spend more time on the computer 
 I know that in public school they would probably skate through and they probably 
would not work hard enough to keep them challenged. And that was part of our 
decision. We had a lot of reasons for our kids homeschooling 
 One of the other really major reasons that we decided to home school along with 
first we had social issues. Bullies and the school district here is not particularly 
known for its, I don’t want to say safety, because I, but they were having kids 
taken out of class in handcuffs, that kind of thing 
 she had basically said to me, this system is not going to work for them 
 Part of my other decision was and while we had, Carson was in gifted and 
qualified for services he had a fabulous gifted teacher but what I found out was 
that you know as time went on we were realizing that he was actually being 
punished for being gifted because not only responsible for his gifted studies, but 
he was responsible to make up the stuff that he missed in his regular class 
 he would come home and we would have 2 hours of homework and in 2 hours I 
basically touched on all the subjects they had taught during the day and I thought 
well gee (laugh) if I’m doing this anyway 
 he’s in school for 6 hours and then I’m teaching him for another 2, well then the 
kid has no room to he doesn’t have any time to pursue things that he likes 
 If he is interested in WWII and the helicopters and that you know he just by the 
time we finished all this schoolwork he just was fried he didn’t it’s like – it’s 
enough (laugh) 
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 we kind of figured if I did 6 weeks over the summer and failed miserably we could 
go back to public school! 
 That was initial attempt, 6 weeks between July and August 
 a very good friend of mine works for the school district, and she was very 
instrumental in, “You’re smart enough; you can do this.  We know how smart 
Carson is, and we know how smart Aaron is, and it’s probably a good idea to find 
something different for them.” 
 it still played into our decision to home school and part of that was I didn’t feel 
like fighting every . . . (laugh) 
 I’ve seen it with other parents who have pulled from public school to home 
school; they just got tired of fighting for the accommodations 
 she was in tears because she said, “They’re failing my child because he can’t fold 
his mat blanket.” 
 our decision was not based on one teacher or on one instance 
 There were just a lot of instances pulled together. But some of the examples  - our 
lovely public schools 
 And there again, one of my reasons for homeschooling (laugh)  Because I don’t 
want to fit in a box! 
 most of the kids in school, would be over the top obnoxious ever since elementary 
school. That, and partially some of the teachers. There are some teachers that 
he’s had problems with –A 
 
Continuing to homeschool 
 every year before we start, they do get asked if they want to go back to public 
school.  
 that actually drove funding for their gifted program and all their special ed 
programs because we have so many people that come and go that it affects their 
funding and in the long term affects the benefits that they get out of the school 
system. So again, so in a long story short it still affects my homeschooling 
decision 
 I don’t know that there is really anything they could do to attract us back 
 unless they decide otherwise we’re going to continue, and like I said I do give 
them that option; every year we discuss it, and really if any time they came to me 
and were like, “Mom I really want to go back to public school” I’d be like “oh 
okay let’s go” 
 If that was their choice and they wanted to go we would do that.  And I’d be ready 
for my gifted fight. (laugh) 
 Well, we got in a rut –A 
 I’m really not sure if I want to go back or not because even though I had friends 
there I’m sort of worried about what will end up happening. . . –C 
 But the other thing there like Aaron said we’re in a rut, and if we do go back to 
public school that means you’d have to be up at like 7 in the morning to catch the 
bus in order to be at school by 8 o’clock, and you might not get home until 3 in 
the afternoon. And while that may sound like a normal work day for you, that’s . . 
. 
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 But like I said the option is always on the table for them. They always have that, if 
that’s what they want to do. 
 
Approach to home schooling 
 the first year wasn’t so bad because I focused more on finding where their holes 
were 
 It probably wasn’t until my second year into my third year where I actually felt 
comfortable going in different directions and saying “Let’s study this this year.” 
 I always ask them “What do you want to study this year? Is there something that 
you really want to learn more about? Is there something that has caught your 
interest that we haven’t talked or learned about?” And sometimes they can say, 
“Oh yeah, let’s do this”, and sometimes they say “whatever you want – you do it 
mom” 
 Because he’s over here, then he’s over there, then he’s over there, and it’s not 
unusual for him to be watching a movie and playing guitar at the same time. But 
he learns that way, so here it’s okay. And as soon as we decided to home school 
we took him off the medicine, and it hasn’t been an issue 
 But the law’s actually very vague and you can really get away with 
 But each family attacks their portfolios a little bit differently 
 I try and keep it not just for school purposes, but also as a way of my kids 
knowing “this is what we did, these were all the places we were at.”  
 there’s just a lot of places that just might happen in the process of your daily stuff 
and a lot of that doesn’t get counted 
 The first year just out of curiosity and just because I wasn’t quite sure how I 
wanted to approach it I counted both, and what I found out was is that within 180 
days I was so far over – hours were like – it’s not even reasonable to count them 
 And I think that’s part of my thing, too, in that where do you stop – where is it 
school, and where is it family? 
 In public school it’s really easy to say – okay you’re at school, that’s school, 
that’s homework, that’s school, and anything else is home and family 
 sometimes it’s hard for me to separate what’s school and what’s just fun, just kind 
of doing stuff 
 Number one, home schooling is not public schooling. Most times people’s first 
year because we were all public schooled we have a tendency to try and model 
our home school after the public school system. I have suggested to people to take 
time off and let their children decompress from the issues at school 
 Look for the important stuff that they absolutely must know 
 Follow your child’s passion 
 a basic suggestion is kind of allow your child to dictate which directions to go 
because when they’re interested in something they’re more likely to learn 
 Don’t fight with them. If they’re really resistant about something there’s a reason 
for it 
 I do tell people to try and change it up a bit. Add as many different ways 
 Because the more things you put together like that the more likely they are to 
make connections 
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 I don’t want them to know just one story; I want them to know 3 or 4 different 
stories and be able to come to their own conclusion 
 Yeah, we usually, breaks, just kind of hang out and I think I appreciate the breaks 
more than they do 
 I think the most important advice I can give to someone that home schools is to 
trust their instincts as far as their children are concerned. 
 The only other thing I can, that I would advise people to do is not to try and do it 
the same way as public school. You know, don’t sit down and try and do 6 hours 
worth of school because that’s not how long it’s going to take you 
 home schooling is flexible and that’s one of the great benefits of it, but I think that 
for new homeschoolers they try so hard to emulate a school setting and sometimes 
it’s to their detriment 
 Sometimes it would be better if they would teach when the moment occurs, or take 
and put them, do it as they go 
 I guess to be a little creative with their stuff, too 
 They still run into the same kind of blocks although they have a tendency to be 
more concerned about – more concerned if their kids are on line, and the same 
level as the kids in public school 
 So they’re more worried about if they’re meeting – if their kids have learned all 
the same things. They’re more interested in like what the standards would be for 
that grade level and how did their kids – you know, come close to meeting those 
standards 
 most of the parents I know whose kids who’ve been in public school or who have 
been public-schooled themselves, have a better idea of – like what we learned in 
8
th
 grade. We know what we learned in 8
th
 grade. 
 For someone that was home schooled they don’t have the confidence in 
themselves that you know if I’m teaching literature in 8th grade that that’s going 
to be the same as other 8
th
 graders in the area 
 In the grand scheme of things we all still, everybody home schools a little bit 
differently so you almost want to say there’s no right or wrong way to do it 
 parents have a tendency to know like I said, how their children learn. How they 
learn and if they’re grasping a concept. Most parents have an idea that “Yeah, 
okay, he’s getting that concept; he understands it, and we can go on to something 
else.” They still have to trust that instinct in themselves 
 There’s research that’s on the web, free resources on the web I mean it’s just – 
there’s so so much out there they have conferences all over the place for 
homeschoolers and stuff so there’s a lot of stuff going on; there’s a lot of stuff out 
there. If someone was really interested in home schooling a Google search would 
bring them so much information that they probably wouldn’t know what to do 
with it all 
 And maybe it can be overwhelming; I’ve had a lot of people say it’s very 
overwhelming because there’s so much out there 
 And of course everybody does things a little bit differently. Some people just use a 
spiral notebook and write stuff in the notebook 
 I asked her if her kids were gifted and she looked at me kind of funny and said, 
“yeah, I was going to get them tested, “ but then as we talked it really doesn’t 
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make any difference in how you teach your children if you know or not so if 
you’re not planning on putting them back into public school and you don’t need 
the GIEP, there’s really no reason to fork out 180 dollars or so to get them tested! 
 There may actually be a lot more gifted homeschoolers that we don’t know about 
just because there really isn’t any reason for them to be tested. 
 
Home schooling environment 
 Actually we did in the process we tried doing some stuff in the kitchen and we 
ended up with butter on our workbook pages 
 Actually what happened was this was the computer room, so a lot of if we do stuff 
on the Internet or computer-software-based it was on the big computer. So as we 
branched and got the laptops, we added the desks in here and it’s still just kind of 
the computer room 
 So be prepared for it to be different than a regular classroom and you don’t 
always have to do things at the computer, or at the kitchen table. You can do them 
on a couch, or outside on top of a rock, or you know sitting in the car. We’ve done 
a lot of schooling in the car. We’ve even done schooling at the Planter Center 
where my father was getting chemotherapy. Some of our best school days were 
sitting at the Cancer Center! 
 
Home schooling supports/doubts 
 Yeah sometimes it creeps into every home schoolers – especially if you are doing 
all the planning – it creeps in there – “Am I meeting all their needs?” “Am I 
doing a good enough job?” “Would they be better served if they were in public 
school or something?” 
 get involved with either a support group or a network because every once in a 
while you need someone to tell you you’re doing a good job 
 So it’s good to have kind of a support network that can kind of help you through 
those times when you are not quite sure of yourself 
 Even people I know who have teaching degrees wonder if they are meeting their 
child’s needs 
 someone that’s really supportive, that says, “Hey your kids are doing fabulous; 
just look at what they’re doing; look at what they’ve learned.” 
 that’s probably one of the hardest parts of homeschooling, is having enough 
confidence in yourself to say, ”Yeah I’ve got it; I’m getting it; we’re doing it 
right; they’re understanding it” 
 
Parents’ educational experiences 
 while I didn’t particularly hate school, I didn’t, I was, I was very lazy at it 
because it was easy 
 So I could go in and not study. I could go in and goof off and still get good grades 
 We don’t spend a whole lot of time on things. Um and that was one of the things 
that I remember from school was how much of my day was really wasted 
 There’s a certain percentage of the school day that you were learning and the rest 
of the time was basically spent waiting for everybody else to catch up or waiting 
for the teacher to be prepared 
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Pacing 
 And that has affected how we we have a tendency to just kind of blow through 
things and then we have a tendency to go back and look at them later. It’s not 
something where we just keep going over and going over and going over you 
know 
 
Dealing with giftedness 
 Aaron is very smart but he’s smart in a totally different way than what Carson is 
 he can pick things up and he makes different connections 
 And that’s the kind of thing like they said his intelligence is just his connections 
are so different but they’re not wrong 
 I know my kids need more individualized attention than they do in a class of 20 or 
30 and that’s basically what our class sizes are 
 and maybe this is specifically for gifted kids – but maybe that’s part of the 
solution and maybe these kids – grading is not necessarily a good thing, in that 
they need to look at, or maybe we need to look at the connections and see how 
they got their (laugh) answer 
 they miss that step that’s just automatically done in here somewhere so to them 
it’s not a step 
 but sometimes we just wish to be normal but other times we’re happy to be 
special, to be different –C 
 I’m one of those people who really likes to be different. I like to think out of the 
box for many different things. I try different ideas for different things –C 
 the other thing that I found interesting is that a lot of homeschoolers they might 
like intuitively know that their children are gifted but they either one: have no 
desire to get them tested or two: are afraid to find out that they’re gifted 
 
Concerns with school district 
 So one day a week he was pulled out but then he had to make up all this extra 
work. The problem was is that all this extra work was busywork. It was stuff that 
he already knew. It was stuff that you know just didn’t you know it was like 
worksheets and stuff  
 That’s the kind of stuff that now I just don’t know that it would be possible in the 
public school system 
 And even though I was an active parent with the public school I didn’t get that 
information, I didn’t get that information! 
 we ran into issues - public school – we had a major major issue because I 
couldn’t get them to accommodate a mechanical pencil 
 “Mechanical pencils are dirty.” The teacher did not want all that lead in her 
classroom. 
 Yes. We had to go in with the sociologist and the psychologist and the gifted 
teacher and the regular teacher . . . (laugh) 
 He’s very fortunate that he had the gifted teacher that he had that was smart 
enough to say to me, “You have to do this, this, this, and this.” 
 otherwise he would have been totally lost to the system 
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 he had asked, and she was talking to another teacher or another child or 
something, and he misunderstood, but in the same respect, he came home, he went 
a whole day thinking he wasn’t allowed to go 
 Just stupid, stupid, stuff and I was sort of on a first name basis with the principal 
 But the littlest problems just seemed to get so blown out of proportion 
 We had him accommodated that he could stand in class, and with the one teacher 
that became an issue, so he had to be worried about being an outcast because he 
had to be on one side of the room so that he could stand if he wanted to 
 You know, I don’t know what we could do with the system to make it better! 
(laugh) 
 It got so bad that once my gifted teacher ended up asking her if I could do the 
work after school and I don’t’ remember but I think my 4th grade teacher ended 
up giving her quite a bit of a hard time about it –C 
 It was definitely the clash of wills, which is a shame, but that’s you know how it 
was 
 I guess she was stuck in the 50’s era, 50’s era of teaching –A 
 whenever the class would get loud or something like that I think she would count 
down and then she would tell everybody once recess started that – if the 
countdown ended up ending and people still didn’t get quiet we basically . . . –C 
 sit by the school wall during recess until she would say that it – that we could get 
up –C 
 it actually ended up becoming an issue with lunch, because some of the time 
actually came off of their lunch break, and the kids weren’t having enough time to 
eat 
 it would be pretty much like the military where you have to get the food and you 
have to eat it as fast as you can, before recess, which would be like immediately 
after and you would go outside and you go running around –A 
 I think a lot of gifted families are homeschooling because their needs aren’t being 
met by the districts, and I can think of a lot of kids I would love to see really really 
excel, either way 
 
Interactions with the local public school 
 I can’t say that I’ve really had any issues with the public school system 
 the Middle School Principal had called me and very graciously called and said 
she was calling all the home school families in the area and offered us a tour of 
the school to come in and meet the teachers and wanted to try and erase any 
questions, feelings, that you know, to make sure that we were comfortable to make 
sure kids weren’t afraid to go to school, that kind of stuff 
 It’s actually a state law at this point that the schools have to consider them if they 
want to play a sport, anything what the school considers extracurricular 
 I want to know who’s looking at my portfolio and for what reason 
 
Issues interfering with successful learning 
 we had issues with um and he had issues like they said socially we had a couple of 
kids that really picked on him and we ended up realizing that he was purposely 
not doing work so that he could stay in at recess 
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 I quickly saw that as becoming an issue because with the dyslexia 
 And Carson had actually been diagnosed ADHD and he would have just been 
swallowed by the whole system 
 She kept piling work on top of me when I was – back then I was sort of slow to do 
things; I – honestly, I worked slow. I would go slow trying to take my time to do it 
right, and she would keep just piling work on top of me –C 
 
Flexibility 
 we have looked at private school and I kind of decided jeez if I was going to spend 
that much money I’d rather spend the money on getting stuff here and they can go 
out and if they want build a go-cart or if they want to build something (laugh) 
 it was not one of my initial reasons for homeschooling 
 now that I home school it is one of the great benefits and if we get into something 
and I find it’s either too hard or they’re not interested in it we can go on to 
something else instead of being wrapped up into a class we cannot get out of or 
have to sit through even though we can’t stand the teacher or the subject . . . we 
go on to something else 
 So we hunted through the shelf and found another book and went on from there 
 you have this flexibility to say, “This is where the interest lies or this is where if 
we’re interested in physics then we can go do physics. And if we really like 
biology then we can go to biology instead of having to go with what the school is 
offering, what classes  - oh no you can’t do that until 10th grade because that’s 
when biology is offered 
 And one of the other great benefits of homeschooling – the last year my kids were 
in public school the gifted teacher said, “We’re not going to be able to do as 
many field trips this year because they put a limit on us. We’re not allowed to do 
them anymore.” And I said, “Bummer!” because we do one probably every other 
week, sometimes every week we go somewhere and one of the things I’ve learned 
and this is something that maybe the public school system could do – one of the 
things I’ve learned is that they learn a lot more from people who have a passion 
 Yeah, we schedule school around our appointments, basically, and if something 
happens, if we have an emergency or not quite an emergency, but a breakdown 
somewhere it’s not an issue. We do school after dinner, or we do school 2 days 
the next day. We have that flexibility of just “Okay we don’t have to do it today” 
 So the kids have gotten a chance to learn some of that and see that, and see how it 
works and stuff, although he is no longer with us, they were still able to witness 
some of that, some of that great stuff that they would have otherwise missed 
because they were sitting in class somewhere 
 I think flexibility, that stuff, I think more than anything that’s the biggest benefit 
 If they do have a problem we can stop and talk through it and I actually kind of 
stopped grading because when they have something wrong we go back and talk 
about it, and we figure it out, and you know sometimes Aaron draws different 
connections 
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Educational philosophy 
 but maybe in the grand scheme of things the whole public school system in and of 
itself I don’t think it works as well as it used to 
 They both would have passed, and they both would have come out average like 
everybody else does, but I wanted them to come out better than average, and not 
have to go through all the nonsense in between to get there 
 We actually considered the Christian schools and decided against it only because 
I wanted them to be able to make their own mind up. I wanted them to choose 
that, not me say “we’ll go here and do what they say”. I didn’t want that. The 
private schools – we probably could have gotten scholarships, and then I kind of 
just let it go.  
 I think like I said before I think the whole system in and of itself is not working so 
short of changing the whole system 
 I was in nursing. I know what it’s like to take care of 10 patients when you can 
only properly care for 4 or 5 and you don’t want to short somebody but you 
physically can’t 
 But they learn so much more from people who have a passion for their interest 
 And that kind of stuff is something I did not realize initially; it was not one of my 
main reasons for homeschooling, but then after I got here I thought, you know, 
they do learn more by being hands-on, by being in that whole situation. Being on 
a dairy farm and seeing how everything works versus sitting there and just 
reading 
 I don’t care so much that my kids are able to regurgitate facts, but I want them to 
be able to problem solve and to think critically. I want them to make those kind of 
connections 
 I would like to hope that sometime in my lifetime I see it change. I don’t know if 
it’s going to. It would be probably too late for them 
 When I look at it it’s a self-esteem issue, it’s an issue of is this something that’s 
truly necessary or truly makes any difference 10 years from now? 
 there is probably not going to be something that works for everyone 
 I’ve had people ask me “I don’t think I could teach my child!” and I’m like “Did 
you teach them to talk? Did you teach them to walk? Did you teach them how to 
go to the potty?” You know? You do, you teach from the time they’re born, and 
even before that depending on your theory 
 So I see part of my parenting responsibility is to teach my children so I really 
don’t see it as a dual role 
 And part of what you teach are values. And they get it in school, but maybe not to 
the same degree as they do 24/7 with their parents 
 I don’t want them to fit in a box; I want them to be out there; I want them to excel, 
and it doesn’t matter to me if they excel at being an auto mechanic. . . 
 I want them to follow their passion; I want them to be able to make it work 
 
Alternative educational possibilities 
 Yeah, we considered private school, and I actually talked to a couple of different 
private schools 
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Parental involvement 
 So when I kind of looked at what they were offering it’s like well gee I can teach 
all those things 
 The only downfall of homeschooling is that we always have the same teacher. 
(hearty laughter all around) -A 
 
Curriculum 
 We don’t cyber I actually don’t follow any particular curriculum – well we do and 
we don’t. I purchased a number of online curriculum that we follow 
 if my kids are going to be successful, if they are going to do better than average, 
they are probably going to have to be in business for themselves, so they are 
going to have to understand money and how it works. So we’re doing Dave 
Ramsey for half the year and then I have an economic curriculum for the other 
half 
 So I kind of mix-match things. It’s not really any one particular curriculum. We 
do a lot of these – the Great Courses 
 if we find a curriculum that’s not working I usually either look for something else 
or we supplement it or we sometimes I make it only a half a year and then we do 
something else for the other half of the year 
 Yeah they actually play a lot of strategy games 
 Definitely the curriculum because we could have like mixed curriculums; we 
could learn 2 different kinds of math at once if we wanted to; we could expand 
from lower grades down and then up, like I could be in 8
th
 grade and do college 
work, if I wanted to –A 
 Yeah the curriculum is pretty flexible and like I said before there’s a lot of online 
stuff, not just for communication – you can also get different curriculum on the 
computer, on the Internet, and you can order all these different things –C 
 it’s sort of an experiment for me, and it’s a learning experience for me too, 
because you never know what will happen –C 
 So that actually has been one of my challenges, because we do a lot of stuff in 
here, and I would teach him something, and he would want to learn it 
 So I kind of really had to go with the same subjects because they both wanted to 
learn what the other was learning, so that’s one of the ways I deal with keeping it 
challenging but doable 
 What it is is they give them a whole range of writing prompts and they can go in 
and write an essay and they can submit it, and they get a certain amount of points 
when it is submitted, and they can go back and edit it and resubmit it if they want 
 As a nurse I’m trained in doing things in triplicate so I have it yearly, every 6 
weeks, then I have it weekly, then I do it daily 
 what I do is I put the stuff up here they need to do that day and what happens is if 
we run a day where we run short we don’t get things done it gets on here and 
once it gets erased we’re good to go 
 There I have it, there I have in history is critical thinking. We actually do a lot of 
discussion where I present a question or a problem and we’ll talk about “why?” 
or “how” or “what”, you know. That was also part of my problem-solving – I 
want them to be able to really thing about – when we talk politics I want them to 
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be able to really think about looking at both sides and I want them to be able to 
decide if the resource was a good resource or not and what the potential fallacies 
behind 
 that was part of the decision on the critical thinking because I want them to look 
at both sides 
 
Alternative resources 
 They still have a tendency to use more curriculum, too. Like they’ll use Blog Gel? 
or Abeka.  What are some of the others? Funlife? Is real common that they seem 
to kind of gravitate toward a formal curriculum that helps them know that they’re 
staying on grade level with their kids 
 There is a really huge great Christian place, Christian site that has, while it’s still 
based in Christian ideology or whatever I’ve gotten really great workbooks on 
creative writing and lab reports and stuff like that 
 It takes a little bit of research and a little bit of poking around and the resources 
are out there 
 I wish there was more available. I can’t tell you how – whether it would be 
worthwhile or not; I don’t know if there’s enough home school gifted kids in any 
one area to make it worthwhile. But I would love to see like you know a gifted 
group in our area of homeschoolers and I do belong to another gifted forum but it 
seems to me that most of them more out towards western Pennsylvania and 
they’re a little bit further away 
 
Interactions with other home schoolers 
 As far as homeschooling support we do belong to [local] area homeschoolers, 
and we do go out and get together with kids of all ages and all you know – we 
have handicapped kids, we have – a lot of times they end up with younger kids – 
we have a few older kids 
 We do sports days, field days, we take bus trips to Philadelphia. We try and do a 
lot of local field trips. We’ve hit most – this area is fabulous for history 
 I’m more on the Internet because you can pretty much talk to anybody on the 
Internet –C 
 Every week – at least every week if not more often. We usually – there’s usually 
something going on [field trips] 
 Since you know we did kind of, had been in public school and we are now home 
schooling and because we’re part of a group and I see new homeschoolers 
coming in 
 
Response of others to home schooling 
 I had a few people that looked at us really strange 
 as time has gone on they’ve, it’s no longer an issue 
 I have friends that home school and friends that do the public school thing 
 Yeah, family, friends – most of them thought I was nuts 
 Now they’re pretty much like “Oh! What are you guys doing this year? Are you 
doing anything cool?” “Yeah, yeah we’re doing this.” “Are they still playing 
music?” “Yeah, yeah – they play wherever we go” 
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 even my dad and my grandmother were like, and as time went on they were like, 
“okay, okay”. And even my dad had left home school projects for them 
 One of the other things that I have found interesting is a lot of people that home 
school are teachers 
 
Benefits of home schooling 
 Oddly enough, the majority of the home school families I have been in contact 
with, their children are very very well behaved, and we usually see a really big 
difference between how our children act and play, and how respectful they are, to 
kids who go to public school. And sometimes it’s very very obvious 
 However, we have one or two families that are just oblivious to what their kids 
are doing. So even in home schooling you still get – you still have that absent 
parent (laugh). Home schooling, remember that the majority of kids have a parent 
or adult with them 24/7 so any misstep is usually caught and corrected right 
away, and you don’t usually have that in public school 
 We have a couple families that have like 6 kids but the older kids are standing in 
so the younger kids don’t get away with the stuff 
 My kids, we can go to bowling, and they can bowl with a 60-year old man; they 
can bowl with a 3-year old and still have a good time and not be, “ugh”, you 
know? We go to Santo De Manor (nursing home) It’s a nursing home right in 
Saratoga; they allow us to once a month provide an activity day where the kids go 
in and interact with the residents 
 a good majority of homeschoolers are very capable of dealing with any age, be it 
a little kid or an older adult 
 one of the main differences between home schooling and the public school system 
is home schooling is unique and individualized, and if we could get the public 
school system truly unique and individualized, it would work 
 usually at the end of the year I ask our members what their biggest concerns are 
for their kids and for the coming school year. Are there subjects they’re having 
issues with, and then we take a compilation of that and then if we have teachers 
or someone within our group who is particularly handy with that we ask them to 
do a meeting on it 
 Definitely the time we can wake up and the time we can get done. We can wake 
up, like 9 in the morning and get done by lunch –A 
 And that’s one of the big advantages because if we wanted to keep in touch with 
the kids we used to go to school with by the time we get done we can take a walk 
up and say “hi.” –A 
 
Frustrations with system beyond local district 
 I went on there (PDE website) to find who the liaison was for the home schooling, 
well they changed the website, and it’s almost impossible to find the home 
schooling information on there! 
 are they doing that on purpose, you know? 
 at least the impression I get is that gifted is blown off 
 Or why we’re not competing with all these foreign countries! Because you take 
your smart people and you make them average! 
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 And there again you’re still looking at the educational level of the parents and of 
the people that are involved in the whole system, because if you have a gifted 
child, - although 9 times out of 10 gifted children come from gifted adults 
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Appendix B5 
 
Participant 5: Thompson Family 
 
Selected Clusters for Participant 5 
 
Clusters are attributed to Mrs. Thompson, unless otherwise indicated, using this key: 
Scott: (S) 
 
Starting homeschooling 
 the two pieces that really influenced our decision were, um, The Thousand Pieces 
of writing, and the Cheetah by Lisa Rivero 
 when I told my family I was going to home school the kids, I sent everybody a 
book, the book, “Dumbing us Down,” 
 I never wanted to go to anybody and say my son is gifted, you have to do this and 
that for him, but I thought, I’m just going to see how astute the teacher is, and see 
if they noticed 
 we looked around and looked around and I just thought we had heard about home 
schooling 
 Well, you know, days went by and I had talked to Scott about it and he was getting 
antsy and we realized we can’t wait 
 That is not what he needs, so I was like, I can do better than that and I did. 
 We just pulled him out, even before Thanksgiving, and continued to look at 
schools for a little while 
 most of the co-ops at the time, at the beginning, were associated with a church, 
and we just weren’t doing that 
 In the beginning I did a lot with my mom, she was basically my teacher essentially 
-S 
 it used to be that, in the early stages of our home schooling, that we would sit 
down and say, okay, time to do some school work, we’re going to spend a couple 
hours doing this and this and this and this and this in such and such an order 
 It was scary to home school, I felt like I really needed proof and I needed to be 
very careful 
 nobody else had actually proven that they could, or that they wanted to, so I just 
thought “this is my kid, and I have the luxury of a husband with a decent job, and 
I can do this.” 
 I considered myself very lucky. You know, when it comes to making the decision to 
home school, it’s an excruciating financial decision in many ways, but just, but 
yet, I just knew that I had to do this 
 It’s not for everybody. That’s the first thing I say to people – this is not for 
everybody 
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 what we realized was that a lot of people didn’t want to start it on their own. They 
wanted to jump into something that was already going along really well 
 we were always happy to tell people what we’d done and how we did it, and how 
you can go about doing this too. That’s one of the, I guess, things that’s always 
amused me is that I just did it and there are a lot of people who want it done for 
them 
 
Behavioral effects of public school lack of fit 
 he would come home and basically his behavior was changing 
 he was biting his nails like crazy, he was sneaking books in and on his lap and 
looking, like he had a little pocket encyclopedia, he would sneak it in and read it 
at school 
 He was coming home just bouncing off the walls at home and it would be like 
what he had previously been able to stretch out into a day, he was packing into 
the after school hours, and having to do the letter A homework stuff which he 
hated 
 
Continuing to home school 
 but she just got impatient, and a bunch of her friends moved away or went to 
school the past couple years and so she got tired of being the one still home 
schooling. (laughs) 
 so she never had any school experience before –S 
 he always would say, Julianne, oh you don’t want to go to school, believe me; you 
don’t want to go to school. (laughs) 
 
Planning for the future 
 we’ve talked about going to college early and he really doesn’t want to and isn’t 
– he’s ready for the classes, but he’s not ready to go to college, if you know what I 
mean. He has not felt that he’s actually ready to just go away 
 
Approach to home schooling 
 We basically have pow-wows a couple of times a year to talk about so what do 
you think you might want to do next year 
 Now, because we’re doing high school and they want to have a good transcript 
we have to be a little bit more, you know, I have to say, yeah there are hoops to 
jump through and I’ve said look, you have to have something that looks like math 
 had I been a couple years older I might have a little more conscious of the fact 
that we were sort of figuring it out as we went along –S 
 in true home schooling fashion we don’t see linearly, all of this jump around -S 
 a lot of them are very, you know, like, this is our church and this is our community 
and this is why we’re home schooling 
 we just really approached it in that unschooling fashion, you know the world is 
our school. 
 I realized really early on that we couldn’t do the unschooling thing because he 
liked the books, and he liked the workbooks and he wanted to have the education, 
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the learning, but not necessarily by a curriculum, so we just took the best of all of 
it 
 I really prefer not to have a label about, like, you know, a couple years ago they 
were really big on labeling your home schooling method 
 We just do what we have to do 
 I’ve never had like the whole year planned for us, or you know, sometimes we 
would start something and realize half way through, ieh, we don’t like this.  So, 
we would change our minds and having the freedom to do that is great! Yeah! 
 I know what I need to do and I just do it 
 I still for myself always write a synopsis of what we’ve done and the things we did 
that year and put together pictures 
 I did this because I want a record of what we’ve done 
 Some stuff is just totally independently on his own and other stuff is group work 
 I’m like, just play, I really don’t care what you do, figure it out [responding to a 
mother who wanted to begin to home school her 3-year old] 
 when someone asks specific questions and I can tell that they’re looking for gifted 
information, I’m all over it 
 for years I was very helpful and very active in the homeschooling community 
 that’s where I think they need a little bit, they need to read Piaget, and they need 
to play and the kids need to just play, and let them play and read to them of 
course 
 the other thing is that I think a lot of people don’t realize, giftedness doesn’t go 
away if you don’t, I mean, yes, it does grow if you nurture it better, but it’s not 
like they’re not going to be gifted anymore 
 it’s probably because you’re doing the right things and if you just keep on doing 
that for a three year old 
 they’ll figure it out and so will you, at a certain point it becomes evident and 
important to them 
 so I worry about people who try to be too academic, because we certainly have 
not 
 he obviously is a really smart, academically oriented, but also does a whole lot of 
other stuff like acting, and piano, and the language, and reading, and philosophy, 
and all these interests, which make it really difficult to figure out what you want 
to do with the rest of your life, you know 
 it is really, really diverse, and so many people are really passionate about, not 
just the home schooling, but about something, you know 
 my friend is really passionate about science and so she taught science to a bunch 
of kids.  I love history and I love writing and I would, you know, in our co-ops, 
that’s what I would do with our kids, the history 
 I have actually considered going back to school to get my teaching credentials so 
that I could make gifted curriculum, for people 
 I think it’s changed a lot over the years –S 
 ever since seventh or eighth grade I’ve done a lot with lots of different groups of 
people and less and less at home –S 
 I’ve been drifting towards doing some more things on my own and because I’ve 
become more self directed I guess –S 
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 I’ve never been one of these people who has, who feels like I have to have a 
schedule or a daily planner or something where I say I’ll do this and then that –S 
 I have a general sense of what I want to get done and today, or the next day, or 
the next couple of days or sometime and just get stuff done as it needs to be done 
–S 
 we used to have kind of checklists –S 
 I’m so independent that, but like I’m keeping a list of all the books that I’m 
reading and anything I feel like doing on the side just because I’m interested –S 
 I had to do the portfolio for him from the get go so I would sit down at the end of 
the day and I’d say, I didn’t give him a list and say this is what you have to do, I 
would say, this is what we did 
 then you start to interpret everything that you do in the day in terms of what did 
you learn 
 so you start to realize that every moment is a learning moment 
 I went through a brief phase of wondering what I was going to do with myself; 
like okay, I don’t have these people I can meet with twice a week to discuss 
literature with, ah, but that led to more, I don’t know how to explain it, led to 
more, zillions I guess, self motivation –S 
 it depends on the day and I couldn’t even say at this point what any given day of 
the week looks like because, while there are some classes that happen once or 
twice a week regularly, most of the stuff I do is pretty, it’s kind of sporadic –S 
 there are days when I can’t do anything for more than ten minutes without 
playing piano for an hour, (laughs) –S 
 I’ve been reading a little less prolifically than I have in the past but only because 
the stuff I like to read is really intense and really thought provoking, so I had to 
take long breaks –S 
 yeah, writing, creative writing, uh, literature, history, mostly like European 
history from the renaissance, I just love that stuff, uh, theatre, folk plays, 
Shakespeare mostly, play piano –S 
 out of all the, you know, the traditional school subjects, or how they break it up, 
science has always been my least favorite, but my least favorite is, I’m more 
interested in it than probably a lot of people –S 
 every once and a while I’ll just stumble on an idea and it’s so beautiful and 
magical that it is, ooh, and I look it up and I read everything about it, and, okay 
fine, some of the science and math stuff isn’t too interesting for me, but there’s 
this one thing which is really captivating, in an artistic, aesthetics way, and 
that’s, the times when I’ve really felt a connection with science and math are the 
times when it’s been presented in an aesthetically pleasing way, or a way that, 
you know, draws attention to how beautiful it is as a concept –S 
 what I did every year and I still do it is I write a summary and because this was 
our first year, I wrote this whole how we came to home schooling and I would 
share this with like my parents and anyone who was curious about what we did 
during this school year 
 what I always do still even, when we go to a museum, I’ve gotten really good at 
getting, um, figuring out their online teaching resources, so I think that’s 
something that a lot of home schoolers need to be better at, is pretending they’re 
428 
 
teachers, like, or being teachers, and not going in as, oh, I’m a home schooler, do 
you have something you can share with me 
 I didn’t go out of my way to make every moment an educational moment, but I 
realized that they all were, and you know, so anyway, plus I thought, no one is 
ever going to believe me about what this boy does, no body’s ever going to believe 
that he gets up at five and starts reading.  No one’s ever going to believe this, so 
I’m going to keep track of it 
 this is what I sent in the beginning of the year because it says may include, but is 
not limited to, because I don’t like to be tied down 
 lists, we did a lot of lists 
 how can I make that count for something, because it does, it’s just hard to define 
 it justifies my life for the last ten years, you know, what the heck have I been 
doing all of this time 
 So he went and he found these, so you can see that like I haven’t taught him in 
years 
 he’s got his community of friends that they just learn together, and he does a lot 
of independent stuff, and now taking classes, which of course is quantifiable 
because there are tests 
 I had to approach Julianne’s home schooling somewhat differently, she’s a very 
hands-on person so with ancient history 
 these are called lap books and they’re really fun and they’re pretty popular in the 
home schooling community actually, doing a lap book, where you just do a book 
like this on a different topic, and, you know, it’s got all these different elements 
 but that’s the beauty of homeschooling, you get as far as you can go, and if you’ve 
done it with all your heart, you’ve done a lot 
 For me it’s what any good mother would do and it’s what we’ve chosen to do for 
your education and they, I think had enough friends with similar sort of family 
setups that it didn’t seem weird or anything to them 
 It was never confused, I don’t think, and even with my daughter and school, if she 
comes home and she wants me to be her, just to be with her while she does her 
homework, and just sit next to her and I’ll do my thing or read a book or work on 
my computer 
 We’ve always just really gotten along well, all three of us, and enjoyed each 
other’s company 
 I always looked at everything we did and I know it’s annoying to some people and 
I know some kids roll their eyes when I say, “Learning experience, everything can 
be a learning experience,” but you know that’s the way it was 
 I never felt like I had to “take the hat off”. Maybe when we talked about 
emotional issues sometimes, you know? But no, the transition is seamless. I don’t 
even notice a different me and I don’t think they do either 
 I think some of it comes from the Christian way of training and you often hear in 
the homeschooling community you’ll hear women say, “Well you know we are 
training our child to be a good Christian. We are training him in math. We are 
training him in…” and the language in that for me is all about control 
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 I think also people want to home school sometimes but they just don’t see that it 
doesn’t have to be school at home or maybe they just don’t know another way or 
they’re afraid 
 I really learned to trust that I couldn’t force things or I shouldn’t and I didn’t 
want to force things that he wasn’t interested in or ready for, and it was the same 
with my daughter 
 I’ve really learned, I guess to pick up on the signs of whether they’re ready for 
something or not 
 Yeah we haven’t had to make adjustments so much as just let it happen 
 He knows that I’m going to ask him to write a paper. I don’t care what it’s about 
– something we can put in a portfolio that shows that he has put some thought 
into what he is learning and thinking about 
 So you know I kind of taught him how to teach himself, I guess 
 to show you the extent to which we are thrilled with the way our family has 
managed this whole homeschooling business we’ve also toyed with the idea of just 
going over there, just me and the kids for a couple of months and renting an 
apartment, and just hanging out in some city in Germany, and traveling around 
 Well, you know, we’ve done stuff like this before where I was out west when the 
kids were little and he [husband] would come out a couple of times for briefer 
visits 
 I guess what I would recommend is reading a lot of books 
 I did a lot of reading about learning styles and figured both of my kids out 
 I just tried to keep learning about gifted learning and about all the resources 
available out there 
 I spent probably 40 hours a week for a while – I guess I would go in spurts where 
I would just spend tons of time just reading and going through websites and 
looking at you know, reading up on you know, this or that math program or this 
or that whatever, just knowing what all the stuff out there that was available to 
me, and trying to figure out what was going to work, or what Scott would connect 
with best 
 for me knowledge is power and just knowing everything that was out there and 
available gave me the confidence to do it 
 You have to be a step ahead and you know, if they – and you have to be engaged 
when they’re little especially 
 you may be having a conversation and one little thing comes up and you realize 
ooh! There’s my opportunity to talk about planets. Then you go to the library and 
get all the books you can 
 I became very good at presenting opportunities, which after a while they realized 
were contrived by me 
 
Home schooling environment 
 it was just all about books (laugh) everywhere, and games and toys and stuff, 
basically 
 I went through the catalogs and just had everything that we could possibly need.  
We just played with it all day, and read constantly 
 we had more than most classrooms 
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 we always had lots and lots of books in the house 
 I have big, like, as in literally big books of maps that I would just look at, and the 
National geographic atlas of the world was my friend –S 
 the basement or up to his room so that you could see the spaces that we’ve always 
spent time in because we don’t usually sit in the living room and do 
homeschooling 
 we had the whole basement set up with tables and books and bookshelves and I’ve 
scaled it down and I’ve actually gotten rid of 70% of all of our stuff over the years 
because we stopped needing it 
 “No wonder he wants to be here; you have better stuff here than any classroom 
I’ve ever seen!” So we just figure if we’re going to do this we’re going to have all 
the materials here and that’s what I felt my job always was, to have . . . to make 
available everything that they needed to stay curious and interested and you know 
– and have fun 
 Now Scott is in his room usually; he does his classes on his computer. He hangs 
out in there. He hangs out on the sofa and reads and stuff, but he’s got all of his 
books on a bunch of shelves in his room 
 his computer is in there in his room and his books are there. He just is very 
comfortable in that space but he also craves people around so he’ll read in the 
living room or he’ll come in the kitchen when I’m in there and he’ll sit and read 
 He listens to a lot of music, a lot of classical music, and he plays around with 
composing on his computer, so he spends a good amount of time on his computer 
doing different things 
 I wanted a place where Scott and Julianne could be together and share stuff, and . 
. so we had a table and there was a computer down there, you know, that was the 
one computer in the house and then obviously over the years everybody’s got 
their own, but we had a computer there and sometimes they’d play computer 
games or do some research 
 it was just a place to keep all the – you know – Cuisenaire rods and all the books 
and things so I would have a couple of shelves of things that were Julianne’s level 
and then I’d have shelves that were things that Scott was doing and then I’d have 
all the dictionaries and thesaurus and all the kids’ encyclopedias 
 it was just a good place to keep things, especially when you’ve got the craft stuff, 
and all the things you do with kids, and you know, if you’re building a model 
planetary system or working on a life-size drawing of the human body or just  for 
our own sanity, it was better to keep it all in one space 
 just have, if you can, have lots of stuff available 
 
Parents’ educational experiences 
 I always got good grades, I was always in the accelerated math class, or, not that 
they did it that much, where I lived in Arizona, at that time 
 I went to public school and, but I told you, my parents got divorced when I was 
pretty young, so I was also dealing with, you know, moving from parent to parent 
sometimes and that kind of thing 
 I won the spelling bee in the city and I also played the viola, and was in, you 
know, composed a piece that was performed for the city 
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 visited a family, family friends of ours who were on sabbatical in Paris, my mom 
tried to get me exposed to things like that 
 I volunteered, she volunteered me to seat people at the symphony and, you know, 
so we were always doing cultural stuff 
 Even though I was in school, I think it was just automatic for her to want to do 
that with us 
 they were divorced when I was seven, but he was in the Air Force and I was born 
in France, and my mom was a French and Russian major 
 she has this love of language and culture and literature and she’s a writer and, 
you know, that kind of stuff, so that’s how we were brought up 
 We all played musical instruments, we all just read books like crazy, you know, I 
think after school I basically went to the library 
 I lived at the library after school 
 my brothers and I lived with our Dad, and he ended up working overseas in Saudi 
Arabia and my brothers and I were fortunate to go to the American High School 
in Zurich, Switzerland 
 the education in general was pretty high quality, um, and it was sort of a, at that 
time anyway 
 I mean the high school was a private high school 
 And we had great teachers 
 And, you know, some of my classes were really small.  It was, and there were only 
a hundred people in the school, seventh to twelfth grade, so I had like twenty-six 
people in my class 
 it’s a little like home schooling 
 It was a really unusual school and if we didn’t have a class we didn’t have to be 
there and there was a lot of, and in Europe when you’re sixteen you’re allowed to 
do a lot of stuff 
 so we were kind of a little bit more in control of what we were doing 
 my mom was a teacher 
 I grew up doing lots of crafts and things so I was able to take a lot of stuff and 
just figure out a fun way to do it 
 that’s why I’ve started doing some other stuff like taking Arabic and looking into 
other things I might want to be studying 
 
Educational philosophy 
 he knew he was different but we never talked about that even as a reason for 
home schooling with him directly 
 one of the best pieces of advice that Martin [headmaster of the international 
school] ever gave me was go broad, he said, with your son, go broad, do 
everything 
 Don’t encourage him as a young person to just be a math genius or just be a 
musician, do everything. Take it as broad as you possibly can.  Dancing, singing, 
whatever, just keep it broad 
 I really didn’t want to have any labels [referring to possible Asbergers] 
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 he was never diagnosed with anything, I just I wasn’t going to do that, but when 
he was in kindergarten I asked and the teacher said, let’s do the, what is it, the 
WISC III? 
 I went online and figured out I had become really good at figuring these things 
out, and I figured out what they [IB] were doing and got my hands on some of the 
process and have always tried to integrate some of that philosophy 
 we’ve always tried to make sure that they have a really global perspective on 
things and politically we look at the U.S. from the outside in 
 we’ve always encouraged that kind of thinking and which made it difficult for us 
to connect with some of the home schooling community 
 look at the whole child 
 so I actually introduced like a mantra and the idea of a mantra and meditation to 
Scott pretty early on 
 when you’re in your brain and in your mind that intensely, it helps to know how to 
control it and relax it a little bit 
 a couple years ago I joined a student-run theatre group, several of my friends 
were in it, and a lot of them are, you know, artsy theatre people, who forget the 
deadlines and they’re amazing procrastinators and was like, wow, you guys are 
crazy, you know, you don’t feel like doing everything perfectly –S 
 But I have warmed to that, in moderation that is great.  (laughter)  And it’s 
honestly been really helpful hanging out with those people –S 
 one of the things I have really tried to point out to Scott is to point out that I hope 
he doesn’t have to choose one thing in life, because he’s not a one thing person 
 I’m hoping that wherever Scott ends up, it’s a place where he can, you know, find 
the intersection of some things 
 you’re one interesting piece of the whole –S 
 that’s when I thought, you know what, anybody can do this 
 I mean, it was just one of those, obviously not just anybody can do this, but I 
realized, she’s not doing anything particularly special for Scott that I can’t do 
 I’ve never, never suffered under the illusion that anything that I’m doing is getting 
him into college, he is going to get himself into college 
 He loves the recognition, but he doesn’t . . . I guess I never . . . I know I never 
brought the kids up with a big rewards system and we very quickly when we 
started homeschooling really felt like we were going to you know, learn for the 
love of learning and do things because we want to do them not because we’re 
trying to get an award 
 my husband and I have tried to set by examples by having interests and stuff we 
try to do and sort of create this culture of you know we are all learning, always 
 I made myself knowledgeable about some flexible ways of education pretty early 
on and I read a lot and I really believed in childhood learning and I really 
thought that for Scott he didn’t need somebody telling him things. He needed to be 
discovering things 
 I’m not going to make him do anything he’s not emotionally ready for and I just 
did not see him – I certainly wasn’t going to push him to do anything, and my 
father was a bit disappointed for a year or two that his grandson wasn’t going to 
be in the newspaper but he got over it when he saw how happy the kids were 
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 when we were in Switzerland and the Swiss teachers said, “Don’t teach him the 
alphabet because that’ll you know ruin it for him, and he won’t have anything to 
do in kindergarten.” I could never do that. I could never say, “Whoa, slow down 
– you have to slow down.” I just thought what’s the point? 
 my love for him just drove me to do whatever it took to help him be happy 
learning, and to love learning 
 someone has to be there and notice the kids and make sure that their needs are 
addressed 
 
Nonconforming 
 we chose not to go into one of the state-wide diploma programs or a couple 
diploma programs and just really never felt like putting ourselves in any of those 
boxes 
 I think it’s so much more of an advantage to, to stand outside the box than to try 
to put yourself in it 
 in our neighborhood, we’re like, we’re just such oddballs, I mean we’re the only 
ones with a compost bin and we have a garden 
 honestly it’s probably the fact that it encouraged me to never put myself in any 
box ever, in terms of my thinking about, um, education or politics or religion or 
anything, just boxes are oversimplifications; that’s the main thing I’ve gotten out 
of it, in addition to a number of other things like a large group of friends –S 
 the thought of doing one thing terrifies me –S 
 you can do this, but you can also still be an actor and be a pianist even if you, 
because, you know, we’re not talking about going to school for performance, or 
music or anything, but he’s going to want to play the piano probably for a long 
time.  And so whenever somebody comes up that we can point to and say, oh look, 
there’s a person, like isn’t there a Teaching Company guy, lecturer who’s like 
passionate about what he does but he does all of these other things too? 
 I have occasionally referred to Scott as a renaissance kid 
 everyone I know is completely different from everybody else I know –S 
 not like trying to form him, where like some of the people who follow curriculums, 
they’re trying to, I don’t know, somehow they think that by following some sort of 
method that’s going to be the magic key to getting their kid into college.  They 
want a formula that’s going to get a kid and I just, I’m so glad that I was able to 
escape any um inclination that I might have had to try any of those different ways 
of doing things, because in the end, he’s just been so much happier, we’ve all 
been, my daughter has been so much happier just doing it the way that felt most 
natural to us 
 some of the evaluators think they want you to be in a diploma program because it 
allows them to have the boxes, it gives them the boxes to put you in 
 And he just decided that he was tired of the pressure to always bow to the 
authority. It’s my fault. I have raised irreverent children! 
 But I have raised them to question authority a little bit, respectfully question 
authority, and stuff like that and he realized that he was teaching the young kids, 
saying these words, and teaching them these oaths and whatever and he said, “I 
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don’t really feel like I believe them anymore, and I don’t really feel like I need 
them anymore.” 
 
Pacing 
 this guy takes tests brilliantly, and processes information in a way and at a speed 
that I don’t 
 
Dealing with giftedness 
 my daughter is, I think, also gifted, she’s just not the test-taker type of gifted 
 she gets basically straight A’s and top student in all of her classes and it’s only 
her first time ever going to school 
 I’m so glad somebody has said something about that kind of kid because they just 
don’t get identified the same way 
 when he was like three and a half, four, he just, he started reading 
 slept with books, you know, all around him 
 he was talking when he was like five or six months old and he was very chatty 
 by age one knew the alphabet and I started thinking, something’s going on here 
 when it came time to go to school, we, I mean the Swiss schools, I mean, it’s 
lovely what they do and I really believe in a whole child approach but for a gifted 
kid it’s kind of late 
 I heard about kids going into the Swiss system, they cubby hole them very early 
and I knew that Scott was gifted 
 had we stayed there they would have been very willing to work with him they had, 
it was a nice little small primary school, it went up to eighth grade and he just 
tested phenomenally well, you know, reading comprehension was, he was five or 
six at the time, and the reading comprehension was of a twenty-nine year old 
 you know what we call Scott, we call him, I think she said the brain, or something 
like that 
 she would not take Scott as a younger student in her older classes because it 
would make the older kids feel bad 
 he wrote me this really awful letter that I have, that he said, I, basically he does 
not believe in giftedness or acceleration and that people should be taking things 
at a certain time 
 there definitely is that attitude, which you get in school too, we have to make 
everybody feel good, right?  And that’s all those private schools who say all our 
kids are gifted.  It’s a way to discriminate against kids 
 he wanted me to major in physics because I was doing really well in the class and 
I said well actually I’m not a student I’m home schooled, I’m actually taking this 
class, he said, that’s okay, well, if you ever go to, just think about it because,  
(laughter) –S 
 it’s not that they didn’t know that he was capable, they knew that he was more 
than capable, and a lot smarter than a lot of their kids, their high school kids, and 
they wouldn’t let him do that 
 the giftedness is definitely discriminated, you just don’t, you don’t say that your 
kids are gifted, if you can avoid, I mean if you want to be accepted in a group 
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 sadly I think what’s happened is that you’ve taken some classes and realized that 
you actually don’t have to work that hard 
 at the beginning of last school year, I started approaching things the same way I 
had approached my other couple of school years, seventh, eighth grade, ninth 
grade, by being very focused, very intense, gotta do as much as I possibly could 
and being, you know, your typical perfectionist just in everything –S 
 I’ll be completely honest, it feels slightly awkward to hear people, or especially to 
talk about myself as though I’m like special because I’m interested in all these 
different things –S 
 which is why we never did for the longest time, like never made a big deal out of it 
 I just kind of forgot, it’s a different kind of normal, you know, I would hear about 
other kids and think, really?  I thought all kids were like this 
 when we started hanging out with the other, the gifted co-op, a couple of the other 
moms and I realized we are, we really don’t know what normal is anymore.  Our 
normal is so different from other normals 
 the worst thing that could possibly happen is if you, you know, go through your 
entire young life thinking that you’re not normal and that there’s something 
wrong because you feel different.  Like, I’ve never felt different –S 
 not only did they work in a way with the kids that just appreciated each of them 
individually for whatever their gifts were and they never used that word 
 they also instilled that way of thinking and being in the kids, so they would, at the 
end of the year, like do these reflections of the year and like what they call word 
gifts to the other kids to each other, um, you know, and they would, they were 
really kind of hung up in a way on the phraseology that you would use 
 the tragic flaw is that you couldn’t say things, they were very into talking to 
children in a certain way, which I get, but to empower the kids and everything like 
that 
 you’ve also figured out how to tell who it’s okay to be you with, like we’ve met 
people where it’s clear, okay, this is a person where you just don’t be a gifted kid 
 So you know in terms of making sure that he’s appropriately challenged and 
everything and working at the rate and place that he needs to be 
 He thinks a lot, you know, he just thinks a lot and talks things through and you 
know – I think I told you I had him meditating from a fairly early age because he 
was having trouble sleeping so we had meditation classes for about a year and he 
really learned how to calm his mind and relax and stuff like that 
 people say “Oh! Your kid is gifted, what are you complaining about?” 
 I mean, it’s great that he’s gifted. It’s a gift that he’s gifted, to all of us, but boy is 
the pressure on to figure all that out, you know? There’s so much to take care of 
and so much to deal with and you know he’s so much more sensitive and so much 
more passionate about things you know it’s um – life is a little bit more intense 
 when he figured out in his young brain what a black hole was he became so upset 
and he spent probably two weeks planning what are we going to do if a black hole 
comes and it swallows up earth 
 They’re just all so unique and special 
 to see the passion and drive that they have for stuff 
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 it was almost like we want to make sure our kids have some extra opportunities 
above and beyond what yours does so that maybe they’ll catch up? 
 here I was, feeling compassion for their situation because I knew exactly what is 
was like, but being on the other side and realizing that my daughter and some of 
her friends felt uncomfortable with Samantha being in the group and we had lots 
of talks about that and about what it’s like having somebody younger who’s really 
smart be around. It was a really interesting twist that my daughter had to really 
think about 
 But she’s had a hard time finding peers for her daughter, and that’s been. I mean 
I was in a difficult position because my daughter and her friends were getting 
taller and developing and becoming young women and her daughter was still a 
little girl and even though academically they were fine it was difficult for the 
older girls to have her daughter around 
 
Learning Styles/preferences 
 once I start thinking in terms of how all the neat ideas connect to each other, 
that’s when I really start, that’s when my brain gets turned on –S 
 I’ve been known in the past to draw sort of abstract sketches, or write; this is how 
I take notes, I write little sentences in blocks on a piece of paper, all over the 
place, and I just connect them with lines –S 
 that’s how I automatically take notes in a class or something.  I’ll go, this idea 
we’re talking about connects in here or here –S 
 I’d start with one idea and just connect it to everything else and I’d go way off on 
this tangent, but, somehow, it would all tie together –S 
 there’s certain weird connections or weird thoughts that I have and like, okay, 
that makes sense to me, but it doesn’t make sense to anyone else.  It cannot be 
presented in any accessible form, that’s just going to stay in my head and be this 
full thought that I have –S 
 I have very strong intuitive feelings about people, that I, even if I just meet them 
for a very short period of time, like I’ll instantly know, after a couple minutes or 
hours I’ll know, oh, okay, you are someone who has something going on up there 
that I like –S 
 really I’ve learned to take everything in context, of everything else, which is a 
curse sometimes –S 
 like nothing stands alone in my head, everything’s tied to everything else, which is 
something that school doesn’t really, that’s an idea that they don’t develop –S 
 I loved chemistry when I took it two years ago; it’s by far the best science –S 
 but when I feel like it, I’ll have a sudden urge.  Or a riff gets stuck in my head, I’ll 
have to write it down, and sometimes I’ll just write it down and say, I don’t feel 
like making anything meaningful out of this, I’ll save it and come back to it later –
S 
 there was one month at the end of the year, it was like May or June or something 
when I said, I don’t have anything to do right now, I finished most of my other 
classes, I’m going to read all of Shakespeare’s history plays –S 
 because it’s cool and at least it’s something that you can say you did, you know, 
and it shows a certain level of interest in languages and stuff like that 
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 I figured, I’ve lived in this play for like a year now, I can write a paper about it, 
about any aspect of it –S 
 the way I write papers and stuff like that is I think of the title first, and then only 
when I have an interesting title can I write the piece –S 
 I’ve been processing all of the philosophy reading I’ve been doing –S 
 that’s what my brain looks like, but I have no interest in making it physically –S 
 Scott’s happier writing an essay 
 it feels weirdly self-indulgent to talk about all of the stuff I’ve done –S 
 He’s extremely modest in that sense 
 That being said, he sure as heck doesn’t mind getting an A in a class. He’ll work 
hard for a good grade 
 I think the trophy idea just feels kind of silly to him 
 he was really interested in the fellow who was giving the lectures so he went and 
read his bio and everything and found out all about him and found out that he had 
taught himself Russian. This was before people could go to Russia. So Scott, I 
found this folder in his room, and he’s been teaching himself Russian! 
 I thought, nobody asks a kid to do that. Nobody said he had to but he was just so 
interested and he just did it 
 has always hated being spoken to like a little kid, or spoken down to, and what he 
loves is when he has a teacher who loves what they teach 
 He realizes that there needs to be – it’s not just listening, it’s also answering some 
questions, but with a lot of thought and being really thoughtful about what you’ve 
learned and going and looking at other resources and finding other things out 
and you know and just looking at a topic in a really you know from all different 
directions. And he really enjoys that, that’s how he thinks 
 He just sees the connections with everything and so it’s brilliant for him 
 for Scott we’d really like for who’s he with to have a piano, because it’s so 
important for him. That is like his relief. He’ll sit down at the piano when he’s 
stressed he’ll sit down at the piano five or six times throughout the day and just 
whip through a couple of things 
 It’s turned out to be a real essential for his peace of mind and his stress levels so 
you’ve gotta have a piano 
 
Concerns with school district 
 at a certain point I just said, enough.  I cannot be bothered to deal with people in 
education because they’re not doing what I need them to do for us 
 when school started, she was gone, and the woman who took over as principal, 
she was the vice-principal previously, she was deaf, and very much about 
inclusive classrooms 
 I thought we were going to have this wonderful advocate who would meet our 
needs and then all of a sudden we didn’t, so Scott, he went there but he would 
come home at the end of the day and he was like, we’re doing the letter A this 
week, you know, uhhhh 
 I asked them to test him for the gifted program, and they said, oh, we usually only 
do that for second graders, but okay, if you insist, we’ll do it 
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 heard a lot of people talking about how it was like they had to beg for attention, 
beg for the things that they needed 
 first of all they didn’t tell me when it was going to be, he came home one day and 
said that he got to go and do this test and that it was in a very small room and it 
was really hot and he had to ask for a cup of water 
 And all these red flags went up for me, and I thought, well, I should just wait for 
the results um 
 I got so agitated about that 
 he just was so not happy there 
 if this is what’s going to happen, he’s going to have to sit through the name 
lessons then, and also he was being paired with the kids who were struggling, so 
the teacher was sort of using him as a tutor for reading 
 I don’t care anymore, I don’t care if he gets into this gifted program that I heard 
was, one teacher with seventy kids and a couple of handouts once a week 
 sadly they have not always had the same person as like the liaison for home 
schoolers 
 home schoolers were allowed to be in the orchestra and stuff like that, um, and 
then, I think last year they stopped that 
 a strong belief that – well, and this is based on experience, because I had 
experienced people not understanding Scott, or not taking him seriously, or not 
addressing his needs they needed to be addressed, I fervently believed that I was 
the only one who was going to do it right 
 I think the saddest thing for me was feeling like when Scott was in school feeling 
like I had to just beg for them to notice what his needs were 
 
Interactions with the local public school 
 in the beginning I tried to borrow books from them and I think we did borrow the 
German book um we borrowed the middle school German book they were using 
at the time which I ended up giving back and buying 
 I’ve pretty much just tried to stay under the radar 
 we’ve always been very conscientious about not being like that kind of home 
school family that causes problems 
 I did try to get books, um, and I think they will give them but it’s so much of a 
pain to do it 
 they have never said anything to me about not using their forms or anything like 
that, we just have that notarized and send it in 
 
Mandates/requirements for home schooling and college 
 there are so many home schoolers in [the local school district], there are like, we 
had been here I think the first year and we got a letter saying, please home 
schoolers, you don’t need to send us your portfolios anymore, all we need is your 
letter of evaluation 
 the assistant to the superintendent said to me, oh, you know, I had this home 
schooler come in and she had no clue and she called me and wanted a diploma 
from us and she really didn’t understand the home schooling law 
 in Pennsylvania, the home school law, it’s very vague 
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 the other thing I do is I developed my own short form of everything that they need 
to know at the beginning of the year and I don’t fill out their forms 
 I’m just gonna say what I need to say, I have my one letter, I send it to them, my 
husband and I sign it, we get it notarized, and we’re done 
 whereas a lot of my friends with kids in other school districts, they have to send 
the whole packet in and a teacher looks through it all… 
 the best advice I got from any of them was write it all down now in the best detail 
you possibly can 
 the only thing that I’ve kind of insisted on because I guess I just want to make 
sure that nobody questions anything I’ve done, I have insisted that Scott take 
some SAT-2’s and APs 
 when we first started, the homeschooling law says you have to home school a 
hundred and eighty days, or nine hundred hours 
 basically when it came to hours, we reached the requirement in January or 
February 
 This was my first year, and I definitely went a little overboard, but I really 
thought I had to have something to prove and so I wrote a summary for each topic 
 we realize how lucky we are, like Maggie has to keep a log of like everything she 
does every day, like there’re some school districts that just, you have to do this –S 
 it is one of those hoops that I have to jump through 
 because you have to have certain samples, essays that he’s written, um, things like 
that we may have, because now the classes actually count for going to college 
 So now, what I send to the school district is this, basically, this is what we’re 
going to do this year 
 so it’s just the one page, and every possible time we can get an outside evaluation 
of what he’s done, like somebody else taught the class, somebody else graded the 
essays 
 It’s what the colleges need to see, especially if you’re going to shoot for a good 
college 
 for Pennsylvania law, you have to have a resource list that shows, basically they 
call it a book list, but, you know, what you’ve read, what books you’re using 
 what I understand is that for college you need to be able to supply this kind of 
thing, so it’s like a single page 
 everything that he’s done here is a score that’s, you know, concrete and 
quantified and I don’t have to say, you know, I just don’t want anybody thinking 
that I’m throwing out A’s to him or something 
 it is a huge concern because colleges do come back to a lot of home schoolers and 
say there are too many, what they call, mommy grades here, they want the outside 
evaluation 
 I’m thinking it through more as I’m going along; how I’m going to make sure, you 
know, so okay, a hundred and twenty plus hours on task, you know, what do I 
know, how much time he spent on it 
 I’ve stayed away from all of these diploma programs, but I’ve never wanted to say 
that I will never do that because if something ever happened to me and he needed 
to have something like that to go forward and I wasn’t around to write everything 
up at the end, you have to have for the Diploma programs, you have to have a 
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certain group of papers written every year, you have to have certain this, that and 
the other thing, so I know what those requirements are, so I actually have those 
bases covered if he would need to 
 make sure that if we decided to use a diploma program at the last minute, and 
there is one, the Erie home school diploma program, you can go into the second 
semester of your senior year and they will retrospectively evaluate all the things 
that you’ve done and give you a diploma, if you want to 
 it’s another thing that you have to show when you apply to college, you have to 
show labs apparently, depending on what you go into, and that’s the thing, if I 
wasn’t a hundred percent sure that he wasn’t going to go into something, I had to 
save it 
 There are certain things that I have asked him to do that he probably wouldn’t 
have done otherwise, just for the sake of having something to say about it, and I 
guess that’s something that home schoolers worry about, is we don’t have all the 
clubs, and you know, drama club 
 Do you know that fire safety has to be in the portfolio every year 
 He has the potential to go to a really good college and to do some really cool 
things and I don’t want to mess that up by not just doing the right thing in terms 
of the homeschooling law and stuff like that 
 
Frustrations with system beyond local district 
 Um, “Dumbing us Down”, which was really really helpful.  About how if you 
basically call up schools are teaching to the lowest common denominator and a 
little bit of the history of education and, you know, basically how it’s creating 
factory workers 
 That’s one of the things that I don’t like about schools is I see kids going to 
college and it’s the first time they’ve ever had to make any decisions or do 
anything or decide anything about even what they want to study 
 they said to me in the Swiss system, stop, don’t do that, otherwise he’ll be too far 
ahead 
 I did because I just couldn’t be bothered fighting with it at the time, I just wanted 
it to be over with 
 What’s fascinating to me, what really got me excited was hearing in the news that 
there are some schools around the US, school districts I think that are – where 
did I read this? It was over the summer – they’re experimenting with kids just 
doing a couple of years of high school and just going on to college if they’re 
ready 
 
Issues interfering with successful learning 
 the tonal, his speaking and eye contact and stuff like that so I did a lot of research 
about that and took care of it when he was a little bit older and dealt with a lot of 
these things and pretty much you wouldn’t know it today 
 Scott also had some spatial, uh, perception challenges and some vision issues, so 
there was a year, like second or third grade, where we kind of said, you know, we 
don’t really care what academically goes on this year, we’re going to spend a lot 
of time climbing and at the park and playing and doing physical things and going 
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to vision therapy, sadly, which he hated, but it worked, it worked marvelously, we 
went to a behavioral optometrist and he did vision work, because he had focusing 
issues 
 we dealt with everything and just, you know, didn’t focus on it as, oh you have 
this problem, but just sort of made it a part of whatever we were doing 
 but at the same time, the years that I have, or the year, seventh grade, that I was 
in a school essentially, honestly while I didn’t enjoy it terribly much at the time, 
it’s been really helpful in like, [because it got me organized] –S 
 I realized that I couldn’t procrastinate because I’m kind of a perfectionist and I 
felt that, I would feel bad every time I did something late, or wrong, or badly or 
something, I’d, it wasn’t like an outside force saying, oh, you shouldn’t do it this 
way, it was me saying, I can’t do that because it’s wrong and it’s not, uhh, not 
perfect –S 
 basically when I turned sixteen, I took a, not a official, and not a structured in any 
sense, but just kind of I backed away from everything and said, okay, I’m not 
going to worry about getting lots of things done in advance and being so uber 
perfect about everything that I stressed all the time, because that was happening –
S 
 I remember when we started home schooling my dad got all excited and he 
thought he’s going to be one of those kids who goes to college when he’s 13 and I 
said I don’t think so because I was seeing some sort of Asperger’s behavior type 
stuff going on and I thought I’m not going to push this kid 
 the learning stuff was only going to be enhanced if all this other stuff is sort of 
addressed as well 
 
Flexibility 
 that was nice because they [Keystone National High School] didn’t care what 
grade he was in 
 in fact, we called it like, one year it was car schooling 
 but having the freedom to do that is just 
 it’s wonderful 
 he’s a word guy and he’ll read something and then like be inspired to write a 
poem 
 by writing about it, but not writing about it in a didactic way, but just free writing 
about it, or writing a poem about it that will encapsulate all of my feelings about 
something I’ve read, or seen, or heard –S 
 we knew that he eventually was going to take college classes early, so we just 
wanted to [take the SATs early] 
 because they have the freedom to work at the pace that they wanted to work at, 
and because there were quite a few of them, they just barreled through stuff so 
quickly together 
 You have to jump on stuff when they’re into it and kind of see where they’re 
headed with things and anticipate 
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Alternative educational possibilities 
 most of them were private schools and most of them, the private ones especially 
said, oh Mrs. Thompson, all of our kids are gifted 
 the asynchronous levels, they really weren’t interested and they said basically we 
don’t have to deal with these kinds of, we don’t have to because it’s not the law 
that private schools have to do anything 
 I said to my husband, let’s just pull him out at the winter break and we’ll keep 
looking, for probably a year I said there’s got to be a school out there for him that 
will work 
 she tried an online charter school 
 she did not like the online thing 
 that was one of the things I was hoping for was to find an IB school here for him, 
cause I love the IB 
 they [Keystone National High School] also work with homeschoolers and I think 
a lot of gifted homeschoolers too because they allow that, you can actually do you 
entire middle school or high school through them 
 
Parental involvement 
 I am a compulsive researcher, I absolutely have to know everything about 
everything and everything that’s going on, and I’m constantly telling people about 
what’s going on 
 So when we decided to push on out of school, I spent probably eighty hours one 
week just figuring out everything and it was not so common at the time actually 
 my research was looking at schools here, and we went and visited a few schools 
 we’ve started this gifted education sort of little component of it for our group of 
kids here and it became a little self standing thing 
 my argument is, I am the principal and I am the counselor 
 most parents are the counselor, and from what I hear nationally that’s the way it 
works 
 I put together this whole letter, I listed every book and magazine and ding and 
dong having to do with economics just to prove how interested Scott was 
 I had our evaluator who knows him, verify that he’s fully capable  and qualified to 
do this class 
 I think that a lot of home schoolers try to control, and I realize that it looks like 
I’m controlling what he’s doing, but everything that I have here is a reflection of 
what he’s done 
 you just keep your ears open and find out everything you can 
 I guess from the very beginning because of the people that I connected with early 
on from (unschooling) families and some very progressive, I guess, educators, I 
immediately realized that my role was facilitator so I have always thought of 
myself as the facilitator 
 With Julianne there was certainly some instruction and stuff like that, with the co-
ops that I was involved in, but with Scott it was you know – I would sit and do the 
math with him, but he was doing the learning 
 It wasn’t teaching. I don’t feel like I ever would, either of them were simply 
taught. I was facilitating the exploration of the things 
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 I’ve never been confused about it and they’ve never been confused about it 
 I’ve just always said, “I’m here to make your education possible.” 
 I know people that do it very – they really take off that hat and they say, “okay! 
I’m mom now! I’m going to go make dinner! Your class work is done!” 
 Is it because I was open to it? I do see still lots of parents who are very 
controlling of – and I don’t mean this in a bad way, because you will hear that for 
every homeschooling family there’s a different way of doing it. There is no one 
way 
 When he comes across something I’m the one he comes to and we talk about 
music; we talk – I have said from the beginning I learn so much every day from 
my kids 
 
Curriculum 
 this is what I have to do how do we do it in a way that makes it sort of fun and 
interesting –S 
 but other than that we’ve picked and chose and I plan stuff, you know, found stuff 
on the internet 
 well the Singapore Math, that’s a curriculum and I bought it quickly because I 
like it, it came highly recommended, it was cheap 
 sometimes we realized it’s nice to have a curriculum for a class 
 I mean they’re doing, writing papers and doing work at the college level, I mean, 
really, really good stuff 
 he says that the stuff that we’re doing is harder than any of the classes that he’s 
doing –S 
 I taught him how initially with some classes earlier on how to take the Teaching 
Company videos and build a curriculum out of them by using the questions 
 
Alternative resources 
 we found that as a community, not as a gifted resource, but as a community of 
alternative learners [Open Connections] 
 we got very into the unschooling alternative learning environment 
 Open Connections is a wonderful resource for alternative learner 
 became a nice community to go to because it was all about hands-on, holistic, 
very like Piaget based stuff, um very nurturing and real tools, real work, kind of, 
really nice stuff 
 I got in a couple of national home school to high school lists with a lot of gifted 
learners on them.  And um, actually, I’m sorry, it’s home school to college, it’s 
HS to Col and home school to college are a couple of national lists 
 the local list just for things to do 
 Scott was probably in third grade when we started finding a couple of people who 
were intense 
 I said, oh, that’s really too bad, you should always send them to askPauline.com 
and I gave her that and I said if you ever have anybody in the school district you 
can give them my number 
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 I’m really super diligent because I know from all these ladies nationally on the 
home school to college lists that you don’t want to be sitting there with college 
applications in front of you trying to remember what they did in ninth grade 
 he’s actually taking some classes at West Chester which is great 
 you can take as a non-matriculated student you can take I think up to sixteen 
credits 
 he’s been for four years to a German camp in northern Minnesota called 
Concordia Language Village 
 I’ve been spoiled by Concordia –S 
 learning a language that way is just brilliant, it’s such a great place 
 it’s actually a really good, good resource, Keystone 
 a lot of the nature centers offer science classes 
 so we would go in as a group and say, you know, we’d like to buy a couple 
sessions for this particular age group of kid, so, a lot of people around here offer 
stuff for home schoolers, they know that’s a viable market 
 I think the homeschoolers came up first, but I think that they went to places and 
said, could you do this, and then the resource people said, aha, yes we can, sure 
why not, it’s not during school hours, we can do this 
 there’s a lot going on that isn’t publicized on home schooling lists, and there are 
people also who are making money tutoring 
 they’re actually college classes [Teaching Company videos], college level 
lectures, but we’ve used them and a lot of people have used them for a lot of stuff 
 you can build an entire class around those because it gives full bibliographies 
and asks questions and he’s done several things independently that way 
 then they would all go and watch videos and then they’d come back and they 
would write essays 
 it was a good community, there were a couple people involved in the co-op who 
probably weren’t gifted but had passionate interests in things and loved the group 
and loved the learning energy and excitement 
 the kids would meet at the end of the year and decide what they were going to 
discuss the following year and, it was great, yeah it was 
 we’ve actually become less and less afraid of just asking somebody, would you 
have an hour, would you mind talking to us about this, you know, do you do this 
kind of thing, would you teach a class, or whatever and just finding people to 
meet the interests 
 so finding the right person as a resource, you know, is just as important as finding 
the right curriculum 
 you live in a cabin with a bunch of other guys and kids who’ve decided to go there 
to learn German, so it’s not like your typical summer camp where it’s just, well, 
you know, we’re here for fun, at least at the high school credit program level 
they’re all really into it, and I met some people there who are really cool 
 history and philosophy and things and she’s been tutoring a bunch of us –S 
 because it was tied into the theatre that we were doing –S 
 because we were all interested in acting, she said, ah, ancient Greek tragedy and 
comedy, and then tied that into philosophy and since it’s grown into more of an 
ancient history class –S 
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 hopefully I’ll meet someone neat there [college], like a neat teacher or a neat 
person, who I’ll kind of, a mentor who’ll, I’ve already got some people like that, 
and not necessarily in a specific field, but just someone who can direct me –S 
 and I have been lucky enough to have good, good math teachers, in general, 
which have preserved what the little core of interest in math that I’ve always had 
–S 
 because he’s doing classes, there’s less of the open ended opportunity to say, oh, 
I’m going to do this really big project, but he’s taking the two college classes and 
they don’t have big projects, it’s just steady homework and a test now and then 
and then it will be done 
 You just take random classes about random things that you’re interested in all 
day for two days [Splash at MIT] –S 
 we just tried to find stuff going on in the community, sometimes, for a little while, 
the book stores were having home school stuff, but they stopped doing that so 
much 
 probably knowing the home schoolers, they didn’t buy enough books 
 I don’t know if they [Longwood Gardens] still do it, but we used to go to their 
home school day and it was really fun 
 Scott went to the science classes for a couple years at Franklin, they were like 
weekly classes and they were great 
 he’s starting to take classes outside where he’s actually getting credit 
 there have been a lot of really, really exceptional kids whose parents have shared 
like what they’ve done, and I’ve kind of made a mix of everything 
 everything I’ve heard from the people who are home schooling high school, um, I 
really do take to heart 
 most homeschoolers we know do some sort of community service work as a family 
 the shared online classes that you can get for free from colleges 
 I knew though that we had to find things for him to do that he could go through 
quickly if he wanted to, that he could you know, where he could take classes 
above his grade level, so when he did the year at PALCS – The Pennsylvania 
charter school, we spoke to them specifically and said to them yes he’s only in 7th 
grade but he needs to be in a 10
th
 or 11
th
 grade language class and literature and 
10
th
 grade world history 
 He’s in heaven right now because he’s got a West Chester student card and he 
has access to the college library 
 We’ve always talked about him doing at least a semester in Germany, or 
Switzerland 
 would hope that we could find a family that had a nice library of books in the 
house, just have a good attitude 
 I’m all about having all the information; it makes me feel better, knowing 
everything that’s out there 
 
Interactions with other home schoolers and/or similar learners 
 when we started home schooling I joined it because I thought I should, but 
realized soon that that wasn’t where we were coming from, so we kind of got sort 
of activity information from them, but weren’t really active with them or anything 
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 we actually ran a little girl’s co-op for our daughters for a few years 
 she had two really brilliant gifted kids who she wanted to build a community for 
 the kids really built their own thing into what they did, they became a really 
wonderful community 
 In the meantime, he’s developed other interests and has other communities that 
are intense acting, and people interested in philosophy and so he’s got the 
communities he needs now that he’s a little older they’re a little more specific 
 but for awhile it was tough, we basically did the whatever was out there home 
school activities like the bowling and things like that 
 she didn’t like the isolation of learning without a community and so we went back 
to home schooling a couple years ago 
 I ran a little girl’s co-op here we had six or seven little girls and I did U.S. 
History with them 
 we definitely looked at their stuff to do newsletters every month and went on field 
trips 
 when we found a couple of people who weren’t homeschooling for religious 
reasons, we realize, oh, you know, the learning might not be the same level or 
whatever, but we can do some fun field trips 
 what they actually were, you know, wasn’t as important as the fact that we had 
somebody, that I had somebody to talk to, and that he had some kids to hang out 
with on a regular basis, and for my daughter it was also really important 
 this past year several of the people from that cast decided we were going to do 
Hamlet, but we weren’t going to have a director, it was seven of us, and we cast 
ourselves, we cut the script, because it’s a four hour play we cut it into two hours, 
um, and we cut the script over the summer, we built our set, like a backdrop with 
curtains and everything, and, um, we did everything, we found the venues –S 
 since we didn’t have a director, we would critique each other, ones who weren’t 
in the scene would watch and we all felt comfortable enough with our theatre 
intuition, I guess, that we felt like we would know what we were talking about.  
And I realized recently, like a couple weeks ago, that is everything that anyone at 
any college is looking for, like that kind of motivation and it’s Hamlet, (laughter) 
–S 
 there’s a nice group of homeschoolers that are, that have been doing Shakespeare 
plays for about four or five years, the group was started by a home schooler who 
did it as her senior project, she did a play and this little community formed, and 
it’s just like whoever wants to do it and keep it going 
 there were times when I’d hear about people in school and they’d see each other 
every day, I’d have to tell myself, okay, they’re seeing people every day but it’s 
not the right context at all in which I want to see my friends –S 
 I have several friends who are also interested in writing poetry, some even more 
so than me and I like to have them read it and just tell me what they think –S 
 I have a very solid core group of friends –S 
 they designed the whole game, they made all these questions, they all had to bring 
in questions and then they played it 
 Facebook messages, I wrote a line and sent it to her and she wrote a line, and we 
just put it all in a draft –S 
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 quantity-wise the work that they did was so intense and so packed in that you 
know when we went and looked back and looked at the papers they’d written and 
the time they’d spent and the lectures they’d watched and the discussions they’d 
had it was like, this is not one class. This is two or three that they’ve done here 
 There’s no point in slowing down and because it’s either him on his own or him 
working with friends that he’s chosen to be working with and who are similar to 
him, you know, they pretty much always choose to barrel through stuff 
 I think he misses his good friends this year; he’s a little bit lonelier than he has 
been, but it’s not because of his personality or anything, it’s simply that his 
friends are all older than he is and they’re all going off to college or moving away 
 if you can, gosh, find a community. It’s hard with gifted kids to find intellectual 
peers 
 it’s difficult when they’re in school; when you’re home schooling it’s isolating 
 One of the things that has made me the saddest about the home schooling 
community, at least what I’ve experienced, is that I am a sharer and if I have 
information or I know about an activity I’ll tell people about it, especially if I 
think they might be interested, but even if they might not be 
 I used to do that all the time and I realized probably 5 or 6 years ago that a lot of 
people we knew were doing a whole lot of really cool stuff and they weren’t 
telling us about it 
 I know that they must have known that we would have been interested because a 
couple of times my feelings were really hurt, and that was obvious. But I kind of 
sensed that when opportunities arose to go on a field trip or get this person to do 
a little tutoring session with the kids, that Scott often got left out. And I don’t 
know if it was because they thought that he didn’t need it? Or that they wanted 
their kids to have an opportunity – to do something that – and he wouldn’t have 
that opportunity? 
 it actually is what pushed me – what pushed us as a family – out of Open 
Connections after a while, was that we were not being included in things 
 I know other people who have experienced this and there are people who – I 
mean we all as homeschoolers we make our own opportunities 
 I just don’t understand people who don’t – who are so close-fisted about 
information about stuff like that 
 it’s easier as a home schooler with a gifted kid because academically we can do 
whatever we want. Socially, it’s still pretty hard, you know, unless you find your 
“peeps”, so to speak 
 I have a couple of really good friends with you know who had sons just like Scott 
and we clung to each other for five years and then you know gradually drifted 
into different states and moved away and some of them – boys went to high school 
 
Home schooling supports/doubts/challenges 
 a lot of home schooling parents are very insecure in what they are doing and need 
that 
 easy to use and really really worked well for us [Singapore Math], and that was 
the one area that I didn’t have confidence 
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 they offer to home schoolers a service where you can have somebody who sort of 
helps you decide what you want to do 
 but I have always said it is worth every penny [Concordia language camps] 
 that’s the other thing about home schooling, you’re basically deciding to live on 
one income 
 that was the hard part about the decision [living on one income] 
 when I was starting out it was definitely Open Connections, was the core group of 
people who just in terms of, is it legal to home school, you know, are we going to 
get arrested, you know, all those questions at the beginning 
 I am supportive, and I don’t want to come across as, but I am impatient 
sometimes, with the gifted community and the homeschooling community, the 
homeschooling community does not like to hear about gifted kids that much 
 There is a definite stigma to being gifted in the homeschooling 
 I was going to say, there’s no stigma, like, among the kids –S 
 it’s not the kids, it’s the parents 
 we just stopped talking about it, because, for us, it was like, it was as bad as 
people finding out that we didn’t go to church within the homeschooling 
community 
 we all found each other, we all found each other, and like, when we had this 
group of girls here, a couple of the moms and I said, this is not open to the public 
 he’d love this, this would be great, right up his alley; they [PHAA] did not want to 
hear anything from us when they found out how old he was 
 I just wrote him back and said, not only will we never ever try to take a class with 
you again, but I will certainly not recommend you to anybody 
 the past couple years, I’ve turned into more and more of an extrovert, kind of a 
social person, more so than in the past.  And I felt, especially last year, that I 
didn’t see enough of my friends, but that’s not the fault of home schooling that’s 
simply the fault of geography –S 
 because as a home school mom, sometimes we just get really depressed 
 there’s nobody actually saying, great job 
 it can be very stressful to let go of the control, because I remember feeling that 
way, some years, thinking “He’s not doing anything! What am I going to do? I’ve 
let him decide what he wants to do and I feel like he’s not doing anything!” 
 the home schooling community is just as bad. They don’t want to hear about your 
gifted kid and they shut Scott and some of his friends out of things even though 
they were perfectly capable of doing some of the high school level workshops that 
were being organized and they were shut out 
 
Response of others to home schooling 
 my mom, when she has seen what we’ve done over the last ten years, she says, 
you know, Laura, you basically got a Master’s in education (laughter) at this 
point 
 she had heard that we were gonna home school and she invited her sister-in-law 
who was a school principal from Maryland for dinner, and basically jumped on 
me, all over me 
 some teachers take, teachers in the world kind of take it personally –S 
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 She totally took it personally, it was such an affront to her complete existence, I 
was negating her existence by homeschooling 
 I got so tired of having to explain it to people 
 especially ten years ago, you know, the people at the post office, or whatever, oh, 
you’re at home from school today, and my kids would say, no, we’re home 
schooled 
 Some people would say, you know, they’d ask all those stupid questions, you 
know, you know, stupid questions 
 No I’m not going to make my son sing and dance his times tables for you 
 “well, if you’re going to take the initiative to educate your child yourself, then 
clearly, someone like me needs to examine you to make sure you’re doing it 
right” –S 
 the other thing is, people would say to me, what did you do to Scott to make him 
this way 
 nobody looks at this and appreciates it, except for his grandparents 
 my dad always used to take pictures of the kids sort of in action. He thought it was 
wonderful; it tickled him to see them busy and reading and doing all their fun 
stuff so I have lots of pictures over the years that he took 
 he gets into classes at West Chester and the  teachers are saying why can’t I have 
more kids like you? 
 
Benefits of home schooling 
 I’m sure very appreciative –S 
 You’re doing exactly, basically, if the kids are sitting there and have to be quiet 
and listen to a teacher talk all day, that’s not, I mean, my kids are talking to all 
kinds of people all day 
 I think the great part of home schooling is that that’s so meaningful [making 
connections between topics] 
 It’s been brilliant for us, you know, and I can tell you what we did but I can’t tell 
you how to do it 
 
Responding to criticisms of home schooling 
 we homeschoolers always say have you looked up the definition of socialized? 
 you’re talking about socialization with, you’re talking about being social, not 
being socialized 
 for the most part I would send, if anybody had any kind of opinion about it, I’d 
start sending them articles, saying I’m not going to talk to you until you read this, 
and usually they would call me later 
 Dumbing us Down was a clincher for a few people 
 there was a lot of oh, I could never do that.  And, you know, after awhile I was 
like, yeah, probably not.  (laughter) 
 that’s another thing I say, if somebody seems belligerent, if somebody seems a 
little bullish about it, I say, well, you know, it’s legal and it just really works for 
us, and I don’t like to go into any more detail 
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 if anybody ever said, you don’t do anything all day, you just hang out, I was going 
to make sure that they understood, no, that’s not what we’re doing, every moment 
counts 
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Appendix B6 
 
Participant 6: Miller Family 
 
Selected Clusters for Participant 6 
 
Clusters are attributed to Mrs. Miller, unless otherwise indicated, using this key: 
Father: (F), Alyssa: (A), Ruth: (R), Nancy (N) 
 
Starting homeschooling 
 the first time I ever mentioned home schooling, she bit my head off –F 
 I met a home schooling family, and so I asked all the questions that people ask 
home schooling families, I was just blown away by these kids, and I had never 
heard of the concept –F 
 I said when we have kids, we ought to consider this, and she drove up to the camp 
–F 
 I felt very threatened by home schooling in the sense that you are telling me, that 
all the things I have prepared for are worthless 
 so it took us ten years until we got to the point where I wanted to home school 
 I was teaching in a private Christian school, and that school was founded by 
home schooling families, so that helped me to become accustomed to it and to 
know about people  
 we ultimately said, if that [classical education] was the kind of education we want 
to do, home schooling would be the way to do that –F 
 we realized that we were at a station in life where we could do that –F 
 the real clincher for us once we decided we were probably going to home school, 
we were still on the fence about it, but we were pretty sure we were 
 what approach are we going to, what is our educational philosophy, you know, 
where are we going to go with this, it has to drive us 
 that [CHAP] was really great for me, because I was actually able to see 
curriculum, and people, and resources, they have workshops, so I’m getting to 
hear all this –F 
 go to these conferences and getting to look at the stuff and go ok, I see now, how 
you would teach this to somebody at home, cause at this point in time home 
schooling didn’t make any sense to me –F 
 I sort of philosophically, I liked the idea that you could do that but I didn’t 
understand logistically how you could make it work –F 
 So getting to go to those conferences and getting to see how people really did it. –
F 
 Mom came over and asked, would you like to be home schooled or public 
schooled because mom and my dad were talking about it, and I said, home 
schooled –A 
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Continuing to home school 
 was a huge summer for us to go back and do the conferences again, to spend time 
with Veritas and kind of discern again what are the possibilities.  Um, so every 
year we reengage and kind of ask all the same questions we did, you know, years 
ago –F 
 it’s getting harder, it was easier to say we’re home schooling and just drive the 
train 
 it’s not harder to home school, it’s harder to decide 
 I think there’s more options, I think it’s a little easier, there’s different challenges 
when they’re little 
 we definitely include the kids in that decision making, you know, we’re not 
making that for them 
 we just tell them, here are the other options, here are the ways in which you could 
be doing your schooling right now –F 
 we are just continuing to evaluate that that’s the, you know, what it was that we 
initially set out to do is what it is that we’re able to do –F 
 that still is the best option –F 
 I wish there was a public school for home schooled kids that you could see what 
public school was like.  Like, go to public school for a day and see what it’s like –
R 
 I’ve always wanted to be home schooled –A 
 I think 7th grade is a great year for her to be, kind of, grappling with that, and 
where she wants to, how she wants to end up 
 I want you to make a decision, first of all, based on what really is going to suit 
you best, educationally, and then we’ll, we’ll pray the Lord provides and you 
make sure that our answers are in sync with each other 
 Every kid is a little different, so that’s the other thing, how do you do one for one 
kid, and provide what the other kid needs 
 I don’t know how environment-wise, you know, she’ll like it or not, no idea, so I 
can’t say, I think it’s going to be the same way it is now, we’ll evaluate each year 
and not cast any ideas aside 
 
Planning for the future 
 It’s just mourning that she is, she’s doing exactly what she’s supposed to do, but 
she’s moving away 
 they’re a unit and there will be coming a time not too long where she will be 
definitely separating herself out 
 I pray that the time that we’ve built together that that will be very unifying for 
them no matter where she is or where they are or what choices we make, that that 
will keep them in a tight relationship 
 I don’t know what the future will hold for us, I think it will be interesting to see 
where we end up, and, you know I think it helps that we’re in a large school 
system, so if we ended up at a public school, she would certainly have the 
resources available to her 
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Approach to home schooling 
 you sort of have to have a game plan for all the way through, you know, what are 
you working toward, what are the building blocks, what comes next? –F 
 so age thinking is just easier to do what they’re appropriate for when they’re 
younger in life, so you can do a lot more of unschooling type of approach, and 
live life, but still feel like you are educating your children 
 who is my one who should be home schooled the most, in the sense that she is way 
above grade level 
 you don’t need to keep them flying as fast as they can you need to expand 
 expand how they think, not what they’re thinking 
 the classical approach really helped us as far as it just gave us where we’re going 
 the classical approach, you’ve got the trivium, so you’ve kind of got the grammar 
stage, sort of a four-year chunk, and then a four-year chunk of the dialectic, four-
year of the rhetoric –F 
 the history is sort of driving the train on that, so at the beginning of history you 
spend four years, it works out, going through history, and using the story of the 
world, and kind of reading through, they love history, because they love reading 
about cultures –F 
 how do we structure each day?  And really, it ends up not being, I mean there’s 
some sense of the day, but it’s what needs to be accomplished for the week, often, 
is what you kind of got set up –F 
 Ruth right now is probably the most independent, she really does what she wants 
to do, and she knows that, um, she can get her schoolwork done in very minimal 
time 
 that option is there and the resources are just simply there and that we’re able to 
do it, uh, is why we’re doing it –F 
 for us it was sort of determining that educational philosophy, once we had gotten 
that then it really kind of set the course from there –F 
 there are so many options, that you have to kind of say what is gonna be the 
philosophy, what are you aiming for? -F 
 I said you’ve got to decide why you want to home school, it can’t just be because 
you’re trying to shelter your kids from something or, why, what is it you want to 
do with that –F 
 we have no interest in sheltering our kids –F 
 we don’t start a curriculum in the fall and end in the end of the school year, they 
end when they end 
 the joy of home schooling and the point of home schooling which is what I talk to 
a lot of parents about, because they say I couldn’t teach my own child, that’s the 
point.  You know, that’s the point: is teaching your own child and you’re teaching 
your child to learn and to live and to think and to have a great relationship with 
you and that’s the point 
 that’s just the subtext, that’s just the subject matter in which you’re learning to 
live.  So we’re learning to live here 
 that is huge in having a system for that and having accountability and you have to 
do that in your home, and it never stops 
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 I’ve done it differently probably every single year, um, and I put so much time and 
energy into that stupid log.  That is the bane of my existence 
 let the kids be a lot more accountable to it, to be more documenting their own 
accomplishments 
 People do it all different ways, you know 
 the thing that I think is most concerning to me is when I see people that are super 
simple 
 at some point you really reach a level where you really gotta spend some time, 
and the time isn’t really gonna change, maybe what you do will change, but not 
really how you do it 
 I research things out to the hilt, like I, and I know that’s my personality, like I will 
examine something, every angle of it and I will do it well in advance 
 it’s really coaching, and to me that’s the point of home schooling, is really 
coaching your child how to live 
 a lot of times she gives us a schedule –A 
 we might as well try it right now, and see how it works, so that’s what we’re 
doing right now 
 my biggest concern was Ruth being bored out of her skull, so, she isn’t right now 
 the curriculum needs to be suited to you and your family, so you have to figure 
out what your family’s needs are first, and then you can go and think about ok, 
what is my learning style, and what is my child’s learning style, and then find a 
curriculum that fits into your family, just trying to basically educate at home and 
fill in blanks 
 
Historical perspective 
 we’re really into this second and now in some ways the third generation of home 
schoolers –F 
 the resources have been developed, the networks have been developed, and so 
those that were really fighting for that right to home school as it were, they’re 
trail blazers –F 
 because of the work that they did, we’re really standing on the shoulders of those 
who had done that work, and it’s just made it so much easier, and so much more 
accessible –F 
 I’m not sure that we would have been able to be the trail blazers in that -F 
 I’m thankful for those that really worked at it twenty, thirty, forty years ago, to 
really make it possible –F 
 
Home schooling environment 
 until she was in fifth grade we had one room.  And we would still spread out in 
the sense that 
 it was really a small room 
 it was school room, it had the computer in it, it had desks in it, um, it had all our 
stuff in it 
 here it’s all over the, it’s all over the place.  We’re in every single room of this 
house 
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 now cause they’re really doing three different things they kind of go where they 
can go –F 
 they go wherever they need to go –F 
 Like subjects, I would say they would identify possibly, to a room 
 
Parents’ educational experiences 
 I had a, was in an open classroom, and it was a brand new open classroom, when 
I started in kindergarten it was a brand new program –F 
 There was lots of parental involvement, it was true open classroom, people with a 
real passion for it, so I had a great childhood education, lots of fun, loved those 
years –F 
 Loved the fact that I could explore to my heart’s content, I loved doing math, 
especially early on, competing with Marissa, I could just keep going through math 
books as fast as I wanted to and had the freedom to do that.  Yeah, I had a great 
education growing up –F 
 for me it actually segregated me more (laughter), I lost lots of friends who were of 
different ethnicities, and they all went away because other people were supposed 
to meet them, I guess –F 
 So the school I went to was more segregated through the segregation process –F 
 by the time I’d gotten to high school everybody who’d gone through the open 
classroom process was in all the honor classes all through high school –F 
 I placed out of math requirements for college –F 
 I just didn’t like to read –F 
 it wasn’t until seminary that I started to read. (laughter) –F 
 then I discovered that there was a lot that I liked about reading –F 
 I was an energetic boy who never sat down long enough to read, I wanted to be 
outside running around –F 
 they had at that time, TAG schools, so the entire school system, it was kind of like 
a magnet school 
 I was always processing way beyond, you know, what they were 
 that’s when I was tested, in kindergarten, and so I got sent to the magnet school, 
and um, and it was completely kindergarten to 6
th
 grade, all TAG students 
 it was a great school, it was wonderful 
 I had a very similar experience for a year and a half where we were able to excel 
at our own rate, learn cursive in first grade, you know times tables in second 
grade, you know the teacher was there just pushing, pushing, pushing.  You that 
was, she was always just pushing the envelope 
 we moved, in uh, middle of second grade, Christmas time in second grade, to 
Maryland, Hagerstown, and uh, at that time they didn’t have, they had a pullout 
program for gifted, but it was you know, a couple hours a week 
 so, I ended up being in third grade, I ended up skipping it, so I ended up doing 
that 
 compared to what it was before, it was not good 
 middle school was kind of blah 
 it was junior high, so 7th through 9th grade, so that was good, in the sense that it 
allowed me to mature a little bit, and it was all, the whole district was in the same 
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school, so the filtering of performance levels was there, so I was put into the 
higher level classes at that point 
 kind of on that track, so it was good, with those kids 
 she tied learning together, what it’s all about, why we learn all these things and 
how they are intertwined together, and I just loved it, that was my ultimate class 
I’ve ever taken 
 I wanted to learn, I was going to college and paying them so that I would learn 
this stuff that I wanted to learn 
 I often had to forgo the learning process in order to do what they wanted me to do 
for the grade 
 I was very disappointed in college, very disappointed 
 they didn’t have a passion for the life, for the study of it 
 they don’t have it come to life in a way that was really needed 
 
Educational philosophy 
 I was a kindergarten teacher, and I knew if she went into school how bored she 
would be, I knew if I taught her to read she would be absolutely bored 
 in secondary education I’ve really come to the conclusion that it costs you 
something, no matter what, it’s going to cost you something 
 the curriculum is going to cost you something, being in online classes, being uh, 
the study centers, even if your kid is in public school it’s going to cost you 
 for each of the girls I am sure it will be different –F 
 that’s fine, I’m not anti-school 
 let’s take what you’re doing at this age at this level and let’s just make it more 
and richer and deeper 
 you want your kids to grow –F 
 we’re also not of the philosophy that everybody should home school, so we’re not 
trying to convince the world that they should home school 
 for us it’s simply a method of education, amongst many ,so it’s not, we’re not 
opposed to other forms of education 
 you really engage and you’re involved in that conversation, so, um being able to 
be involved in that conversation, that’s just good parenting and you’re involved in 
your kids’ education –F 
 it’s also the theology/philosophy of parenting that says you are responsible for 
your child’s education –F 
 you could choose to send them somewhere but then you still need when you come 
home, is to process with them and you need to be taking ownership and to be 
involved in their education, so whether you’re doing it at home, or having them 
go somewhere else, you still need to be involved in that –F 
 I’m also very transparent with them, so I make mistakes all the time and ask them 
for forgiveness and also I say, this is what we need to accomplish this week 
 I think that’s the part that I think some parents wrestle with more than others; it’s 
just that it never stops.  No it doesn’t.  It’s not all about me 
 just thinking about I think home schooling and the lifestyle and the world of home 
schooling has really helped me to realize that my girls, and I think just our faith, 
as far as our girls could do anything and that means that they can do anything 
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 they have the capability to do that, but that doesn’t mean that’s what they’re 
called to do.  And that’s okay 
 if God’s calling you to do something right now, you don’t have to wait til you’re 
an adult to do it 
 You have to do your homework, and I would say you have to start with the 
educational philosophy, because if you don’t know why you’re doing what you’re 
doing, it doesn’t matter what curriculum you use, because it could be the best 
curriculum out there, but if in its essence it gets to what you would 
philosophically be driven by, then it doesn’t matter 
 the how you’re schooling has to agree with why you’re schooling, and it can be 
different for your children, so you have to watch out for why are they learning 
and how are they motivated to learn 
 It would be different from how you would learn, and while you’re learning to 
learn, and you have to marry those two, and I think that takes some examination 
and it takes some transparency and vulnerability 
 the other thing too is with gifted kids is you do have to watch for the perfectionism 
thing, and permit them to fail, permit them to fail, and permit them to fail, and 
that doesn’t mean that you have failed and that’s something that I have to tell 
myself all the time, is that if my kids are not doing well, performing or doing well, 
my mantra is mistakes are never bad unless you don’t learn from them 
 So allow the struggle to happen, live in the struggle 
 it’s because they want to see us grow and learn and teach us like in the way of 
Christ –R 
 Just talk to people, I think you can’t talk to enough people, and figure out your 
philosophy first 
 The Challenge course and the Classical Conversations, I love, and I was thinking 
about this, as far as what classes I loved in school, and it was those teachers that 
drew out conversations, that made us think and defend our thoughts, and they tied 
the humanities together 
 They didn’t stick to their genre, you know, their little niche, they really, did, tried 
to globalize it, you know, bring it back out and make us think why.  Those were 
the great teachers I had 
 So this is the feeling about the Challenge program, is that that is really what is 
done, that broader thinking, teaching them to really be well-spoken, and not just 
read it and regurgitate, but really develop their ability to use their logic, that’s 
exciting to me 
 I think that can be happening in a school, it just depends on who is teaching it, so 
who is conducting that classroom and what are their goals 
 
Pacing 
 if they’ve got the concept, move on to the next concept –F 
 we can really just educate them as fast as they can learn 
 I always call Ruth a learning monster and I can’t feed her fast enough 
 I just couldn’t conceptualize how, how does she get, cause she’s gonna  be in high 
school level work next year 
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 a program which I’ve read about that can let them advance as fast as they want to 
go 
 I have to choose when they’ve gotten it as opposed to something that would be 
more automated and more consistent 
 I might go through it faster or just limit their practice 
 I would say that’s probably the pacing difference is I just don’t make them, a lot 
of kids have to do things over and over and over and over again 
 in public school it would be harder to go at the pace you are at –R 
 
Dealing with giftedness 
 Ruth was 2, and Ruth was reading, already 
 she just kind of listened to the stuff and just picked it up along the way –F 
 she’ll love people, she’ll love the plays, she’ll love being, she’ll love the sports, 
she’ll love everything that goes with school, but academics, unless that school is 
just on its game, is going, she’ll tread water 
 because she could do it without having to work very hard –F 
 but people don’t look at giftedness, especially in home schooling, you just do what 
you do, you know, you just teach your kid to learn,  and you don’t worry about 
that 
 I struggled with that, ‘cause when we kept talking about gifted, I kept saying, so 
what, we’re saying our kids are smarter than other people’s kids and it seemed 
kind of like an arrogant thing –F 
 then we went to the one gifted workshop you’d gone to and it helped me 
understand that really when you talk about learning disabilities, there’s certain 
things you need to do to help a child who’s struggling in an area in the same way 
that when you’ve got certain gifted abilities you need to do things differently than 
the sort of mainstream in order to pick up on what those special needs are –F 
 it’s a special need, it’s just a special need, but you can’t do what sort of 
ordinarily would be done, you’ve got to do something different –F 
 you have this whole like Doogie Howser sort of picture in your mind –F 
 how to think like a brilliant kid 
 because she hit her ceilings 
 she’d have a lot of emotions, you know, anything that she couldn’t do, or felt like 
she couldn’t do, she crashes and burns 
 they just don’t exhibit it in the same way as one that’s easily identified 
 it’s all expense, it’s all like, do I really want to spend the money to have my kid be 
identified and what does that get me? 
 to find her holes, I thought there were going to be gaps 
 I couldn’t find any gaps 
 it’s just she has a great passion 
 she’s got that over excitability, she’s got music intuitiveness 
 She would probably be an ADHD kid.  She’s the one in school that I would be 
very concerned about 
 I’m sure this has something to do with her giftedness; she has a very hard time 
going to sleep.  She’s always had a hard time going to sleep 
 Nancy is up I know way beyond that as far as she’s restless 
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 it’s just not appropriate material for her 
 that’s interesting to function as now in a sense a gifted adult where I’ve never 
thought of myself that way 
 I never entered the world thinking, um, thinking that people just think differently 
than I do, and I think differently, um, and that’s probably been a big discovery for 
myself 
 you’re going to always be giving her more than she can handle.  Because she 
needs to learn how to not have everything be easy –F 
 She needs to know how to experience something being difficult so give her more 
than she can handle so she has that experience of, I’m lost, I don’t, this is, I can’t 
do this, and to experience that –F 
 that does become hard because it’s, everything does come so easily and then 
when it doesn’t, she does have the meltdown –F 
 she needs to know what that experience is because that’s a life experience –F 
 you do have to find people who you can relate to 
 the more advanced they are, the more gifted they are, the more different they are 
from another student and the more they’ve got their own leveling  of whoooo, 
experience, you know, to whatever degree they’re experiencing –LM38,6 
 my child is really experiencing this in a very deep way, it’s not just, oh stop being 
annoying 
 I guess just that you might be able to make a living off of it, on your gifted skills –
A 
 that’s the thing about gifted stuff, is I always think that, she wrote that, I did not 
help her write that 
 this is their thing, you know, so I might, if they ask me to read and see, keep count 
or whatever, sometimes you want to but you have to go no, she really wrote all of 
that when she was six 
 
Learning Styles/preferences 
 she would choose to be in school, because she just loves, she loves people, school 
would be for her a social playground 
 if she could do math all day, she would 
 so she has a spelling coach that can let her, if she wants to dig into that –F 
 Nancy, if we let her, she would just play piano all day –F 
 they all love to read, so we know that when it gets quiet they’re all holed up in a 
corner with a book somewhere –F 
 she will either be studying her spelling words, which she loves to do, or she’ll be 
reading 
 she’s gifted in writing, she’s gifted in art 
 she gets concepts, she gets big concepts, she gets language 
 she gets concepts that are just like rich and, deep, and all of a sudden things click 
 she processes everything out loud –F 
 Ruth would prefer to do it in her lap, you know, like hanging upside down 
 She loves to read at night, her Veritas stuff, she reads Herodotus at night, she 
reads the Odyssey, that’s when she prefers to do the bulk of her reading 
 years ago she said I need time to think –F 
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 “I just need time to think, there’s no time during the day to think” 
 doing that processing through the day and life and she experiences all that at 
night.  And so I think it’s sort of in the quietness when everything is sort of done 
that she can just sit and be calm and process –F 
 Ever since she was old enough to reach the keys on the piano she would hear a 
tune and she could recreate it.  I mean, that’s her 
 it’s cool to watch them, you know, when they talk about the stuff they’re into –F 
 learning in History is my favorite thing! –N 
 I really don’t have one because I like to write and do art but that’s not really, it’s 
not a normal subject for us. –A 
 I love writing –A 
 when I was younger I’d bring my math to bed and I’d put it beside my bed so 
when I woke up I’d pick up my math book and read my math so that was out of the 
way –R 
 everybody had to leave me alone and I would just read and that was my best day 
ever –R 
 I find myself more gifted in spelling –R 
 I really want to go to the National spelling bee –R 
 I think I’m just gifted with, let me think, piano –N 
 I like writing stories –A 
 I like entering it for prizes and stuff.  –A 
 I won a couple of art things –A 
 Just coming up with an idea and actually doing it. –A 
 I like making up the story but I don’t like writing it down.  Like, I really want to 
write it down so I have my ideas down, but I don’t like writing it down –A 
 We love making movies, I guess, like with our video camera.  We love acting 
downstairs and putting on shows. –A 
 so that was fun thinking up of a bug and doing research –A 
 yes, there’s a cockroach race and it’s the best –A 
 I guess that I like to find rare bugs to do, because it had to be a bug, but I wanted 
to work birds into it, so I made a rare caterpillar in the bird’s mouth, so it was all 
about the caterpillar –A 
 I made the bee tangled up in a web that we did, it was so awesome, I even found a 
twig that had like one sickness, so it was in a y shape, and so I was able to make a 
web –R 
 she ‘s the sing-songy, she’s in the drama troupe, she’s going to love that, she 
enjoys the interactions with the kids 
 
Concerns with school district 
 it’s interesting to think about it, the gifted thing in the high school, will be very 
interesting, because that I think sometimes it gets lost, and they just do AP 
courses and stuff like that 
 
Interactions with the local public school 
 you want me to try to like you, you know, so let my kids enter in and say I wish 
that I could do this all the time! 
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 I kind of feel like going to the school and saying, well you need to sell yourselves, 
tell me all the things that are going on and let me make a decision 
 
Mandates/requirements for home schooling and college 
 the paperwork and the laws on that are just, yeah extensive, so the amount of 
work that goes into –F 
 there are people who play sports, which you legally are supposed to be able to do, 
with home schoolers, but that’s about it 
 music is the one thing that’s an extracurricular but it’s also co-curricular, so you 
are allowed to do extracurricular by the law, but not co-curricular, so it’s a real 
funny ground, you know, that’s the part where you have to nuance it out 
 in 8th & 11th they’re required to take the standardized tests 
 
Frustrations with system beyond local district 
 There are school districts who do the letter of the law, and they’re not going to 
bend one iota 
 they’re not going to even follow the letter of the law unless you say, here’s the 
law, you have to do it 
 you get so grade focused that it’s, so I’m in third grade, I’m not allowed to talk to 
anybody but other third graders –F 
 I just think they’re filling in gaps that are in public, to not acknowledge a public 
school spends a good chunk of their day doing things that are not academic, is 
just silly to me 
 there are first grade classrooms that are spending hours making paper chains.  So 
to put the cyber school in there and to have the expectation of this massive 
amount of work 
 if we were doing cyber schooling; you’re on this level, you’re on this level, you’re 
on this level, you’re doing this topic, and this topic, and this topic, and that would 
drive me insane.  I would not manage that well 
 
Issues interfering with successful learning 
 when you’ve got a classroom of thirty you can’t have kids climbing under the 
desks 
 
Flexibility 
 I would love for the kids to be able to hop into a class that’s appropriate, you 
know, that they’re just not going to be able to do at home 
 one of the things we really like about home schooling, is as a pastor, we’re able to 
take vacations, sort of, whenever we want to try and organize those, since we’re 
not stuck on a school schedule, so we don’t have to wait until the school vacation 
–F 
 let’s take that week off, and then we can go places offseason, then we save a ton 
of money by going to places offseason –F 
 getting to do things when it’s not as busy and we have some freedom because of 
that –F 
462 
 
 it just took us awhile to understand you don’t have to do every question on every 
page just because you paid for the book –F 
 they’ll get ahead, in fact there are days where they could have done the entire 
week’s worth of math on Monday, but didn’t get to some of the other subjects –F 
 I don’t care if you do that all in one day, I don’t care if you do one every day 
 we’re able to really mix it up as far as we can cover the same topic at different 
levels 
 we have a distinct advantage because of his job.  He is flexible, he is available, 
especially when the kids were little 
 our day isn’t like the same every day.  Sometimes it’s changed around –R 
 The good part of the home schooling aspect of that is that we were able to kind of 
forgo, you know, lighten up on other subjects so that she could focus on this, and 
learn how to do it, you know, cause you’re studying an extraordinary amount of 
time, it wasn’t the studying necessarily, but learning how to study (laughing) 
 
Alternative educational possibilities 
 part of it was the community we were in didn’t have really good options, for 
education 
 as we were getting closer to school age, we started talking about and trying to 
discern and pray about, um, basically the question we asked was, if we could give 
our kids any education, what kind of education would we want to give them? 
 read lots of stuff, came to classical Christian education, and said, I would, it 
would be great 
 really as we discovered more about classical Christian education, we thought that 
would be great, but we were in Clearfield County, Pennsylvania 
 every year we reevaluate, and reevaluate each of the girls, where are they at, is 
this still the best option?  What are the other options that are available? -F 
 as they get older, there’s much more structure needed, and there’s much more, 
the bar is just raised that much more, I mean I guess because, we feel responsible 
that we need to not cut off any options, you know we need to be not limiting where 
they choose to go from here 
 every year we really are intentional about what are all those options that exist –F 
 coming here meant that there were some new options –F 
 there’s a part of us that keeps saying we want to put them into a school system 
such that they’re getting exposed to all that’s out there –F 
 I really don’t like cyber schools and I’ve never done them so I should really not 
say that 
 I can see doing them for high school, I could see that where you really have to 
cover all the topics, you have to cover them well 
 we have definitely been talking about, you know, educational options, and which 
would be best to do for next year, and which would best to do for high school; 
she’s definitely thinking about that, and trying to figure out what she wants to do, 
trying to help her sort through all of the options 
 next year I think she’s still, I think she still wants to be here, but I’m not sure, 
Doug and I obviously are still, you know, just praying about it and trying to figure 
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out the best time for her, in our school system, when would be the best time to do 
that 
 I don’t know, where we’ll end up on that, I think right now she’s thinking of 
school at some time, for high school, but I don’t know what that, what that will 
look like, whether private or public 
 She wants to do public more, I think, because of the cost issue, she’s extremely 
aware of the cost, I was showing her the college stuff, scholarships and stuff, 
Grove City stuff, and she said “I don’t want to spend my college money on my 
high school!” 
 there are a number of Christian schools in the area that are a lot more open, and 
so those are the ones that we are always looking at as possibilities, either full time 
into a Christian school or doing kind of the dual enrollment –F 
 
Parental involvement 
 she’s been teaching it to our kids, and suddenly, she’s like oh, the language makes 
sense –F 
 I get to see what their tests are, so; and I correct the tests, they’re at the level 
where I can go, yeah, you got this wrong, and I know what they got wrong and 
what fooled them, and I know they knew the material 
 there are people who home school that aren’t on, whose spouses aren’t on the 
same page 
 For me it’s getting back into a classroom, which I absolutely love, so that’s 
always fun.  It reminds me that I really love to teach 
 
Curriculum 
 now we’re doing Latin, so that’s essentially what their grammar is becoming –F 
 I just think that that’s where people end up going, um, off, is they think a 
curriculum is going to solve it, and the curriculums often can make it more 
confusing, you know, curriculums come with all sorts of ideas with them 
 
Alternative resources 
 because there’s just so many great resources and things out there –F 
 Alyssa is doing a class online through Veritas press, an omnibus class, and it’s 
just a great resource, and what they’re able to do with her that is aimed toward 
home schooling families is just fantastic –F 
 so for her, again, that’d be a class I’d love to take her to, take her to orchestra 
every day 
 if it was just Alyssa, who’s really the one we’re talking about, um, at this point, 
then we would probably be there, we would be involved somehow in some way, in 
one of them, but I’m not going to drive my seven year old around and have half of 
her childhood spent in a car so her sister can go, you know, be in a play, there’s 
stuff more locally that she can do, that will suffice 
 that’s the one that probably was tempting me the most last year, because it’s the 
classical school, one day a week 
 so there’s options, but the options are still a little ways away –F 
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 One of the best things about moving here, she can participate in the Scripp’s 
National Spelling Bee 
 she’s got a tutor up at Grove City 
 Shurley grammar is really cool –F 
 If I had the time and the energy to reevaluate that and the money, I would 
probably do an online system [for math] , that would be the ideal, in which they 
got educated, as far as the lessons 
 the vast number of resources –F 
 they just read like crazy, so I mean, we come out of the library, everybody has a 
stack this big, so as far as pacing, um, I just supplement like crazy with other 
stuff, you know, giving them some other things to do 
 I don’t know what else you can do, but, you know, like, I would not be able to do 
what I do without inter-library loans 
 both of the libraries in both of the communities that we have been a part of have 
just been great, in terms of getting the stuff we need –F 
 We continue to look at other resources; we have Alyssa doing that online class, 
continuing to find what other resources are out there –F 
 I think at some point that’s gonna be a very formidable option, I don’t know 
 it is one of the best children’s events I have ever been to, hands down.  It is just, 
they do a phenomenal job, it’s an entomology and education department, they 
both get together and do it 
 we just joined a classical conversations group that started like two weeks ago 
 the conclusion we came to was: this is either going to work for us or it’s not, and 
it’s better to try it for half a year than a full year 
 Part of it was more of just the social interaction for the kids, and um, just seeing if 
it’s something that they wanna do 
 where Classical Conversations started, which is the Socratic method of linking all 
of the subjects 
 To get people thinking about their lives, and you know, “Well why is that 
important?”, and “What does that have to do with?”, and getting the discussions, 
basically the debates they, really getting them to draw out the importance in the 
debate, and they have mock trials in one of the levels 
 So that will help us understand whether we want to pursue that again, you know, 
next year at all 
 I think Classical Conversations sometimes feels like people are trying to fill that 
gap, because they don’t think they can do it themselves, which has a million 
different reasons why that is 
 the kids are really utilizing their logic course, most of them are doing the logic 
course at the same time, so they’re sitting there learning the vocabulary and 
concepts that they’ve been learning in logic, in the Socratic dialogue.  It’s so neat 
to see them tying those two things together and being able to communicate what 
they’re trying to say, it’s just really seeing them be able to apply it 
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Interactions with other home schoolers and/or similar learners 
 she’s going to be able to have that opportunity, that we would not be able to do on 
our own, but being able to get her into that community of people that are doing 
that class together has really been great –F 
 I mean it is a full, full school day, full of, full day, morning to afternoon, all kinds 
of different classes you can enroll in 
 we had really helped to build the home school network that was there –F 
 this year they’ve started a co-op where they were meeting every other week at the 
library 
 they are friends with a lot of not just home schoolers 
 there’s days that she just wants to play with the little kids and other times she 
wants to be sort of grown up which is what you do with this age, um, but she’s got 
no problem going back and forth –F 
 where we used to live there was a huge group and we knew a lot of people there –
A 
 there’s an amusement park that our home school group goes to each summer –A 
 we talk to each other on the computer and in my online class there’s a bunch of 
people like who talk to me with that –A 
 they will get on twenty minutes before class, an open mic basically, and they’re 
allowed to just talk 
 her best friends are two other home schooled girls that are never going to live 
near her 
 one of the things for me that was hard to wrestle through was the fact that 
friendships are very different in this era than they were in our era 
 your best friend can never live next door to you, and still be your best friend, 
because you could Skype each other, you could email each other, you could visit 
each other real time 
 fun thing is that some of the people we know go to the bug fair thing from where 
we used to live –A 
 
Home schooling supports/doubts/challenges 
 home schooling, you usually have one person not working, so if we’re going to do 
this, and do it well, you know if I have kids in school then I have work options, if I 
have no, if my kids are not in school then I don’t have work options, as much 
 as you get into secondary and then you start getting into high school, is you start 
having to decide, how do you structure sort of legally the junior high/high school 
program such that there’s a diploma or whatever you have so that now you can 
do the college piece –F 
 how do you discern which one to do [diploma programs] 
 our support structure is not as much local, but our friendships that we have from 
just around from other places, friends that we’re able to –F 
 for me those friends are just key 
 the thing that I have lacked as far as support is, um, as far as gifted is just trying 
to get gifted people who are educating gifted kids, that’s hard, that’s really hard, 
um what I find more often is that people have gifted kids, but don’t realize it 
 I would say the message boards are our best support, um, for the gifted 
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 that was just great cause that was again, that was again being able to go and be 
with a network of people and being able to understand there’s, other people were 
asking the same questions that we’re asking-F 
 I remember you standing in the hallway after something and being able to talk to 
somebody and sort of specifically asking certain questions, and it’s like all of a 
sudden the light’s really going on in terms of communication –F 
 the gifted support has come in big chunks like that, like where I’m at the gifted 
development center where I’m at, like; you know they come in like these huge like 
this is the focused time to get your gifted support 
 another support that happened that was really great for us, is that our 
pediatrician, in the town we were in before for nine years, she was off, she was 
above 160 IQ, she is really bright, she is really brilliant 
 she recognized Ruth’s abilities, and that was a real big support for me 
 that’s probably the hardest thing is that they overlap each other 
 it was just hugely expensive, it was really expensive, but that was the best way 
[formal gifted evaluation] 
 I fight the teacher in me 
 That’s probably the hardest thing about home schooling for me is battling what, 
honestly, I was taught 
 that really battle the parent/teacher and feel like their relationship is much better 
if they have sent their kids to school 
 I would say classroom balance of, you know, of the time that a classroom teacher 
spends on behaviors is what I spend on behavior 
 every parent has questions in terms that they’re trying to find that balance –F 
 So being able to do those evaluations really helped us in terms of always sort of 
being aware of what are those pitfalls and what can you fall into and, so those 
were profitable. –F 
 There’s been times in which I haven’t understood why we’re doing what we’re 
doing and then I have to keep asking questions and come to a point of 
understanding –F 
 the huge challenge is life and work, you know, for me.  Home schooling is work, 
but you still have to live your life, so that is incredibly, that is the hardest thing 
for me 
 keeping up with the household and living here twenty-four seven is incredibly 
challenging 
 we live here, we go to school here, we do, everything that happens, happens here 
and so we’ve just got stuff all over all the time, and it took me a while to really be 
okay with that –F 
 that was in many ways was one of the biggest challenges was just getting to the 
point of being okay with the fact that because we live in our house, this is not 
gonna be, perfect –F 
 let’s learn from why we make mistakes, so I think as home schoolers, we’re so 
often grading ourselves on the performance of our students, especially when you 
have gifted students who don’t struggle, you know, so if they start to struggle 
you’re like, oh no, what am I doing wrong, aaahhhh, what are they doing wrong? 
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 I’m not in public school so I don’t know what the schedule is for public school, I 
don’t know when they’re getting out and so I’d like to know what my friends are 
doing –R 
 having to teach a kid how to study for a final exam, it wasn’t just studying, it was 
how do you do this?  She’d never done it before, so, you know, how do you study 
for a final exam, how do you take notes to get ready for a final exam?  How do 
you prepare for an essay exam, how do you prepare for a multiple choice exam?  
A huge learning curve on her part, having to learn all this while having to 
implement it, you know? 
 it’s interesting to me to see the different approaches that people have, and I am 
surprised at how, um, I guess, lack of confidence, you know, that some parents 
have toward it 
 if they have money, they want to purchase something worthwhile, and then they 
want to kind of fill that gap that they see that they have, that they couldn’t, they 
can’t adequately teach their child, so they want to purchase something of worth in 
order to fill that gap 
 Some people aren’t accountable enough, they don’t have the discipline, they don’t 
have the resources, you know, whatever, there are a million reasons 
 
Serving as resources to others 
 they’ve been able to ask us questions, so there’s been a handful of people who 
have –F 
 the mom and the mom was like completely against it when we came, and she just 
didn’t understand it, she just, she really had a concept of it that was not, just, it 
wasn’t real, really what, what it was, so once she kind of got over that hurdle 
she’s like, well of course I’d do this 
 so it’s been a number of people that have kind of started, you know, to look at that 
as a possibility –F 
 she wanted to hire me to home school her kids 
 I keep saying you’re doing more than you’re showing, you know, and you want to 
show all of what you’re doing 
 
Response of others to home schooling 
 my sister is a teacher and my mom was a teacher and so for both of them it was 
sort of asking the same questions that we had done –F 
 I think one of them was like really saw the benefits of it and wished she could do it 
 One of the early affirmations that we got from some of the other teachers from the 
community, um, that was from where we thought we would get pushback –F 
 what they all said was, “Yeah if that’s what we could do that’s what we would 
do.” –F 
 we were finding out from people that we were surprised by the number of people 
who said, and especially those who were in the school system say that’s a great 
idea, you should definitely do that if you can –F 
 that was some good affirmation, so yeah there was really never pushback from the 
families –F 
468 
 
 it was more just, you know, understanding it, and as they did, they said that’s 
great, you guys are definitely in a great position to do that –F 
 they’ve been supportive, too, they don’t just look at us funny, when we come out of 
the library 
 they want us to check their books out, so it’s nice they’re not, they’re not mean 
librarians 
 some think I’m lucky to be home schooled, some think I’m not lucky… -R 
 it’s funny, you can see educators fighting the educator in them; they want to be 
friendly to home schoolers 
 it’s like they are talking another language, they want to say stuff, but it’s got the 
school lingo in it.  They get tongue-twisted, they want to say the right thing, and 
they want to be helpful 
 
Benefits of home schooling 
 what I’ve found, and this is what blew me away with that very first home 
schooling family that I met, was the kids, not only how well they could interact 
with other kids, but also with adults –F 
 home schoolers that don’t know that those barriers exist, so they will  interact 
with anybody and everybody –F 
 they get together with a group and they don’t all sort of segregate to their various 
grades, they just are a group together, and have no problem just interacting with 
whoever they need to interact with –F 
 different backgrounds and different personalities –F 
 we’ve encountered people that embrace everybody and anybody, so it doesn’t 
even occur to them to segregate out other people for those kind of reasons –F 
 we just have activities in the evening which has made our family be more able to 
participate in those things while other families, you got to get up for school, so 
you have to leave now, and when you get home you got to go to bed right then 
 it gives them processing time to do, so, it’s worked out fine; I think I wrestle with 
my own guilt about it, but I don’t see any detriment from 
 it’s cool because you get to deal with the stubbornness, you get to deal with the 
heart, you get to shepherd, we get to shepherd their heart in the midst of 
schooling, so the stuff that schools have to deal with all of the time, you know, 
behavior management in classes, cause you’ve got to get everybody to keep 
moving forward, we can take the time and say, let’s go have a time out together, 
let’s go talk through what you’re experiencing right now –F 
 I think outside of education is just the relationship that they have together, that we 
all have, you know, our family is dynamic 
 there’s just so much discovery and so much that they get to do because they’re not 
strapped into an agenda 
 it’s giving her a chance that she can do her own at this thing –F 
 I am so privileged to do it, that’s probably the biggest thing 
 I don’t know if they were in school, that I would have had that same ability to at 
least get to it at this point, and raise them that way I think in the sense that, you 
have the ability to do anything, but God’s calling you to what 
 I come back I can’t believe what it is that they can do –F 
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 It’s neat seeing that they’re going to have the opportunity to do whatever it is God 
calls them to do –F 
 just letting them discover that and hopefully not feel the pressure of having to 
perform something but being able to have freedom to really do what it is that 
they’re called to do –F 
 she’s going to get the point of grades before she ever gets a grade.  As opposed to 
like I was, driven by the grade –F 
 I love watching their love for learning –F 
 our girls show up and just start asking questions about everything under the sun, 
and leader’s just like, this is great! –F 
 Opportunities like that, just because they are engaging and not afraid to engage 
multiple ages, they’re not child oriented, they’re people oriented 
 they just learn to be into it and something they’re into, if they want to ask 
questions, they want to know more about it and they do –F 
 talked to a professor and asked him, what do you notice about home schoolers, 
and he said, they’re the ones that ask the questions and have this love for 
learning.  They’ve got no problem raising their hand and asking a question –F 
 that was good to hear that love for learning and to watch that because I’ve, 
there’s certain things that I loved to learn growing up but the love for learning I 
didn’t really discover until –F 
 the coolest moment I think this year has been taking Ruth to Grove City because 
we sit in the student center where she’s tutored, so she sits at a table with her 
tutor and then we are somewhere else doing school, but our kids are in the 
environment of a university and they’re there, just being surrounded by doing 
their schoolwork and it has made them ask so many college related questions 
 one of the great things about teaching is how much you learn in teaching –F 
 you get to sleep in –A 
 for my home schooling friends I can sleep over on weekdays because my friends 
don’t have to go to school in the middle of the week –R 
 That’s another good thing about home schooling because when we moved it 
didn’t make school too hard –A 
 we get good meals –A 
 we like to go on vacations when other kids are at school because then it won’t be 
as crowded –A 
 I like the job Daddy has because we can go on vacations with him –N 
 home schooling, home schooling, we love home schooling; math and grammar, 
spelling too and taking off our shoes.  Home schooling, home schooling, we love 
home schooling.  Our own sister likes to read as we do.  Grammar, math and 
spelling too, History’s our favorite subject it should be yours too.  We learn so 
much, by being home schooled, it’s so fun to really learn when we are home in 
school.  Oh home schooling, home schooling, we love home schooling.  We had 
fun creating this but now we’re done boo hoo.   (laughter)  (to tune of Jingle 
Bells) –A, R, & N 
 it’s easier because mom can come over in person and explain something you 
don’t understand, you don’t have to raise your hand and have a teacher like 
explain it like school-wise –A 
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 she can tell me about it in her own words and it helps me understand a lot better –
R 
 
Responding to criticisms of home schooling 
 one of the first questions that people ask is aren’t you worried about, you know, 
the socialization aspect, and our answer always is, yeah they haven’t learned how 
to bully each other out on the playground, they haven’t learned all the bad words 
–F 
 when I think about the socialization that I learned at school it was not necessarily 
positive –F 
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Appendix B7 
 
Participant 7: Martin Family 
 
Selected Clusters for Participant 7 
 
Clusters are attributed to Mrs. Martin, unless otherwise indicated, using this key: 
Robert: (R), Cynthia: (C), Kevin: (K) 
 
Starting homeschooling 
 I knew we needed to do it at that point but it wasn’t what I had intended to do 
 initially I told my husband there’s no point at all in doing this so we finally 
decided we would home school, cyber school – we chose cyber school initially 
 my 14 year old son Robert, the first time he home schooled when he was in 4th 
grade 
 then she decided if I was going to go to 2nd grade there [public school] or go to 
home school. She said that –K 
 it was in the 3rd grade, which precipitated why we ended up bringing him home, 
he was taking a placement test that introduced – he knew how to do things all 
through this placement test up to algebra except he didn’t know long division 
 my youngest, my 9 year old – he spent a token 2 hours in public school as an 
experiment to see if he should be grade skipped when he showed up for 1
st
 grade 
because he went to Montessori for kindergarten and preschool 
 if you go to a true Montessori it’s done at the kid’s level and the child is supposed 
to be working the whole 2 hours in the morning the whole 2 hours in the 
afternoon that child is supposed to be working and when they master a particular 
manipulative or material they are then shown how to do the next material 
 he arrived home without that kind of damage of being stuck doing inappropriate 
work because the Montessori had materials up through the 6
th
 grade 
 he got home and he was ready to go to work and I ran out of work for him – I 
prepared a week’s worth of work for him and he finished it all by 10:30 in the 
morning  
 I didn’t know what to do because a lot of it I was just figuring out what he could 
do and what he couldn’t do and some of it was too easy 
 I said just go read this while I help your brother and sister and figure out what 
you should work on and he comes back 20 minutes later and I said why don’t you 
read some more and he said I’m done what now? 
 It might be foisted upon you because it was not something I intended to do and 
when I realized it was the only choice I still resisted it for 2 more months 
 initially it was all about trying to make the school do their job and you know we 
go to great lengths to try and make them do what they are supposed to be doing 
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 I told her at some point you’re going to realize that even if they try they can’t and 
if they don’t try or they can’t your kid is the one that’s suffering and you’re going 
to decide this is not okay anymore 
 for the first year you’re going to feel like you’re missing out on everything 
because last year you were on the PTO board and you were involved in all these 
different activities and this year you’re going to wonder what they’re doing and 
you’re going to feel like you’re missing out 
 The second year you won’t care. It won’t even be part of your universe. 
 the other thing I always tell parents is you can’t quit the first month. You decide 
you’re going to cyber school or home school you start that first month you’re not 
allowed to revisit whether or not it’s the right idea until you’ve at least completed 
one month. 
 that first month is the hardest month. You will feel so like you’re drowning 
sometimes 
 it can be emotional and it’s hard so you have to basically tell yourself at first 
you’re not going to change any of this until after the first month you’re not even 
going to allow yourself to consider changing this for one month 
 You’re going to want to know what your kids’ strengths and what their 
weaknesses are relative to their abilities 
 I had some very inappropriate prejudice against home schooling because the only 
people I knew that did it were a little wacky and they were doing it for completely 
– the reasons had nothing to do with educational excellence and education took a 
back seat and so it really clouded my view of the average home schooler and it 
wasn’t something that I was even entertaining or even respecting before I decided 
I needed to do it 
 
Reasons for choosing cyber school over traditional home schooling 
 largely the reason I’m doing it is in order to provide a very accountable method 
for my kids’ acceleration 
 It’s easier for me to show colleges or even in the event they decide to go back to a 
public school at some point if that’s what they want, I will have a very easy way of 
showing that they have for example taken physics in 9
th
 grade or algebra in 4
th
 
grade or whatever  
 it was because if it was taken at a public school and a cyber school is a public 
school and they meet the standards they have to follow the state of Pennsylvania’s 
guidelines and that was the main reason 
 
Behavioral effects of public school lack of fit 
 it got to the point where he (Robert) almost appeared to be a mute autistic child 
 on the other hand I just think it would be nice to have recess with other kids they 
could hang out with and play with although recess was kind of torturous to my 
older child 
 she was there just to make sure he did the work so every time he looked away she 
would yell at him and he was just like jumping out of his skin. It was a bad 
experience for him 
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 we showed him how to do it and he was really stressed as we were showing him it 
because he didn’t just know it already he wasn’t able to just sit there and 
basically already know it so then we walked him through a few examples of long 
division problems and then asked him to do one so that we would answer the 
questions, you know, and he started crying and says I can’t do this! 
 I said honey it’s just like homework and he said no it’s not; homework is work you 
do because the teacher makes you it’s never stuff that you don’t know 
 the struggle in her case when we came home from public school to school at home 
with her she was in 3
rd
 grade should have been in 2
nd
 grade and she had anxiety 
issues – she was my picker, my child that would pick 
 We found out that she was picking and self-mutilating at school out of frustration 
she also had the hidden disability of auditory processing issues so when she came 
home she’s a perfectionist and a slow processor and she at that point even though 
I’d asked the school repeatedly to give her work that would be hard enough for 
her to make mistakes so she could get comfortable with them if she did anything 
and there was a mistake on it and if she did anything that was not to her 
satisfaction she would destroy it 
 She would either mutilate it like rip it up and throw it away or she would cross it 
out with a pencil until it was completely gone 
 
Continuing to home school 
 If a charter school or our public school would suddenly develop this whole new 
philosophy that would allow them to learn and be required to provide proof that 
was appropriate for them for their learning I would be the first in line to sign 
them up 
 But when the day comes though, when I can’t tweak the cyber school’s system 
enough to make things bearable enough for my kids then we will leave 
 when we get so fed up, if it gets too stressful for them then we’ll leave 
 we’re also going to run out of classes so I don’t know what we’re going  to do in 
the next couple of years especially my son is going to run out of science and math 
next year in 10
th
 grade 
 It’s open –ended for us – it’s always open-ended 
 every year we look at it, and if mid-year things weren’t working out for us we 
would leave if it came down to that 
 but the rigor part we can again if I can’t meet the needs in the rigor area then we 
leave and if they get punished too much, if they’re not allowed to learn the 
material they’re ready to learn because of other reasons that the school won’t let 
them learn it or doesn’t offer it then we’ll leave. 
 So it would be basically we would home school at that point. What we have left. 
That’s what we have left 
 I expect more parents to find [traditional public] high school to work more so 
than middle school or elementary school 
 
Planning for the future 
 I’m not sure if he’s physically ready to go to a community college or college I 
don’t know if he’s organizationally, I don’t know if he’s organizationally ready to 
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even handle college classes independently so we’ll have to come up with some 
system that will allow him to – what was my term? Comfortably learn, right? 
 we were able to make it work, so – I’m always looking ahead, definitely, and my 
plan right now is to actually decelerate my 9
th
 grader, Robert, who you did not 
speak with.  He is taking pre-calculus this year and I intend for him if the school 
will allow I want him to do an independent study and perhaps study numerical 
methods and some other branches of math and then not take calculus until 11
th
 
grade. There should be no rush to take calculus and I don’t know if he’s really 
fully ready to do it with me the way the school wants him to do it anyway 
 That’s my plan for him for that and we’ll see how that goes otherwise I’ll be 
looking into cyber options for school for him for college – cyber college options 
 
Approach to home schooling 
 We don’t spiral in my house 
 normally you would think bribing is not good but for him there were some things 
he did not want to do 
 he wasn’t being bullish to be mean to me he was being bullish because the subject 
was just not at all engaging for him at all but he was willing to do it for the 
M&M’s 
 even though he knows how to spell, I have him do two pages out of every unit for 
two reasons, one because then I make him do the cursive because that will make 
him do the cursive and then the second page is purely use of those words 
 I insist that we do school from 9-4 every day and we take big breaks 
 I make him do math and it’s not exciting because he needs to get more automatic 
with his math facts so I make him do some long division problems 
 The more often he complains the more often I make him do it. I figure the more he 
gets used to it he’ll complain less, right? 
 now he’s just responsible for doing his work and he’s gotten to a point where he’s 
just getting it done and I’m always looking at getting them to the point at the end 
of high school where they’re ready to go to college on every level 
 trying to put that all in place and trying to make sure he learns good habits and 
learns to be responsible, that’s the whole key of looking down the road each year 
– how much progress we made and what we need to change, and rejoicing in the 
successes we’ve had 
 he has YouTube on but the computer has to be to the side, and the books all in 
front of him, and he has to get 4-5 lessons done each day 
 however that happens as long as he’s gotten it done and it’s done well I’m fine 
with it now because at least he’s getting it done and he’s understanding it and 
he’s being responsible 
 Look at the big picture and what you’re doing. Was it worthwhile? 
 this binder right here that says “Robert, 10/11”, that’s all my supporting 
materials for all the classes Robert is taking this year so that I can keep up with 
what he’s doing and before any kid enters a test because their tests again are high 
stakes tests; they have a quiz every day 
 With the idea that I need to make sure that they understood the questions and 
frequently if it’s an essay question, which my kids are not good at answering at 
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all, I have to make sure that they have elaborated fully and that the information 
from their brain is reflected accurately on the paper 
 School whatever works for you 
 Because I don’t really home school –C 
 It’s either A because I feel like it or B because it needs done –C 
 if I’m in a terrible mood I’m going to do some biology and if I’m in a good mood 
then I might do some writing even though I will not be happy about it, so basically 
I kind of knocked it out –C 
 the work is given to you at the table and then you can take it wherever you want, 
right? [to Kevin] 
 I just have to find more interesting science stuff because I’m obviously – 
remember I was saying to you – I haven’t found “it” yet 
 because my kids are going to run out of math and science in 10th grade, basically. 
I’ve been decelerating my children 
 I had Robert take algebra 2 over 2 years so that he could focus on some of his 
weaker areas because there was really no rush to get to calculus in my opinion 
 I want him to really really understand it 
 he’ll do algebra when he can divide by fractions and explain to me why. And 
we’re just about to start covering that. Every year when we get to different things 
in math I try to take it as far as we can and then wherever he’s at I just put it 
away until the next year and we revisit it and see what he’s ready to understand 
 I will always make sure he has meaningful learning 
 If my oldest was a 5 year old today I would perhaps go down a different road but 
we are already way down this turnpike, you know? You can’t go back in so many 
respects but there are days I just let them go off and do whatever project they 
come up with on their own and whatever is exciting and intriguing for them but I 
have to be careful because then we end up omitting the things that are 
uninteresting or are hard for them 
 with him I actually had to learn how to make sure – I was risking ruining his 
ability to work quickly which he’s really good at working quickly and I had to 
then make it so that first year he only did school maybe an hour a day and that 
was a good solution because he covered more than a year’s worth of stuff and he 
got to be a kid 
 instead of being asked to do things perfectly without learning it would be more 
about learning and then making mistakes because you’re learning 
 it took a couple of years for her also, not as long as for my oldest child but then 
again she didn’t go to public school as long  
 for her the whole thing was now allowing her to be challenged and also try to 
help her get through her frustration and get more comfortable with the whole idea 
of not being perfect 
 you do not start each child at the school year in September. You don’t start all 
three kids or all two kids on the same day 
 I would start my child who works the slowest I started him at the beginning of 
August because that way he completed at least one class before school officially 
started 
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 In every class they started that day they were starting from scratch so I couldn’t 
even help both of them much less him and them so I learned that you just start 
each kid separately, stagger the start and if you have requirements from the 
school start early because you want to have a month’s worth of stuff done ahead 
of time that way if you go off on a tangent 
 It makes a big difference to know that your kid is really really above every other 
ability smart in math but has great difficulty in writing where the kid wouldn’t 
qualify for having a disability but it’s going to impact how you want their output 
to be or what you expect out of them or whether or not what you’re offering them 
is even appropriate 
 you need some data on your child, on their strengths and weaknesses, and that’s a 
good place to get it 
 In my household we do not do a single math or science class in the middle school 
we just jump right over it 
 
Home schooling environment 
 Each person has their own workspace out there in what used to be a formal 
dining room and living room 
 more school is here because we found out it’s best for him to have school 
wherever I am and not near Robert 
 even though he has a desk, school’s in the kitchen and then goes wherever he 
wants and then he sneaks away and hides as soon as anyone comes. I’ll find him 
up in his room playing with Imaginex. Can you blame him? 
 Yes it’s school wherever they want. Why not? 
 if we didn’t have the room it would be challenging but fortunately I have a 
wonderful husband who doesn’t mind that we’re not doing typical things. Like 
most people might wish they had living room furniture in their living room 
 Dad’s like us, you know? 
 
Parents’ educational experiences 
 I was always the child that got put in the cloakroom because the teacher didn’t 
know what to do with me 
 Third grade was good because it was a teacher that was real flexible, wanting to 
do all kinds of interesting things 
 Yeah 3rd grade there was math and reading grouping but not again until 7th 
 thankfully I picked math and science 
 But if I hadn’t picked math, at that point it meant that you wouldn’t take calculus 
before you graduated 
 The only year in elementary school that I didn’t get in trouble was the year that 
they ability-grouped 
 
Educational philosophy 
 they should have the opportunity to absorb instead of focusing on proving all the 
time 
 Prove it before – and that’s wrong. That actually takes the love out of it 
 But that way it keeps the focus on the actual content, too 
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 if the gifted program was actually providing rigorous above level material then 
above-average kids wouldn’t want to do it because the work would be too hard 
 and I’m thinking she’s not going to be like him because she goes to that same 
Montessori he goes to 
 You know he is who he is. Good or bad. And there’s a little bit of both 
 I’m looking for mastery so the tasks aren’t always unless I have a specific 
outcome I’m looking for example practicing the cursive, I’m looking for 
understanding, it’s mostly about understanding in this household 
 I don’t want to be holding his hand and watching him sending him off to college 
 they have to become more self-reliant and responsible and he’s on his way 
 Because I haven’t found any place where they can learn comfortably. That’s the 
key. Learn comfortably 
 You know like give them two choices and make sure he wants to do the one you 
want him to do? 
 I think teaching is the most important degree you can get because all the other 
degrees are based on what they’re taught. You’re not going to get smart if you 
don’t have good teachers. If you don’t understand what they’re talking about 
you’re never going to learn! It’s just the way it is –C 
 I say there is no rush to get to that but I still want meaningful learning to be going 
on 
 This is what the Special Services Director said to me: You realize now she’s going 
to go to college a year earlier? You’re going to lose your baby girl a year earlier 
than you would. That was a low blow, wasn’t it? I looked at him and said, “this 
isn’t about me! Give me a Kleenex!” 
 I’m all for offering choices in education 
 
Nonconforming 
 most people don’t identify with us. My house is a little bit tiny unusual. What we 
do is unusual. Like I said, this is as neat as it gets because usually there’s stuff 
everywhere 
 now we’re not following the system as it is anyways 
 we’re using PA Cyber’s Calvert so that we can do what we want 3 weeks out of 
the month and just do Calvert one week out of the month just to make the school’s 
paperwork look good 
 
Dealing with giftedness 
 He’s (Kevin) got it going in so many different ways 
 we got her grade skipped and we got her further skipped in math which was 
groundbreaking in my district 
 She should have been a second grader, but was a third grader taking fourth grade 
math being bused to the middle school 
 the kid that’s in, a 9 year old child is not developmentally ready for non-
intellectual reasons to do a 9
th
 or 10
th
 grade class 
 they need something that’s a little more 9 year oldish even though the content 
should still be rigorous but those books really aren’t out there 
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 well he wouldn’t if you would offer appropriate content for his age level – call it 
something else if you want 
 you have a very diverse population of students as a result of the fact that gifted 
kids that come in different flavors 
 you’ve got every style and nature of kid so that means the type of proof each kid 
would be able to provide you of understanding is different 
 “Average students do not catch up with precocious students, in fact research 
supports our observation. The gap between gifted and average children observed 
during the primary grades only gets wider” 
 Everyone always thinks that being gifted is wonderful and fun –C 
 It’s a curse. It’s a gift and a curse 
 Cynthia, at age 5, had already reasoned her way out of religion 
 she had her first existential crisis when she was five 
 There are many adults that never hit that understanding 
 they can’t even come up with an IQ for him because his non-verbal is so much 
higher than his processing speed 
 When people come up to me and say things like I’m so proud I just found out my 
child is gifted I say, “I’m so sorry for you!” I wish your child was bright 
 But they’re tormented! They’re treated like – I refer to us as Martians and the 
people that are working with them are Earthlings, are people who have seen the 
Martians through their spy glasses and they assume what’s going on with the 
Martians and their understanding is based on looking through the spy glass but 
they don’t understand the Martian 
 the Martians try to appear like Earthlings the best they possibly can, but it’s not 
fun 
 Oh he’s gifted and he’s advanced in math but he’s a little slow processing 
 For example what they consider a perfectionistic child like Cynthia, it’s not that 
she’s perfectionistic in that she refuses to write down her answer until it’s perfect 
in her mind. It’s that she processes slowly and thinks and it takes her that long to 
get it organized and expressed 
 I get frustrated if I don’t get it right –C 
 they’re misinterpreting – and I see that in a lot of the gifted kids’ behavior and 
testing results what the educational community or the psychological community 
interprets that meaning is not very accurate in my opinion 
 I requested an evaluation when she was in kindergarten 
 your grade skip worked out really well 
 the main thing I noticed as my mom told you was that all the kids were looking at 
me as if I was an alien. It’s like “oh you’re the kid who’s grade skipped!” –C 
 But her teacher handled it brilliantly. The teacher told the rest of the kids because 
initially she started going to the 2
nd
 grade class in the afternoon for math and for 
recess for a trial for a month and once that was evaluated then she was put there 
full time and the teacher said, “class I want you to know that we are getting a new 
2
nd
 grader” and she never said where she was from and she never said anything 
about what grade she had been in 
 she turned out to be – she was the easiest kid to have in the class – she was a 
teacher-pleasing perfectionist! What else do you want? The teacher loved her! 
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 you’re different from everyone else and in some ways it’s better and in some ways 
it’s worse –C 
 when you’re an adult it’s better because you get a good job and stuff but when 
you’re a kid people are like “you’re not gifted. You’re either weird or you’re 
simply behind in all these subjects because I couldn’t hear anything.” Well that’s 
not really gifted but it’s still part of it –C 
 Well I just kind of like my brain’s different –C 
 like my mom said I think I use the right side of my brain and not the left –C 
 it’s just . . . different. It’s hard to describe –C 
 That’s the thing – I’ve never been a kid like that so I don’t know how to compare 
it –C 
 he’s doing above level work but he’s considered a 4th grader so he’s doing 5th 
grade everything, 6
th
 grade math according to the school, but he’s a 4th grader 
because he’s not ready to take the writing PSSA’s. and I don’t want him 
graduating . . .he’s not going to be emotionally ready to graduate early and I 
want him to be able to do sports with his age mates because he’s small 
 They are intense. They’re not passive – in terms of – they ask questions – you 
have to be ready – you have to really really understand everything you are 
offering to them because they are going to ask questions about why you’re even 
offering it to them 
 the speech pathologist told me was doing the basic memorizing at age 2 that kids 
are typically doing in elementary school where it’s like rote memorization where 
you’re not synthesizing just memorizing but she hit the synthesizing stage much 
earlier stage before she hit the memorizing that most kids do in elementary school 
 when you’re a gifted kid and you’re always getting it right at school it’s assumed 
that you are perfect and you always have to be perfect or you’re not who you are, 
right? 
 just when you have the kid that’s 9 sitting with 13 year olds you wouldn’t teach 9 
years olds the way that you’d teach the 13 year old so the fact that you’ve got the 
9 year old there means you’ve got to change a few things up because they’re just 
developmentally in a different place 
 I hope for your sake she is blissfully average because to most people they don’t 
understand that that’s a compliment and that that’s a sincere one 
 
Learning Styles/preferences 
 Some kids aren’t visual spatial 
 The kids that do have really good 3D perception don’t really get much use of 
those abilities during school, they don’t really get to exercise those skills 
 my eldest does really well learning in video format 
 Cynthia on the other hand cannot learn through her ears 
 She reads books that she reads faster than anybody’s business 
 Her fluency rate blows through the top of the roof and she reads it at a high 
school or college level and that’s great because now I just have to keep her in 
books 
 I have a feeling he’s probably more of a visual learner but he’s very kinesthetic 
and he needs to touch everything 
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 When Cynthia’s learning it means she’s laying on the couch in the sun room 
 She reads a lot; she loves the sun room 
 She brings her computer out there and a pillow and she lays down and I’ve tried 
to explain to her that she needs to sit sometimes so she doesn’t lose her posture 
 Kevin will do a number of things when he does his schoolwork. He will either give 
me a really really hard time or he’ll get it done in 2 minutes 
 if he’s sitting here the chair has to be rocking back and forth, maybe on one leg 
part of the time, the chair, and uh or he’ll go up in there or there he’s just all over 
the place 
 Nobody, however, can be in Robert’s space 
 Cynthia is dogged and very motivated 
 She does her work quickly to an extremely high level of excellence, and I’m very 
proud of her, and also I’m relieved that she can do it, because someone else might 
not do it because they can’t, but I know it’s not really easy for her, and she makes 
choices to do this and I’m very proud of her for that 
 He now is all into the guitar and he has all these songs he likes 
 And there’s other things I found out about my kids and as I find out about their 
strengths, and their deficits, which are real 
 when he finds a book he likes to read I’ll let him read it almost all day long 
 You just have to know what each kid’s strengths and weaknesses are 
 It has much better explanations in depth so he can understand it because my kids 
can’t memorize – they need to understand 
 It’s interesting how she rates each class on the level of effort she’s going to put 
into it so art she puts about a 2 or 3 into and she gives an 8 or 9 to Biology so she 
has a higher grade in honors biology than she does in art 
 I was exhausted by the time I was done because I wasn’t doing it for fun anymore 
I was doing it because it was an assignment and that turns anything into not fun –
C 
 I prefer to do a whole unit because once I’m done with the unit they’re not talking 
about it anymore which means you can forget about it or not forget, but just 
remember not the exact details and it’s easier. I think that’s one of the advantages 
–C 
 I know this one – science –C 
 how it’s not opinion based and it’s 100% solid fact and it goes with everything I 
believe in –C 
 I think science and math are kind of related and I like science better because math 
is kind of boring sometimes and science is like something you do for fun because 
it’s interesting and it makes sense and it’s not something that’s already happened, 
which is kind of boring in my mind –C 
 no such thing as opinion in science but there’s opinion as in I think this is what 
happened not I think it would be cool if this is what happened –C 
 another reason I like science is because it’s like my dad is an engineer and my 
mom is an engineer –C 
 I want to be either an architect or some sort of an engineer –C 
 I like cool things in math not simply doing things over and over again –C 
 physics is awesome –C 
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 I like reading but not school reading. I like reading a book and I like writing stuff 
that’s basically not writing, but not for school so basically anything not involved 
with school I like –C 
 I like fiction –C 
 I like Greek and Egyptian sort of things all the other stuff is boring –C 
 She can use pictures, it will be right up her alley 
 she spends a lot of time making nail design for her fingers 
 what do you need to do when you learn? 
 move –K 
 It’s sunny in there [sunroom] –K 
 oh you love Mythbusters! [to Kevin] 
 oh yeah he likes art. I just give him that book and then I can just walk away and 
then he gets all the stuff and just does work 
 very fast [how he learns] –K 
 He likes to do the math Olympiad questions 
 he’s a whole math thinker where he can pop out the answer and have no work to 
show for it. And even – he was my kid who was 3 who was doing basic Algebra 
 So his way of doing math is not the way they do it in the book 
 But I don’t want him to stop if it makes sense for him and it’s working for him 
 in gifted enrichment classes it wouldn’t be a great fit for him. He’s not real 
conversational. But then again he understands stuff 
 he came straight home and the first day of schooling him at home at the beginning 
of what would be his first grade year although he was doing 2
nd
 and 3
rd
 grade 
material he went at it with the same type of get-it-done attitude that he had in 
Montessori because in Montessori they don’t ever ask a kid to sit idle 
 she’s just a very enjoyable person to talk to, she still loves to learn, she has a 
great attitude about learning and working hard. She at this point is dogged 
 she wants to make sure she finishes early with this semester including her high 
school classes that she’s taking and she already has a number of high school 
credits even though she’s only 12 
 also you want to look into their learning style because how do they learn best? Do 
they learn best by hearing? Or by watching? Or by doing? Or what methods are 
best for them to absorb material because you want to again make use of that 
 my oldest son is a particularly good visual and auditory learner but he’s not good 
at reading to learn so in his case I make sure I find great movies for him to watch, 
I make sure he attends every lecture, I get audio books for him and then he just 
sucks it all up 
 My daughter on the other hand cannot learn through her ears so I make sure she 
has lots of books and my little one cannot sit still so he has to move around 
 We just have to figure out each kid’s strengths and weaknesses and their learning 
style 
 
Concerns with school district 
 I was in the middle of due process with Cynthia and I was already aware that 
things were going very very poorly for my eldest son Robert and he basically had 
a nervous breakdown 
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 there was a piece of me that wanted to make the school do their job so I kept 
pursuing it and we did get far along with her 
 “I want you to teach some math is what I want!” 
 realized there was a 60% overlap from year to year because of the spiraling 
 And so I’m fighting this fight which I would not like to call a fight but it was 
 really careful I typed out all of my issues and everything else I had it all mapped 
out 
 “Suppose for a minute, we win on every count? We still lost! They’re not going to 
do anything!” 
 he was functioning at a much higher level in math even on the gifted written 
report but they wouldn’t give him any advancement in math 
 so she talked to the superintendent and then suddenly the special services director 
is calling me on the phone to get that taken care of 
 the ability to even do advanced classes is a little more limited because of the fact 
that they don’t have enough population 
 you can learn a lot about a school district if you go to their website and read their 
mission statement 
 ours says “To make productive members of society” 
 My district is here to stock up the local steel mill and make Sheetz workers 
 it is the 19th century model, the factory model 
 she said that nobody was allowed to tell him and he wasn’t allowed to bring a 
clock in 
 She wanted no part of that because he didn’t belong there unless he came 
equipped with them [organizational skills]. It wasn’t about teaching him that; that 
was how you got through the gate 
 A history project should not be based on art! 
 I mean I needed to have these references because my school district was trying to 
give me all that, “Well kids even out by the 3rd grade.” 
 Well if you stick them in a box and don’t let them progress while you’re working 
with the other ones they’re going to even out, you’re right 
 It’s sort of like taking the fastest runner’s legs and taping them together and not 
letting him run until the other kids are running as fast as he was running 
 My oldest – it took me 3 years to get him to be somewhat motivated. It took as 
long to get him fixed as they had had him in their care so the youngest one has 
spent no time in that environment 
 but it doesn’t meet my daughter’s needs. It looks fun, but it’s really not going to 
challenge her or teach her anything, and that’s what I want to have happen here 
 He left the 4th grade year with such an advanced level of science that when he 
went back to the public school in 5
th
 grade they couldn’t give him science; they 
just sent him to the library 
 well public school it’s a lot more sitting around. You just sit and stare at the 
window if you’re bored –C 
 they asked her what the best time to learn is and she said the best time to learn is 
evening and the best time of year is summer. And nobody got it! She’s saying, 
whenever I’m not stuck in your classroom is the best time to learn! 
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 Cynthia said the first graders move around too much and are too noisy and 
there’s too many of them and she said that she thinks the 2nd graders are like that 
too but she thinks the 3
rd
 graders are normal 
 Of course of the 9 2nd second grade teachers only 2 of them were receptive to 
have her put in their class 
 No, they have an anti-acceleration policy 
 the kids were like crazy and the bus driver didn’t do anything –C 
 the school has a way of ruining geometry 
 it’s much more convoluted and the questions are really really verbal instead of 
relying on the visual understanding of geometry 
 It’d be all easy and stuff and they were like “Hey Kevin! Stop like pretending to 
sleep! Stop daydreaming!” –K 
 Sitting there in a chair and not participating in any way shape or – he checked 
out – the school effectively taught him to check out completely to sit in a chair for 
6 hours and not do a thing 
 And then it makes you look bad before and think all those days I sent him on that 
bus and I knew things weren’t going well and I didn’t realize it was honestly the 
equivalent of malpractice. It was educational malpractice going on in his case 
 they don’t have a lot of educators in place that would be really good at modifying 
the output expectations or even modifying the fact to make it age appropriate 
 even though I was able to get them to bus them to a different to a higher school 
for math at one point before we left they were not going to make a single 
consideration for anything 
 my kids had decent GIEP’s on paper but what happened in the classroom what 
was not was what on the paper 
 when she was skipped a grade her 2nd grade teacher did things that weren’t in the 
GIEP to make things good for her in the classroom, not the grade skip part, but 
just in the 2
nd
 grade classroom that I didn’t have to formalize so it was funny 
some things that weren’t in the GIEP were in the classroom and other things that 
were necessary that were in the GIEP I couldn’t get to happen in the classroom 
 The school district’s not going to work, unfortunately 
 So that’s why public school won’t work for us very well 
 the kid who is the 147 kid, the program is not going to help him the program what 
am I saying program because that’s what it is it’s a program 
 The quote unquote socialization which I’m going to call unaddressed bullying um 
was one of the reason why things were so bad for my oldest. He wouldn’t have 
been such a basket case if I could have kept him from being prey to kids his age 
who were mean and just a little more – using their smarts in dastardly ways, you 
know? 
 
Interactions with the local public school 
 Our relationship with them is fine; I just don’t see them anymore 
 the public school is not an option, I talk to them every couple years just to see 
what’s up and they’re really not able and probably willing to do what they would 
need to do 
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Frustrations with system beyond local district 
 I think Middle School sciences is a Communist plot to prevent the advancement of 
Americans 
 It’s like taking a tour of a big national park by jet. You can cover the whole park 
in an hour but did you actually get to pick up a single rock and look at anything? 
Instead of walking there and taking a whole week and looking at the whole park, 
and that’s what it’s like – middle school science 
 to try to show that standardized norms don’t work for kids who aren’t in the 
standardized norm 
 And IDEA totally screwed that up because now that there is no discrepancy 
analysis anymore 
 The whole school system is kind of screwed up -C 
 There was no enforcement 
 they said that basically, if they had children whose needs they couldn’t meet, they 
would find ways to meet them. Just having a school district say that means to you 
that they will at least consider, because most are plugging their ears going “We 
don’t want to hear it. They have to be in this grade because they’re this age, and 
that’s where they have to be and I’m sure we can meet their needs there” 
 the irony is someone who has the skills to be an excellent teacher doesn’t end up 
having any different credentials than a very mediocre teacher 
 When I talked to the department of education I was talking to people on the board 
of education I was asking them why they don’t raise the expectations for teaching 
because for example you can get an elementary degree and not be competent in 
basic math and they said well it’s one of the two fallback degrees. And I said 
What? They said they have to have two degrees that anybody can enter and 
graduate with and they are teaching and communications. Why did they pick 
something so critical, like teaching? 
 there should be a higher level of competence. As an engineer they put us through 
the ropes to get our degree so that when you hire someone who has an 
engineering degree they are guaranteed to be able to do certain things at a level 
of proficiency that means something. It should be the same thing for teaching 
where you should be able to have that level raised to the point where you know 
this person not only has the intelligence but also has the skills and the 
temperament 
 The regular science you know elementary science books by being so general and 
being so shallow they are actually inaccurate in many ways 
 PIAA then was saying then they would not accredit any course that was taken in a 
compacted manner. It had to be taken over a full 18 weeks in order for it to be 
considered a legitimate course 
 And it had to have teacher instruction, or something, so it kind of was invalidating 
online courses and it was invalidating compacted courses that maybe you could 
take over the summer or even through EPGY- how could you not credit an EPGY 
algebra class, for example? That’s harder than any other algebra class you’re 
ever going to have in your life! 
 And that’s the struggle we have – like the proof, the proof of mastery is always an 
issue especially the mathy, the mathy /sciency advanced kids proving that they 
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understand it in this day and age of public schooling only accepting very 
language-based output 
 I don’t know why they modify and modify and modify and quote differentiate 
which is a word that has been – it’s an abomination of the word in my opinion 
 if you look at the TIMSS data – internationally what we’re teaching in the 11th 
grade is taught in the 9
th
 grade in science in other countries. We’re 2 years 
behind, so in other countries the average kid is 2 years ahead of our kids. So that 
means that our talented kids should be even more than 2 years ahead of where 
they are 
 It’s not appropriate because it doesn’t provide above grade information and then 
if you’re supposed to provide a year’s progress then you don’t even know where 
the kid was 
 every time I see something tied to standards because I read a lot about the other 
end of the spectrum there are children that are being forced to do material they 
are not ready to do because of core standards and academic standard this and 
that 
 the way they write it all up every time they make things more black and white it 
gives gifted kids less opportunity to get advancement 
 [in response to tracking by age] It would be like having to buy clothing based on 
your age. I’m 10 but I’m a size 14, doesn’t matter you have to wear size 10 
clothes 
 I remember telling this to the principal at one point – I just want you to go put 
yourself – trade places with a first or second grader. You will lose your mind 
before the 2
nd
 recess. You will have to stand in line you have to sit by some kid 
who will spit in your food and the lunch ladies are going to make you toe the line 
and you’re going to have trouble balancing on that line and you know the whole 
day is going to be about being bossed around and then being bullied by kids when 
the bosses aren’t looking. I would never as an adult you would never allow 
yourself to be put in that position 
 but just imagine the kid approaching it like an adult saying I just don’t want to go 
back there I quit! I’m finding another job I’m not going there tomorrow. Well they 
don’t have a choice. Poor babies! 
 I actually am very sensitive to both ends of the spectrum and the idea of – well 
one thing that makes me really angry is when you hear somebody saying “it’s 
actually the average child who is being overlooked.” I’m like oh my gosh! Oh my 
gosh! You don’t call it average but everything you’re doing is aimed at the 
average child 
 every time you try to make it one size fits all you just disenfranchise another 
chunk of kids, you know? 
 I’ve thought of getting an educational psychology degree just so that I can do 
studies to debunk what’s being practiced out there 
 The whole idea of gauging non-standard students against standardized scores 
doesn’t work for me 
 you can’t say that the kid who has way above an average intelligence you can’t 
say his ability would be rated against the average or the average children being 
at his ability level 
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 It’s not statistically significant in my opinion so I would want to do studies on that 
to throw that whole premise out the window 
 
Issues interfering with successful learning 
 So then I had to pursue testing until I could actually find professionals that would 
really be able to test him 
 my 9 year old has trouble writing 
 But he’s dysgraphic, even though it will not be diagnosable for 2 more years and 
when he tries to write it in cursive he will misspell the word even though he can 
spell it out loud to you perfectly. Dysgraphia! 
 Robert has major sensory processing issues. You cannot touch his back; it feels 
like you’re stabbing him 
 He doesn’t like to have anyone behind him ever, and he doesn’t do well with 
auditory distraction at all 
 His main challenges are going to be the fact that he processes slowly, very slowly 
 organizationally he’s not; he just doesn’t have the executive functioning at all 
 Robert uses a headset even though it’s not the perfect thing but at least it blocks 
out the auditory distraction which he literally can’t handle the auditory 
distraction 
 Now at this point I think even my oldest could handle it. Now for a while there he 
had major issues being around people 
 I mentioned before he looked like a mute autistic? They did an evaluation on him 
and told me he wasn’t one of their kids; he was in a major depression, which then 
we had to pursue getting that treated and that took over 3 years to get him out of 
a major depression 
 he’s back to the kid, just in the past year, only it’s been in the past year, and it 
happened in the 4
th
 grade and he’s in the 9th grade now and it took him this long 
to recover 
 my oldest had tracking and convergence difficulties that we dealt with the best we 
could through vision therapy but he honestly found no connection with reading 
until he was like in 5
th
 grade 
 As a result of the fact that he’s not really connecting with reading on all levels all 
the time I get audio books for him 
 So she’s what they call stealth dyslexic so if things had been different she would 
have full- blown dyslexia 
 As it stands she has terrible spelling. She has auditory processing problems 
 she has all of the raw materials using the right brain, right side of the brain for 
language which is really common in the autistic spectrum community 
 She taught herself to read and I think it’s by whole words. But she reads really 
really efficiently and accurately so it’s working for her 
 they actually wrote me up in a report in his case that is specially geared towards 
getting SAT accommodations for extra time. It’s mentioned in there specifically 
that he needs on tests, such as the SAT and other standardized tests, that he needs 
extra time 
 It’s estimated that 10% of the population has auditory processing problems 
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 And kids that are on the spectrum they have literally slow processing of auditory 
input so it’s not that they’re inefficient or inaccurate at it, they’re just slow at it, 
so they can’t keep up with conversation. Well a lot of the kids that are non-verbal 
it’s because they literally cannot process that sound into language as fast as 
they’re hearing it 
 the average person can understand like 400 words a minute and the rate of 
speech is something like 130 words a minute so anybody that happens to be on the 
side where they can’t process 130 words a minute can’t process what they are 
hearing 
 that was the way she’d cope with the fact that she couldn’t hear what was going 
on. So she wasn’t going to get confused about where to go and what to do 
because the teacher was taking her everywhere and it was just a great strategy 
that she used 
 she used to get very stressed but when you understand she had slow processing 
and auditory processing she needed time to figure out where you were going 
graphically and to hear what the directions were and she couldn’t do either well 
and that totally stressed her out 
 taking honors biology she has trouble writing the lab reports and so I have to, 
they don’t  accommodate her even though she has an actual disability in writing 
 once we got her at home the goal was to try and help her let go of that type of 
anxiety and the perfectionism and just the highly critical behavior that she was 
exhibiting and the key to it was to make sure she was being challenged so that she 
would be learning 
 she would get sad. She would crawl under a desk and just cry. And she couldn’t 
talk. She would literally lose the ability to speak 
 
Flexibility 
 he’s using Calvert so I can whip through Calvert pretty quickly and then we can 
go off and do our own thing 
 if it’s the first day of snow we go outside the entire day, and if there’s a fun field 
trip to do we go to it, and it’s Friday, 2nd Friday of the month it’s skating party we 
do it 
 If we stayed up late the night before we get up late and that’s okay, but all in all 
we go to school from 9-4 
 if he starts a book I’ll let him read it for 2 days straight and then we’ll do 
schoolwork at the end of the week 
 for him for a couple of years he didn’t do school for more than 2 hours a day ever 
 the last few days I’ve chosen one subject I do that either through half the day or 
the whole day –C 
 well if I do a subject for half the day then I’ll do another subject for another half 
the day and normally I don’t do more than 3 subjects in a day –C 
 there is learning stuff all over the place; he would choose what he wanted to do 
the rest of the day, sometimes it was learning, other times it was LEGOs, other 
times it was watching a science movie whatever it was for him it was a really 
good way to spend his time 
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 so this allows us the time to go off on our tangents and read other things that are 
related but are not what the school is requiring 
 
Alternative educational possibilities 
 before we pulled out the cyber school I actually interviewed 13 school districts 
locally because we were thinking of moving to the best one we could find 
 you could always send them to college but that’s not always going to be 
comfortable for them or appropriate. It’s not the environment, they’re not ready 
for that 
 I don’t know of any private schools that would be a choice option at this time. The 
average private school is meant for above average kids. They will, they don’t 
meet gifted needs. They can’t, they won’t 
 
Parental involvement 
 we’re still stuck with that so as a result my husband and I are very active in all of 
their output. I actually have to facilitate on a lot of their output 
 the irony was I was president of the PTO and had one home schooling child at the 
time because I pulled Robert out for a year before we sent him back and then we 
pulled them all out 
 I was the president of the PTO of the elementary school which was kind of weird 
coming in to give my meetings and bringing the 4
th
 grader in to sit in the back of 
the room doing his home schooling stuff while I did 
 those are things that cause me to have to deal with my own state of mind because 
looking long term and the consequences of what this meant for long term was 
much more devastating than that broken leg, which is perfectly healed now and 
he’s running on it again 
 
Alternative resources 
 I wanted my kids to have the chance to be at the school and to do the activities 
they set up but we’ve done a great job here because last year we probably went 
on 12 science field trips 
 this was a Montessori run by parents of gifted kids that let them work up to the 6th 
grade level in the Montessori that went through kindergarten so he came out of 
there used to working, used to thinking, so I had a whole different situation on my 
hands with him 
 I use the Teaching Company videos for him 
 we have a lot of this stuff [building and design toys] laying around the house 
 have  a lot of LEGOs and building things; we’re always building stuff 
 I got that so that Kevin will be able to build all kinds of contraptions and stuff 
 We’ve lots of thinking books and oh we have gazillions of books 
 we buy books every month 
 Cynthia now orders them from the library herself – she goes online and orders 
them from somewhere in Allegheny county to come to the library closest to our 
house and when they come she checks and lets me know and we go pick them up 
 So we’re getting books from the Carnegie library and all these other libraries 
 we watch the Science Channel all the time 
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 In the morning I would work with him and in the afternoon I would sit him down 
in front of the TV and he would watch the science channel 
 he just really exploded just by watching 
 we do other stuff like that Great Artists book that’s there that’s really cool. We’re 
using that for art and it’s been very fun 
 his brother has a subscription with RFBD – Reading for the Blind and Dyslexic – 
I have the opportunity to get 35 books a year on his subscription so I’ll order 
some for the youngest at well 
 I have him do some stuff online during the day 
 He’ll be moving into Descartes’ Cove, which is Hopkins’ gifted middle school 
math enrichment which is kind of neat 
 Cynthia actually is about to embark into kind of a dyslexic spelling series which 
she probably is not going to be too thrilled about 
 yeah it was cool we went there they had a boat they had all this cool stuff like I 
got to touch a snake I think it was like I got to pet it and they just had some 
information there and basically it counted as a lab portfolio because basically it 
was just a field trip unless you chose to count it as a lab portfolio –C 
 Like we use these three books when this book doesn’t make sense 
 That’s why for example I like Paul Hewitt’s books – he wrote his physics books 
 so we always are pulling out other science materials 
 It doesn’t follow state standards but the material is rigorous and appropriate and 
meaningful and it’s not all bogged down in confusing words instead it’s about the 
math. And that would be nice because honestly at this point for math because the 
standards really do not provide opportunity for them to stretch or really meet 
their needs in math 
 
Cyber schools 
 But it was not something that they offered even though they should have. When 
they get a kid they blindly just place you age wise 
 I think cyber school is easier [than traditional home schooling] –C 
 again it’s the proof part that gets hard in the cyber school because if you’re going 
to take the class you still have to prove on the level of the other kids in the class 
 it’s not really right for you to expect a younger kid to be doing things that are 
developmentally beyond them and they always come back with “Well then he 
shouldn’t be taking the class.” 
 it kind of annoys me with the cyber school because some of my teachers have over 
200 kids 
 you have a really high population of kids with IEP’s in cyber school by the very 
nature of the fact that parents that have kids with IEP’s get so frustrated that they 
will be put in the position where they will be willing to make the uncomfortable 
very sacrificing step of going to cyber school because the child is just not having 
their needs met in regular public school 
 The teachers 50% of the time don’t look at their accommodations 
 the last thing you want to do is to make them mad at the kid 
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 The science, on the other hand, my kids are really talented in science and the 
science is too watered down it covers too much it’s too shallow, in our opinion, so 
we end up supplementing 
 They’re still kind of rigid. We can only get her placed into different classes in 
different grades but we can’t get much modification for the class 
 because the teachers are so overworked – it’s hard to get them to explain things 
and make sure you understand them 
 That’s the beauty of online honors classes, they don’t have many children 
enrolled in them 
 we get her live lessons, so basically there’s levels, the standard and the honors 
kids 
 if you go to the standard rather than the honors classes they’re still teaching the 
same stuff except with the honors they teach it a little more in depth –C 
 I would recommend that they would have more teachers and each teacher has a 
live lesson and you could go to each live lesson –C 
 she has to take the language arts and the literature piece that is a mandatory one 
she has to show up Fridays at noon 
 other live lessons are all optional as long as you have greater than a C and she 
has an A+ average 
 the live lesson environment is kind of neat because you can raise your hand and 
in some classes like the Junior Great Books the teacher sometimes will let you 
turn on your microphone so the kids can sometimes have discussions 
 There are liability issues, that’s why the school doesn’t use webcams right now 
 unfortunately the CEO is using it as a marketing tool so we have to get him to use 
it for the purpose for which we approved it and for which the grant money 
expected it to be used 
 cyber charter law requires that you provide novel learning that is primarily based 
– it’s not coming from books – it has to come from online technology 
 there are a lot of districts just in the past year that are offering a cyber option in 
the hopes of retaining their students instead of having them go to other cybers 
 she is a dedicated teacher one of the most dedicated teachers we have she knows 
the material so she’s fantastic so it was interesting to watch 
 she would tell me things like she came up with accommodations for him 
 she said to me how about if he has trouble with the essay answers on the test how 
about if he only has to do half of them and I’ll give him double credit for them 
with the expectation that he’ll do the ones that involve reactions and equations 
which is fine because you have to understand the chemistry to do those anyway 
 she at least had the intelligence to know whether or not that would indicate 
mastery on his part but also how to tweak it to make it less stressful for him 
 it was just neat whether she knew whether or not he understood it and she 
allowed him to – she didn’t penalize him because he wasn’t able to do something. 
She didn’t penalize him if he couldn’t prove it on the school’s terms instead she 
made sure he understood it and let him prove it on his terms 
 this is one of the easiest ways I got my kids accelerated, particularly how I got 
them out of the middle school science programs 
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 The Explore test was really helpful because even in science my kids scored in the 
90’s and I was able to say to them the Explore test is 8th grade material and 
they’re showing 90% mastery of this material at this point so what are you going 
to do to change it? And it was easier for them to just accelerate them into high 
school at that point 
 
Interactions with other home schoolers and/or similar learners 
 I have found no home schoolers that are academically a good fit with what’s 
going on in my house 
 Even the field trips have been a disaster for us 
 The ones that we go to with the cyber school we go to the high school field trips 
and my youngest Kevin has proven that he belongs with them by answering the 
hardest questions that the high schoolers can’t even answer 
 It’s so funny watching all their faces when like a little kid talks –C 
 With the local homeschooling group, the kids ruined it! Oh my gosh they were 
totally disrespectful, unmanageable not even of the level that could have been 
beneficial  
 when we showed up with the cyber school group the department of DEP people 
that worked there were in shock at both how respectful and mannerly and smart 
this group of cyber kids were because they were able to cover content that they 
didn’t think they’d be able to based on what they weren’t able to cover with the 
home schooling group 
 So we can’t really work with our local home schooling group. It’s mostly the local 
home schooling groups around here are largely very worried, very concerned 
about how providing Christian values 
 it’s very Christian which that’s not a problem for me, but it’s blindly Christian 
without any real consideration about academic excellence or rigor 
 We go roller-skating with them the 2nd Tuesday of every month 
 that’s the only activity that I’ve found worthwhile so far 
 apparently the only reason I go [to Sunday School] is so I can meet other kids –C 
 there’s some she’s met in person and some she’s only talked to in e-mail or being 
present in live lessons because during the live lesson you can’t see the other 
students at all unless you go to the right hand side of the window 
 I know a bunch of kids those are the kids I went to the skating party with it’s 
basically the same except they’re more homeschooled –C 
 normally it’s a high school science lab sort of thing because sometimes we go out 
and do labs and we now have a mobile lab which is like a truck thing we can go 
out in –C 
 
Home schooling challenges 
 It’s just hard to weed through and find out. Because it’s not as if everybody shows 
up wearing a flag about your reason for home schooling 
 we make our own healthy lunch and they’re responsible for – well in her case she 
just has to do all the work that’s assigned. For Kevin that’s a little more difficult; 
sometimes I wish he had a principal 
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 That to me is hardest when the kids are younger because they want to, it’s harder 
for them to look at you as both and understand that 
 like with Kevin, he tries to manipulate me sometimes. He tries to pretend he can’t 
do things 
 I still remember the very first day I homeschooled him when he was supposed to 
be in first grade and he was doing 2
nd
 grade stuff by 10:30 in the morning, and we 
started at 9, he’d done an entire week’s worth of work in every subject and I 
wasn’t prepared for anything else so I gave him a like a Nate the Great book and 
said just go read this for a few minutes while I try to get myself organized to do 
more things 
 it was really hard for me to keep ahead of him 
 This is the first year he’s ever done more than 2 hours a day of school because 
not only was he able to do it all in less than 2 hours, but it was detrimental when I 
tried to make it last longer, if that makes sense 
 the first day that I tried to make it even last the whole day come 3 o’clock I said 
now this is the last thing you have to do and at 4 o’clock you can watch Arthur 
and I said you have to get this done and he just sat there and said I’m sitting here 
til 3:55 and I’m going to do it in the last 5 minutes! 
 In Cynthia and Robert’s case they have teachers. If I were 100% homeschooling it 
would be harder because what do you say if they refuse to do the work? Now 
you’re trying to think of some creative ways removing privileges, you know what 
are the consequences that would be best. It takes more time to think of good 
consequences than it takes to plan the darn work half the time 
 it’s really hard for me to figure out how to make sure he’s covering everything 
and mastering it without ruining his math talent 
 the methods he uses aren’t wrong and they’re the methods you’d use in high 
school but in elementary school they don’t want you using them! 
 I spent part of today trying to figure out what we have – they have left – I consider 
it we because it’s a family effort – what we have left to do to meet the 
requirements for end of the semester on Jan. 21 and a lot of it is in all of their 
areas of weakness that they were accelerated in a subject that the school doesn’t 
accommodate them in the area of weakness 
 it’s been a great struggle to figure out when “boring” means “boring” as in 
“uninteresting”, “boring” as in “too easy”, “boring” as in “frustrating” 
 it’s really hard for me to figure out what’s appropriate for them because they 
don’t, if they react with any type of resistance I have to it’s always hard to figure 
out why because there’s frequently they don’t want to learn something because 
they’re not in the mood to do that right now 
 the first one would be when I brought home my eldest who had been in public 
school for 4 years he did not know how to try 
 once I got him home trying to get him to take charge to participate to be 
responsible it was really really stressful for him to the point of he would break 
down he was literally not comfortable – they made him lazy – I mean beyond lazy 
– to the point where the unknown caused him to feel really really insecure 
 it was a long long haul to get him to be comfortable with figuring things out and 
learning and not knowing 
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 he’s doing well and he actually will dig through it will figure it out will make 
mistakes and fix it. It took us years, though – it took us almost as many years to 
undo it as it took to get him there 
 And believe me your own children, especially the young boys, are extremely 
they’re not at all kind or gentle about their opinion of whether or not you screwed 
up 
 
Home schooling supports 
 Can you imagine how we could do what we are doing with the Internet? 
 If we were doing this fifteen years ago, it would be impossible 
 I’ll Google it right on the spot. I don’t have to drive to the library. I don’t have to 
keep track of giant bookcases of encyclopedias. We can just Google it, watch a 
video on it, find materials on it 
 it’s [PATTAN conference] sort of like we get there we get to see each other and 
it’s just really mind food, soul food 
 you go back feeling fed, you go back ready to do what you are doing again until 
the next conference 
 
Serving as resources to others 
 but anybody who asks in a way they really want to hear the answer or you broach 
it a little bit and they share with you they have similar concerns we’ll have a very 
deep heart to heart conversation 
 parent started talking to me and she said to me something about. “I’m trying 
again this year. I think my daughter’s going to make it into the gifted program 
because she’s so close to the border” 
 I said “Why are you trying to get her identified? Aren’t her needs being met in 
math? Does she need more challenge or advancement?” 
 She goes “I don’t know, I just want her to be in the program” and I thought well 
there you have it – I don’t need to talk to you anymore 
 I did try to explain it to her 
 I really didn’t have any need to talk to her because she didn’t indicate that her 
child had an unmet need and that is when you would be able to advise them and 
their requests would be legitimate 
 If the parent comes to me and says my kid’s not challenged, end of story, you can 
deal with that in the public school system 
 If they come to me and say they know this stuff but for some reason the school 
doesn’t really – it’s not evident that he understands this and the school doesn’t 
really understand how much he understands, that’s when I send them to get 
evaluations done and I have a number of places I will recommend to a parent 
 The first thing I will tell them to do is if you have good health insurance go get a 
neuro-psych evaluation 
 We made all sorts of suggestions and most of them were thought out and were 
really beneficial 
 if you have the opportunity because your child is not the average child in many 
ways you want to get an educational evaluation done potentially through however 
you can get it done inexpensively if that’s a consideration 
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 it’s good to let a local university educational psychology department get their 
evaluation done by a grad student who is monitored or whatever just so you have 
a clue where your kid stands 
 
Response of others to home schooling 
 I don’t care what their response is 
 Most people don’t get it and most people that are not wanting to have to do 
anything – the ones that want their kids to get good grades as opposed to wanting 
their kids to learn; they have no understanding of it, don’t want to hear about it 
 you have to develop this really low-key response where you can just nonchalantly 
say well it’s when someone says “Why do you school like this?” You can 
nonchalantly say “Well it’s just something we want to do and it works for us.” 
 there’s only a few people you can have the conversation of “my kids weren’t 
challenged and I was concerned about what this was going to mean for their 
future because I was already seeing at the elementary level that they were not 
motivated and lack of motivation – you can’t fix that in high school 
 So I don’t need anybody’s approval at all 
 I can tell immediately whenever I even touch on the subject whether the person is 
already getting bristled about it 
 
Benefits of home schooling 
 So we’ve done more hands-on science than what we would actually have gotten to 
do if we had stayed there 
 I mean overall we’re glad we do this 
 they are actually accelerated into courses that are challenging to them they don’t 
have much room in their schedule for things outside of that particular 
 It’s fun for me 
 we’re able to meet their learning styles 
 he just can sit there, relaxed, suck it in and understand it without any issues 
 based on understanding how best they learn and what they already understand, 
then I can tailor it better than it would have been tailored in that school down the 
road 
 you can do it in your own time, at your own pace, and basically you can choose 
any home school in Pennsylvania, you don’t have to move –C 
 another thing is you can basically take different courses. I can take advanced 
courses instead of the normal ones –C 
 with homeschooling you can do more work on some days and less on others 
 basically for our school I think it’s the work you get done more than the time you 
put in, so if you can get it done a month early then –C 
 you can eat lunch whenever you’re hungry because if you ate a big breakfast you 
don’t have to do it at a specific time –C 
 people don’t look at you like an alien because they’re not in the room –C 
 they don’t know how young she is so when the kids in her class sometimes are 
talking about getting their driver’s licenses she’ll get out of class and she’ll say 
mom kids in my class they can drive 
 I get up at whatever time I feel like which could be anywhere from 8:30 to 10 –C 
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 better than public school! –K 
 with the difficulties we have faced with her we have now overcome and actually I 
think with all three of them I think we’ve pretty much overcome all the difficulties 
that we face  
 
Responding to criticisms of home schooling 
 then I get nonchalant about it and deflect it and don’t even discuss it with them 
 you can move on in your ignorance and with whatever thought you have on this 
and go on through your day and I’m not going to bother you 
 It’s just going to get you alienated or they get spiteful 
 That’s the one that gets me about socialization it’s like oh my gosh instead of 
allowing my kid only to speak with people his age which is a really strange 
environment, which is a really strange environment to put anybody in I let him 
speak to people of all ages, okay? 
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Appendix B8 
 
Participant 8: Brown Family 
 
Selected Clusters for Participant 8 
 
Clusters are attributed to Mrs. Brown, unless otherwise indicated, using this key: 
Samantha: (S) 
 
Starting homeschooling 
 My oldest child learned to read before he turned 2, and there aren’t schools for 
kids, I mean you can’t put a 2 year old in a class that’s going to discuss literature 
you know so I had to, I had to give him what he needed intellectually, at least 
until school started 
 I knew what the principal said was illegal, and I could spend the time fighting or I 
could spend my time doing it myself 
 Because it’s working. Because the pros and cons of home school versus private 
school versus public school with all the family logistics work out this is the right 
choice for this child for this year is what it comes down to 
 we lived in Florida for a year and he would have been in first grade and I was 
like this is an opportunity to try out school for a year 
 We could just go this year and if horrible things happen we’ll just we’re leaving 
after a year anyway it doesn’t matter whatever. So I called up the district and I 
was like so what kinds of things do you have in place for kids who might be a little 
advanced and they said well you know where he's coming from what’s he done. 
Oh well we home schooled kindergarten. Do you have any proof of that? No. we 
don’t have to in Pennsylvania. Oh well then he’s going to have to repeat 
kindergarten 
 to put this in context the local school the test scores the median child, not the top, 
the median child, was scoring in the 12
th
 percentile. 12
th
 percentile!  So yeah he 
didn’t go to school. It wasn’t going to be a good fit. I mean they wanted him to 
repeat kindergarten! 
 when my oldest was young it was kind of at that time where people were starting 
to discover the Internet and all that sort of thing and we as a family were much 
more savvy and had more access to that kind of thing than the school did 
 We had more books than the classroom did we had more computers than the 
classroom did we had access to the Internet, the classroom teacher did not have 
things like that. 
 
Continuing to home school 
 the thing is once you’re home for one you might as well be home for the rest, you 
know what I mean? 
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 my oldest in particular is a lit kid and I’m just not going to talk about that weird 
literature stuff metaphors and stuff involved in the story and in order to thrive he 
was going to need a situation where he could be in a classroom with other kids 
who could function at that level and with a teacher who was really passionate 
about the subject 
 Kids either go back to school or they’re not very academic and they follow their 
path whatever it is if they’re dancing they start dancing 12 hours a day or 
whatever 
 at the same time of course I had younger kids and I could only do so much trying 
to memorize chemistry 
 there’s just a lot of like school skills and I wanted my kids to have some of that 
before they went to college. I wanted them to have some experience with those 
traditional classes and some little logistics with changing classes 
 each child it was the right time for that particular child to move beyond what I 
have to offer 
 Oh yeah they were ready 
 
Planning for the future  
 we also used to take a look at it each year what’s right each year what’s the best 
setting you know and I don’t have any preconceived ideas about how long we’re 
going to be doing each thing or whatever 
 
Approach to home schooling 
 It was a situation you take kids and they have this idea like I want to make a 
movie and it can be from the kids. If you send them to a camp to make the movie 
or if a grownup says we’re going to make a movie, someone’s already done the 
work part. The work part is who’s going to come, and what’s the schedule going 
to be and what materials do we need and what’s the budget – all of that and if you 
go to camp like somebody else has done all that 
 We had gone to a number of friends’ productions before and that’s what kind of 
gave us the idea 
 So we’re going to get together a production and we’re going to costume it and 
we’re going to stage it and it really was like all we had to do was get the kids 
there and you know so it’s a little raw it’s a little rough around the edges but you 
know the experience was amazing! 
 And that’s a lot of what the grownups do to facilitate is to talk about that process. 
Like we have talked a lot in our family about the difference between like when we 
did movie camp it was Samantha’s movie camp, Samantha’s the director so she 
can make the final decisions as opposed to we’ve done some other things where 
we’ve said this is a communal thing and it has to be run by consensus and looking 
at the difference between those two processes and the advantages and 
disadvantages you know – that’s cool 
 And we can do it like we can see their needs to be a little bit of practice but we’re 
going to practice it using this other concept 
 we I guess tend to use more curriculum because my older kids went to high school 
and as we ramp up to high school making it more school and using more 
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traditional curriculum so that they learn, the schools, needed to be able to do 
school 
 Because I’m good but I’m not that good 
 Field trips, child-led, everything 
 if we know people we just rope them into things that would be a good environment 
for them 
 it’s not like school is a whole lot different than life, really 
 but that’s where they should be by this age, right? It’s being driven by them 
 I guess you got your home schoolers who take that kind of thing [preparing for 
standardized tests] seriously and then you got your home schoolers who don’t 
 I guess we have the luxury of not putting weight on that because they can do it 
 We don’t have school time –S 
 We have friends who school very formally and we have friends who do cyber 
school and we have friends who school very informally so various ways 
 Most days I wake up at 10 or 9 then I do school work til it’s dance time then I go 
dance and normally like make something at some point and then I go home and I 
watch something like So You Think You Can Dance then I go to bed –S 
 It’s what we do, isn’t it? 
 But I went to public school and like one time they were in rehearsal with me and 
they were like what school and were like I go to Coebourn Elementary and I was 
like I go to home school and they were like no what school, well I do lots of field 
trips on the side, though, so I consider myself a home schooler but they’re you go 
to school! But I’m also a home schooler –S 
 
Tradeoffs 
 I mean there’s some things some things that school has that we don’t have 
 I don’t like that it’s a lot of time only me and my mom and it’s like there’s no one 
else there like I don’t have any friends I can do schoolwork with and compare 
notes to and all that kind of stuff –S 
 
Home schooling environment 
 I would say a park is very representative of our home school space 
 We just have the house [not one dedicated home schooling space] 
 We have a lot of books 
 I used the couch to do my schoolwork –S 
 Yeah kitchen table, dining room table 
 We have a lot of LEGOs 
 the LEGO room is in the basement –S 
 I’ve been teaching math classes out of my home now for a couple of years and 
doing some tutoring so I do try to keep my dining room table cleared off and my 
computer’s there and I have a kid’s easel I put a whiteboard on and I have a 
couple different whiteboards. Yeah I have that for the kids and they’ll write and 
present and the easel and I also have my computer and a webcam and 
microphone because one of my math students lives in France so she Skypes into 
the class so we kind of have that there 
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 we have a lot of craft supplies we have a sewing machine we have yards of fabric. 
We have wires and pliers and tools. We have costumes out the wazoo 
 one time I saw people at dance wearing cool earrings so I went home and tried to 
make them at midnight and so I came back the next day and was like look what I 
made and they were like how do you get all this stuff and I was like well I have 
this in my basement I have this in my kitchen I have this in my bedroom I have all 
these beads in my bedroom and I have some embroidery thread and they were like 
wow it’s kind of scary that you can make something and you have everything from 
your bedroom –S 
 I have a lot of making things supplies 
 we’re as much outside of the home as we are in it 
 I have a friend who has a pretty big home we go to her home if we need sort of big 
spaces or multiple spaces at once. There’s a youth center in Kennett Square, 
we’ve used a church, we go roller-skating, we go to park days, we go to Penn, we 
go to Annenberg all the time; we’re all over the place 
 that’s my son’s favorite memory of math class as a home schooler sitting on a 
blanket in somebody’s yard with chickens. We’re having a serious rigorous 
algebra class and these chickens keep wandering 
 very much about families too there’s always babies there’s always nursing 
mommas there’s always people often someone with special needs is part of what 
we’re doing you know we try to be really inclusive in that way because it’s really 
hard for them I think 
 I think it can be hard sometimes to provide that environment if you don’t know 
what that environment looks like from personal experience 
 
Parents’ educational experiences 
 I went to public school k-12 in the same district that I live in now 
 I just read a lot of the time 
 We went through three 5th grade readers in 5th grade and they still would not give 
us a 6
th
 grade reader. It’s like we did the work you demanded of us, now please let 
us move on! But that would mess you up for the next year so they couldn’t do it 
 I was always the kid in elementary school who you know would read books when 
they were supposed to be doing the spelling worksheet or something. I was always 
frustrated that they insisted on keeping us at whatever grade level we were 
labeled as 
 It was difficult to, to advocate, to get them to challenge us a little more, they just 
weren’t set up to do that 
 It seems to have changed a little bit in regards to that now but that was the source 
of the boredom and frustration 
 my later school experiences I had a really good science program in elementary 
school, I had a great science program in high school and a very good math 
program and so once you’ve had a decent science program that’s what you want 
for your kids so in that sense getting a sense of what activities and curriculum 
were useful and what weren’t and wanting my kids to take advantage of that 
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Parental Involvement 
 I knew what the principal said was illegal, and I could spend the time fighting or I 
could spend my time doing it myself 
 we had more books than the classroom did we had more computers than the 
classroom did we had access to the Internet, the classroom teacher did not have 
things like that 
 at the same time of course I had younger kids and I could only do so much trying 
to memorize chemistry 
 and that’s a lot of what the grownups do to facilitate is to talk about that process 
 because I’m good but I’m not that good 
 we don’t have school time 
 when you have a gifted kid like that your parenting is just by the seat of your 
pants from the get go you’re playing it by ear from the get go and I think that’s 
what gives you the confidence or the nerve or craziness or whatever it is to go 
with the home schooling. You can’t screw them up too bad, right? 
 he had a little cassette player and he’d sit there in headphones and he could read 
through these books by me reading them without me actually having to read to 
him every single time 
 I do have a very unique relationship. I guess my relationship is mostly with the 
gifted teacher at the public school but I’ve had good working relationships with 
the staff 
 I’ve always been one of those moms who will come and help out with the class 
and I’ll share materials with the teacher and then if I’m doing something with 
home school students and I know she has certain supplies I’ll say hey can I 
borrow one of your calligraphy pens for a day and she’ll give them to me and it’s 
great 
 I still go in every year I go in and build model airplanes with the kids and then we 
take them out to a gym and we fly them and then she also does a take apart day 
 I would love to see a parents of gifted kids group in our school district but I can’t 
be the one to organize it because I don’t know that I have the legal right to have 
my kids in those programs. It’s through the grace of the school district so it’s not 
really good for me to stick my head above the water 
 
Dealing with giftedness 
 some of my friends are like you’re in the summer program you’re like really 
smart. I don’t think I’m all that smart –S 
 Some of my friends who know I’m in the center program go to that school at like 
dance are like oh you’re really smart. It’s like okay. That’s odd. Whatever. Yeah –
S 
 After a while I recorded myself reading some of the books so it was like okay 
we’re going to listen to this one on tape! Mommy on tape! 
 I think also the nature of gifted students, our kids would not have been reading at 
2 had they not insisted that they be read to on a regular basis as a child 
 I learned first grade math when I was four because my brother was playing with 
me and then he had to go do his math and I was really mad at my mom so I said 
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well I’m going to go do math too, then! Give me a math workbook! And she was 
like here you go and I was like, okay then! –S 
 don’t make a big deal about your kid being a gifted kid. If they’re reading at age 
3 don’t tell the neighbors 
 Hide it a little bit 
 And just because your kid is 3 grade levels ahead in math at kindergarten go 
broad 
 when you have a gifted kid like that your parenting is just by the seat of your 
pants from the get go you’re playing it by ear from the get go and I think that’s 
what gives you the confidence or the nerve or craziness or whatever it is to go 
with the home schooling. You can’t screw them up too bad, right? 
 I don’t know I remember I was on the smarter side –S 
 I have a longer attention span than a lot of people and I like more complicated 
things like I play complicated board games with my older brothers and I beat 
them and I get really excited when I beat them but then when I play board games 
with my friends I’m like let’s play this really complicated board game it takes two 
hours and they’re like can we play Twister –S 
 I had her identified the end of kindergarten and then 
 No it was the end of first grade –S 
 Which they don’t do routinely 
 
Learning Styles/preferences 
 oh yeah I used to use a lot of those [math workbooks]. I don’t like math anymore 
–S 
 That’s what I did I recorded myself reading some of his favorite books and I used 
a xylophone and I dinged when it was time to turn the page 
 he had a little cassette player and he’d sit there in headphones and he could read 
through these books by me reading them without me actually having to read to 
him every single time 
 I’ll say with Samantha we provide a lot of time to do crafting, sewing, fashion 
projects sort of making things. Everyone in my family is big on making things 
 Yeah it’s really annoying I have to make something new every single day or else I 
feel like I haven’t done anything that day –S 
 I always get the best idea to make something at like midnight and so I go up to my 
bedroom and my mom thinks I’m asleep and she comes up and I’m like making a 
tiara and I’m like okay mom! And she’s like “go to sleep!” and I’m like “Well I 
decided I wanted to make a tiara for my outfit tomorrow.” And she’s like “okay. 
I’m going to bed.” –S 
 I wrote Cinderella and I cast all my friends in different parts and I gave them all 
like little assignments like they wanted to do like if they wanted to dance if they 
were trained in dance and the act that they were trained in acting and wanted to 
be like stage crew and everyone had their own parts and we had a week –S 
 I’ve always written everything in spreadsheets. I didn’t know it was a spreadsheet 
before my mom told me I’ve always written everything in spreadsheets –S 
 I like this game called Dominion –S 
 I like Pandemic. You have to save the world from disease –S 
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 Power Grid you have to like build like power plants and you have to like spend 
coal and all that stuff and buy all this stuff and think about what you want to buy 
–S 
 I like Settlers of Catan. Settlers of Catan’s fun. I like Flux –S 
 In the earlier years that would be like I just watched this podcast yesterday on 
how to make this dress I want to make it so we have to go to the fabric store right 
now to get the fabric and then we’re going to go home and I’m going to make it 
and by the end of the day I’ll have this fabulous dress with all these ruffles on it –
S 
 I can’t make a dress every day but it’s okay –S 
 I like fashion I want to be a fashion designer when I grow up. I watch lots of 
fashion shows –S 
 I’ve been picking my outfits out since I was 3 because I wouldn’t let my mom do it 
–S 
 History this year because there’s so much work involved but I don’t really hate 
history and sometimes It’s like science why do I need to know about volcanoes 
when is that ever going to come in handy in my fashion designing career? –S 
 
Concerns with school district 
 when school started I spoke to the principal and I said this is where we are, how’s 
that going to work with your 2 hour kindergarten program, what can we do to 
adjust this program or whatever and make it work for this kid? And she said “we 
can do nothing; we will do nothing” 
 we can’t tell you what we offer until you go through the process get identified and 
have a GIEP. She went through all that and then they were like yeah we can’t do 
anything for you 
 I mean these kinds of things that just hadn’t occurred to them to think outside the 
box and here there were a ton of things they could give freely of that weren’t 
going to put them out too much  
 I have found in my school district there are many kids who are quite bright but if 
they’re not like off the charts bright they don’t get identified as such 
 largely the kids who are in the program are kids whose parents have made a 
concerted effort to make sure that they get identified. And if they don’t have a 
parent who’s doing that for whatever reason then they’re not in the program 
 in school if you can’t write it it’s as if it [giftedness] doesn’t exist 
 there are some schools in our district some elementary schools that over identify 
and some that under identify 
 They don’t tell the parents in our district that they do screening tests at the end of 
first grade and they do not tell the parents what the test is for. They do not tell the 
parents about the program; they do not tell parents how students can qualify for 
the program. They don’t tell the parents the results of the tests 
 Well our school district said you could only have 2 field trips per year and there 
was this big brouhaha because seminar would take field trips and they were like 
“But those kids will have 4 field trips and that’s not fair!” 
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 there’s never been enough parental interest to create that. In my district parents 
with gifted kids end up moving to another district that may be sort of a swankier 
district 
 
Interactions/relationship with the local public school 
 all three of them while home schooled went to the gifted pull out program both at 
the elementary level where it was two hours a week and at the intermediate level 
where it was every day. Actually I’m not sure – I’m sorry – my middle one didn’t 
go to middle school and both of my older sons went to private catholic high 
school for high school 
 I do have a very unique relationship. I guess my relationship is mostly with the 
gifted teacher at the public school but I’ve had good working relationships with 
the staff 
 the new principal comes in and is looking kind of dazed because it’s like his 3rd 
day on the job and we go oh we’re going to do this, and this, and this and he’s 
like oh so this is kind of like how you’ve been doing it all along and we say oh 
yeah works great and we say oh yeah and he signs the papers and we’re good to 
go 
 I’ve always been one of those moms who will come and help out with the class 
and I’ll share materials with the teacher and then if I’m doing something with 
home school students and I know she has certain supplies I’ll say hey can I 
borrow one of your calligraphy pens for a day and she’ll give them to me and it’s 
great 
 it’s very give and take like this year Samantha’s not in her class but I still go in 
every year I go in and build model airplanes with the kids and then we take them 
out to a gym and we fly them and then she also does a take apart day 
 I think the administration is largely unaware of what goes on in Mrs. Kravitz’s 
classroom. From talking to the administration a lot of them believe the kids are in 
there doing extra math worksheets 
 And they’re happy thinking that and so we close the door and we let them think 
that 
 I think that’s a lot of people’s experience. If you want to be on the football team 
and the drama club or whatever you go to the person who’s running it and you 
say I have a kid who has a high level of interest 
 the art teacher specifically asked Samantha to come to her summer program this 
year 
 The administration gets worried about strange kid in our school kinds of issues 
 They’ve offered that [participation in AP courses] to us. We’ve never taken them 
up on it 
 Well I can understand their concerns. They have safety concerns. They don’t 
know who you are. They don’t know if you’re reliable or if you’re flaky 
 You say look I don’t want to do cyber but I need this one little piece that’s going 
to make it work for me so can you give me the one little piece or do you want me 
to go the 8k route. And if you put it like that 
 The market forces are working 
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 I would love to see a parents of gifted kids group in our school district but I can’t 
be the one to organize it because I don’t know that I have the legal right to have 
my kids in those programs. It’s through the grace of the school district so it’s not 
really good for me to stick my head above the water 
 And because I knew I was going to pull her out to go to home school science to go 
to home school dance performances blah blah blah and having that piece of 
paper gave me the power to sit down and say you don’t have a gifted program I 
have a gifted program and this is what it looks like and this is what we can do and 
you know they were happy to have me not push it any further than that and so it 
worked you know 
 They always are happy it’s small. They’re like god everybody always gives us 
every single piece of work they’ve done we don’t need this we like how you do this 
you should tell more people how to do this 
 they don’t have to lend consumables and that kind of thing 
 years ago when we did that I was not the first home schooler to have participated 
in the gifted program and there were even at that time there were private school 
kids who were doing the 2 hour a week pull out at the elementary level so it’s not 
something I want to say happens a lot but there are quite frequently at least one 
kid from a private school in any given pullout and the last time I was there there 
might have been 3 kids at that particular grade level who went to various private 
schools 
 I guess it just takes one person to sort of raise the question and you know once 
somebody’s paved the way it can become more common 
 
Frustrations with system beyond local district 
 realistically how can you adjust a program that’s based on letter of the day to 
someone who’s been reading chapter books for several years 
 I know I’m only one person I can only fight for so much 
 there’s a lot of misinformation and it’s not carefully written and it refers  in a lot 
of places to “home schooling” which is not really a legal category in 
Pennsylvania so I’m not very happy with it to be honest but you know, what do 
you know? 
 Just a lack of precise language which is awkward when you’re speaking about the 
law it just needs to be really precise 
 I would say they drag their feet. I would say home schoolers don’t ask and I 
would say there’s not always something to borrow.  If their science program is a 
little vague there not might be a textbook it might be more of a teacher provided 
curriculum sort of thing so it’s not always that fruitful I wouldn’t depend on it 
fully for access to curriculum 
 I’ve always thought that school libraries should be set up more as a public 
resource and available to kids in the summer and that kind of thing, but I guess 
it’s different 
 But then you know you get into issues of people you don’t know in the school and 
so on and it gets complicated 
505 
 
 it would be nice if there were a way for the public schools to be more flexible 
about creating more sort of personalized approaches for each kid but it’s tricky 
because they have to work within the rules that are there 
 
Flexibility 
 We actually found in some ways it was good when Samantha was in that the pull 
out popped on different days because we didn’t miss any one home schooling 
activity too much 
 customizing the curriculum specifically to the child what do they already know 
what’s the next step up from that let’s  create a curriculum from scratch often I’ve 
created a curriculum from scratch 
 Hybrid I think [curriculum] 
 
Alternative educational possibilities 
 Just to mix it up a bit. Public, private, home we got it all! 
 we’ve done it all. Not really considered anything else 
 
Curriculum 
 I would say in the early years we don’t use much curriculum at all 
 We use some curriculum. And we used a spelling curriculum not because they 
needed to learn how to spell because the first two didn’t, but because it had little 
snippets of alphabetizing and how to look things up in a dictionary and putting 
words just all kinds of all kinds of snippets of things that were useful to know but 
you didn’t need a whole entire gigantic curriculum to do it 
 
Alternative resources 
 go to the library, you read stories, you go to the park, you look at bugs, you 
identify the different bugs 
 Just library books. Library books and activities you know doing things going 
places seeing things 
 Increasingly we’re using the iPod like crazy because there’s all of the podcasts 
and there’s all of the iTunesU stuff. We’ve got some really great iTunesU stuff. 
And whole courses of like there’s playwriting on how to write a play it’s like 
really good stuff. It’s amazing 
 I’ve mentioned several times Margaret and I met through La Leche league which 
is a support group for breast feeding moms and that is in and of itself a network 
of intelligent, connected, thoughtful, parenting people  
 We have a lot of games –S 
 My teachers tell me. My mom’s not my only teacher. My mom teaches math then I 
have a teacher for language arts and history and a teacher for science and then 
they tell me they give me a syllabus for every day so every day I go in –S 
 This year Samantha has taken a couple of classes at sort of a school for home 
schoolers sort of a co-op where they meet one day a week in person and they give 
assignments for the other days of the week. So for us it’s a way to transition to 
high school where she’ll be doing all of her work for other people so gradually 
taking more classes for others and having it look more academic having textbooks 
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doing more tests and quizzes getting grades those kinds of things that we did not 
do in the earlier years 
 Yeah except there’s a lot more schoolwork which is a little annoying at times 
because I can’t take stress –S 
 the public library, there’s just awesome resources in the public library everything 
you need is there, depending on how good your local branch is. The public library 
is the best way to start and of course in Pennsylvania home schoolers have the 
right to borrow curriculum from the school district so that’s handy too 
 There’s this one in North Wilmington in Delaware that’s awesome so I think of 
that one as my library and they’re amazing. They have really educated skilled 
librarians.  
 they’re just very friendly and very helpful and they don’t bat an eye if you need to 
check out 10 different atlases for projects that you’re doing they’re fine with that. 
You can order stuff and they’ll have it ready for you when you get there and 
they’re tied in with a significant number of other libraries in the Delaware area 
so they have resources beyond what is in their local library and they make that 
very easy to use 
 they have rooms that you can borrow to do home school meetings in and they’re 
very generous with that, and the librarians are very pleasant 
 I first started out as a member of Florida’s parent gifted association, I don’t 
remember what they were called. They had a very useful newsletter and really 
sort of educational about gifted and different ways you could approach that in the 
classroom and different resources that were out there in terms of books or you 
know whatever and it was very educational and it was very helpful to get their 
newsletter 
 I have always felt that my district could seriously benefit from a local chapter of 
PAGE but you know to advocate for gifted kids within the school district whether 
home schooled gifted or enrolled gifted or whatever 
 
Private schools 
 gifted kids in my district you just wouldn’t have had enough kids at that level to 
offer what they needed I mean the school that the boys went to they had rigorous 
math and they had several levels of it they had like rigorous and really rigorous 
and super rigorous 
 Yeah I think my kids knew very well why they were there and what they wanted 
out of the experience and where they were headed and how that was a stop on the 
way 
 
Interactions with other home schoolers and/or similar learners 
 we’re currently doing a very schooly co-op that meets once a week and you take 
classes and they give assignments for the rest of the week. We’ve also been at the 
other end of the spectrum where it’s kind of like come hang out with the hippies at 
this youth hang-outy kind of thing and it’s like let’s do wet-felting and play music 
and that kind of thing 
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 Back in the day I belonged to a lot of larger groups where they’d have “moms’ 
meetings” and things like that. That seems to not exist so much anymore now that 
everybody’s got the Internet 
 we still go roller-skating with a group in Delaware called Un Schoolers and 
others that’s been going ever since I remember 
 I organize field trips every year to 7 or 8 dance shows at the Annenberg in 
Philadelphia, 2 Shakespeare shows from the Philly Shakespeare festival, a couple 
of ballet dress rehearsals of the Pennsylvania ballet 
 I have dance class 5 days a week so I have a lot of friends at dance. They all go to 
school but they all go to different schools so it’s not like I’m . . . –S 
 We used to do board game parties once a month where we’d just basically invite 
everyone in the universe and people would come over and we’d play board games 
like Dungeons and Dragons and all that kind of geeky stuff 
 I’m not wanting validation of what we’re doing or even programs that are going 
to and if I need a program that’s going to challenge my kid I’m going to do that 
part; I’m looking for the social piece so maybe we’re taking a class in the 
community and it’s not like we’re there for the content you know what I mean? 
 I’ve always known a ton of people with gifted kids or home schoolers with gifted 
kids and like that’s always been my community like for me so I don’t I’ve had that 
if I guess I was isolated from that that might be different or if I had some sort of 
self-esteem need to live through my kids 
 Yeah most people I know are gifted 
 I don’t go to public school so I don’t meet people who aren’t in the gifted 
program so I only get to know people in the gifted program –S 
 I meet people through dance and a lot of people are in dance because you get 
more pickup skills in dance because you have to learn combinations and you have 
to really think about a lot of things at once and so I guess it helps you in school so 
most of my friends are pretty smart –S 
 I go to friend’s houses maybe once twice a week and I also see non-home 
schooling friends at dance almost every night and last year I danced Monday, 
Tuesday, Wednesday, Thursday, Saturday, and sometimes Sunday and sometimes 
Friday so yeah. I don’t have that much trouble with not finding friends or with not 
being with other people. And texting and calling other people, well not actually 
calling but I text them a lot –S 
 we do Skype with one of our friends one of our math students lives in France 
 the group of home schoolers that she goes to if you take science they require you 
to do the science fair 
 
Home schooling challenges 
 But that’s the same as don’t mention religious issues 
 Or don’t mention that you play Dungeons and Dragons. There’s certain or don’t 
get out the play guns when they’re there 
 partially because he’s a lot older so the home schooling cohort was different at 
that time than maybe it is now it was getting harder and harder to find like you 
could get kids together for a middle school science class that was very hands on 
and very and all that but when you actually get to the point where you need your 
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math to actually do chemistry and physics it was a lot harder to find home school 
kids who had that math and it was going to be a lot of piecing things together and 
driving all over the place 
 Mom will be on the computer and I’ll be like mom get off the computer and come 
help me with my schoolwork now! –S 
 
Serving as resources to others 
 So everybody kind of gets what they used to get from the larger group from the 
Internet. I guess some of them are still out there but it takes a lot of work frankly 
for a mom to organize those kinds of things 
 let’s use this new technology to do the same thing and with the newsletter 
someone had to type it up and it had to be mailed and there was a cost and blah 
blah and we could do the same thing on the yahoo group everybody contributes it 
doesn’t cost so it’s kind of gone to that 
 “Oh yeah, well, we were able to just give him some extra worksheets to do at 
home and they’re fine.” Like they didn’t even – so needless to say . . . I pulled the 
mom aside and said here are your rights . . .  
 Network network network network 
 I answer questions almost every day and I have to keep up with changes.  You 
know PDE just changed all the things on the website and some of the information, 
so I have to change things on my website and it’s a huge pain 
 
Response of others to home schooling 
 It depends if your family and friends are homeschooling their kids 
 Mine were a bit weirded out at first but it was clear like if you have a kid who’s 
reading chapter books by the time they’re 3 I mean, clearly you gotta do 
something 
 In the community of people I hung out with it was not unusual to home school so 
and you know my parents are like well alright. Yeah, not a big deal 
 some of my friends are like “wow that’s cool! But I wouldn’t want to spend that 
much time with my mom, so . . . “ but yeah –S 
 But sometimes moms say that I wouldn’t want to spend that much time with my 
kid! 
 
Benefits of home schooling 
 Time to pursue their interests 
 And I want to say too, time in which to do child-created projects, like 2 years ago 
we had 24 children over to our house every day over the course of a week and we 
did – what did we do? – Cinderella. We did Cinderella 
 So it’s just like a very empowering kind of experience that is hard to provide in a 
school setting so lots of different reasons 
 When they go in having home school experience they have this huge advantage 
knowing that the school environment is not the only world 
 If you’ve gone to your local public school, to your local neighborhood school 
your whole life it doesn’t occur to you that there’s anything else to life but when 
you know I am choosing this school because of the advantages I will put up with 
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the disadvantages because the advantages are worth it to me, that comes from a 
whole other place 
 If you talk to my younger son about private school he totally understands what 
he’s gotten from that experience what a privilege it is really for him to have been 
able to have gone to that school 
 I like that I don’t have a certain time I have to wake up. That’s helpful –S 
 I like that I can like alter my schedule like if I have my recital I don’t have to be 
really focusing on my math homework because I have to organize my costumes to 
make sure I have them in the right order and I have all my hair stuff and 
everything and I like that I don’t like have to –S 
 We get to meet cool people through home schooling, too. We definitely get to meet 
a more diverse population than we ever would have in our school district much 
more diverse and get to know them in their diversity 
 if you have a kid in school who’s whatever their religious beliefs are it doesn’t 
come up in school but in home school if they keep Kosher you have to make an 
effort to make sure your snacks are Kosher and that kind of thing just getting to 
know people as families and in the context of their family and being respectful of 
whatever their family’s culture is, is very different than the way you would meet 
people in school where they’re very much separated from their family culture 
 we meet a wider socio-economic variety of people we meet a wider racial variety 
of people we meet a wider, we know more people in the home school world 
who’ve traveled out of the country or who have connections to other countries 
those kinds of things than most of the people in our school district 
 they’ve had a remarkable number of kids who went through their program and 
then later do the science fair again in high school and who do really become top 
winners of the state science fair which is kind of cool 
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Appendix B9 
 
Participant 9: Clark Family 
 
Selected Clusters for Participant 9 
 
All clusters are attributed to Mrs. Clark 
 
Starting homeschooling 
 I decided to home school because Alexander was reading chapter books by three 
 mine have always been home 
 I already had family members – sisters who were home schooling their kids 
 I knew lots of people who were doing it and as advanced as he was I mean I 
forget honestly kindergarten at the end of the year I was like okay we’re going to 
do school now!  
 Because I had never honestly I did not teach him to read. I did not do math, do 
workbooks with him; he just learned stuff. 
 
Continuing to home school 
 They go to school. Kids go back to school at that age 
 I do plan on keeping mine through 12th grade if they want and so far they want - I 
can see my youngest wanting to go to school 
 
Planning for the future 
 Getting into college is a contest, unfortunately 
 You can learn how to take the SAT’s 
 
Approach to home schooling 
 We talk about what they read and they’ve had book clubs and we’ve written about 
what we read and we’ve discussed stuff but more often than not everyone in the 
house ends up reading the same book 
 What do they do when they’re learning? Depends what they’re learning 
 my kids consider school, writing assignments that I give, and math 
 my son Timothy says he doesn’t learn very many subjects because everything else 
is for fun. Like we read, but it’s not school. It’s science experiments, but that’s 
just cool, that’s not school. So the English from the Roots Up that was the 
etymology the Latin roots of the words, that was just for fun 
 It’s a school at home thing so that way they are really having dual roles [in some 
home schooling families] 
 you’re parenting them and this is something that they have to do 
 You know just having the materials and the environment where you do stuff 
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 Don’t try so hard to enrich her. And this is a frustrating thing, there are some 
people on the list and I don’t even know them because I only know them from the 
list and they’re very into my first-grader academics how do you get them to 
complete this blah rigorous stuff and I’m like oh my gosh why are you . . .? 
 I guess what is frustrating is the idea that they need to be doing reading and 
writing and rigorous academic work . . . 
 don’t get so hung up on academics and let your child follow 
 He did chemistry he did a lot of German and he composed a lot because he has a 
chamber group he formed with some of his friends from his orchestra and he 
wrote pieces for them 
 it’s not a contest 
 
Tradeoffs 
 I do know some kids who go to school and the tradeoffs are worth it because she 
wanted real lab sciences she wanted physics and her mom is an artist and so she 
chose to go to school and she had a different perspective on why she’s there 
 
Home schooling environment 
 We use the kitchen table 
 I have a little set of bookshelves there and they each have a bin they’re supposed 
to put their academicky stuff in so it doesn’t get lost 
 The LEGO room is upstairs! 
 The LEGO room is an important feature in the academic household 
 You know just having the materials and the environment where you do stuff 
 
Parents’ educational experiences 
 I went to public school k-12 not in the same district we are in now 
 No it was not challenging! It was fine most of the time except when it was boring 
 Yeah when you finish your work there was stuff to do. All those gifted kid stories, 
right? Just like reading a book when you’re supposed to be doing something else, 
oh well. It was only a problem during the read aloud part when you’d read ahead 
several pages and you didn’t know where you were 
 so I wonder about that because growing up as a kid I knew I was gifted and 
sometimes in school when there were issues as I suck at sports and I would think 
yeah but I’m smarter than you and once we’re out in the real world I’m going to 
be fine 
 Or kids treating you badly. I was raised to know who I was and that later this was 
all going to work out 
 particularly because my husband was reading well before he started school but he 
just never told anybody so he actually went in and the kindergarten teacher told 
her he can read these books and she was like no he can’t he just recognizes the 
pictures. So she said here read this and he read it and she was like “why didn’t 
you tell me you could read?” “Well you never asked.”  He didn’t talk about them 
he just read them 
 it was actually a conversation with my father-in-law who is a very very intelligent 
man who was recounting his career in elementary school and how incredibly 
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bored he was because there were two classes in one room so in 4
th
 grade he 
learned 4
th
 and 5
th
 grade so in 5
th
 grade you know he had nothing to do the next 
year so he got in trouble or didn’t bother 
 
Dealing with giftedness 
 And the root of it too is that they’re five. You put them in a more advanced class 
and he still doesn’t want to pay attention or sit or write God forbid! 
 There are home schoolers who I know who have gifted children who basically 
introduce themselves to me and met me and said she is very gifted this is why 
we’re doing this 
 we did one class at our park they had outdoor classes and they didn’t want 
Alexander to move up to the next level because he was young but he was bored 
silly. Just because he’s that age doesn’t mean he shouldn’t be with the older kids 
 There have been a few friends who have I have learned where I tell my kids don’t 
mention what you’re reading 
 I have to say that that’s an issue I sometimes worry for my daughter, who’s 
almost 13, if she was in school she would know how smart she was whereas the 
fact that she’s at home I don’t know she does and sometimes she thinks she’s not 
smart, it’s just a perfectionism issue 
 So if I don’t absolutely know how to do this complicated algebra problem from 
the first shot at looking at it then clearly I’m an idiot and I can’t do anything 
including I can’t remember how to subtract 
 I don’t think she knows there’s this stratification and there is good and bad 
 She does because at a couple points only in the last year or so I said here’s the 
thing you’re doing this and most kids your age are not doing this and don’t read 
this amount and don’t like 
 but that’s the thing; she doesn’t think of herself that way  
 we joked – she was a late reader – because she wasn’t really reading real chapter 
books independently til more like 5 and we were surprised like “what’s wrong 
with you?” 
 at 2 we didn’t know how long she could sit to listen to a book because our voices 
gave out before we hit that point and she had all the Dr. Doolittle books 
memorized by 2 ½ so if you wanted to go to sleep because you were tired she 
called you on it! 
 You don’t need to hide it but you don’t need to put it out there as a label 
 Because there’s people out there who struggle or whose kids struggle 
 Being gifted is a risk factor for youth anxiety because they, I had to hide the 
newspaper when he was 4 because he couldn’t read the newspaper I mean he 
could read the newspaper at 4 but goodness they think about things that they are 
not ready to put into context yet 
 We had to tell him there was no Santa when he was 2 because strangers sneaking 
into your house in the middle of the night is not a good idea and I thought well 
that’s true that does make a lot of people nervous I’m sorry I suggested it bad 
idea totally not going to happen! 
 At the same time I do get annoyed when people say all children have gifts and 
talents 
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 it’s just some of them have different educational needs or different learning needs 
or whatever is what it comes down to there’s no value attached to the gifted label 
 
Learning Styles/preferences 
 he liked workbooks. My second one did not. But he did them for fun 
 he powered through math workbooks. They were the best things ever 
 it’s depending on the kid. Cause like Alexander he would have been identified 
because he does all the classic stuff and Donna probably I’m going to say she’s 
very quiet. Timothy my 10 year old doesn’t write very well 
 the books on tape were like, it was like drugs to her, to put it on 
 I mean they wake up before me and I come down and they’re all reading 
 now like I said Alexander being the exception he thought workbooks were really 
fun so like a new math workbook like I had a doctor’s appointment or something I 
wouldn’t tell him it was in the bag and we’d get to the waiting room and it’d be 
like look! It’s a math workbook! 
 
Concerns with school district 
 our elementary school had a preschool story time program and we went in and he 
was four and it was a K-3 program and she said, “he’s used up all the books here 
you’ll have to take him over to the intermediate school”  
 
Interactions with the local public school 
 my son goes in for orchestra. He’s a violinist. We didn’t send him in for orchestra 
he’s way more advanced than what they offer until he was old enough to 
participate in the PMEA festival program and it was required that he go into 
school orchestra to participate so it’s more like purgatory 
 the principal wasn’t happy about it but the music teacher again loved it and was 
thrilled to have him in her orchestra 
 the teachers want to teach their subject with a passion so they’re happy to have 
the talented students in it 
 he could come in for just like AP classes if he wanted. They’re very flexible 
 yeah our school relationship is fine. It’s minimal 
 
Frustrations with system beyond local district 
 with that many kids in your class it’s hard to get to know and identify every . . . 
 you got to have the right things on the charts. And you got to have the right test 
scores 
 but you can learn as schools are now experimenting with and are learning at the 
expense of education, you can learn how to take a test. It’s not necessarily the 
same as acquiring knowledge 
 
Issues interfering with successful learning 
 he was a very sensitive kid as far as being scared.  So looking for books; what can 
he read 
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 it’s written work and never mind you know what I don’t know. He read all the 
Lord of the Rings when he was 8 but he is very very bright but his handwriting 
and his reversal of letters would not make him look like an academically . . . 
 I know my kids have anxiety disorders that we deal with 
 
Flexibility 
 as far as academics, I mean they can go at their own pace 
 he could come in for just like AP classes if he wanted. They’re very flexible 
 they were flexible 
 just because he’s that age doesn’t mean he shouldn’t be with the older kids 
 there’s more time to pursue your individual 
 he couldn’t have multiple outside activities if he was in school 
 we’re pretty eclectic 
 we kind of went a different way 
 
Alternative educational possibilities 
 there’s no options near us 
 we considered different private schools but there really isn’t anything close 
enough to be workable and my kids are happy at home 
 
Curriculum 
 we’re pretty eclectic 
 I’ve used writing prompt books more than I’ve used a grammar or writing 
curriculum and I’ve never taught reading because they just read 
 some curriculum, for math 
 we used English from the Roots Up so that was the curriculum but we started that 
in the summer so that wasn’t school 
 
Alternative resources 
 Scouts, we use scouts a lot 
 my kids didn’t run it but friends of ours put together one of those for 3 summers 
running they did summer theater that they ran and we participated in 
 we use library books 
 we have a lot of magazine subscriptions 
 huge, the internet is huge. We use that extensively 
 
Parental involvement 
 because I had never honestly I did not teach him to read. I did not do math, do 
workbooks with him; he just learned stuff 
 we talk about what they read and they’ve had book clubs and we’ve written about 
what we read and we’ve discussed stuff but more often than not everyone in the 
house ends up reading the same book 
 you’re parenting them and this is something that they have to do 
 don’t try so hard to enrich her 
 don’t get so hung up on academics and let your child follow 
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 I had a doctor’s appointment or something I wouldn’t tell him it was in the bag 
and we’d get to the waiting room and it’d be like look! It’s a math workbook! 
 I know my kids have anxiety disorders that we deal with 
 I started a home school scout troop and by and large it was all gifted girls.  
 there are times my daughter does not like the academic assignments I give and I 
point out to her in school kids do not negotiate for a different assignment or can 
they do it this way or that way they just do what they are told 
 I have more issues with her over academics than we do when we’re not doing 
academics 
 it is a different relationship inherent with being with your kids all the time and I 
don’t think every home schooling family has it the same way or they didn’t make 
the switch the same way 
 
Interactions with other home schoolers and/or similar learners 
 our group was not really academic in any way and that sort of helps, I know I 
hear from other people with gifted kid homeschoolers that have issues. My son 
has never had those kinds of social issues because when he got together with his 
friends there were never academic comparisons 
 we got together for strictly non-academic things every other week and that was 
for years 
 we participate now in a co-op and that has been great so he can have his lab 
sciences and he’s taking chemistry which he really loved and my others, also my 
daughter took sign language and my others took some other classes and from our 
home school group we have a fair number of friends 
 I started a home school scout troop and by and large it was all gifted girls. My 
daughter, which was fabulous because they’d talk about different things than 
adolescent girls talk about in school. And I have musicians and there’s youth 
orchestras that they’ve participated in which is a much more advanced level than 
the school district provides 
 who we’ve chosen to interact with it hasn’t I haven’t felt discriminated I don’t 
think my kids have but I don’t think they walk around identifying themselves as 
gifted so much 
 he’s in a home school choir that has over a 100 kids in it it’s phenomenal 
 
Home schooling challenges 
 or we’re not discussing Harry Potter today [because of offending others] 
 it’s not a huge issue. There are times my daughter does not like the academic 
assignments I give and I point out to her in school kids do not negotiate for a 
different assignment or can they do it this way or that way they just do what they 
are told 
 I have more issues with her over academics than we do when we’re not doing 
academics 
 it is a different relationship inherent with being with your kids all the time and I 
don’t think every home schooling family has it the same way or they didn’t make 
the switch the same way 
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 we also argue over cleaning her room for the record and cooking and cleaning 
her room 
 
Serving as resources to others 
 she wanted me to give them since I have gifted kids she wanted me to give her all 
the resources of the list of things she could buy and order and she would pay for 
the shipping.  
 she wrote me an e-mail like “We feel she should not be merely entertained but 
enriched in her free time.” And I was like what’s the difference she’s 4 what does 
she need? Crayons, paper, markers, dress up clothes? I don’t know  
 
Response of others to home schooling 
 mine didn’t like it at first 
 my mother-in-law actually was a teacher, kindergarten teacher 
 she was of the “give them extra stuff” and they’ll be fine 
 I think he was the one that got her turned around to – you know maybe there’s 
something to this teaching them at home and not just sending them in 
 
Benefits of home schooling 
 there’s more time to pursue your individual 
 there is no sustained silent reading for hours. And when you get home you have 
homework and if you are in any activities when do you read? My kids read hours 
and hours . . . 
 I have gifted musicians he has time to practice and play multiple instruments that 
if he was in school it would be really hard. And he’s also able to do karate he’s a 
brown belt and Boy Scouts and he couldn’t have multiple outside activities if he 
was in school and also we’ve taken them places. School districts particularly ours 
are cutting funding for the arts 
 we go to Philadelphia every month to see the dance show and we usually take in a 
museum or the zoo and we did tours of different art galleries if there was 
something we wanted to see nearby and we’re like just exposed to stuff and they 
do a lot more stuff 
 and as far as academics I mean they can go at their own pace like you don’t have 
to do a topic for days and days if you get it. I know for Alexander my oldest is 
very mathy and even my daughter who thinks she’s not very mathy if she had to do 
a topic for as long as they cover it in school she would tear her hair out. So they 
advance they do it they get it we teach it they do it we get it and if it takes longer 
on something we take longer 
 he wouldn’t have time to do the other things he had to do if he had to go to school 
so for him the tradeoffs aren’t worth it 
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Appendix C: Research Advertisement 
 
Drexel University  
  
Volunteers Wanted for a Research Study 
 
A Phenomenological Investigation Into the Perspectives of Home Schooled 
Gifted Children and Their Families 
 
The purpose of this research study is to discover and describe the home schooling 
experiences of parents and their gifted children in Pennsylvania.  A focus of this study 
will be to gain a better understanding of the reasons why parents of home schooled gifted 
children have chosen to home school by determining what these experiences mean for 
both the parents and their children.  This knowledge is important because the information 
could be used to help parents of gifted children, educators, and policymakers to 
understand the factors that are motivating parents to choose home schooling and may 
lead to future improvements in student learning. 
 
If you and your child decide to participate in this study, you will be asked a series of 
open-ended interview questions in your home, designed to gain an in-depth perspective 
on your home schooling experiences.  Additionally, portfolios and other related 
documents will be examined together to further stimulate dialogue. 
 
All information gathered during this study will be kept confidential and your privacy is 
assured.  The data collected and presented will be completely anonymous. 
 
If you currently home school a gifted child in Pennsylvania and would be interested in 
participating in this study or would like to learn more about this research, please contact 
Charlton Wolfgang, doctoral candidate and co-investigator, at chw27@drexel.edu. 
 
This research is conducted under the direction of: 
Sheila R. Vaidya,Ph.D. 
Associate Professor, 
School of Education, Korman 222, 
Drexel University, Philadelphia, Pa. 19104 
e-mail:vaidyasr@drexel.edu 
Phone: (215)-895-6690 
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Appendix D: Interview Questions 
 
Interview Questions: 
 
Parents: 
1. How would you describe your educational experiences as a child? 
2. What motivated you to first consider home schooling your child? 
3. How would you describe your relationship with the local public school? 
4. What other educational options have you considered? 
5. What support structures do you have in place for home schooling? 
6. What has been the response of your family and friends to your choice of home 
schooling your gifted child? 
7. What do you provide that does not occur in the public schools? 
8. What are the tasks your child does? 
9. Why were the tasks chosen? 
10. What kind of work do you have your child do? 
11. What does your child do when he/she is learning? 
12. What strategies does he/she use? 
13. What teaching strategies or pedagogical approaches do you use? 
14. How did you select your current home schooling instructional space/classroom? 
15. How do you achieve or address a balance between your dual roles as parent and 
teacher? 
16. What adaptations or modifications have you used to address the individual pacing 
needs and rates of acquisition specific to your child? 
17. If you home school other children in your home who have not been identified as 
gifted, in what ways, if any, does the instruction and/or learning differ? 
18. Please tell me what a typical day looks like. 
19. Why do you continue to home school your gifted child? 
20. Do you plan to home school your child throughout his/her entire K-12 school career? 
21. In your experience with home schooling a gifted child, what stands out for you? 
22. Please describe any challenges or problems that you have encountered involving 
home schooling your gifted child and how you have dealt with them. 
23. What suggestions would you have for someone considering home schooling their 
gifted child? 
24. What else would you like to share? 
 
Child: 
1. What do you like about home schooling? 
2. What do you dislike about being home schooled?  
3. What does it mean to be gifted? 
4. How are you similar to other home schoolers you know? 
5. How are you different than other home schoolers you know? 
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6. Please tell me what a typical day looks like. 
7. What are your favorite subjects/topics to study? 
8. What are your least favorite subjects/topics to study? 
9. How do you decide what you are going to study each day? 
10. How often do you get to see other home schooled children (outside your family)? 
11. What projects are you currently working on? 
12. What finished products would you like to show me? 
13. Why are you being home schooled? 
14. What else would you like to share? 
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